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EB¢emizmu y BUCBIT/ICHHI BiliHM pocii NIpoTH YKpaiHu

Terana BOHAAP

KaHauAaT GUIOIOTIYHUX HAYK, JOIEHT,

JOLIEHT KadeapH 1HO3EMHOI Ta YKpPaiHChKO1 (pinonorii
Jlyupkuii HalllOHATBHUN TEXHIYHUN YHIBEPCUTET

SIna BoiitoBHY,
3n00yBau I piBus ocBitu OIl ®inonoris (IIpuknaaHa TiHTBICTHUKA)
Jlyubkuii HalllOHATBHUN TEXHIYHUN YHIBEPCUTET

Biitna pocii npotu Ykpainu, mo po3snodanacs y 2014 poiii, CynpoBOIKYEThCS
AKTUBHUM BUKOPUCTAHHSIM €B(EMICTUYHOI JIEKCUKH B MOJITUYHOMY JUCKYpCl Ta
Menia. EBdemi3aMu  3aCTOCOBYIOTBCS 3 METOK IOM SIKIIEHHS a0o0 3aMiHM
OPSIMOJIIHIMHUX, PI3KUX YW HENPUHUHATHUX BUCIOBIIOBAHbD.

HaykoBI1i akTUBHO JOCHIKYIOTh €BPEMI3MH, K1 BXKUBAIOTHCS JIJIs1 BUCBITICHHS
PI3HOMAHITHUX MOAINA. Y KOHTEKCT1 BOEHHOTO KOH(MIIKTY 111 (Girypu MOBH CIyTYIOTh
3ac000M MaHIMyJIAIii, COPIMOBAHUM Ha JIETITUMI3allil0 arpeCUBHUX J1H, YHUKHECHHS
BIJIMOBIATBHOCTI a00 (popMyBaHHS IMO3UTUBHOIO IMIJIXKY arpecopa.

O. Tapanenko (Tapanenko, 2017) gocmimxye eBdemizallito B yKPaiHCHBKOMY
Meia-aucKypcei nepioay riopuanoi Biiiu, O. Xapuenko (Xapuenko, 2023) ananizye
yKpaiHCbki MeTadopuuHi eBdemi3Mu, sSKi BUKOPUCTOBYIOTHCS JUIsl TTO3HAYCHHS
POCIHCHKO-YKpaiHChKOI BIHM TOMIO. JIOCTIAHUKK BHBYAIOTh BIUIMB IIMX MOBHHX
CTpaTeriii Ha yKpaiHChKE CYCIIILCTBO Ta MIXKHAPOJIHY CIIIBHOTY.

VY Hamii po3BiAIl MU PO3TIISHYJIN MPUKIIATN BXKUBAHHS €BGEMI3MIB CBITOBUMH
JiepaMu TpU OMUCI BIWHW y CydacHId YKpaini. AHami3 mokasye, mo OaraTto
MOJIITUKIB YHUKAIOTh BUKOPUCTAHHS CJIOBA war MPH 3rajlll PO Hallly KpaiHy.

OpHuM 3 TepIIMX, XTO MOYaB CBIJOMO BHUKOPUCTOBYBAaTH eB(emizmu, OyB
B. myTiH. IIpe3unenT pociiicekoi dpenepauii 24 nrororo 2022 poky B TeIEBI3IHHOMY

3BEpHEHHI OT0JIOCUB MPO MOYATOK NOBHOMACIITAOHOTO BTOPrHEHHS pocii B YKpainy,
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BUKOPHUCTABIIM TEPMIH «CHeIliaibHa BiiicbKkOBa omepaiis» (a special military
operation):

I have made the decision of a special military operation. Its purpose is to protect
people who have been subjected to bullying and genocide... (Consortium News,
2022).

Jlotenep 1el eBpemi3M BHUKOPUCTOBYETHCS POCIHCHKUM YpPSIOM 3 METOIO
YHUKHEHHsS TEepMiHAa «BlifHa», 110 Mae€ OaraToBUMIpHE TMpPAaBOBE Ta ETUYHE
HABAHTAXEHHSI B KOHTEKCTI SIK HAI[IOHAJILHOTO, TaK 1 MI>KHAPOAHOTO 3aKOHO/1aBCTRA.

Bing nouarky BiitHu ko Balinen 3acymxyBaB arpecito pd mpotu YKpaiHu.
[Ipore, BiH yTpuMaBcs BiJI NPSIMOTO HA3UBAaHHSA POCIi BOPOrOM, 3a3HAYMBIIHM, IO
POCIACHKUM HApOJ HE € HAIITUM BOPOTOM:

You, the Russian people, are not our enemy (Biden, 2022).

JIx. baiinen BiZOKpemJlto€ Iii pOCIMCHKOro ypsiay Bil TpoMmaasiH. Y TakKHii
Croci0 BiH TOM’SIKIIy€ AHTHPOCIMChKI HACTpoi, Mmo0 30epertd AUIUIOMAaTH4HI
CTOCYHKH.

Ins onmucy arpecii pocii mpotu Ykpainu Jx. balien BUKOpHUCTOBY€E BUpasu
brute force Ta autocracy:

But we emerged anew in the great battle for freedom: a battle between
democracy and autocracy, between liberty and repression, between a rules-based
order and one governed by brute force (Biden, 2022).

JIx. baiinen cBiIOMO 3acTOCyBaB CTpareriuHy eBGEMICTUYHY PUTOPHKY. Bin
pemnpe3eHTye pociiicbke BTOPTHEHHS B YKpaiHy HE POCTO SIK akT 30poitHoi arpecii, a
K TIUOOKO MOpaJbHE ¥ 1/€0JOTIYHE MPOTUCTOSHHS. [Ipe3upaeHT NpoOBOIUTH
1CTOpHYHI Mapa’eni, 3raayodd 00poTr0y HapoaiB MpoTH arpecopis: “World War I,
“Cold War”, “The Russian Invasion of Ukraine”, 1 Haroyiourye Ha HEOOXI1JHOCTI
171€0JIOTTYHOTO TPOTUCTOSTHHS.

VYV 2025 poui npesugeHt CIIIA Jonanen Tpamn oxapakrepusyBaB BiiiHY B
VYkpaini gk «kpuBaBy OaHio» (bloodbath). 1leii BUpa3 BUKOHY€E poib €BhEMIZMY,

A03BOJIAIOYHM TOBOPHUTH IIPO MacmTabOHEe HAcHIBCTBO 0¢€3 BJaBaHHA OO OIIMCY
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KOHKPETHUX 3JI0YMHIB. Taka pUTOpHKA JA€ 3MOTY 3aCyAUTH >KOPCTOKICTH BiifHH,
BOJHOYAC JOTPUMYIOUUCH JUTUIOMATUYHUX HOPM:

Now, Trump said he’ll be talking with both parties, and other key leaders from
NATO, on Monday morning to stop the “bloodbath.” (Bianco, 2025).

CBiTOBI JTiiepH YaCTO HA3UBAIOTH BiifHY B Y KpaiHi «HE3aKOHHUM BTOPTHECHHSIMY
(illegal invasion). Jlo mpukiamay, MM TEPMIHOM TOCITYTOBYBAIKCS JCSIKI MOTITUKHA HA
[TapnamenTtcbkiii acambiei Pagu €sponu:

Paul Gavan (Ireland, UEL, Spokesperson for the group): *“I want to start on
behalf of the Group of the Unified European Left with a clear statement, that Mr.
Viadimir PUTIN’s illegal invasion of Ukraine was wrong and should not have
happened <...>. It is also true to say that there were real provocations on the part of
the West in the years preceding this illegal invasion.”

Sal Brinton (United Kingdom, ALDE, Spokesperson for the group): “Next
month is the third anniversary of PUTIN's illegal invasion of Ukraine.”

Francesco Sorbara (Canada): “That’s why, when Russia launched its illegal
and barbaric full-scale invasion of Ukraine, we felt it deeply.” (Parliamentary
Assembly, 2025).

i mpukIagu AEMOHCTPYIOTh, SIK TTOITHYHI JIiIEpH BAAIOTHCS 10 eBHEMICTHUHOT
pUTOpUKH, a0u cHOPMYBATH BUTITHUN I ceOe HapaTUB, BIUIMHYTH HA CIPUUHSITTS
MOJIi¥ CYCIIJILCTBOM Ta 30PIEHTYBATUCS B YMOBAX CKJIQJIHOI MOJITHYHOI CUTYAIII].

Otxe, eBheMIi3MHU € TOTY)XHUM I1HCTpyMEHTOM iH(popmariiiinoi BiiiHu. Bonu
3/IaTHI BIUIMBATH Ha CYCIMUIbHE CIPUWHATTSA, 3MINIYBaTH akIEHTH Ta (HOpMyBaTH
BUKPUBIICHY KapTUHY AIACHOCTI. Y CBIIOMIICHHS MPUHITUITIB TXHHOTO BUKOPUCTAHHS €
BXJIMBOIO TEPEIyMOBOIO I KPUTHYHOTO OCMHUCJICHHS TOJITHYHOI W MemiiHOi

PUTOPUKH BIMHHU.
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KOPITYCHUI IHCTPYMEHTAPIHA 151 POPMYBAHHS
BIJIIHIT'BAJIbHOI KOMIIETEHTHOCTI

Inna Bbopouic,
cTapiuii BUKiIagad kadeapu ¢ijgoorii Ta nepexiany,
KuiBChKMil HaIllIOHAJIBHUN YHIBEPCUTET TEXHOJIOTN Ta AU3aiHy

3aco0u KOPIYCHOI JIHIBICTUKH — 11€ TPOrPaMHi Ta METOI0JIOT14HI 1IHCTPYMEHTH,
K1 BUKOPUCTOBYIOTBCS JJIsl aHAI3y BEJIMKMX MACHBIB TEKCTOBUX JAaHUX (KOPIYCIB).
BoHu pomomMararoTh JIOCHIAXKYBaTH MOBHI 3aKOHOMIPHOCTI, YacCTOTHICTb CIIiB,
rpamMaTU4Hl KOHCTPYKIli, ceMaHTW4HI 3B’s3kM Tomio. KoprmycHa JIiHrBICTHKA
MIPOTIOHY€E TIOTY>KHI 1HCTPYMEHTH Il PO3BUTKY OLTIHIBaJbHOI KOMIIETEHTHOCTI,
TOOTO 3/IaTHOCTI BUIBHO BOJIOAITH JBOMa MoBamH. Koprmycu TekCTiB Ta iX aHami3
JoTmoMararoTh (OpMyBaTH HAaBUUYKH TEPEKIIAy, MOPIBHIHHS MOBHHX CTPYKTYD,
PO3IIMPEHHSI CIIOBHUKOBOI'O 3amacy Ta PO3yMIHHS KOHTEKCTYaJlbHOTO BXKHWBaHHS
CJIIB.
HoBi gocsirHeHHs y 1l Tairy3i MyOJNIKYIOTBCS y BIJOMHX MIKHAPOJHUX HAYKOBHX
xkypHanax, Takux sik Corpus, Corpus Linguistics and Linguistic Theory, ICAME

Journal. CporogHi Maibke sl KOXKHOI €BpPOTEHCHKOI MOBH CTBOPEHO KOPITYCH
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TEKCTIB PI3HOTO THUITY, 00CATY Ta CTPYKTypu. DOopMyBaHHS HaIlIOHATHHOTO KOPITYCY €
CBITUYEHHSIM TOBaru A0 pigHoi MoOBH. XO4a yKpaiHChKa KOPITyCHAa JIIHTBICTHKA IIIE
nepedyBae Ha CTafll PO3BUTKY, Y 111 chepl BiKe JOCITHYTO 3HAYHHUX yCHIXIB.
MeTor0 AOCHIIKEHHSI € aHaji3 Ta OOIPYHTYBaHHS BUKOPUCTAHHS KOPIYCHHUX
TEXHOJOTIH i PO3BUTKY OUTIHIBAJIbHUX HAaBHUOK, a TaK0XX BH3HAYCHHS
e(pEKTUBHUX METOAMK IX 3aCTOCYBAaHHS y MPOIIECi HABYaHHS.
KopriycHi TexHosorii — 1e MeToau aHami3y TEeKCTOBUX 0a3 (KOpmyciB), IO
JI0TIOMAralTh TepeKiazadaM 3HaXOAWTH YaCcTOTHI CIOBOCIIONYYEHHS, BHU3HA4YaTH
KOHTEKCT Y>KHBAaHHS CJIIB 1 (hpa3, a TAKOK aHAII3yBaTH iXHI CTUIICTUYHI OCOOIMBOCTI
y NEBHOMY MOBHOMY cepe[oBHIl. BOHM BIIIrpatoTh BaXKJIMBY POJb y CYy4YacHIH
nepeKIIalalbKii AiSIbHOCTI, 3a0€3MeUyoun TOCTYI 0 BEIUKUX OOCSATIB TEKCTOBUX
nanux. e mae 3mory aHamizyBaTH MOBH1 3aKOHOMIPHOCTI, 3HAXOJIUTH BiAMOBITHUKHU
ciiB 1 ¢pa3, a TAaKOX OLIHIOBATH CTHIIICTHUYHI XapaKTEPUCTUKU TEKCTIB.
OCHOBHUMU KOPIYCHHUMH pECypcaMH JIJIsl IepeKsagaya €:
— ParaCrawl — Benukuii mnapajnenbHHl KOPIYC, CTBOPEHHH 13 TEKCTIB Yy
BIJIKPUTOMY JIOCTYTII;

— OPUS - 6a3a mapaneiabHUX TEKCTiB, BKIodae OpenSubtitles, GlobalVoices,
Books;

— Sketch Engine — 0araToMOBHMI KOpPIOYCHUN IHCTPYMEHT [UIsl aHali3y
TEKCTIB;

— Linguee — noirykoBui 1IHCTPYMEHT, III0 BUKOPUCTOBYE KOPIYCHI METOJIU JIJIs
MIOITYKY BiJITTOBITHUKIB,;

— IATE (InterActive Terminology for Europe) — Tepminosioriuna 6aza gaHux
E€sporneiicbkoro Coro3zy.

Kopnycni  pecypcum  jgomomaraioTh — TepekiajadaM  3HAXOAUTH  TOYHI
BIJIMOBITHUKH, aHAJI3yBaTH MOBHI 3aKOHOMIPHOCTI, iHTerpyBatu kopmycu 3 CAT-
IHCTpYMEHTaMH, a TaKOX IOKpAallyBaTH SKICTh MEpeKiaay UUIAXOM MOPIBHIHHSA
TEKCTIB y pi3HUX MoBax. [Hrerparis kopmyciB 13 CAT-incTtpymenTtamu (Computer-
Assisted Translation) Ta cucreMamMu MAaNIMHHOTO TepPeKJIaay J03BOJISIE

aBTOMAaTU3yBaTh 0araTo pyTUHHUX NPOLECIB, MIABUIIYIOYH MPOAYKTUBHICTD
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nepeKsajaadiB Ta SKICTh KiHIEeBOro mponaykry. Ilepeknagadi MOXyTh CTBOPIOBATH
BJIACH1 KOPITyCH TIepeKaaiB 1 BuKopuctoByBatu iX y CAT-nporpamax (Hampukiaji,
SDL Trados, MemoQ, OmegaT). A rtiocapii Ta TepMiHOJIOTIYHI 0a3u, Taki SK
IATE, TermBank, nonomararoTs 3a0€3M€4nTH y3roKEHICTh TEPMIHIB.

BukopuctanHs KOPIyCHOTO 1HCTPYMEHTApil0 y HaBUaHHI OUTIHTBIB Ma€ HU3KY
BaXIMBUX Tiepenar. [lo-meprie, poboTa 3 pealbHUMHU TEKCTaMHU CIPHUSE KPAIIOMY
3aCBOEHHIO JICKCUKH Ta IpaMaTUKH, OCKUJIbKH CTYJEHTH MOKYTh aHajl3yBaTH MOBHI
KOHCTPYKIlii B aBTEHTHYHOMY KOHTEKCTi. [lo-Apyre, BUBUEHHS CTaJMX BHpA3iB Ta
iXHPOrO BUKOPUCTaHHS Yy PI3HUX CHUTyallax jgonomarae chopMmyBaTv OiIbII
MPUPOTHE MOBJICHHSI.

Kpim Toro, BUKOpUCTaHHS MapaieIbHUX KOPITYCIB J1a€ 3MOTY BJIOCKOHATIOBATH
nepeKialalibki HaBUYKH, aHAII3YIOUM BapiaHTU MEpeKiagy Ta aJanTyrdu ix 0
KOHKPETHOTO KOHTEKCTY. AHami3 MOMUJIOK y KOPIycaX € II¢ OJHUM BaKJIWBHM
aCIEKTOM, SIKUU JI03BOJISIE CTYJIEHTAM BUSBISITU Ta BUIPABISATA MOBHI HETOYHOCTI.
Hapemiri, Kopmycu MOXYyTh CIOyryBaTH €(QEKTUBHMM 1HCTPYMEHTOM  JJisi
IHIMBIyalbHOI pOOOTH HaJl MOBHHUMM aClEKTaMH, HAJal04d MOXKJIMBICTh
CaMOCTIITHO MOKpal[yBaTH CBOI 3HAHHS T4 HABUYKHU.

KopnycHi 1HCTpyMEHTH pO3BHBAIHMCS 3 4YacoM, BiJOOpakaloud MPOrpec y
KOMIT FOT€pPHIA JIHTBICTUIIl Ta TEXHOJOTIAX. PO3BUTOK KOPIMYCHHX IHCTPYMEHTIB
MO>KHA TTOJ1TUTH Ha YOTHPH ITOKOJIIHHS:

llepwe noxoninnsa (1960-1980-11) — pydHE CKIagaHHA KOPMYCIB 1 MPOCTI
iHCcTpyMeHTH 115 omyky, Taki sk KWIC (Key Word in Context). [Ipuknaau: Brown
Corpus, London-Lund Corpus.

Jpyee nokoninnua (1980-1990-11) — po3mmpeHHsT KOPIYCiB 13 CHHTAKCUYHOIO Ta
MOP(OJOTIYHOK PO3MITKOIK, PO3BUTOK YACTOTHOI'O aHAII3y, MOXIMUBICTb POOOTH 3
OUIBIIMMH MacHBaMHU TEKCTIB. [HCTpYMEHTH LbOrO IMOKOJIHHS IMOYadW BKIIOYATH
TEryBaHHS YaCTMH MOBU Ta CHHTakcWuyHuM aHam3. [lpuxmanu: British National

Corpus (BNC), Penn Treebank.
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Tpeme noxoninua (2000-2010-1i) — mosiBa 0araTOMOBHUX 1 MapajelbHUX
KOpMyCiB, BEO-KOpITyCiB, 1HTerpamisi mammHHoro nepeknany. [lpukmagu: OPUS,
Europarl, Sketch Engine.

Yemeepme noxoninua (2010-cborojieHHs1) — BHUKOPHUCTAHHA IITYYHOTO
IHTEJNEeKTY, MAaIIMHHOTO HAaBUaHHS Ta JUHAMIYHMX KOPIYCIB, I1HTEpaKTHUBHI
wiatrgopmu. Po3mupeHHs JOCTYMHOCTI KOPIYCIB 3aBISKH 1HTEPHETY, 3POCTAaHHS
iXHBOTO 00OCSTY Ta aBTOMAaTU30BaHUM aHaJi3 MOBHUX 3akoHOoMipHOcTel. [Ipuknaau:
DeepL Corpus, Google Ngram Viewer.

KosxHe MOKOJNIHHS CIHUPAETHCS HA MOMEPEAH]1 JTOCATHEHHS, POOJISIYM KOPIYCHY
JIHTBICTUKY OUIbII JOCTYMHOK Ta MOTY>KHOK I JIOCHIIHMKIB, MEPEeKIajaviB Ta
BHUKJIaa4lB.

[HTerpamis MexaHi3MiB KOPIYCHOI JIIHTBICTUKM Y MIATOTOBKY BHKJIa/JayiB
nepexyiany € eeKTUBHOI0, OCKUTBKU BOHA CIPUSE€ BUKOPUCTAHHIO PEATbHUX MOBHHX
JNAHUX Yy TEpeKiIaJo3HaBUMX JOCHIKEHHSIX, a TaKOoX 3aJydyeHHIO MartepiajiiB i3
HIMPOKOTO CIIEKTPY MOB Y HaBUaJIbHUM IpOLIEC.

KopriycHi 1HCTpyMEHTH € Ji€BUM 3acOO00OM IS PO3BUTKY OUTIHTBaJIbHOI
KOMIIETEHTHOCTI, OCKUIbKM JalOTh 3MOTY aHali3yBaTh aBTEHTWYHI MOBHI JaHi,
3HAXOAUTHU TEPEKIaJHI BIAMOBIIHUKA Ta BIOCKOHAIIOBATH MOBJICHHEBI HAaBHUKH.
BukopucranHs KOPIYCHHX TEXHOJIOTIH y HaBYaHHI TEpeKIaay MiABUIIYE SKICTb
MOBHOI TIJATOTOBKH, CIpusie (OPMYyBaHHIO BHCOKOKBaTi(hiKOBAaHUX TEpEKIaaadiB 1

JIHTBICTIB.

CnucOK BUKOPUCTAHUX JIZKepeJT
Hem’snuyk, 10. 1. (2023). KOPIIYCHO-IIPUKIIAZAHE  TIEPEKJIA/IO3HABCTBO:
OCHOBHI HAIIPAMU JOCIIIKEHDB. Nova filologia, (90), 32-
39. https://doi.org/10.26661/2414-1135-2023-90-5

Kopmycna nminrsictuka / B. A. lllupoxos, O. B. byrakos, T. O. I'ps3nyxina Ta iu. K.: JloBipa,
2005. 471 c.
Vyacauku mnpoekTiB Bikimemia. (2008b, 5 uepBHs). Kopnycna ninesicmuxa — Bikinedis.

Bikinenis. https://uk.wikipedia.org/wiki/KopmycHa JiHrBicTHKa
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EMPOWERING EFL TEACHING AND LEARNING WITH Al

bpuuyk Onekcanap Bomoaumuposud, 37,00yBay BUIIO1 OCBITH
KepiBHUK - kKaHIMIAT NeJarorivyHux Hayk, 1oueHT Asuia @PIIPIX

PiBHeHCHKMI Iep:KaABHUH r'yMAHITAPHUI YHiBEpCUTET

In the 21st century, education is undergoing profound changes. Traditional
teaching methods are increasingly being complemented or even replaced by
innovative technologies, among which artificial intelligence (Al) plays a particularly
significant role, whether in the form of Al-based learning platforms or anything else.
This technological shift is particularly evident in the field of English as a foreign
language (EFL) teaching, where Al-based tools and platforms are changing the way
students learn and teachers teach. The integration of artificial intelligence into the
educational process has gained momentum, especially after the COVID-19 pandemic.
Teachers and students have to rethink how remote learning can be made more
effective. According to the Ukrainian study "Higher Education in the Context of
COVID-19: Organizational, Methodological and Socio-Psychological Aspects", both
teachers and students have adapted to the online learning environment. According to
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the data collected, 24% of teachers and 41% of students expressed a desire to
continue online learning, while the rest preferred blended learning. The vast majority
of participants (93% of teachers and 91% of students) considered online learning to
be the most promising format. This shift in perceptions emphasizes the need to study
the role of artificial intelligence in making online and blended learning more effective
and attractive. Artificial intelligence offers a wide range of possibilities in education,
especially in language learning. Tools such as Grammarly, ChatGPT, Duolingo, and
speech recognition technology are growing in popularity as they help learners with
grammar, pronunciation, writing, and vocabulary. These platforms offer a
personalized learning experience, adapt to an individual’s learning level, and provide
instant feedback — something that traditional teaching methods often cannot provide
at scale. These features are particularly valuable in English classrooms, where
learners practice frequently and need individual support. The growing interest in Al
goes beyond practical applications and raises important questions about the changing
role of teachers. As Al becomes increasingly able to take on tasks such as grading,
correcting errors, and even creating lesson plans, teachers are being asked to rethink
their role in the classroom. The growing interest in Al is not limited to its practical
uses; it also raises important questions about the changing role of the teacher. As Al
becomes more capable of performing tasks such as grading, correcting mistakes, and
even creating lesson plans, teachers are being asked to rethink their function in the
classroom. Rather than being replaced, teachers are increasingly seen as facilitators
who guide students through learning experiences that are enriched by Al rather than
dominated by it. This study aims to investigate the role of Al in the teaching of
English as a foreign language by analyzing how Al-based tools and methods affect
both teaching practices and learning outcomes. It focuses on how artificial
intelligence contributes to improving language acquisition, increasing learner
motivation, and supporting teachers in their daily tasks. At the same time, the study
also looks at potential drawbacks, such as over-reliance on technology, reduced
critical thinking, and concerns about data privacy. As English remains the most

widely spoken second language in the world (spoken by more than 1.5 billion people,
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according to Statista.com), the demand for effective and innovative teaching methods
remains high. Al seems to offer promising solutions, but the question remains: Do
these tools really work? Or do they just pretend to be efficient and potentially
undermine core educational values? To answer these questions, the study adopted a
mixed methodology. It included a literature review, a survey and interviews with
teachers and students, a comparative analysis of traditional and Al-supported
teaching methods, and a case study illustrating the practical application of Al in EFL
teaching. The methodology enables both theoretical insights and practical evaluation,
making the study valuable for teachers, learners, curriculum developers, and
policymakers. The novelty of the study is an attempt to bridge the gap between theory
and practice. While much has been written about artificial intelligence in education
from a theoretical perspective, this study focuses on its direct application in the
classroom, exploring its benefits and limitations through empirical data and
classroom observations. The practical implications of this work are equally important.
For teachers, Al can reduce time spent on routine tasks and offer new ways to engage
students. For students, it opens up opportunities for more personalized and interactive
learning. For curriculum developers, Al provides data-driven insights that help tailor
content to learners' needs. And for educational institutions, understanding how to
integrate Al responsibly and effectively is key to delivering quality education in a

rapidly changing world.
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®EHOMEH MOBHOI{ PE3VCTEHIIII B {IU®POBY ENOXY SIK
BLIMOBIIb HA JITHT BOITH/I

Caitiiana /[BOpAAHYHKOBA,

KaHauaaTKa PUIOJOTTYHUX HAYK, TOLICHTKA,

JoTIeHTKa Kadeapu (uToorii Ta mepexiiamry

KuiBchkuil HaIllOHAJILHUI YHIBEPCUTET TEXHOJIOTH Ta TU3aiHy

[udposa enoxa crorogHi TpaHcHOpMy€E ySBIEHHS PO KyIbTYpPYy, KOMYHIKALIO
Ta MOBHHMM TIpOCTIp 3arajioM. [HTeHcHMBHa rmioOamizalis Ta alropuTMIdHa
CTaHAApTHU3AIlisl COPUYUHSAIOTH TMPOIECH, IO BEAyTh JO BTpPaTH MOBHOI
PI3HOMAHITHOCTI ¥ KyJbTYpHOi YHIKaJbHOCTI. Lli TeHaeHUli MarTh O3HAKU
JIHTOBOIMIY — CUCTEMATHYHOTO BUTICHEHHS OKPEMHX MOB 13 3arajbHOJIOCTYITHOTO
iH(popMartiiiHoro mnpoctopy. JIIHFOBOLMA BUHHUKAE SIK HACHIJIOK CBIAOMOIO YU
HECBIJIOMOTO TIPOIIECY BHTICHEHHS MOB, SKHH CYIpPOBOIKYETHCS BTPaTaMH
KyJIbTYpHUX Tpagullid Ta ICTOPUKO-KYJIbTypHOI mnam’sati. TpaguuiiiHo 1e
B110yBaJIOCS 4epe3 JIepKaBHY MOITHKY, KOJIOHIAIbHI MPAKTUKH, EKOHOMIYHHUM THCK,
a ChOTOJIHI Il ¥ 13 3aCTOCYBaHHAM ITM(PPOBUX aITOPUTMIB, HAMPUKIIAJ, y PI3HI YacH
e sBuie Majao Mmicie Ha tepeHax Apctpanii, CIIIA, Kanagu, CPCP, Kuraro Torio
(Cymko & JleBunpkuit, 2012), (I'amxieB, 2022, c. 135-205). YV Bianosiap Ha
CUTYaIlI}0 JIIHTBOIIMY BUHHMKAe (DEHOMEH MOBHOI PE3MCTEHINi — aKTHBi3allii HOCIiB
MOB, JIOCJIITHHKIB 1 TIPAKTHKIB, SIKi 32 JOTIOMOTOIO TIEBHUX TEXHOJIOTIH BiJICTOIOIOTH 1
MOMYJISPU3YIOTh CBOIO MOBHY 1 KYJIbTYpPHY CHAIINHY.

Mera A0mMOBi/ll — BUCBITIUTHU JICSIKI TEOPETUYHI OCHOBH 1 MPAKTHYHI ACIIEKTH
MOBHOI PE3HUCTEHIIIi, PO3IISIHYTH MEXaHI3MHU, sIKI HOMY CHPHUSIOTh, Ta BU3HAYUTH
NOJ1aJIbII MEPCTIIEKTUBH 1HTErpalii HH(POBUX TEXHOJIOTIH y MOBHY MONITHKY.

MoBHY PE3UCTEHIIII0 BAPTO PO3TISLAATH SIK OIip, aKTUBHY BIIITOBIbh HEBEIIMKUX
MOBHUX CITUTBHOT Ha MPOIIECH TI00ATBHOI CTaHApTU3AIll Ta 3arpo3y MapriHaizaiii.
BoHa mae 1 monmiTHUYHMM, 1 €CTETHYHHMI BUMIp, )K€ MOB’s3aHa 3 IPABOM Ha

KyJbTYpHE CAMOBHPaKEHHSI Ta CBOOOAM MOBHOI TBOpPYOCTI. MOBHI CHIIBHOTH, SIKi
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3a3HAIOTh YTUCKIB, caMe y NU(PpoBOMY MPOCTOP1 3100yBAIOTh MOKIIUBICTh HE JIUIIIE
30eperTy CBiii MOBHHU KamiTaa, ajie ¥ TpaHc(opMyBaTH HOTO y HOBY KpEaTHBHY
cuwry. Y TIeHTpl yBaru mnepe0yBaloThb MIKPOJAMCKYPCH, MEMH, BIJeO Ta
ayaiomarepiaid, 10 BioOpaxaroTh MOBHY M KyJbTYpHY 1ACHTHUYHICTH, (DOPMYIOTH
cnenuiyHe MOBHE CEpPEIOBUINE, CIPSIMOBAHE HAa BIIHOBICHHS TPAIHUIA Ta OIIip
rnobansHuM ymono0anHsM. Y 1udpoBy emoxy craHaapTusamis iHdopmarii Ta
BITPOBAKCHHSI AITOPUTMIB MOJIepallii KOHTEHTY CIPHUSIOTh BUPIBHIOBAHHIO MOBHOTO
npoctopy. MoBH, sKi JOMIHYIOTh, MalOTh I[epeBary 3aBAsKu MacIITaOHUM
KOMYHIKaLlIHHUM pecypcaM, a MEHUI NOMYJSIpHI YM PEriOHaIbHI MOBH PU3HKYIOThH
Oyt MapriHanizoBaHuMu. OJHaAK MapajenbHO 3 BUKOPUCTAaHHSAM LU(PPOBUX Mexdla
JUIsl  TJIO0ANbHOrO TOIIMPEHHS MaHIBHUX MOB, Ha LU(PPOBUX MaillaHUYMKaX
3’SIBJISIFOTHCS JIOKAJIbHI 1HIIIATUBH, IO MPAIOIOTH 32 MOJEIUIIO JCIIEHTPaTI30BaHOTO
KOHTCHTY.

Bapro 3a3HaunTH, 110 BUOKPEMJIEHHS CYTO JIHTBICTUYHUX YWHHUKIB BXKE HE €
JIOCTaTHIM JUIsi TOBHOTO aHamizy ¢eHomeHny. B3aemojiss KyJbTypOJIOTIYHUX,
COITIOJIOTIYHUX Ta TEXHOJOTIYHMX AacCIleKTiB CTBOPIOE OCHOBY I PO3POOKHU
e¢(peKTUBHUX CTpaTerii 3axucTy MOBHOro OararcrBa. Tak, 3aBasku 1HTerpartii
IHHOBAIIMHUX TEXHOJIOT1H (IITYYHOTO IHTENIEKTY, MOOIJTbHUX JOJIaTKIB TOIIO) MOBHA
NMpakTUKa HaOyBae 1HHOBAIIMHUX (opM, IO MO3BOJISAIOTH 30epiraTd i poO3BUBATU
KyJbTYPy MOBH Y 3pYYHOMY I CydacHOro kopucryBaua ¢opmati. ComiaibHi
Mepexxi Ta miaaThopMH  CTalOTh MaWJIaHYUKaMH JUIST  CBOEPITHUX  MOBHHX
EKCIIEPUMEHTIB, JUCKYPCHUBHOTO OIOpPY Ta momyispusamii moB. LI iHCTpymMeHTH
J03BOJISIIOTh ~ AKTUBICTAM  pEOpraHi3yBaTH TpPaJWLIAHY MOBHY TPaKTUKy 3a
JIOTIOMOTOFO TIU(POBHUX TEXHOJIOTIM.

Hocii MOB 0praHizoBylOTh CHIJIbHOTH, BHKOPHUCTOBYIOTH COLIaJIbHI MEPEXI,
osorn 1 QopymMu i1 MIATPUMKHA KyJIbTYpHOI cnagumuHu. [lpukianym ycoimHuX
IPOEKTIB CBIAYATh NPO BUCOKUM pIBEHb 3aIIKABIEHOCTI B HHUX 1 3aJy4Y€HHS
KOPHUCTYBauiB, $IKi TMparHyTh TOBEPHYTH KOHTPOJb HAaJ BIIACHOIO MOBHOIO
MOJIITHKOIO.

Po3BuTOK MOOITEHUX J0JATKIB, OHJIAMH-KYPCIB 1 IHTEPAKTUBHUX PECYPCIB Ja€
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3MOTy HE JIMIIIC BUBYATH HAIllOHAJbHI MOBH, ajie¢ ¥ 3aaydaTH HOBI IOKOJIHHS JI0 iX
aKTUBHOTO BUKOPHUCTaHHS Ta TBOPUYOI B3a€EMOJIi 3 MOBHHUM MaTepiajoM.
BuxopucranHs IrpoBUX CTpaTerii y MOBHHX JOJAaTKaxX CHOPUSE T1BUIIEHHIO
MOTHBAIII] Ta 3aIy4€HOCTI KOPUCTYBayiB, IUIIXOM OpraHi3allii MOBHOTO Marepiaia B
JOCTYITHOMY Ta TpUBaOIMBOMY BUTIsAAI. Po3poOka moakacTiB, Bi€OPOIHKIB,
BIPTYaJbHUX BUCTABOK 1 IU(POBHUX apXiBiB CIIPUSE MOMYIApU3aLlii KyJIbTYp. 3aBISKU
UM 3aco0aM TpajuliiiHl GOopMH YCHOTO MUCTEITBA Ta J1aJIEKTIB 3HAXOSATh CBIKUI
BUpa3 y LMQPOBIA IUIOMMHI. BipTyanbHi cepenoBHIla J103BOJSIOTh CTBOPHUTH
CUMYJIALIT ICTOPUYHMX KOHTEKCTIB, 3a JONOMOIOK SIKMX KOPHCTYBaul MOXYTb
3aHYpIOBATUCS y MOBHY KyJbTypy. Takuii miaxia 30arauye MOBHUM JIOCBiJ
KOPHUCTYBAUIB 1 CTUMYJIIO€ IXHIO OCOOUCTICHY B3a€MOJIII0 3 TPAIUIIISIMHU.

[ToenHanHs METOMIB JTIHIBICTUKH, KYJIbTYpPOJIOTrii, COI[I0JIOTI Ta 1H(hOopMAaIiHHUX
TEXHOJIOT1M Jla€ 3MOTy KOMIUICKCHO aHaji3yBaTH SIBHIE MOBHOI pe3ucteHini. Lle
BIJIKpUBA€ HOBI 00pii y po3poOIll TEOPETUUHUX MOJICNICH, SIKI BPaXOBYIOTh 1CTOPUKO-
KYJbTYPHI aCIIeKTH 1 TEXHIYHI MOXJIMBOCTI IU(PPOBOTO MPOCTOPY.

B3aemosiss Mk ypsSJOBUMH YCTaHOBAaMM, OCBITHIMH 1HCTUTYIISIMH Ta
aKTUBHUMH TPOMAJICHKUMH CHUILHOTAMH CHpPHUSIE CTBOPEHHIO CTaOUIbHOI 0a3u s
NIATPUMKA Ta PO3BUTKY MOBHOI MOMITHKU. CHUIbHI NPOEKTH MOXKYTh MAaTH
¢dbiHaHCyBaHHS KOIITOM TPAaHTOBUX TIpOrpaMm, IiX BapTo OOroBOPIOBATH Ha
MDKHApPOJHUX KOH(EpeHIisax 1 Gpopymu st 0OMIHY JOCBIIOM 1 PO3POOKH HOBHUX
CTaHAapTiB MUPPOBOI KOMYHIKAIIii.

OTtxe, dppoBa ernoxa Hece OJHOYACHO 3arpo3d Ta MOXKIMBOCTI, a MPAKTUKH
MOBHOTO OTIOPY CTAlOTh HEBIJl'EMHOIO CKJIAJIOBOIO KYJIbTYPHOI CAaMOIIGHTUYHOCTI, /1€
TpaaMIli 3yCTPIYAIOThCA 13 CY4YacHICTIO. TeXHOJIOTIYHI 1THCTPYMEHTH O3BOJISIOTH
NEPETBOPUTH 3arpo3y JIHTOBOLITY HA CTUMYJ JUIsl BIAPOMKEHHSA Ta KPEaTHUBHOTO
NEPEOCMHCIIEHHS MOBHOI CAAIIMHNA. B yMOBax J1HrOBOLIY 3MIHIOETHCS POJIb MOBU

B1JI TACUBHOI0 3aC00Yy KOMYHIKAIIil 0 MOTY>KHOTO IHCTPYMEHTY KYJbTYPHOTO OTIOpY.

Cnucoxk BUKOPHUCTAHUX JAKepes

lamxies, P. (2022). Jlinesicmuka na kapmi ceimy. Bixona.
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Cymiko, P., & Jlesunpkuii, M. (2012). Xponixa nuwenns ykpaincoxoi mosu : i0 0oou Pomanosux

00 cvbozooenns. Hapoauuit Pyx Ykpainu.

"MOBA MOBYAHHS": POJIb IPJIAHACBKOI MOBH Y ®IKCAIIII
TPAT'EJII (HA MATEPIAJII POMAHY JKO3E®A O'KOHHOPA "30Ps1
MOPIB")

HaraJjia I';1inka,
Kannunar ¢hinonorivaux HayK, JOIEHT,
JouieHT kadenpu yKkpaiHChbKOT MOBH, JIITEpaTypH Ta KyJIbTYpH,
HamionanbHuit TeXHIYHUN YHIBEPCUTET Y KpaiHU
"KuiBcbkuit momiTexHiyHuil iHCTUTYT M. Irops Cikopcbkoro"
JIxo3ed O’KonHHOp, cyuyacHUW I1pJaHIACBKMM NUCBMEHHUK, TOBOPSYH PO
JTOCTIDKEHHS, SKI BiH TIPOBOJMB TIepe]l CTBOPEHHsIM pomaHy "3opst MopiB",
HAroJjiomyBaB Ha '"MOBI MOBYaHHsS'", sika Oyja TPUTAMAHHOIO CBiJKaM Tparemiii
Bemukoro romoxy (1845-1849): "3HoBy 1 3HOBY moau KaxkyTh: "CioBa MeHe
nigBoAsaTh", " He Moxy 1e onucatu" (Palmer, 2003). Tomy y TekcTi MeTadikIiiHI
npuiioMn (QIKCyIOTh HESBHUW BIUIMB 1pJAHACHKOI MOBM Ha TpariuHi mojii, B
pe3yibTaTi 4oro B Mpii royiociB Ta ICTOPUYHUX MepcrekTuB y "3opi MopiB" maHye
rmu0oKa TUIA — BIAYYTHA HE3JATHICTh MOSICHUTH IPJIAHIICBKOI0 MOBOIO 1CTOPIIO
HEMOXOBAaHUX JKEpTB. [HakiIe Kaxyuw, MaiictepHe KpacHOMOBCTBO O'KonHopa
TOBOPHUTH TPO CTaH HIMOTH, OCKUIBKH BCl Il TOJOCH BUKIMKAIOTh MEJIaHXOJIIHE
MOBEpHEHHS! MPHUBHIB, HE3JIATHUX YITKO C(HOPMYIIOBAaTH T€, L0 BiIOyBa€THCH.
Poman peectpye uepes mpobaemu caMmoi MOBU pUMHPEHHS 3 THM, 10 KiGepa Ha3BaB
"TpaBMaTUYHUM BIUIMBOM BTpAaTH 1pJIAHACHKOI MOBH Ha OCOOMCTICTH TpoMajJsH"
(Kiberd, 1995, 649).
Poman onucye nepiofl, Koju ipiaHAChbKa MOBa Iepecraia OyTH HEePIIO MOBOIO
Uist OlnbliocTi HaceneHHs Ipmannii. B iHTEpB’t0 Mpo HOBY JBOMOBHY CIEHIYHY
ananraiito pomany Moonfish Theatre Company O’KonHop BU3HaB, 110 BiJICYyTHICTb
1pJIaHICHKOI MOBH B TEKCTI1 € OJTHUM 13 fioro HenomikiB (O’Connor, 2014). HatomicTh
iplaH[iIcbka MOBa, SK T[puUMapa, MNpPOHU3yE 1€l HapartuB — 1i 3arajgkoBa
(HE)IPUCYTHICTh BKa3y€ Ha HAJJIMIIOK YBaru, MPUIIJIEHOT MTUTAHHIO MOBH B POMaHi.

IpJIaHI[CI)Ka MOBa, TakK ou MOBUTH, CTBOPIOE€ MOBYAHHA, aJIC BOAHOYAC CIIOHYKA€ OO0
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BHCJIOBJIIOBAHHS: BOHA 3aBXKJW 3HAXOAUTHCS 11032 MEKaMH CTOPIHKH OIOBIJI, JIIHOYH
K TIOCh, 110 KOMEHTYEThCA, a He 5K 3aci0 komeHTaps. Hanpuxman, kamitan JlokBy,
JEMOHCTpPYE HOOPO3UWIMBY IIIKaBICTh A0 1pJaHJIChKOI MOBHU Ta CIOCOOIB, SKMMH
BOHA 3MIHIOE aHIJIIHCHKY MOBY NacakupiB HOro kopabis, ane crae 00'€eKToM
BUCMiIOBaHHS 3 OOKy i#oro "mepeknamaya" Ilis ManBi Ta IHIIMX ipIaHALIB Ha
KOpaomi.

OnuH 13 HebararbOX BHUIAJKIB, KOJU IpJIaHAChKa MOBa 0€3MOCepPEeaHbO
BTPYUYA€EThCA Y TEKCT (Ha BIAMIHY B1J] IOCEPEIHULITBA TPaHCIITEpaLli Ta IepeKiany),
BIJIOYBA€ETHCS y 3araJIkoBiil MaHepi ¥ apTukymoe xanody. Martu Jlesina Meppinira,
nenl Bepiti, momupae, BiJaBIIM CBO€ KUTTHA, K Tpaduns Kermin, 3a cBOix
OOTSKEHUX MOaTKAMK OpeHAapiB. [i MoXopoH ouoioe mpenogobuuii Tlonnexchen
31 Cnaiiro, 1 micist TOro, Ik HOro «moxXmypi clioBa IMCajaMiB» 3aBMHUPAIOTH 1 ii TPYHY
OIyCKAIOTh y MOTHITY, «III¢ OJAWH 3BYK» NMPHUETHYETHCS 0 3BYKY BITPY B JIepeBax:
€nuHuil ronoc 13 HaToBIy mo3any Hei. ['omoc crapoi XKiHKH. A TOTIM 1€ OJMH.
Criouatky M’sIKO, ajie IBHUJIKO HAPOCTAE: PO3TIKAETHCA 110 HATOBITY MO JIBOE, TIO TPOE.
YomoBiku, Temep 1 MajieHbKI JITH. 30UIBIIYIOUYMCH, HAPOCTAIOUW, SK XBHIIS,
B1IOMBAIOYNCH BIJl TPAHITHO-KAaM SIHUX CTIH IEpKBH, ax Toku Mepi JlyeilH He
3/1aJ710Cs1, 1110 3BYK BUXOJUTH 13 MOKPOT YOPHOT 3€MJT1 ¥ HIKOJIM HE PUTTUHUTHCA.

Panytics, Mapie, BAMOBIISETBCS 1pIaHACHKO0 MOBOIO. [...] JeBig Meppiait |[...]
JTUBUTHCS HA BIJKPUTY MOTHIIY, MOJIUTHCS IpJaHACHKOIO 31 CBOIMH MalOyTHIMH
opeHJapsiMu, OypMoUuy4H CII0Ba, Ha4€ MPOMOBJISIFOUH YBI CHI [ ...].

Anois, agus ar uair ar mbais: Amiab. Temep 1 B TOAWMHY HAIIOlI CMEpTI.
(O’Connor, 2003, 58).

Ha BimMiHy Bij HEOXOBaHUX O€3XaThKIB-1pJIaH/IIIB, TOXOPOH Jeai Bepirti crae
e OUTBII TOPEYHUM 3aBISKU MIPUMAPHOMY JOMOBHEHHIO 1pJIaHJICBKOIO MOBOIO, SIKa
Jla€ rojioc HeBUMOBHOMY. IlpencraBieHa sk OyX, IO € HEBIA €MHUM HPHPOIHUM
CJIEMEHTOM MICIIEBOTO JaHAmAa(Ty, MOBa TPOCOUYETHCS KpPi3b IO TPYMy JOIEH i
EeKyMEHIYHO 00’e€Hye iX. SKkimo MoBa W HE BHUpa)kae BOJIIO, BOHAa BCE OJIHO
MPOJIOBXKY€E (PYHKIIIOHYBATH SIK T€, 1[0 BUXOJUTH 3a MexXi ciiB. lle HalsckpaBimuii

NPUKJIaJ PI3HOMAHITHUX CHPOO y POMaHI 3apeecTpyBaTH €MOLIMHY CHIIy PIAHOI
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MOBH, KOJH aBTOp IHUIIE 1HIIOK MOBOIO, aHTJIMCHKOI, sIKa W JOHWHI € PIJTHOIO
MOBOIO OLJIBIIIOCTI 1pJIAH/IIIIB.

JlocuTh MOKa30BO, 110 XUMEPHE MPEICTABIEHHS 1pJIaHIChKOT MOBH Ta TOH (axT,
0 BOHA Maike HIKOJIW HE TPUCYTHS Oe3MmocepelHhO Ha CTOpIHIN, HaIae
1pJTaH/ICBKI MOBI ICTOTHY CaKpalibHY POJb y TeKcTi. HapaTtopu omoBimaroTh mpo Ti
3aXOIJTMBI KOMITPOMICH W aBaHTIOPU, Ha SIKI JOBOAMIOCA WTH IpJaHIALSAM y CBOIX
31ITKHEHHSX 13 aHIBHUM aHIJIOMOBHUM CBITOM. TakuM 4MHOM, pOMaH PEECTpPyeE iXHI
BIIMOBIZI HAa MOpPUMYCOBY MojepHizamito. Ciijg Haragatv, 00 TO0JIOJ UWICHH
OpUTAaHCHKOrO 1CTEOJIIIMEHTY YCBIIOMJIIOBAJIM caMe SIK HEOOXIJTHUU eTan Mepexony
Ipnanali 70 €KOHOMIYHOI Ta KyJbTYpHOI CYYaCHOCTI; HaIlpUKIaJ, 3MICTOBHUMN
BUCHOBOK EHTOHI Tpomnona (3 Woro IliBHIYHOI AMepHKH), UIMTOBAaHUW Yy POMaHi,
noJiiraB y ToMmy, 1o 'ronox B Ipmanmii OyB mokapaHHsSM 3a ii HaxaOCTBO Ta
HepoOCTBO, ajie BiH AaB il mpoisiTanHda Ta nporpec” (O’Connor, 2003, 151). Xoua
MOYAaTOK MOBHOI MOJITHKU ¥ MEpelyBaB TOJ0Jy, aje 3HAYHO MPUCKOPHUB >KOPCTOKE
31TKHEHHS 3 CyYacCHICTIO, iK€ OYyJIO HEeB1JI' EMHHM €JIEMEHTOM Il1€1 Tpare/ii.

Posrnsnmaroun y Takomy acmekTti, "MOBUaHHS" 1pJaHACHKOI MOBU B I[bOMY
pOMaHi TaKOXX TOBOPUTH IMPO BIJICYTHICTh ICTOPHUYHHMX TEKCTIB, 1 KaKO(OHIIO
CyIEpeuwIMBUX TOJIOCIB, Ky MOpOJXKYye NMpuBuja Bemukoro ronomy. ABTOp TpboMa
croco0aMu MOEIHY€E HApaTUBHY TPAJUIIIO 1pIaHACHKOI jJiTeparypu B "30pi MOpiB":
3aMo3u4y€e Marepiall 3 MICIEBUX PECypCiB, SIKI Maju pe3oHaHC y XX CTOJITTI;
MO3UIIIOHYE POMaH TaKMM YHMHOM, IO BIH BUIJISAJAE K JOCTKEHA terra incognita,
sKa TIepeayBajia PO3KBITY IpJIaHACHKOTO MHUChMa AHTIIHCHKOI MOBOIO JBAAISTOTO
CTOJIITTS; TBOPYO 3aJy4ya€e JIOCBIT OpPUTAHCHKOI JITEpaTypu B SITHAAISTOTO
cToNiTTA. BomHowac Oamamu, siKi pO3TISAAIOTHCA SK JAOCTYINHUHN IpJIaHACHKUAN
MOBHUH, JITEpaTypHUH Ta ICTOPUYHHMI pecypc AEB’SATHAALSATOrO CTOJITTSA, HE
3a0e3neuyrorb O’KoHHOpa BiacHe OMNOBIJIIIO; pajlle, pPOMaH BKIIOYAE IXHIO
BIJIKpUTY, T10puaHy ¢popmy. «['onoBHUM y Oanani 0ysio 3pOOUTH MICHIO, IKY MOKHA
crniBatu. @akTu HE MalM 3HaueHHs: 1e Oyna TaemHuip» (O’Connor, 2003, 102). 3a
JIOMIOMOTOI0 ITUX 3aC00IB pOMaH OMHUCYE TPAAMINIIO0 U3 IOHKIII — TPaJulIiio, sKa €

BHPA3HO 1pJIaHJICHKOIO 1, BOJIHOYAC, OB’ s13aHa 3 J10CB110M T100ai3alii.
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The global status of English today is the result of a complex historical process
spanning centuries and shaped by conquest, colonization, cultural influence, and
economic power. From its modest origins as the tongue of a small island people,
English has become a global lingua franca, spoken, taught, and adapted in almost
every corner of the world. Its journey reflects not only the expansion of empires but
also the shifting dynamics of global power and communication.

This research aims to explore the historical development of English as an
international language and understand the factors contributing to its global
dominance. By examining the transition from colonial expansion to modern
globalization, this study highlights how English has been shaped by and continues to
influence social, political, and economic contexts worldwide. In today's
interconnected world, where communication across cultures 1is essential,

understanding the roots and current role of English helps us appreciate its power and
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complexity. This topic is particularly relevant in the 21st century, as English plays a
key role in education, business, technology, and international relations.

After Mandarin and Spanish, English is the third most widely spoken native
language in the world. Around 500 years ago, only about five to seven million people
spoke the English language. Today, about 1.8 billion people use English every day. In
a number of countries, including the United Kingdom, Ireland, the United States,
Canada, Australia, New Zealand, and some Caribbean countries, English is spoken as
the first language (Dr. Mohammed AbdAlla, 2020).

English is also the official language of nearly 60 sovereign nations. The number
of people who can use English daily is around 380 million. Furthermore, some 150-
300 million people use English as their second language, and another 100 million to 1
billion people have learned English at some point in their lives and can communicate
in English. English is also used as a second and official language by the European
Union, the Commonwealth of Nations, and a variety of other organisations (Corradi
A., 2017; Silaban W. Y., 2023).

The rise of English began with the expansion of the British Empire in the 16th
century. As Britain extended its colonial reach across North America, the Caribbean,
Africa, the Indian subcontinent, and parts of Asia and the Pacific, English was
introduced as the language of the colonisers. Their main aims were to gain land,
wealth, and power. One example is the conquest of the Americas, where gold and the
use of indigenous people as enslaved people were very important. The transatlantic
slave trade, which began before Columbus reached the Americas, forced millions of
Africans into slavery. British colonialism also spread to Asia, where the British East
India Company was founded in 1600. Britain ruled India from 1765 to 1947, and
English became widely spoken. Today, India has one of the largest English-speaking
populations in the world. In addition, Britain established colonies in Australia and
New Zealand. Captain James Cook claimed the east coast of Australia in 1770, and
many British settlers, including prisoners, were later sent there. Aboriginal people in
both Australia and New Zealand were treated very cruelly (Bissinger J., 2019; Dr.

Mohammed AbdAlla, 2020).
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In many cases, English was imposed on the local population, often at the
expense of indigenous languages and cultures. The language became a marker of
authority, social status, and access to colonial institutions. It became the official
language of administration, law, education, and commerce (Corradi A., 2017).

In education systems set up by colonial powers, English was taught as the
primary language of learning, and those who mastered it often gained privileged
positions within colonial administrations. In countries such as India, Nigeria, and
Kenya, English became a means for a small elite to engage with both colonial power
structures and the wider world. This linguistic legacy continued even after
independence, as many post-colonial nations retained English as an official or second
language, using it to bridge ethnic and linguistic divisions and participate in global
discourse (Bissinger J., 2019; Carlos R. Gonzalez., 2024).

The decline of the British Empire in the 20th century did not diminish the global
role of English. On the contrary, it entered a new phase with the emergence of the
United States as the world’s dominant political, military, and cultural power after the
two world wars. American leadership in global institutions, its innovation in science
and technology, and its cultural exports — Hollywood films, popular music, television,
and later digital platforms — further entrenched English as the language of modernity
and international exchange (Dr. Mohammed AbdAlla, 2020).

As globalisation accelerated in the late 20th and early 21st centuries, English
became the principal language of international business, diplomacy, aviation,
academic publishing, and the internet. It is the primary language of many
multinational corporations, global conferences, and online platforms. For millions of
people, English is not just a subject to be studied but a vital skill needed for career
advancement, international travel, and global citizenship (Silaban W. Y.; 2023).

Many of the most popular social media platforms, such as Facebook, Twitter,
Instagram, and TikTok, were created by English-speaking people or companies. As a
result, the default language on these platforms is usually English, although users can
now choose other languages. However, even when the interface is changed, a lot of

the everyday language, slang, and online expressions remain in English. Words and
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abbreviations like ‘LOL’ (laugh out loud), ‘IDK’(I don’t know), and ‘TMI’ (too
much information) are commonly used by people around the world, including those
who are not native English speakers. This shows how English continues to influence
global communication, especially in the digital world (Carlos R. Gonzélez., 2024).

At the same time, the spread of English has led to the emergence of different
regional varieties — what scholars call ‘World Englishes’. These include distinct
forms of English spoken in India, South Africa, the Philippines, Singapore, and
elsewhere, each reflecting local linguistic and cultural influences. English has thus
moved beyond the control of its native speakers and become a global resource,
adapted to local needs and identities.

However, this global dominance is not without its critics. Linguists and cultural
studies scholars have pointed to the dangers of linguistic imperialism, where the
spread of English contributes to the decline or even extinction of local languages. The
privileging of English can reinforce social inequalities, limit access for those who do
not speak it fluently, and perpetuate Western-centric worldviews.

Despite these concerns, English remains a powerful force in the modern world —
a language of opportunity, access, and global dialogue. It has had a very long journey
over the last nearly 500 years to become as important as it is today. Its continued
spread reflects the legacy of empire and the realities of interconnected, digital
societies. The story of English ultimately reflects human history: a language born of
contact and conflict, evolving across borders and continually reshaped by the people

who speak it.
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O®OPMYBAHHA TA OCOBJIMBOCTI BUKOPUCTAHHSA
CKOPOYEHHMX TEPMIHIB B AHI'JIICHKIN MOBI

Csitiana I'opaym,

KaHauAaT GUIONOTIYHUX HAYK, CTapIIui BUKIagaq

Kadeapu 1H03eMHUX MOB TYMaHITApHUX CIEIaIbHOCTEH,
BonuHcekuil HallioHaibHUN yHIBepcuTeT iMeHl1 Jleci Ykpainku

CyJacHU#l CBIT XapaKTEPH3YEThCS CTPIMKHUM PO3BUTKOM TEXHOJIOTIH Ta
3pOCTaHHAM 1H(OpPMAIITHUX MMOTOKIB, Yepe3 116 BUHUKAE TTOTpeda B JAKOHIYHOMY Ta
edeKkTUBHOMY c1oco01 nepeaaBanHs iHpopmarliii. CaMme TOMy CKOPOUYEHHS, 30Kpema 1
CKOPOYCHI TEpPMIHM, CTaJld HEBIUIUILHOI YaCTUHOK aHTIMChKOi MOBH. BoHu
3a0€3Meuy0Th E€KOHOMII0O MOBHHMX 3ac00iB, MPHUIIBUIIIYIOTh KOMYHIKAIlIO Ta
BUKOHYIOTh (DYHKII}O TEPMiHOJIOTiUHOI HOMiHAIlii CKIaJHUX HOHSAT. [X (opMyBaHHS
BiIOyBa€eThCsl 3a CTAOIMPHUMHU MOBHHUMH MOJEISIMH, a B)KMBAaHHS 3aJICKUTh BiJ
byHKITIOHATBHOT ChepH.

CkopodeHi TepMiHM — TII€¢ MOBHI OJWHUII, SIKI YTBOPIOIOTHCS IILISTXOM
3MEHIIIEHHS TOBHOI TepMiHOJOTiyHOT (opmu 0Oe3 BTpartu 3micty. 3rigHo 3 /l.
Kpucranom, BoHH CHpUSAIOTH HIBUAKOMY ONpalOBaHHIO 1H(QOpMaIii i BiAMOBIIAIOTH
Temny cydacHoi komyHikamii (Crystal, 2003).

[cHyroTh pi3HI Kiacudikaiii ckopoueHux ciiB Ta TepmiHiB. Tak, X. ®enpdep

(Felber, 1984, p. 178) noainse ckopoueHHs Ha TpadiyHl Ta JEKCUYHI, a Tl CBOEIO
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Yepror TMOJUISIOTHCS HA 1HIMIAIbHI CKOPOYEHHS (JITEpHi, IO CKIAJAIOThCA 3
nepmux OyKB TEPMIHOJOTIYHOTO  CJOBOCIONYYEHHs, Hamnpukiuan, AFV -
alternativefuel vehicle; 3ByKoBi, III0 BAMOBJISIFOTHCS SIK €IMHE CIIOBO, a HE 110 OYKBax,
Hanpuknan LEED — Leadership in Energy and Environmental Design), akpoHIMH
(yciueHHS — CKOPOYEHHS, 110 YTBOPIOIOTHCS MUISXOM BIIKHIAHHS YACTHHU TBIPHOI
ocHoBu (["anuy, 1985, c. 274), nanpuknan, environmentalist — enviro) Ta 3pOIICHHS —
11€ BUJI CJIOBOTBOPEHHS, KOJIM YaCTUHA OJHOTO CIIOBA 3JIMBAETHCS 3 YACTHHOKO 1HIIIOTO
CJIOBa, YTBOpIOIOUM HOBe clioBo (€HikeeBa, 20006), Hanpuknan, cleantech, self-
service).

Bep6a JI. I'. noainsie ckopoueHHs Ha iHiLladbH1 (YTBOPEHI 3 MOYATKOBUX OYKB —
ZEV — zero emissions vehicle,), onnocknanoBi onuauil (lab — laboratory). OctaHHi,
3aJIKHO BiJl THUIY YCIUYCHHS, PO3MOAUISIIOTHCS 11I€ Ha TPU OCHOBHI BUJIU: allOKOMa —
30€peKEeHHST TTOYaTKOBOI'O €JIEMEHTa 31 CKOpOouYeHHSM KiHIs (doc — document, abo
doctor, ad — advertisement), adbepe3a — BUJAJIECHHS TIOYATKy CJIOBa MpHU 30€peKeHH1
Horo 3aBepieHHs (copter — helicopter, phone — telephone), a TakoX Ha BUIIAJIKH,
KOJIM YCIKalOThCA SK IOYATOK, TakK 1 KiHeub cioBa (fridge — refrigerator, flu —
influenza) (Bep6a, 2003, c. 47). Ilpu yomy €HnikeeBa C. M. Harosomye, Imio
1HIIIaIbH1 OJMHUII HE € CAaMOCTIMHHUMM 1 BKMBAIOTHCS JIMIIIE y CKiIadl abpesiaTyp, a
OT OJIHOCKJIQJIOBI CKOPOYEHHS MOXYTb OYTH SIK CAMOCTIMHMUMH JIEKCEMaMH, TaK 1
YaCTHUHOIO CKJIaJHOCKOpodeHuX ciiB. OkpiMm Toro, €HikeeBa C. M. BBaxae, 110
OUTBIII MPOMYKTHUBHOK MOJEIIII0 TBOPEHHS CKOPOYEHBb € CKIIAJTHOCKOPOUYEHHS CIIiB
(modem —modulator + demodulator) (€nikeena, 2006).

J. Kpucrain moainse CKOpOUYCHHS Ha:

iHimanizmMu  (initialisms) — BUMOBISIIOTbCS 1o Jitepax: BBC (British
Broadcasting Corporation), UN (United Nations); HTML (HyperText Markup
Language);

aKpoHIMH (acronyms) — BUMOBJISIFOThCA siK cnioBa: NATO (North Atlantic Treaty
Organization), RADAR (Radio Detection and Ranging);

3pouieHHs (blends) — smog (smoke + fog), modem (modulator + demodulator);

yciuenns (clippings) — lab (laboratory), ad (advertisement) (Crystal, 2003).
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VY TepMiHoiOrii 3a3BUYail TMEPEeBaXKAIOTh TMEPINl JBa THUMH — aKPOHIMHU Ta
iHimanizmu. [lpu mpoMy BaKIMBO BpaxoBYBaTH, IO OJHE W T€ caMe CKOPOYCHHS
MOK€ MaTH pi3HI 3HA4eHHS B pi3HUX KOHTeKkcTax (Hampukian, CPU — Central
Processing Unit abo Cost per Unit). Takox aHami3 moHaA ABAAISTH YOTUPHOX
MIJTBHOHIB 3aroJIOBKIB HAYKOBUX MyOJiKaIlii i BICIMHAIITH MUTBHOHIB aHOTAIIIMH,
npoBenennii A. bapuerom 1 3. Jlabnneii (Barnett & Doubleday, 2020), cBiguuTh mpo
MOCTIHE 30UIBIIEHHS] BUKOPUCTaHHSI a0peBiaTyp. ABTOpU 3ayBaxyloTh, 10 19 %
3aroyioBKiB 1 73% aHoTauid MicTwiud xoda 0 oauH akpoHiM. [Ipum npomy BapTo
3ayBa)KUTH, 10 OBTOPHE BUKOPUCTAHHS aKpOHIMIB € He BUCOKUM. Tak, nume 0,02%
BUSIBJICHUX aKPOHIMIB BKHBAIOTHCS MOCTIHHO, 79% aKpOHIMIB BUKOPUCTOBYIOTHCS Y
JOCIIIJKYBaHUX TeKcTax MeHIe, HiK 10 pasi. Taki uudpu 1oBoaATh TOM (PakT, 1o
JeKCUKa TEPMIHOCUCTEM TIOCTIHHO OHOBIIOETHCS, aje BOJHOYAC II€ MOXKeE
YTPYIHIOBaTH KOMYHIKaIil0 (paxiBIiB pi3HUX c(ep, OCKIIBKH TaKi CKOPOYEHHS €
4acTO 3pO3YMUIMMH JIMIIE BY3bKOMY KOJYy €KCHepTiB ojHiel ramysi. KpiMm Toro,
A. Koro ctBepmxye, mo BuOIp Tiel 4 iHIIOI ¢GOpPMH CKOPOUYCHHS MOXKE OYyTH
OOYMOBJICHHM 1 IHIIIMMH COIIIOJIIHTBICTHYHUMH YMHHUKAMU, TAaKUMH SIK BIK MOBIIS,
TUN KOMYHiKartlii (odimiitHa yu HedhopmaisHa) Toro (Cogo, 2021).

BriM OibIIiCTh HAYKOBIIB CTBEPIKYE, IO CKOPOYECHHS MAlOTh YCI SKOCTI 1
dbyHKii 3Bu4aitHoi Jekcemu. Tak, BOHM BUKOHYIOTh HOMIHATUBHY (DYHKIIIIO, MAIOTh
JIEKCUYHE 3HAUYCHHS Ta rpaMaTU4HI Kareropii, po3pi3HIIOTHCS Y MOBHOMY IOTOIII, a
OCHOBHE (DYHKI[IOHAJIbHE HABAaHTAXXEHHS CKOPOUYEHBb MOJSATAE€ Y 3MEHIIECHHI 00CSTY
MOBJICHHS Ta MPUIIBUIIICHH] TpodeciitHoi KOMyHIKaIlii.

Y mpomeci mepekiany CKOPOYCHHMX TEPMIHIB MOXYTh BHHHKATH II€BHI
TPYZHOIL, MOB’s3aH1 3 BIACYTHICTIO BIAMOBIAHHUKIB Y MOBI MEPEKIany, pI3HUICIO B
TEPMIHOJIOTTYHUX CUCTEMax a00 HEOJAHO3HAYHICTIO CKOPOYECHHS. Y TAaKUX BHUMAJKax
NepeKIiajiad Mae BpaxOBYBaTH KOHTEKCT, QYHKIIOHAIBHY cepy Ta ayIuTOopito.

31 3pOoCTaHHSAM aBTOMAaTH30BaHOI OOpPOOKHM TEKCTIB Ha0yBa€ aKTyalbHOCTI
CTBOPEHHsI KOPITYCIB 1 MOJeNed AJi1 BWIy4YeHHs akpoHimiB. Y 2022 poui rpyna
JTOCTITHUKIB TiJ KepiBHUITBOM beHa Beiicera crtBopuiia 6araTOMOBHUN KOPIYC

MACRONYM, sxuii no3Bosisie i1eHTU(IKYBATH aKpOHIMHM Ta po3lmudpyBaTH ix B
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tekctax 13 moB (Ben Veyseh, A., Dernoncourt, F., Tran, Q. H., & Cliche, 2022). Lle
0COOJIMBO BXKIIMBO JJIS MEPEKIIAIAIBKUX 1 TepMiHOTpadiyHUX 3aBaHb.

OTxe, CKOPOYCHHI TEPMIHU B AHTIINCHKIM MOBI — II€ HE JIUIIE MPOSB MOBHOI
eKOHOMIi, a ¥ MOKa3HUK AMHAMIYHUX 3MiH y mpodeciiiHiil, HayKOBiii Ta MOOYTOBIH
KoMyHikamii. IX QopmyBaHHs o0OyMOBIE€He SK JIHTBICTUYHUMH, TaK i
COLIOKYJbTYPHUMU UYMHHUKAMHA. BUKOpUCTAaHHS  CKOpOYEHb BHMAara€  Bif
MOBIISI/TIEpEKIIajjada YITKOTO PO3YyMIHHSI KOHTEKCTY, c(pepH BXKMBAaHHA Ta IIbOBOI

ayJIuTOopii.
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With the development of digital technologies and increase in the number of
users, the functionality of social networks has been significantly transformed. Social
networks have become full-fledged platforms for content creation and consumption
(video, stream, blogs, podcasts) and impact on a certain audience. For example,
modern platforms such as Instagram, Tiktok, YouTube, Facebook, are actively used
for branding, targeted advertising and influencer marketing.

Influencer marketing is a new type of marketing that identifies and targets
individuals with influence over potential buyers and orients marketing activities
around these individuals (Lou & Yuan, 2019, p. 59). Influencer marketing is a form
of digital marketing where brands collaborate with individuals—known as
influencers—who have a strong credibility, popularity, and personal brand to
promote products, services, or ideas to their audience.

Influencer marketing has become a dominant strategy in the digital economy,
bridging the gap between brands and consumers through personal, engaging, and
relatable content. Such platforms have become an environment where bloggers and
thought leaders can collect a million audience. Social networks have communicated
between influencers and subscribers closer, faster and more personalized. People trust
the "real people" recommendations more than traditional advertising.

Content created by influencers usually looks natural, not like classic advertising.
This is better perceived by the audience and causes an emotional reaction. Compared
to traditional advertising, cooperation with influencers is often cheaper and coverage
is greater. It also allows brands to create native, less obsessive content. Inflencers can
be both local and international. This allows brands to work in different markets
without going beyond social networks.

The language of influencers has its own peculiarities related to the main
communicative strategies of interaction of the influencers with the audience, namely,
with the desire to engage, persuade, and connect with audiences.

Among the basic parameters of influencers’ speech can be distinguished:
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1.Conversational tone that involves simplified sentence structure, contractions,
slang, emojis, direct address ("you"). Influencers often adopt a tone that makes them
sound more reliable, friendly, and authentic. This helps them engage their followers
in a way that feels natural and personal, which is key to building trust and fostering
connection with their audience.

They also often use shorter, simpler sentences that are easy to digest. This
structure is less formal and more direct, allowing the message to be understood
quickly and effectively, for example: “This is so good!”, “You need this in your
life.”, “I loveit!”

Simple sentences allow influencers to communicate their message quickly and
with clarity, which is important in capturing the audience’s attention in fast-scrolling
social media feeds. The brevity of these sentences also makes the content feel more
spontaneous and personal.

Influencers often use questions to engage their audience, either to start a
conversation or to prompt followers to share their thoughts, for example: “Who else is
obsessed with this product?”, “What do you think of this look?”

Questioning encourages interaction, makes the audience feel like part of the
conversation and creates a dialogue instead of a one-sided message.

29 ¢ 9% ¢ 99 <6

Interjections such as “wow,” “yay,” “oops,” “ugh,” or even sound effects like

79 <6

“boop,” “whoosh,” are common in the language of influencers. These are used to
create a fun, lively tone. Influencers use exclamatory language and intensifiers to
show excitement, surprise, positive emotions or approval, for example: “Omg, you
guys, this is SO good!”, “Aaaaand... it's perfect.”

Emotional language adds expressiveness, makes the content more dynamic and
animated and helps convey enthusiasm without sounding too formal.

Many influencers incorporate slang or colloquial expressions that resonate with
their audience, particularly with younger generations, and creates a sense of
belonging to a community, for example: “This brand is lowkey my new fave!”, “I'm

» (3

literally living for this glow right now.”, “This foundation is a game-changer!”
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In addition, they, in order to create emotional contact with the audience, use a
lot of first-person pronouns (I, me, my) and second-person pronouns (you, your) to
create emotional connections with their audience, for example: “I can’t even begin to
tell you how much I love this.”, “You need this in your life, trust me!”

2. Persuasive (A call to action) language. A call to action (CTA) is a direct
prompt telling followers exactly what they should do next. It’s a persuasive tool that
removes any ambiguity and guides followers toward taking a specific action (e.g.,
buying a product, signing up for a newsletter, or following a link).

Persuasive language is a crucial tool in an influencer's communication strategy,
designed to influence their audience’s opinions, behaviors, and purchasing decisions.
By using CTA, influencers try to enhance emotional appeal and encourage FOMO
effect (fear of missing out). Superlatives, intensifiers, emotionally charged words are

common in the language of influencers, for example: "The BEST foundation I've ever
used. Seriously, it’s flawless @&", “Click the link in my bio to shop now!”, “Tap the

heart if you agree!”

3. Multimodality. Multimodal elements in the language of influencers refer to
the combination of various communication modes, such as text, images, videos,
sound, and gestures, to create more engaging and impactful content. Influencers often
use these elements together to enhance their messages, evoke emotions, and capture
attention more effectively. The use of multimodal communication is particularly
prevalent in platforms like Instagram, TikTok, and YouTube, where influencers
integrate multiple forms of media in a single post.

Multimodal elements play a significant role in the influencer's language,
enhancing the effectiveness of their communication by combining text, visuals,
sound, and interactive elements. Each multimodal element serves a different purpose:
visuals capture attention, text provides context, emojis and sound evoke emotions and
gestures make the interaction feel authentic.

Visual content is central to an influencer’s message, especially on Instagram,
TikTok, and YouTube, where the imagery often carries as much weight (or more)

than the text. Photos, videos, and graphics are used to illustrate product features,
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convey emotions, and set the mood for the content. Visual elements can include
filters, color schemes, text overlays, emojis, and animations, etc.

For example, a beauty influencer showcasing makeup products with close-up
shots of her applying the product, paired with a short, catchy text: “My new go-to
lipstick! Look at how it transforms the look!”

Images capture immediate attention and provide visual evidence of the
influencer’s claims (e.g., "Here’s how this product looks when applied"). Videos
enhance emotional engagement, making content more dynamic and entertaining.
Visual appeal makes the content memorable and increases the likelihood of sharing.

Thus, conducted linguistic analysis of the language of influencers in social
media demonstrates that language is used here as a tool for building trust, emotional
connection with the audience and effective promotion of brands. The main features of
the speech of influencers are informality, emotionality, personalization and calls for
action. Influencers actively use spoken vocabulary, slang, personal pronouns, which
creates the effect of authenticity and closeness and establish a trusting relationship;
persuasive language ("Try", "Go at the link", "Do not miss") to motivate the audience
to take certain actions. Linguistic tools are often combined with visual elements
(images, videos, gestures, facial expressions), which enhances the multi-mode nature

of influence.
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TPAJUIIMHI TA HOBITHI ACHEKTHA JIIHIBICTUYHHUX TA
JITEPATYPO3HABYHUX JOCJIITKEHD

XacmaryJin A.P,

Marictp cepeiHb0i OCBITH, BUMTENb AHTJIINCHKOT MOBH,
pyroi i1H03eMHOI MOBH Ta 3apyO1KHOI JIiTepaTypu
PiBHEHCHKOTO Iep>KaBHOTO MEAAroriyHOTO YHIBEPCUTETY
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Y cydyacHOMYy HAayKOBOMY IIPOCTOpI JIIHTBICTHMKAa Ta JITEPaTypO3HABCTBO
BUCTYIAIOTh SIK JKUBI OpraHi3Mu, 110 Oe3nepepBHO TPaHCHOPMYIOTHCS IIiJT BIUTMBOM
HOBUX TE€XHOJIOT1H, COLIAIbHUX 3MIH Ta MDKIUCIHUIUTIHApHUX B3aemoii. [1pore, ixHi
KOpeHl TJMOOKO CATalTh TPAAUIIHHUX METOAIB aHajildy, 3acHOBAaHHUX Ha
T€pPMEHEBTUYHOMY IT1JIX0/11, ICTOPUYHIN KPUTHYHIHN OIliHII Ta (popMabHOMY po300pi
TekcTiB. CydacHi JOCHITHHUKH, TIOE€JHYIOYHM KJIAaCHYHYy HAyKOBY JYMKY 3
IHHOBAIlIMHUMH IIU(PPOBUMH TEXHOJIOTISIMUA, CTBOPIOIOTh CHHEPTETUYHHUIN €(PEKT, 10

BIJIKpUBA€E HOBI TOPU30HTH B PO3yMIHHI MOBHUX 1 JIITEPATyPHHUX SIBHUIII.

JlaHuii TEKCT OKpECIt0€ OCHOBHI HAmpsAMHU JOCTIIKEHb Ta aKIEHTYy€e yBary Ha
TOMY, K TpaIdlLiiHI METOAM aHami3y Ta (OPMYBAHHS JITEPATypHOTO KAaHOHY
MEPETUTITAIOTECA 13 CyYaCHHMH TiAXOJaMH, 30KpeMa KOPITyCHOIO JIHTBICTHUKOIO,
QIrOPUTMAaMH IITYYHOTO 1HTENEKTY Ta MUDKAUCHUIUTIHAPHUMU JTOCTIIKEHHSIMH.
Takuil KOMIUIEKCHUI MiAX1]1 J03BOJISIE HE JUIIE 30€perTu KyJIbTypHY CHAIIIUHY, a i
KPUTUYHO MEPEOCMUCIUTH 1l B €MOoXy MIoOaJbHUX TpaHchopmaliid Ta 1nudpoBoi

PEBOJIIONIII.

Hwxue HaBeeHO Te3U, 10 OXOIUTIOIOTh K TPaJAUIliNHI, TaK 1 HOBITHI aCIEKTH

JIHTBICTUYHUX Ta JITEPATYPO3HABUMX JOCIIIKEHb:
1. Kinacu4Hi MeToaH aHAJI3Yy:

TpaauiiiHUi MAXia Yy JIHTBICTHIN Ta JIITEPAaTyYpO3HABCTBI 0a3yeThCsl Ha
METOJIaX TePMEHEBTHKH, ICTOPUYHIA KPUTHYHIN OLIHII, (OopMaTbHOMY aHali3l Ta
MOPIBHSUIBHOMY JIOCTIJKEHHI, IO CHpHUS€ TIUOOKOMY PO3YMIHHIO TEKCTYy, HOro

CTPYKTYpAIliHUX 1 CTHJIICTUYHUX 0COOJMBOCTEH.
2. ®opMyBaHHA JITEPATyPHOI0 KAHOHY:

[cTopuyHO 30CEepemKyIOThCS HAa BU3HAYEHHI KAHOHIYHMX TBOPIB, aHami3i

aBTOPCHKOT 1HTEHI[li, CHMBOII3MY Ta 1HTEPTEKCTYaJIbHOCTI, II0 JO3BOJISE 30€perTu
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KyJIbTYpHY CHAJIIMHY Ta UUIAXOM JIE€TaJbHOTO aHali3y BHUSIBUTU EBOJIOIIO

JiTeparypHux Gopm 1 )KaHpIB.
3. BupoBag:keHHst uM(POBUX TEXHOJIOTIN:

HoBiTHI JOCHiIXEHHS BUKOPUCTOBYIOTH ITU(GPOBI I1HCTPYMEHTH — BIJ
KOPITYCHOI JIIHTBICTHKHU JI0 aITOPUTMIB Ha 0a3l MTYYHOTO 1HTEJIEKTY, IO J03BOJISIE
IPOBOJUTH MACHBHMI aHali3 TEKCTIB, BUSBIATU 3aKOHOMIPHOCTI W 3I1MCHIOBATH

KUIbKICHUW aHal13 MOBHUX (DEHOMEHIB.
4. MyabTUuMeTiiHI Ta MiKIMCHUILTIHAPHI MiAX0Au:

CydacHi MeTOAu JOCIHIJKEHHS IHTErpylTh aHalli3 LU(PPOBOrO KOHTEHTY,
BI3yaJIbHUX Ta ayJ/10 MaTepiaiiB, CTBOPIOIOYH IIATPOPMY I MIKIUCHUILTIHAPHUX
JOCIIIJIKEHB, SIKI TOETHYIOTh EKOHOMIKY, COLI0JIOri0, KyJIbTYPOJIOTIO Ta ICTOPIIO SIK

YACTUHU PO3YMIHHS JIIHTBICTUYHUX 1 JIITEPATYPHUX MPOLECIB.
5. EBoJoniss MeTo10JI0TIYHUX IHCTPYMEHTIB:

JlonmoBHEHHSI TPaIULIMHUX JOCTIIHUIBKUX MIIXOMIB CYyYaCHUMHU HUGPOBUMU
METOJ/JaMH JTO3BOJISIE€ MEPEBU3HAYMTH KIIACHYHI TOHSTTS, BIIKPHBAIOYU HOBI HIISXH

JUISL IHTEpIIpeTallii TeKCTiB.
6. I'nobGagnizanis Ta HOBi KYJbTYPHIi KOHTEKCTH:

CydacHi A0CTiKeHHS] BpaXOBYIOTh BIUIMB TJI00aTi3aIliHHUX TIPOIIECIB HA MOBY
1 mitepatypy, 1I0 BKJIHOYae B ce0e TpaHCHAIIOHAIbHI  KOMYHIKAIIIi,
MYJIBTHKYJIBTYpalli3M 1 mepegopMaTyBaHHS KIACUYHUX JITEPATYpHUX TPATUIIN Y

CBITJII CY4aCHHX COI1abHO-TOTITUYHHUX 3MIH.
7. KpuTH4He mepeocMMCJIeHHs TPaauuiil Ta iHTepnpeTanmiii:

[TopiBHSHHSA TpaAMLIHUX METOAIB I1HTEpHpeTalli 3 HOBITHIMHM IiIXOJAMH

CIIpyA€ BUABJICHHIO IIPUXOBAHHUX CMHCIOBUX mapiB TeKCTiB, A03BOJIAAIOYHN KPUTUYHO
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MEPETISTHYTH YCTaJeHI HACTaHOBU 1 MPOTIOHYIOUM AallbTEPHATHBHI, OUIBII THYYKI

1HTepIpeTaiii.
8. ETnuHi i coniajibHi BUMIPH J0CTiIKEeHDb:

HoBiTHill miaxiA akIeHTye yBary He JIMIIe Ha TEKCTyaJlbHOMY aHalisl, a i Ha
CTUYHUX, COIIAJBHUX 1 MOJITHYHHX acIeKTaX, SKi BIUIMBAIOTh Ha CIPUUHATTSA Ta

IHTEpIIpEeTallil0 MOBHOIO Ta JIITEPATYPHOTO (PEHOMEHY.
9. CuHTe3 MeTOAIB SIK 10pOra 10 HOBUX BIAKPHUTTIB:

CumMO0103 TpaAMIIHUX 1 CYy4aCHMX METOJIB CTBOPIOE CUHEPreTHUYHUN e(eKT,
IO JTO3BOJISIE POZIIMPUTH MEXK1 JTOCIIJIKEHb, PO3POOUTH HOBI TEOPETUYHI MAapaurMu
Ta 3a0€3MeYnTH O1IbIII KOMIUIEKCHE PO3YMIHHS JUHAMIYHUX MPOLECIB Y MOBJICHHI Ta

JiTeparypi.
10. IlepciekTHBY Maii0y THIX JOCJTi/IKEHb:

OO'eqHaHHS KIACMYHUX METOIIB 3 TIEPEJOBHMMH TEXHOJIOTISIMUA BiJKpUBA€E
Oe3MnpereeHTHI MOKIUBOCTI JJIs1 MaOyTHIX JIIHTBICTUYHUX Ta JITEPATypO3HABUMX
JOCTIKEeHb, CIIPSIMOBAHUX HA PO3KPHUTTSI HOBUX ACIEKTIB KYJIbTYPHOI iIEHTHYHOCTI,

KOMYHIKaIli1 Ta MUCJICHHS B €TI0XY 1H(POPMaIIHIUX TEXHOJIOT1H.
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Y cywacHiii JTIHTBICTHYHIN Hayll jgenaidi OUIbIIE yBaru IPUBEPTAE
MyJIbTUMOJIaJIbHA (opMa OmMoBil, 30KkpeMa TpadiuHuii pOMaH, SKUW TOETHYE
BepOAIbHUI TEeKCT 1 BizyanbHi oOpasu. [loumnaroun 3 1970-1980-x pokiB, TepMiH
«rpadiyHUE  poMaH» TOYMHAE 3aKpIIUIIOBATHCS Y JIITEpaTypO3HABUOMY W
KyJIbTYpPOJIOTIYHOMY JUCKYpPCi, TO3HAYAI0Ud TBOPH, SKUM XapaKTepHA CKJIaJIHA
CTpyKTypa, (pinmocodcrka rmmbuaa Ta ecrernyHa IUTICHICTE. Y XXI cromitti mei
)KaHp 37100yB BHU3HAHHA SK MOBHOI[IHHA JiTeparypHa ¢opma, 3/aTHA HE JIUIIE
pO3BaXkaTH, ajie ¥ CTaBUTH IIIMOOKI (PLIOCOPCHKI, cOllagbHl Ta MOPaJIbHI MUTAHHA
[7].

Bin xomikcy rpadiuHuil poMaH BIJAPI3HSE camMe CIPSMOBAHICTh Ha XYIOKHIO
JiTepaTypy, Xxo4da KopeHi 000X kaHpiB — cluibHI. Hapasi criocTepiraerbesi 3poCcTaHHs
lHTEepecy A0 mnepeknaay TrpadiuHoi diTepaTypd, Mpo IO CBIAYaTh Mpali sK
BITUM3HAHUX, TAK 1 3apyO1’KHUX JOCIITHUKIB.

OpHuM 13 SICKpaBUX TMPHUKIIAJIB TAKOTO THUILY JIITEpaTypu € rpadidyHuil poMaH
binna Bimmnarema «Kasku: Cunu Immepiiy», mo Bxoauth 10 cepii DC Black Label
[3]. Lle TBip, y SIKOMY MHEepeXpelryroThcs Mi(oIoriuHe, MOJITHYHE Ta MOCTMOJICPHE,
CTBOPIOIOYH HOBY SIKICTh HAPATHUBY.

[lenTpasbHUM Yy NOCHIIKEHHI rpadlyHOTO pOMaHy € MUTaHHS: SKUM YHHOM
MO€THAHHS BEpOaIbHOTO 1 BI3yallbHOIO KOMIIOHEHTIB J]Ja€ 3MOT'Y CTBOPUTH HOBUI THUII
OTOBiJll, MO BUXOAUTH 32 MEXKI TPATUIINAHOTO JITEPaTypHOTO TEKCTy? Y IboMYy
koHTeKcTl «Kazku: Cunm Immepii» € 3HakoBuM mupukiaagoMm. CTpyYKTYpHO POMaH
noOy0BaHO 3a KJIACUYHUMH HAPATUBHUMHU TPUHIHMIAMH: TYT € EKCIO3MILis,
PO3BUTOK TOJIi¥, KyJbMIiHAINS 1 po3B’s3ka. Ta BOMHOYAC ISl CTPYKTYpa Peali3yeThCs
HE JIMIIE Yepe3 TeKCT, a i depe3 Bi3yaslbHI 3acO0M: PO3MIIICHHS KaApiB, KOJILOPOBY
ramy, KOMIIO3HIIiIO0 CTOPIHOK [4].

30kpema, Bi3yaJdbHHl acCHeKT TBOPY BHUKOHYE BaXKJIMBY CMHUCJIOBY
¢ynxkuiro. Konbopu — cipi, cHHI, IPUTITYIIEH] — CTBOPIOIOTH aTMoc(epy IMIIEPChKOi
XOJIOJJHOCTI, CTpaxy # pempeciil. Y clieHax 3ITKHEHHSI TepoiB, Takux sk Jluts-
Imneparop 1 IloBcTanii, KOMIO3ULIA KaApy, MIMIKa MEPCOHAXIB 1 Bi3yallbHI JAeTall

(uepen, TEMHHMI Jiic, AUTSYE OOIMYYSI) CTAIOTh HOCIIMUA METa(OPUYHOIO 3MICTY: BiJl
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BTpaTH HEBUHHOCTI 10 pPyWHYBaHHA 11ealiB. Y IIbOMY BHSBIISETHCSA 3JAaTHICTH
rpadigHOrO poMaHy MepeaaBaTH CKJIAQJHI €MOILHI CTaHW HE JIMIIE CIIOBaMH, a U
obpazamu [1].

Jlexcuuna crenugika TBOPY TaKOXK 3aclyrOBYe Ha okpeMy ysary. [liamoru
CTUCNI, €eMOI[IHHO HACWYeHI, 3 BEIMKOK KUIBKICTIO BHIYKIB, peIUIK Ta
onomarorneil. Hanpuknan, «bAX!» um «xkray» — HE MPOCTO 3BYKOBI e(peKTH, a
PUTMIYHI Ta CMHUCIJIOBI aKUEHTH, MO (OPMYIOTh AUHAMIKY TEKCTY. 3aBISKH LIbOMY
YUTa4 HE MPOCTO YUTAE 1ICTOPIIO, @ BIAUYBAE ii pUTM, 1110 HAOJIMKae rpadiuHuidl poMaH
110 KiHeMaTtorpadiuHoro Mucreurna [2].

Yce ue Qopmye HOBUH THUN uYWTaya — AKTHUBHOIO I1HTEPHPETATOpPa, AKUN
NOBUHEH HE JIMIIE PO3YMITH TEKCT, & M «UYUTATW» BI3yalbHI KOJAM: CHMBOJIKY
KOJBbOPIB, IHTEPTEKCTYyaJbHI airo3ii, KOMMO3MIiHHI pimeHHs. To0To, rpadpiuyHuit
pOMaH CTBOPIOE MOMI(OHIYHUI MPOCTIp, € KOKHA IeTallb MAa€ CEMAaHTUYHY Bary [3].

Takum umnoMm, «Kaszku: Cunu Immepii» — 1e mnpukian Toro, sk rpadiuna
JiTeparypa 371aTHa OyTH He MEHII IIMOO0KOI0, HIXK KiIacuuHUN pomaH. BoHa Bumarae
BiJl YUTa4a HOBUX KOMIIETEHTHOCTEH, 30KpeMa Bi3yallbHOI IpaMOTHOCTI, 1 BOJHOYAC
JTa€ 3MOTY OCMUCIIOBATH CKJIQJAHI TEMHU: Bjaja, MOpajb, HACUILCTBO, TUTHUHCTBO,
BIJINOBIIabHICTh. [le He MpoCcTO KOMIKC, a OBHOLIHHUM JITEpaTypHUM TBIp, SIKUN
00'eTHy€ pi3HI 3HAKOBI CUCTEMH B OJIHE IIijIe [5].

Orxe, rpadgiuyauii poMaH — 1€ caMOCTIiiHa i ckilagHa GopMma JiTeparypH, 1o
BUXOMMTh 3a PAaMKH JKaHPOBOi Jerkocti komikcy. Moro ciim posrmsmaté sk
MOBHOMPABHUM 00 €KT aKaJeMIYHOTO aHami3y, 3MaTHUM BigoOpaxaTu KyJIbTYpHI,
MOJIITHYHI Ta MOpPAJIbHI MpoOsieMu cydacHoro cBiTy. Came uepe3 Taki TBOpH, 5K
«Kazku: Cunan Immepiin, MU MOXKeMO criocTepiraTé TpaHcopMalliro JitepaTypyu B

100y BI3yaJIbHOT KyJIbTYPH.
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EXPRESSIONS OF JOY: UNPACKING EMOTIONAL
REPRESENTATION THROUGH SPEECH ETIQUETTE IN ENGLISH
LITERATURE

Nataliia Kyseliuk

PhD, associate professor,

associate professor,

Lutsk National Technical University

A review of the historical trajectory of linguistic studies reveals that the focus on
speech etiquette is far from incidental. Core linguistic issues such as the relationship
between language and speech, language and thought, speech acts, and the social and
individual dimensions of speech are intrinsically linked to the study of speech
etiquette. Scholars from various linguistic schools have addressed these topics,
contributing to our understanding of the linguistic characteristics of speech etiquette
units, the extralinguistic factors accompanying them, and the classification of
etiquette units into thematic categories (Skrypnyk, (2024); Aksiutina (2023)).

However, the expression of emotions via speech etiquette formulas remains an

underexplored area.
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The present study aims to examine the etiquette expressions used to convey the
emotional state of joy, such as ‘Glad to see you!’, ‘Congratulations!’, ‘Thanks!’, ‘It
was a pleasure to meet you!’, and ‘I'm glad that ...’, among others. These
stereotypical expressions serve as markers of specific communicative situations,
including: 1) establishing contact, 2) fostering positive relationships (such as
expressing sympathy, joy, or pleasure), and 3) maintaining the appropriate level of
formality within speech. A prototypical communicative scenario might unfold as
follows: I establish contact and express a positive attitude — I accept wishes and
respond with gratitude — I offer congratulations or a toast — [ say goodbye and
offer well-wishes (Kamuun, 2020).

Stereotypical expressions related to etiquette act as ritualized communicative
signals, or indexical units, which are employed in fixed forms under consistent
conditions. The primary function of these expressions is to establish positive rapport
between interlocutors, often manifested in reciprocal exchanges of greetings,
congratulations, or thanks. In English, the intonation pattern plays a pivotal role in
distinguishing between stimulus and response, with etiquette expressions commonly
including formulas of greeting, farewell, gratitude, and congratulations.

Some researchers describe speech etiquette units as emotionally expressive
elements that encourage proper responses and help maintain communication.
(Tymkova, 2023). It is widely acknowledged that certain etiquette expressions — often
marked by interjectional intonation — can be classified as interjections (e.g.,
‘Congratulations!’, ‘Thanks!’, ‘Welcome!’). However, most of these expressions
possess a sentence-like structure and should therefore be considered distinct from
pure interjections. Etiquette expressions typically exhibit communicative and
appellative functions, such as initiating, maintaining, or concluding interaction.
Examples of etiquette responses to gratitude include phrases like ‘It’s a pleasure’ or
‘My pleasure’, which are often exchanged following expressions of thanks (e.g.,
‘Thanks for your call’ — ‘My pleasure’).

Expressions like ‘Congratulations!’ are typically used to convey praise or

extend felicitations regarding positive events, such as achievements or celebrations.
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Variants like ‘Many congratulations!’ are constructed on the grammatical model of
nominative sentences, often replacing evaluative components such as ‘good’ or
‘happy’ with specific situational contexts (e.g., ‘Happy birthday!’ or ‘Many happy
returns of the day!’). These expressions trace their origin to imperative constructions,
such as ‘Have a good Christmas!’ or ‘Have a great New Year!’

Upon analyzing etiquette expressions containing components like ‘happy’ and
‘glad’, it became evident that not all such phrases necessarily express genuine joy. In
some cases, the extralinguistic elements — such as a ‘false smile’ — may indicate that
these expressions are not emotive but are instead employed due to the socio-cultural
norms of speech behavior. For example:

Then Ed Fromme bustled out of his office and rushed up to him with a false
smile masking his true feeling — whatever they might be. “Glad you're here,” he said

(Bernays, 1990, p.241).

In this utteranse, despite the evaluative component ‘glad’, the emotional intent is
masked by the non-verbal signal of a false smile, suggesting a lack of sincerity and
indicating that the phrase is merely a social convention rather than a true expression
of joy.

Nevertheless, in certain etiquette contexts, communicants may authentically
express joy in response to another’s positive emotions. These expressions of joy can
be sincere or insincere, with the emotional intent distinguishable through contextual
analysis. Genuine emotional expressions of joy are often marked by lexical
intensifiers (e.g., ‘so’, ‘very’), syntactic intensifiers (e.g., separate sentences,
repetition), and clarifying terms (e.g., ‘honestly’, ‘really’), as well as non-verbal cues

(e.g., smiling, laughing, clapping). For example:

“It’s great.” I said. “Really. I'm glad you came. I want to talk to you anyway”
(Barthelme, 1990, p. 150).
As I approached he stood up and came to me.

Congratulations,” he said, kissing me om both cheeks (Livesey, 1990, p. 42).

The examples above demonstrate how joy can be conveyed through a combination of

verbal and non-verbal means. In Barthelme’s excerpt (1990, p. 150), the speaker uses
46



the evaluative expressions ‘It’s great’ and ‘I'm glad you came’, supported by the
intensifier ‘really’ and an additional clarifying remark, to emphasize genuine
emotional engagement. In Livesey’s example (1990, p. 42), the congratulatory phrase
‘Congratulations’ is complemented by the non-verbal gesture of kissing on both
cheeks, a culturally significant act that reinforces the sincerity of the expressed
emotion. These instances show that etiquette expressions, when accompanied by
contextual or physical cues, can move beyond formal politeness to authentically
reflect emotional states.

Thus, although etiquette clichés are capable of representing the emotional state
of joy, the degree of emotional intensity conveyed through such expressions is
generally lower compared to that found in explicitly interjectional structures. This
difference arises largely because etiquette constructions such as I'm glad to... or I'm
happy... primarily serve to report or describe an emotional condition rather than to
evoke it vividly or spontaneously. As a result, etiquette expressions often perform a
social or ritualistic function, aligning with the communicative norms and expectations
of a given interaction rather than directly reflecting the speaker’s inner emotional
experience.

The deployment of these clichés within specific communicative settings
highlights a spectrum of emotional engagement, where contextual factors — such as
intonation, non-verbal cues, and situational context — play a pivotal role in
differentiating between genuinely felt and merely conventionalized expressions of
joy. This nuanced use of speech etiquette formulas underscores their dual nature as
both linguistic and sociocultural phenomena.

Further research could fruitfully investigate the pragmatic dimensions of
etiquette expressions as vehicles for emotional representation, particularly examining
how these formulas adapt and transform in the context of digital communication
platforms, where traditional non-verbal signals are absent or altered. Additionally,
comparative cross-cultural studies could offer valuable insights into how different

linguistic communities encode, modify, or reinterpret emotional states through
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etiquette clichés, shedding light on broader patterns of intercultural communication

and emotional expression.
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INOETUKA BHYTPIHIHBOT'O MOHOJIOT'Y B KOHTEKCTI
305PAXKEHHS EMOIIMHOI'O IHTEJEKTY HIJAJITKA B POMAHI
CTIBEHA YBOCKI «IIPUBIT, LIE YAPJII! ABO IIEPEBAI'H
COPOM’A3JIMBUX»

O3nemip Okcana BacuJjiiBHa,

KaHIMAAT (PI0JIOTIYHHUX HAYK,

JOUEHT Kadeapu YKPAIHCHhKOI Ta 3apy0ixHOI JiTepaTypu

PiBHEHCHKOI0 1ep:KABHOT0 TYMAHITAPHOI0 YHIBEPCUTETY

Y cydacHoMy JiTEpaTypO3HaBCTBI 3pOCTa€ IHTEpeC A0  JOCIIJKCHHS
MICUXOJIOTIYHUX  aCHEeKTIB  XyJOXHIX TBOpiB. ILle 3yMOBIE€HO 3arajabHOIO
TYMaHITAPHOIO TEHJAEHLIEI0 O BUBYEHHS JIIOJIMHU SIK LIIICHOI OCOOMCTOCT1, 1€ Ha

NepInid TJIaH BUXOJATh BHYTPIMIHI KOHQIIKTH, NEPEKUBAHHS, CTAHOBJIEHHS

1I€HTUYHOCTI, 30KpeMa y NiJIITKOBOMY Billl. Takuii iHTEpeC NOCUITIOEThCA 3 OOKY He
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JIMIIIE JTITEPATypPO3HABIIIB, a W TICUXOJIOTIB, TIEIaroriB, COIIOJIOTIB, OCKIJIBKH Cy4YacHa
KyJbTypa BCE aKTHBHIIIE BigoOpaxkae Kpu3y €MOIIHHOI T'PaMOTHOCTI, MOTpedy B
EMOIIIHHIHN BIIKPUTOCTI ¥ 3JaTHOCTI IO eMIIaTii.

B ykpaiHChKOMY KOHTEKCTI TeMa Ha0yBa€e OCOOIMBOI aKTYallbHOCTI Y 3B’ SI3KY 3i
CKJIaIHOIO COIIIOKYJBTYPHOIO CHTYAIll€l0 OCTAaHHIX pOKIB: BiliHA, BUMYIIICHE
MIEPECENICHHS], TPAaBMAaTUYHUHN JOCBIJ Y MIJUTITKIB Ta MOOI1. L{i YMHHUKH MOCUITIOIOTH
noTpedy B rIuOIIOMYy PO3yMiHHI BHYTPIIIHBOTO CBITY MOJIOJIOI JIIOJIMHU, a TAKOXK y
nonyJisipu3allii XyJ0KHbOI JIITepaTypH, sIKa MOJICIIIOE 3J0POBI MEXaHI3MHU €MOLIIHOT
camopediiekcii Ta ncuxonoriyHoi marpumMku. Came Tomy poman CriBeHa Y0ocki, 1110
NOEJIHY€E IIOJACHHUKOBY (OpPMY 3 MOETHUKOI BHYTPIIIHBOTO MOHOJIOTY, BIJIKpUBA€E
HOBI TOPU30HTH JJI JTOCTIKEHHS €MOIIIHHOTO 1HTEJIEKTY SK BaXKJIMBOI CKJIQOBOT
PO3BUTKY OCOOMCTOCTI B IMiJIJTITKOBOMY BIIIl.

Mema Oocnidocenns: npoaHanizyBaTh (QYHKIIi BHYTPIIIHBOIO MOHOJIOTY B
pomani Criena Y6ocki «[Ipusit, e Yapmi! abo IlepeBaru copom’sI3TUBHX» 5K
3ac00y 300pak€HHsI EMOIIIMHOTO IHTEICKTY IiTITKA.

3ae0anmsn 00CnioHceHHA:

1. OxapaxTepu3yBaTH TOHSTTS BHYTPIIIHHOIO MOHOJIOTY Ta €MOIIHHOTO
IHTENIEKTY B KOHTEKCTI JIITepaTypO3HABCTBA.

2. BuzHauuTH OCOOJIMBOCTI BUKOPUCTAHHS BHYTPIIIHHOTO MOHOJIOTY B POMaHi
CriBena Y6ocki.

3. [IpoananizyBaTH, sIK BHYTPIIIHI MOHOJOT CHPUSE PO3KPUTTIO €MOIIMHOTO
IHTEJIEKTY TOJIOBHOTO T€POS.

4. 3'acyBaTu BIUIUB BHYTPIIIHBOTO MOHOJIOTY Ha CHPUHHATTS YHTa4yeM
EMOIIIITHOTO CTaHy MePCOHAXKA.

[IpoOnemaTuka €MOLIMHOTO 1HTEJNEKTY B JITEparypl OOCHIKyBajacsi B
KOHTEKCTI1 IICUXOJIOTIYHOIO aHalli3y nepcoHaxiB. 3okpeMa, Onbra BoBueHko y cBOil
nucepTaiii «OeHOMEHOJIOT1sl €MOLIWHOIO IHTENEKTY MUUIITKIB 3 MOPYIIEHHIMHU
IHTENEeKTyaJIbHOr0 po3BUTKY» (BoBuenko, 2021), po3risaae acnektu GpopMyBaHHS

€MOLIIITHOr0 1HTENEKTY B MiAJIITKOBOMY Billi. Xo4a i1 AOCTIKEHHS 30CEPEIKEHE Ha
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MICUXOJIOTIYHOMY aCleKTi, BOHO HaJa€ IiHHY 1H(QOpMaIliio s JIITepaTypO3HABUYOTO
aHaII3y MePCOHAXKIB-TI1JTITKIB.

VY nitepaTypO3HABCTBI BHYTPINTHINA MOHOJIOT PO3TIIAIAE€THCA SIK BAXIMBHUH 3aci0
PO3KPUTTS BHYTPIIIHHOTO CBITY mepcoHaxka. [Ipams Mipiam lrokep (Diicker, 2018),
MPUCBSYCHA aHAJI3y eMoIliil y pomadi UO0cCKi, Haroiomnrye Ha MOeHHUKOBIN (popmi
K croco0i dikcarii emoriitHoi guHamMiku repos. Emini Baccepman (Wasserman,
2013) anamizye 3B’S130K MK IMCbMOM, 3LIJIEHHSIM 1 PO3BUTKOM OCOOMCTOCTI MIJJTITKA
B pomani. Ili npochimxeHHs @OpMYIOTh NIAIPYHTS JUIsi BUBYEHHS [OETHKHU
BHYTPIIIHHOTO MOHOJIOTY Y 3B 43Ky 3 EMOLIMHUM IHTEJIEKTOM MIEPCOHAXKA.

VY niTepaTypO3HABCTBI BHYTPIIIHIA MOHOJIOT PO3IJISAJAETHCA SIK BepOanbHE
BIJIOOpa)KEHHS NPOLECIB BHYTPIINIHBOTO MOBJIEHHS [EpCOHa)Xa, WLI0 JO03BOJISIE
yuTauyeBl Oe3nocepeHbO 3aHypuTHCd y BHYTpimHIA cBIT repost (Diicker, 2018).
EMouiiiHuii 1HTEeNEeKT y XyJI0KHbOMY TEKCTI BUSIBIISIETbCA Yepe3 3/1aTHICTb
MepcoHa)ka po3Ii3HABaTH BJIACHI €MOIIl Ta €MOIlli 1HIIMX, a TaKOX PEeryJIrBaTH
eMoIriiini ctanu (BoBuenko, 2021).

Poman CriBena YOocki mae emictoisipHy ¢Gopmy, IO HaJga€ PO3MOBiAL
IHTUMHOTO, CIOBiIasibHOrO TOHY. KokeH ymct Yapii — 11e ¢cBoro poay BHYTPIIIHIN
MoHoJor. Hampukiaza, repoil JITUTBCS CBOIMHU TNEPEKUBAHHSAMU: «S MpocTo Xouy,
mo0 xToch OauuB MeHe. | cmpaBai mene posymiB» (Y6ocki, 2019, 98). Ils ¢pasza
UTIOCTPYE MOTPeOy B €MOIIIITHOMY KOHTAKTI, SIKa pealli3y€eThCs yepe3 MUCaHHs.

Uepes posnymu, CyMmHIBHU, MIoJieHHI pediekcii Yapmi BUSBISE 3MaTHICTH [0
camocrocTepexeHHs i emnartii. ¥ dparmenti: «IHoAl 51 myMaro, 10 HIKOJIA HE 3MOXKY
nepectaru BiguyBaTu. Lle sk xBuiis, mo moctiiiHo HakpuBae» (Y6ocki, 2019, 118), —
BUSIBIISIETHCS TIMIEPCEHCUTUBHICTH TIepcoHaka. BoaHouac, Yapii mocTymoBo BUNTHCS
PO3YMITH CBOI peakiiii, 110 CBIAYUTH PO IPOLEC EMOIIHHOTO 3pOCTAHHS.

[HTEeHCMBHAa ~ eKcmpecis ~— BHYTPIIIHIX  NEepeXuBaHb  Yapil  BUKIHUKAE
crHiBIepeKrMBaHHs y untada. GopMa muchMa SK Tepamii T03BOJISIE HE JIHUIIE CaMOMY
NIEPCOHAXKEBI, a i YMTa4u€eBl NPOUTHU Yepe3 1ocBif 3uuieHHs (Wasserman, 2013).

Orxe, BHyTpilHIA MoHonor y pomadi CriBeHa YOOcki BHUKOHYE

OararoacnekTHy QyHKI1i0. BiH 3a0e3neuye rauboKy 1HTEpPIPETalito MCUXO0I0TIYHOTO
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CTaHy Teposi, PpO3KpPHBAE MOro EMOIIMHUN IHTENEKT SK 3JaTHICTh JO
camMocCTiocTepexeHHs, emmarii Ta peduekcii. dopma enicToaIpHOrO MOHOJIOTY
J03BOJIIE BHOYIyBaTH IHTHMHUN KOHTAKT 13 4yuTadyeM. AHaJi3 JIEMOHCTPYE, IO
BHYTPILIHIN MOHOJIOT € HE JIUIIE XYyI0XKHIM 3ac000M, a i 1HCTPYMEHTOM PO3BUTKY

0COOHUCTOCTI TepOs.
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®OPMYBAHHSI MOBHUX CTEPEOTHIIIB Y KOHTEKCTI
MIXKYJbTYPHOI B3AEMOJIII

CranicaaBuyk Harauis IBaniBHa

nokTop dinocodii, TONEHT Kadeapu poOMaHO-TepMaHChKO1 (Di10I0T1i

PiBHEHCBHKOIO JIep>KaBHOTO TYMAHITAPHOTO YHIBEPCUTETY

M. PiBHe, Ykpaina

B ymoBax koMyHiKallii B KO)XKHOMY CYCHUIbCTBI BUHUKAIOTh MEBHI THUIOBI —
CTEpPEOTHUITHI YSBJIICHHS SIK CTOCOBHO caMuX ce0e, TaKk 1 CTOCOBHO HOCIIB 1HIIHMX
eTHOKYJIbTYp. Cy4acHUM JOCIIIHMKaM I[IKaBOIO € He JI0JMHa B3araji, a JIIoJUHa B
MOBi. AK€ MOBa € €IWHUM 3acOo00M, 3JaTHUM JOTIOMOTTH TPOHUKHYTH Y
NPUXOBaHy BiJ CHOMJISAaHHS cdepy MEHTaldbHOCTI, TOMY WIO BOHAa BH3HAYa€
JATeHTHY c(epy WIeHyBaHHS CBITY B Til 4M 1HIIN KyJIbTypi. BoHa po3mosigae mpo

Takli peyi, Npo sAKi JoaAuHA W He 3aoraayerbesa. OCKUIbKM mpoOieMaTuka

MDKKYJIBTYPHOI KOMYHIKaIlli 37eOUTBIIIOT0 OKPECIIOETHCS AaCIEKTOM ii MOBHOIO
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IpOsIBY, AKTyaJbHUM IIOCTA€ MHUTAaHHSA WLIOAO 3acO0IB BUPAKEHHS Yy3arajlbHEHHUX
CTEPEOTUITHUX YSBJIEHb OKPEMOT'O €THOCY B MOBI.

[ToHSATTS «CTEepeoTUIn» BUKIMKAIO HEaOWsKy I[IKaBICTh 13 4acy HOTO BBEICHHS
aMepUKaHCHKUM XKypHaiicToM Y. JlinnmaHoM y GaxoBuil Ta Hajaml y MOBCAKACHHUN
BXKUTOK. BUBUEHHSI CTepeoTHMIB y 3aXiHii HayIll moydangocsa B 20-X pokax MHUHYJIOTO
CTOpIYYsl, KOJIM aMEepUKaHChKHM coriosor Y. JlinmMan cipoOyBaB AaTu BU3HAYCHHS
cTepeoTuily. BiH Brepiie BUKOpPHCTaB MOHSTTS «cTepeoTur» B 1922 pomi y cBoii
kHu31 «CycninbHa aymka». bepyduu 1HTEpB'I0 B PI3HMX AISYIB 1 NPEICTABHUKIB
HIMPOKOIO 3arajly 3 NpuUBOAY THUX abo0 1HIIMX mofid, Y. JlinmmaH 3BepHYB yBary Ha
T€, HACKUIbKM PI3HUMH MOXYTh OyTH MOIVISIAM Ha OJHY M Ty camy MHojil0 Ta ii
OLIIHKK. BiH BHCYHYB TilOTE€3y MPO HASIBHICTh YNEPEIKEHOCTI, KA ICHYE B MEBHUX
CTIMKMX YTBOpEHHSX, «pictures in our heads» (Paxman, 1999, c. 36) (kapTuHkax y
HaIlllUX TOJIOBax), SIKI aKTUBHO BIUIMBAIOTh HAa CHPUHAMAaHHS JIIOJeHd Ta MOiN.
IlepeHeceHa Ha IpyHT CIpuMaHHS I'PyHH I TyMKa JOMOBHWIACH YSBIEHHSIM IIPO
T€, 110, 3TAHO 3 IIMMHM «KAPTUHKaMW», WIEHH OyAb-IKOi TPYNU ITyKE CXOXKI,
MPaKTUYHO 1CHTHUYHI ojHe ogHoMy. JIiist dikcarii i€l iaei Y. Jlinnman 3amo3uyduB 3
noirpadii TEpMIH «CTEPEOTHI», IO MMO3HAYAE METAJICBY IJIACTUHY 3 PebeHUMHU
NEYaTHUMHU €JEeMEHTAMHU, fKa 3aCTOCOBYEThCS ISl BIATBOPEHHS OJHOTO M TOro X
TEKCTy 3a yMOB JpPYKyBaHHS BEJNMKUX THUpaxiB. BiH e 3anpoBaauB Bupa3s
«COIIAJIbHUN CTEPEOTHUID», SIKUN MTOYaB BXKUBATUCS B PO3YMIHHI TEBHUX CXEMATHYHHUX
KyJIbTYpPHO-3yMOBIICHUX MAJIOHKIB CBITY B TOJIOBI JIIOJIUHU, & IXHBOIO (PYHKIIIEIO
CTaJIM BBA)KaTH €KOHOMIIO 3yCWJIb ITiJl Yac CIPUHUMAaHHS PI3HUX COIlATbHUX 00'€KTIB
Ta SIBUII, @ TAKOXK 3aXHUCT MEBHUX KYJIbTYpHHUX MO3UIIN Ta HOpM. Ilcuxonoru B3sun
Ha 030pO€HHS L€l TEPMIH 1 MOYaTu aKTUBHO JTOCHIKyBaTh caM ¢peHoMmeH. Ha gymky
V. JlinnMaHa, CTEpeOTUNH — L€ YHEPeIKEHl IYMKH, SIKl pillydye KepylThb BCIMa
npolecaMu CHOPUUHATTS. BOHM MapkyloThb NEBHI OO0'€KTH, SK 3Hallomi, TakK I
HE3HAOM1, TaKUM 4YHHOM, WO JieJIB€ 3HaOMI 3[al0ThCAd J00pEe BIJOMUMH, a
He3HaloM1 — rnboko uyxumu (Lippmann, 1992, c. 79).

Sx HeWTpanbHUI TEPMIH CTEPEOTHN  PO3IVISIAAETBCS 3 TOYKH  30pYy

palioHaIBHOrO MPOLECY 1HAMBIIyyMa 3 BIATBOPEHHS CYKYIHHUX SIBUI PEaIbHOrO
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CBITy TpHU BHUOIPKOBOMY CIPHUHHSTTI YCTaICHHX BpakeHb. Crepeorun — 1e Mid
HEOOOB’A3KOBO XWOHUH, BIH MOXE OyTH 1 IIJIKOM TPaBWIBHUM, 1 YaCTKOBO
npaBwibHUM (Lippmann, 1992, c. 81).

Taxoro poxy 3arajgbHa HEraTHBHA OI[IHKA CTEPEOTHUIIIB, BIIEPILE 3aPONOHOBAaHA
VY. JlinmManoMm, maHyBaja B 3axigHIA Haymi ax 10 KiHug 50-X pokiB, komu Oyna
BUCYHYTAa TiMOTE3a, IO 3MICT CTEPEOTUITy MOXE OyTH B TOMY abO IHIIOMY CTYTIEHI
ICTUHHUM. 3 no4yaTKy 70-X pOKIB BIIHOLIEHHS /10 CTEPEOTHUILY ICTOTHO 3MIHIOETHCS B
amepukaHcbkid  Hayml. Ilocunuiocss BUBYEHHS KOHKpeTHHX (OpM 1 BUAIB
CTEPEOTHIIIB: COLIATIbHUX, €ETHIYHUX, BIKOBUX TOILIO.

CydvacH1 TOCHI>KEHHSI CTEPEOTHINIB Y 3aX1HIN Haylll CIPSMOBaHI Ha BUBYEHHS
TaKMX AacCleKTiB, SK eTHIYHUH KOMIIOHEHT, CHUMBOJI3YBAHHS CIPUUHATTS,
1H(hopMaTUBHUH iX 3MICT TowIO. [IpoTe, HE MUBIAYUCH HA PI3HOMAHITHICTD MIAXOMIB 1
TOYOK 30pYy Ha MPUPOAY 1 CYTh CTEPEOTHINB, Yy 3aXiIHHUX JIOCIIIKEHHAX TOMIHY€E
JyMKa, III0 CTEPEOTHII € y3arajJlbHEHHSAM SIBUIL, SIKI ICHYIOTh Yy PEaJIbHOCTI, aje SKi B
CTEpEOTUIIaX HE OTPUMYIOTh aJ€KBAaTHOI'O BIJA3EpKAJICHHS. DBUIBINICTH 3axiTHHUX
aBTOPIB MPOJIOBXKYIOTh OAUUTH B CTEPEOTHINl JIUIIE HOCIS MOMMIIKOBOI 1HGOpMAaIlii.
Oco0HBICTh aHTIIMCHKOI MPHUPOIHU TIOJATAE B 11 HE3BUYANHINA PI3HOMAHITHOCTI MPH
Manux po3mipax kpainu. JlannmadT HaI3BUYAMHO MIHJIMBHUI: PIBHUHHU 3MIHIOIOTH
ropH, Ki 00OpUBarOThCA B OKeaH. He MeHI pi3sHOMaHITHUH 1 apXITEeKTYpHUHN Me3ax.
Koxne rpadctBo BenukoOpuranii  BIAPI3HAETHCS  CBOIMH  OY/IiBEITbHUMU
MarepiajlaMH, TEXHIKOIO, CTHISMHU. 3BIJICHM TapaJoKCallbHE 3 MOTJISAAY 1HO3EMHHUX
CIIOCTEpIraviB MOETHAHHS MPUXWIBHOCTI 0 TPAaJUIliid, KOHBEHI[IOHATHHUX HOPM 1
pUTyadiB Ta CKPYIYJbO3HOI YBard N0 1HAWBITYaJbHOCTI, IO HEPIIKO MpUMaE
EKCIIEHTPUYH1 (hOPMHU.

A. Ictxoyn Big3HauaB, O AHIUIS — KpaiHa CYNEpEYHOCTEH 1 HECHOJIBaHOK:
«AHIJTIACBKOMY XapakTepy BJIACTUBI HE TIOCTIMHICTH 1 OJHOMAHITHICTh, a
pi3HOMaHITHICTH 1 pi3HOpiAHICTEY (Easthope, 1981, c. 73). Bin nigkpecntoe, mo ug
MaTeplajdiCTUYHA Hallid Jajna CBITY BEJIMKY KUIbKICTh MICTHKIB 1 moeTiB. HeBTOMHI
MaHJPIBHUKH aHTJIINII B TOM K€ 4Yac 1 MPUCTPACHI CaJlIBHUKU, MPUXWIBHUKUA CBOET

KpaiHd 1 JOMAalIHbOTO 3aTUIIKY; XOPOLIl Jpy3i, ajle BOPOTH, SKUX HE MoOa)kaeul
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HIKOMY; MUPHHA HapoJl, ajie SKII0 HOro pO3CepIUTH, HAI3BUYANTHO BOMOBHUYHIA.
CamMe aHrmidIl mpu BCId iX 3aKOHOMOKIPHOCTI CTBOPHJIA Kpallll JETEKTUBH, MPU
BCHOMY iX KOH()OPMi3Mi BOHH BOJIOJIIFOTh CXHJIBHICTIO IO €KCIICHTPUYHOCTI 1 BCUISIKO
KyJIbTUBYIOTH 1HAUBIAyanbHICTH (Easthope, 1981, c. 77).

Bin KOHTMHEHTY AHTIIIO BIJOKPEMIIIOE TUIbKK mpoToka Jla-Manm, sky
aarmiim HazuBaloTh The English Channel (Anrmiiicekuii kananm). HaiiByxde #oro
micue, [la-ne-Kane, Bonu nasuBarote The Strait of Dover 3a im’sim micta JlyBp, 110
3HaXOJUThCS Ha Moro Oepe3i 3 aHnimiickkoro Ooky. Ile 3aliBuil pa3 miikpecitoe
CXWJIbHICTh aHTJIINLIB AUBUTHUCS HA PEIUTY CBITY TaK, HEMOB CaM€ BOHU 3HaXOASThCA
B MOro LEHTPl 1 € TOYKOW BLAJIKY (4O pedl, HyJbOBUM MEpHAlaH, BIJ SKOro e
BLJIJTIK Yacy, JA1icHO HaxoauTcs B ['piuBiul B nepeamicti Jlonaona). 3 iHImoro 60Ky,
BIIEPTICTh, 3 SAKOIO aHIJIHLI 30epiraloTh Ha CBOIX KapTax Ha3BH, BIIMIHHI BiJ
OPUMHATUX y OUIBIIOCTI KpaiH CBITY, CBIAYMTH NPO iX MPUXUIBHICTH IO TPaaMIIIi.
Pa3om 3 reorpadgiuyHuMu Ha3BaMH MPO TPAIUIIIOHATNI3M OPUTAHINB CBIAYATH MIpH
nosxuuu 1 Baru (1 line (1.) miuisg = 2, 12 mm.; 1 ounce (oz.) yuuis = 28,35 r.), ski
BIJIPI3HAIOTHCA B1JI NPUUHATHUX y BCid €BpoIli, a TakoX JIIBOCTOPOHHIA pPyX Ha
Joporax i cBoepigHa ¢opma po3eTOK JJIsl €ICKTPOIPHIIA/IIB.

H. b. Ilpictmi B cBoiii kHu31 «Aunrmiimi» (Priestley, 1973), namararo4uch
BUJIIJTUTA OCHOBHI HalllOHAJbHI PUCH OpPHTAHINB, MOPIBHIOE iX 3 (paHily3amMu i
amepuKaHIsiMi. Bubip came 1ux Hamiil juis MOpIBHSHHSA HE € BUNAAKoOBUM. [Ipo
aMEpHUKAHI[IB HEPIJIKO TOBOPAThH, III0 BOHM 3 OPUTAHIIIMU CKIIQJIAIOTh <«JIBl HaIlii,
PO3IUJICHI CHIIbHOIO MOBOIO». HaWTICHIIIMM YHHOM TIOB'SI3aHl 3 AHTIIEIO
aMEpHUKaHI[l BHACIJIOK CBOEPITHOCTI T€OMOITHIHUX OCOOIUBOCTEH IIIIIN B ACIKUX
acmeKTax AYyKe JAJIEKO BiJ CBOTO aHTIIOCAKCHKOTO KOPiHHS. A OCKUIBKH B JPYTid
nosioBuH1 XX ctomiTTs BenukoOpuranis nepenana cBoi MO3MLIT IPOBIIHOI CBITOBOI
nepxaBu CIIIA, nmepeTBOpUBIIMCH HAa X MOJIOAIIOTO MOJITAUYHOTO MapTHEpPA, TO
aHTJIHII MalOTh JO aMEPUKAHI(IB CKJIAJIHMI KOMILUIEKC MOYYyTTIB, B1Jl PEBHOIIIB JI0 iX
YCIIXIB, /10 3HEBAXJIMBOTO CTaBJICHHS, /10 BIJICYTHOCTI MIMOWHU 1 KYyJIbTYPHOCTI, LIO
XapaKTepHU3ye, 13 IXHbOI TOUYKH 30PY, CEPEIHHOTO aMEpUKAaHII. AHIIINCHKI HAPUCH

npo BiABiAMHK Crnonydenux IlTaTiB mouanu myOmikyBatucs mie 3 yaciB Y. [likkeHca
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1 E. Tpomnona 1, sSK TpaBWIO, HOCWUJIM MOBYAIHHUN a00 KPUTHYHHIA XapakTep.
AMepUKaHChKI TMCbMEHHUKH, (inocodu, nomituku 1 xypHamictu (T. Txeddepcon,
B. Ipsinr, ®. Kynep, V. Emepcon, I'. JIxxeiiMmc 1 iH.) Texx He 0e3 ipoHii onmucyBaiIn
IyX 1 Tpaaminii Hatlii, Bif sikoi BinOpyHbKyBanucs (Paxman, 1999, c. 116).
Crepeotunu  kiacu(ikyloTbcs 3a PI3HUMH  KpuTepisMu: 3a  ceporo
3aCTOCYBaHHA: (MEHTaJbHI, COI[laJIbHI, KyJbTYpHI, MOBHI), 3a piBHEM IOIIMPEHHS
(HallOHAJIbHI, pEriOHAJIbHI, CYOKYJNbTYpPHI, (haXx0OBil, BIKOB1, IHAUBIAyaJIbH1, T€HAEPHI),
3a XapakTepOM BIJTHOCHH (E€THI4HI, aBTOCTEPEOTUIIH, T€TEPOCTEPEOTHIIH ), 38 (POPMOIO
BUpaXeHHS (BepOasibHi, mapaBepOayibHi). Poib CTEpeoTHUIIB MPOSBISETHCS uepes
¢yHKUIi, SKI BOHK BUKOHYIOTh, a CaMe: y3arajbHIOIOYY, KOTHITHBHY, a()€KTHBHY,
colliajbHy, OpIEHTYIOUY Ta (DYHKIIIO BIUIMBY Ha CTBOPEHHsI peajbHOCTi. MOBHUIA
CTEPEOTHUIT € MEHTAJILHUM CTEPEOTHUIIOM, SKHH KOPEIIOE 3 MOBHO-KYJIbTYPHOIO
KapTUHOIO CBITY. BiH € BepOajibHUM BHpaXXEHHSIM NEPEKOHaHb, 00pa3iB, MPEIMETIB
Ta TOHATh. Yepe3 MOBHUN CTEpPEOTHUIl MPOSIBISETHCA MEHTANITET Hapoay. B
JOCTIDKEHH] PO3TJIIHYTO TPOSIB MOBHOTO CTEPEOTHITY Ha PIBHI JIHTBICTUYHUX
OJMHUIL Y (pa3eoJOTIUHUX KOMOIHAIISAX Ta B IJIOMIMHI HOPMATUBHO-CTUIICTUYHOT
CUCTEMH aHIJIHChKOi MOBH. Y (paszeosioriaMax 3HAXOJATh CBOE BiAOOpaKEHHS
ICTOpisl  HApOAY, CBOEPITHICTH HWOTO KyIbTypu Ta 1o0yTy. MeHTanbHi
XapaKTEPUCTUKUA AHTIIHNIB, KOHIIENTH HAPOJy MPOCTEKYIOThCS y TPHUCIIB’SIX Ta
MpUKa3KaxX, B HUX BiJJOOPaKEHO CTaBJICHHS aHTJIININB 0 MEBHUX ACIICKTIB KHUTTS, SKi
MaloTh mepirodeproBe 3HaueHHs. Jlo Hux Hanexath: miM (There’s no place like
home/Home is home be it never so homely), iHo3emiti (to take a French leave, Dutch
feast), immmuBigyanmism (Solitude is at times the best society), mpuBarnicts (Hidden
life, happy life), oGaumuBicte (Don’t put all your eggs in one basket),
nparmatuuHicTh (Actions speak louder than words), mouyTTs rigHocti (Great souls
suffer in silence), cBoboma (No man is free who cannot command himself),
koHcepBaTu3M (No news (is) good news), BBiwimBicTh (Manners make a man),
etukeTHICTh (An unbidden guest knows not where to sit), Biqoco0neHicTh (between
the devil and the deep blue sea). MoBHuUII cTepeoTHN MPOSBIAETHCA TAKOX Kpi3b

HOPMATUBHO-CTUJIICTUYHY CHUCTEMY aHIJIIMCbKOI MOBM — 3BEpTaHHS, BITaHHS,
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3ampomIeHHss Ta TpomadHHsi. Ha ganomy piBHI MariOTh BHSIB HACTYIHI PHCH
MEHTaJIbHOCTI: He KareropuuHicTh (I'm afraid; not bad), imamBimyamizm (udepes
NpOayKTUBHHM cemi-adikc self-), cTpuMaHicTh, HE €MOILIMHICTh (MOBYaHHSA 0e€3
BinmoBimi Ha cioBa «Thank you», Mana KUIBKICTh HEMEPEXiTHUX MIECHIB, IO
BHUPAXAIOTh €MOIIi1), ETUKETHICTh (BXXKHBaHHS 3BepTaHb «Mr», «Sir», «Ms», «Mrsy,
«Ms», «Madam» BIAIOBIAHO 10 COINATBHOTO CTaHy, ICHYBaHHSAM Taly IO
OOTOBOpPEHHsI TMOJITHKH, PENirii Ta KOPOJIBCbKOI CIM’1), MNPUXUIBHICTH J0
KOHKpEeTUKH (BXUBaHHsS «it's a facty, «in actual facty, «as a matter of facty),
He0araTociBHICTD 1 JakOHIYHICTB («Sorry?» 3amicTh «Could you say the same thing
again?»). CBO€l0 TOSIBOIO CTEPEOTHUNH 3000B'i3aHI  MDKKYJBTYPHUM  a0o0
MIKETHIYHUM KOHTAKTaM, KOJM BUSBIIAIOTHCS HAMOLIBII TUIOBI PUCH, XapaKTEpHI
JUISL TOTO YW 1HIIOTO HapoAy abo KyJIbTYpH, 1 3aJI€KHO BiJ LUX XapaKTEPHUX O3HAK 1
SAKOCTEH BOHU MIIPO3IIISAIOTECA Ha Tpymnu (kareropii). Tak mocTynoBO CKIaaatOThCs
€THOKYJIbTYPHI CTEPEOTHUIH, IO € y3araJbHEHUMH YSBICHHSMHU PO THUIIOBI PUCH,
XapaKkTepHi sl SKOro-HeOyAb Hapoay abo Horo KynbTypu. PeambHuM HoOciem
CTEpPEOTHIIIB € Tpyma, 1 TOMYy camMe B JOCBIJI TPyHu CJiJ IIyKaTH KOPIHHS
cTepeoTuny. Y TMOBCSIKISHHOMY >KUTTI HaWO1JIBIIOTO MOIIMPEHHS HAOYJW eTHIYHI
CTEPEOTUIIM — CTIWKI AYMKH TpPO TMPEJCTABHUKIB OJHMX HaIllOHAJBLHUX TPyH 3
NOTJsiyy  IHMUX. Takoro pojay  CTEPEOTHNH-KIINIE  CTal0Th ~ OCHOBHUMH
JeTepMiHAHTAMU CHIJIKYBaHHS JUIS TPEACTABHHKIB BIAMOBIIHUX TpymH, 1e I

CTEPEOTHUITN TTOIIHUPEHI.
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I[BOTCTE «SI» MAKCA ®PIIIA B ABTOBIOT'PA®IYHIN ITOBICTI
«MOHTOK)»

Bita CrepHiuyk,

KaHauAaT GUIOIOTIYHUX HAYK, JOIEHT,

JOLIEHT Kadeapy 1H0O3eMHOT Ta YKpaiHChKO1 (110J10T11,
Jlyupkuii HalllOHATBHUN TEXHIYHUN YHIBEPCUTET

TBopuy namitpy @pima BUpi3HSIE BMIHHS 3aco0aMu JIITepaTypu IEPETBOPIOBATU
BJIaCHE KUTTS Ha TBopW muctenTBa Illykaroun cBoe TBopue S Ta cmocobum Hapaiiii,
MUCbMEHHUK ONPWIIOJHUB CBOE TPHUBATHE Ta JIITEpaTypHE >KUTTS CIOBIIATBLHUM
JiajgoroMm, Mo4yuHarouum 3 asToOlorpadiunoro «Monrtoka» (1975). Monrok ais
@pima — 11e «IHTUMHA» JIIHUCHICTH, MepeaaHa 3acobdamMu JITepaTypu; 1€ BIACHOPYY
3MOHTOBaHUU (UIBM Mpo ocobucte KUTT. Pexucep-nokymentanict Piuapn Jlinmo
BU3HAYUB «MOHTOK» caMme SIK IOKyMEHTalabHuM (PpiibM 3 pororpadiuHuM NOTISI0M
Ha pedi (Dindo, 2001). Omnak nns nmucbMeHHWKAa «MOHTOK» HE OYB YHCTOIO
aBTobiorpadieto. e ckopiire KoMIpoMicHa crpoda «TBOPUTH JIHCHICTH CIIOTaaMu
munynoro» (Yse HoHcon).

Y uwuranpkiii peneniii «MOHTOK» — II€ BiIBEpTHIl Ta OOJIICHUN BOJHOYAC
Jiajor 3 WOTO aBTOPOM, OCKUIBKM TYyT 4YHTaIlbKa IyOJlikKa HAIITOBXYETHCS Ha
npaBauBi 313HaHHS: «Ich habe mir mein Leben verschwiegen. Ich habe irgendeine
Offentlichkeit bedient mit Geschichten. Ich habe mich in diesen Geschichten entblofit,
ich weif3, bis zur Unkenntlichkeit. <...> Ich habe mich selbst nie beschrieben. Ich
habe mich nur verraten»' (Frisch, 1981, c. 156).

«MOHTOK» CTaBUThb MiJ CYMHIB CTaBJEHHS 10 JITepaTypH, (PYyHKIIi SKOi
3BENIUCS 70 3aMOBUYBAHHS BJIACHOTO JKHUTTS; aBTOP PO3MIPKOBYE MPO KUTTS Ta
CMEPTh, MPO TATAp CTApOCTi — (I3UYHOI Ta AyXoBHOI. [lucbMeHHHK HIOM caM cebe
3arHaB y TJIyXWid KyT OaraThbMa 3anmuTajJbHUMH 3HakaMmu. [lomryku BifmoBized Ha
OCHOBHE, IIOCTaBJICHE 1€ 30BCIM IOHUM JKYpHaJiCTOM Ha I[0YaTKy Kap epu
CK3UCTCHIIIHHE MUTaHHSA «XTO S TaKWi?» MPUBEIM A0 BTEYl BiJ camoro cebe, 0
HEMOPO3YMIHHS 31 CBITOM Ta, y TEpIIy Yepry, 10 HEepo3yMiHHS BiacHoro S — -
mutis Ta I — Makca @pima.

Po3apiOHenicTs aBTopchkoro S, sk 3asnauae I'eprapa I1. Knamm, cnpuunnmia
(dbparMeHTapHICTb PO3YMIHHS «IIOJEHHUKOBOTO S» «mutis Makca @pima» Ta
«omoBijiaua BiJl TpeThoi ocobu». OnmHak «MoHTOk», Ha AymKky ['anca-JlronBira
ApHONb/Ta, 1 € THM OCTaTOYHUM IIYHKTOM TMPU3HAYEHHS MaHapytodoro S
NUCbMEHHHMKA Ta JIoAMHM Maxkca @pima. Ha 3MiHy mnpupedyeHMM Ha MpoBall
171eaTiCTUYHUM cIipoOaM camopeasizailii, HaJaroJPKeHHs J1ajgory 13 CyCHUIbCTBOM,
0 BUPA3HO TIPOCITIAKOBYETHCS y TPO30BUX TBOpaxX MHUCHMEHHHKA, MPUXOIUTH
PO3YMIHHSI peaJbHOCTI Ta BHU3HAHHS HEBJA4y, BH3HAHHSA Kpaxy OCOOMCTOCTI M
miteparopa. «MoHTOK», Ha nyMKy I'.-JI. ApHonbaa, — 11e TBIp, «y sskoMmy Makc @pit
BpELITI MIJIAIIOB A0 camMoro cede sik J1i0oBOI 0coOM, MPOAEMOHCTPYBaB ii HEBIaYl,
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TBIp, JIe¢ MOr0 COPUMHSUIM AK JIOAWHY 1 SK mucbMeHHHKa» (Arnold, 1990, c. 108—
111).

banancyroun mix aufrichtiges Verschweigen ta Wahrheit der Situation /
BIJIBEPTUM 3aMOBUYBAHHSM Ta MpaBaoi0 cuTyarii, Makc ®pimn CTBOPUB CKIAAHY
JIAJIOTIYHY KOHCTPYKIIIO TpH 13 uMTadueM. BUCOKHIT piBEHb 1HTEPTEKCTYabHOCTI
TBOpPY «MOHTOK» Ta i yCi€i TBOPYOCTI IIBEULIAPCHKOTO MUCbMEHHUKA CPOPMYBaB
O0COOJIMBUN «IIPUBATHUID CMOCIO YUTAaHHA, 10 A0COJIIOTHO 3pYHHYBaB JIIHIWHICTH
TeKCTy. TUIbKU MOCBAYEHUN OTPUMAB IIPABO 3PO3YMITHU KUTTEBUH wWiKiyesull nouiioe
NUMCbMEHHMKA. Bojoniroun kioyaMy CKJIaJHMX KoJiB (pimricbkoi OMOBIAHOI
TEXHIKU, O0I3HAHUW 4YMTay 3yMi€ 3HAUTH aTbTEPHATHMBY PO3YMIHHS CBOTIO aBTOpa:
MPOJOBKUTh YWUTATH Jajl 31 3HaHHSAM chpaBu abo 3BEpHETHCA JO TBOPIB-
nonepeaHuKIB, 10 6iorpadii, TUCTIB TOIIO.

TekcToBI Aiajgoru y TBOpUOMY JOpOoOKy nmucbMeHHUKa Ppimra, noOyoBaH1 Ha
MIKC1 IIIOJICHHUKOBOI (pOpMHM, KOJIa)KHOI TEXHIKH, BXKHMBAaHHI ITUTAT, OajJaHCyBaHHI
MDK 1HTHMOM Ta CTWJII3AIll€l0, TaK YM 1HAKIIE HECIW MNPUHITUIIOBY IEPECTOPOTY
iXHBOTO aBTOpA — HE OTOBi/IaTH CBOTO BIACHOTO KHUTTS.

OpHak mOTPIOHO 3a3HAYMTH, IO Taka TEHIEHIIS Y I[IBEHHIAPCHKOTO
MMChbMEHHUKA — OIOBiaTH HE JO KIHII MPaBIMBO (3aMOBUYBATH JesAKi (akTh) —
3yMOBJIEHA TPAJULISIMU JOOU MOJEPHI3MY Ta BISHHSIMHU MOCTMOJIEPHI3MY, KOJIU OyJn
MOCTaBJIEH1 i1 CyMHIB 11 10BipH 10 aBTOOI0rpadiuHOl MpaBau 1 10 MPECTaBICHHS
BJIACHOTO MUChbMEHHUILKOTO fl. SIk 3a3Havae KUiBCHKUIA JTiTepaTypo3HaBelsr Haramis
Buconpka, «aBropu aBrobOiorpadiii XX CT. 3MIHWJIM Hall CHOCIO JyMaHHS PO
ICTUHY B aBTOO10rpadii, OCKUIBKA BOHHM 3 TOTOBHICTIO MPUNHSIM 1€ MPO TE, L0
ikl 1 mporec yTBOpeHHs (QIKIiN € EHTPATIbHUMHE CKJIAJJOBUMU 1ICTUHU OYb-SIKOTO
KUTTS y XOAl MOro mnpoXWBaHHSA 1 OYyIb-SIKOTO MUCTEUTBA, MPUCBIYECHOTO
Ipe3eHTalii I[bOro KUTTA. TakKuM YUHOM, MaM STk JUIsl HUX MepecTae OyTH MpPOCTO
3pYyYHUM CXOBHILEM, J€ MUHYJIE 30epiraeThCs y LITICHOCTI, TOTOBE J0 PO3IISAY Yu
peTpocrekii y Oyab-sIKuid MOMEHT MaiOyTHboro. BoHM Oijiblie HEe BIpATh, IO
aBToOilorpadiss MOXe 3alpolOHYBaTH NPaBAUBY 1 O€3MOCEPEAHIO0 PEKOHCTPYKIIIO
MHUHYJIOTO, B ICTOPUYHIN CIpPaBEJIMBOCTI SIKOIO MOKHA NEPEKOHATHUCS; HATOMICTh
BOHA BTUIIOE TPy CaMoro aBrooiorpadivyHOro aKTy, e MaTepiaiu Ha0yBarOTh (GopMu
3a JOTIOMOTOO0 IMaM’sITi Ta ySBH, 100 CIyryBaTH NoTpedaM TeHEepIlIHbOI CBIIOMOCTI»
(Bucoupka, 2010,c. 25-26 ).

Onnak «MOHTOK» cTaB THM O4YiKyBaHMM st Makca @pima mepexigHum
€TaroM, JI0 SIKOTO BiH 1II0B JIOBI1 POKU. PO3puBar0YMCh MIXK J1aJI0T1YHOIO MPABIOI0-
(IKIIE0 [IOJACHHUKIB, POMaHIB, €CE€iB TOUIO, MMCbMEHHUK BPEILITI 3aBEpUIUB CBId
JOBIHM J11aJI0T 313HaHHSM Y «MoHTOL» — 110 Bee 1e ¢Qikiis. Baxkmuso, mo Tyt ®Opi
Ha3BaB MPUYMHM, Yepe3 SKI BiH 3aMOBUYBAB IpaBay. A 1€, Ha Hallle MEepeKOHAHHS,
Ha0arato BaXJIMBIIIE, HDK IpsiMa (PaKTUYHICTh, OCKUIBKM B Takui croci® scKpaBo
MPOSIBISIETHCS AaBTOPChKA aBTEHTUYHICTb.

Y «MonTomi» Ha 3MiHYy (DIKIIHHUM 1CTOpISAM, 3aMacKOBaHHMM TIij] TIPaBIUBY
JTIACHICTh, NpPHUHIUIA asmenmuuHa PO3MNOBIAL aBTOOIOTpadiuHOrO XapakTepy.
Bapiariisam Ha Temy BiaacHOTO S mpuiIioB KiHEIb — HATOMICTb 3’ SIBUBCSI TUChbMEHHUK,

58



BIJIKpUTHI J10 Jiajory 31 CBiTOM. BiH He Mae HaMipy «IIPUMIPSATH Ha cOO01 1ICTOPiity, a
TOTOBUH CTAaTH YaCTMHOIO TXHBOTO IITAHOMIPHOTO KUTTEBOTO PO3BOIO.
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Formation of English language competence of reading of the upper degree of
study of English language in secondary education institutions
Lina Valchuk
Rivne State University of the Humanities

Rivne

The formation of English language reading competence at the upper stage of study in
secondary education institutions is a key component of language acquisition and
academic success. At this level, students are expected not only to decode texts, but to
engage critically with more complex materials, demonstrating a deeper understanding
and application of language. Reading competence involves a combination of
linguistic knowledge, cognitive processes, and strategic skills that develop

progressively through targeted instruction and extensive practice.

Reading, as defined by Grabe and Stoller (2011), is an interactive process involving
both top-down and bottom-up strategies. Competent readers are able to recognize
vocabulary and grammatical structures (bottom-up), while also making predictions
and drawing inferences based on context and prior knowledge (top-down). Therefore,
reading competence is not merely the ability to pronounce words on a page, but rather

the capacity to interpret, evaluate, and reflect on a variety of written texts.

The upper stage of English language learning in secondary education, typically
associated with grades 10 to 11, plays a critical role in preparing students for higher
education or the workforce. At this level, students are often preparing for national
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exams (such as Ukraine’s ZNO) or international language certifications aligned with
the Common European Framework of Reference for Languages (CEFR). According
to the CEFR (Council of Europe, 2001), learners at the B2 level should be able to
understand the main ideas of complex texts, including technical discussions in their
field of specialization, and interpret literary works with a certain degree of

independence.

Hedge (2000) identifies four key elements in reading development: linguistic
knowledge (vocabulary, syntax), cognitive skills (such as comprehension and
memory), strategic awareness (ability to use reading strategies), and affective factors
(motivation and interest). These elements must be nurtured simultaneously to ensure
successful reading outcomes. Strategies such as pre-reading discussions, vocabulary
activation, guided comprehension tasks, and post-reading analysis help reinforce

reading skills and encourage student autonomy.

An important methodology in building reading competence at the upper stage is the
use of extensive reading. Day and Bamford (1998) argue that exposure to longer
texts—such as graded readers, short stories, or novels—not only improves fluency
and vocabulary acquisition, but also increases learners’ confidence and motivation.
This contrasts with intensive reading, which focuses on close reading of shorter texts

and detailed analysis.

Teachers play a crucial role in scaffolding reading instruction. Harmer (2007)
emphasizes the importance of integrating reading activities into broader language
learning goals, combining skills like speaking and writing to deepen engagement with
texts. Moreover, assessment of reading should move beyond simple multiple-choice
questions. Alderson (2000) recommends using a variety of assessment tools,
including summary writing, text-based discussions, and vocabulary-in-context

exercises, to measure different dimensions of reading competence.

In conclusion, the development of reading competence in secondary school learners

at the upper stage is a multifaceted process that requires a balanced approach
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combining theory, practice, and appropriate assessment. With thoughtful instruction
based on current research and methodologies, students can achieve the level of

reading fluency and comprehension necessary for academic and real-world success.
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BUKJIaJa4 KadeIpu 1H03eMHOT Ta YKpaiHChKOT (110JI0T1i,
JlyubKkuii HalllOHATBHUI TEXHIYHUN YHIBEPCUTET

VY cydacHOMy CBITI KOMYHIKAIlis, 30KpeMa uyepe3 IHTepHET, CTajia HeB1’ €EMHOIO
YACTHHOIO HAIIOTO TOBCAKACHHOTO >XUTTA. MU aKTHBHO CIJIKYEMOCS B PEXHMI
peaslbHOTO Yacy, OJTHAK € SBHILE, 1[0 BUXOJIUTH 32 MEXKI1 3BHUAHOI B3aEMOAIT — 1€
1HTEepHET-MeM. [HTepHeT-MeMH MaloTh 3[JaTHICTh CTPIMKO MOIIUPIOBATUCS B MEPEXKI,
BIJIMBAIOYM Ha MOBCSAKACHHI Npouecu. BoHn noenHyoTh BepOaibHi Ta HEBEPOAIbHI
€JIEMEHTH, 110 HECYTh KYJIbTYpHE HaBaHTKEHHS. MeMH € BaXKJIMBOIO CKJIAJI0BOIO
IHTepHET-KOMYHIKallii, a iX JOoCHiIKeHHs HaO0yBae Bce OUIBINOI aKTyaJdbHOCTI Yepes
Opak IpyHTOBHMX HAyKOBUX pOOIT, MPUCBAYEHUX LI TeMi, IIBUAKI 3MIHU MOBHHX
(GbopM BUPAKEHHS, @ TAKOXK 3HAYEHHSI MEMIB Y HALIIOHAJIbHO-KYJIbTYPHOMY KOHTEKCTI
OKpEeMHX KpaiH 1 B yMOBax rio0arizailii, sska GopMye Cy4yaCHUM CBIT.

Cran mnomiTukn B 3aco0ax MacoBoi 1HQoOpMalli TOCTIHO 1HTPUTYE
JOCIIITHUKIB, ajie JO0Cl YyBara 30Cepe/KyBajiacs IMEepeBaXHO Ha Marepiajax
npodecifHUX pelakiiii Ta peakilii Ha HUX Yy COIlaJbHUX Mepexax. TUM dYacom
3Ha4YHA YacTHHA BIPTYaJbHOI JUCKYCIi HE TUIBKM Ha TMOJITHYHI TEMH IEpeHIia Ha
Tak 3BaHi iMIKOOpau (aHri. imageboard), TOOTO MPOCTO MOpPTAIU 3 KapTUHKAMHU-
MEMaMH. [X MOHA Ha3BaTH HE3AIEKHOIO 6a3010 rpadidHuX 300pakeHb, AKi MACOBO
MOIITUPIOIOTHCS 1 KOTIIOIOTHCS HaBITh Tpaaumiitaumu 3MI.

[aTepuer-MmemMu — 1e crenudiuHi 3aco0M BUPAXKEHHS, SKI JIO3BOJSIOTH Y
KOpPOTKi Ta ctuchii rpadiuiii dopmi (MOEIHYIOUM 300paKEHHS Ta CJIOBA)
KOMEHTYBaTH OyAb-sKy MO0 YW PI3HI acmeKkTH XuTTsa moauuu. Lli TBopu Ty
user-generated content 00'€JHYIOTh HABKOJIO ceO€ KOPHUCTYBadiB, sSKi CTBOPIOIOTH
CHUIBHOTH, SIKI YyJOBO BIJYYBalOTh BIPTyaJbHI TPEHAM Ta B3a€MHI OYIKyBaHHS.
[IpyHMnu, AKUMU  KEpPYIOTbCA  IHTEPHET-KOpUCTyBayi:  CcBOOOJA  CIIOBA,
IHTEPaKTUBHICTh Ta KPEaTHBHICTh, pOOJATH 300pa)KyBaibHI (OPYMH CXOKHMH Ha
SApMapKu 171ei, cepell AKX LUISIXOM BIIOOpY HailKpalll NOTPaIUIsOTh y MUPIIHA 001r
1 HaBITh 3aKPIIUIIOIOTHCS B MONKYJIBTYpl. ¥ CBOIO YEPry, TPUBOKHUM 3AJIUILAETHCS
TON (axT, 1m0 cBoOOJa CIIOBA, SIKY LIHYIOTh IHTEPHET-KOPUCTYBaYl, YaCTO BUXOIUTh

324 MEXI COIIAJIbHUX HOpM. MeMH MOXYTh CTaTH «CMITHHUKOM»  JUIs
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3aKOMIUIEKCOBAaHUX OCI0, YMEI TOJIOBHOIO METOI0 3AIMINAETHCS HEOOTpyHTOBaHA
KpUTHKA, BUCMIIOBaHHS Ta MpoIraraHaa HeHaBUCTi 12

300pakeHHs, SIK€ 1HTEPHET-KOPUCTYyBaul 3arajoM 13  3aJOBOJICHHSAM
BUKOPHUCTOBYIOTh K HOCIH 1H(OpMAIlii, JO3BOJISIE TBOPISIM MEMIB Y MaKCHMAaJIbHO
CUMBOJIIYHHM, ajie BOJHOYAC BIABEPTHH CIOCIO BHUCIOBUTHUCS MIOJ0 MOTOYHOI Ta
MUHYJIOI TOJITUYHOI peajbHOCTI. YMIHHS pPO3MHU(PPOBYBATH TaKOTO  POAY
MOBIJIOMJICHHSI HA3UBA€TbCSl BI3yallbHOIO TpamoTHicTIO (visual literacy). Ila
KOMIIETEHI[ISI OCOOJMBO KOPHUCHA CIIOKUBAY€BI KOHTEHTY B pa3l KOHTAKTy 3
IPOCYHYTOIO METa(hOpPUKOIO, PEMIKCOM, TPAHCHAI[IOHAIbHUMHM KOHTEKCTaMH a0o
KOHBEPI'CHITIEIO 3 MMPOYKTaMH TOMKYJIBTYPH.

BianoBigHO 10 i7€i, 10 JIEKUTH B OCHOBI HE TIJIBLKM 1HTEPHET-MEMIB, ajie i
300paxyBajJbHUX (POPYMIB 3arajom, po3BaXKaHHS € OCHOBHOIO ()YHKIIIEIO IIbOTO TUITY
IPOYKTIB. [IpoananizyBaBuiu Marepianu po3MiLIEeH] Ha noprani
jbzd.com.pl/polityka/, Ginmbpllia moJOBMHA Ma€ Ha METI BHCMIATH MPEICTaBICHUN
eJIEMEHT, HANpUKIa: ,, Dla nas jestes niemcem, a dla niemcow nikim” (o Donaldzie
Tusku), MeHIa nmojoBuHa — 1€ 1HGOPMAIIMHUN KOHTEHT, HANpuKiIau: ,,Nie jechali z
Tuskiem. Makron, Merz i Starmer wysiedli z innego wagonu”. Jlonansn Tyck y
KOHTEKCT1 MOJIbChKO-HIMEIIbKUX BITHOCHH € YJIIOOJICHOIO MOCTATTIO HAa 300paKeHHSX.
[e#t momiTHK 3'SBIASETHCS HE TIIBKA B KOHTEKCTI BaXKJIMBOI POJI Cepell MOJIbChKOT
omo3ulii un ob6iiiManHs mocanu [onoBm €Bpomneiickkoi Pamu, ame Hacammepen y

KOHTEKCTI YJIeCIUBOCTI 110,10 HimeuunHm.

DLA NAS JESTES Nie jechali z Tuskiem. Macron, Merz
N ! E MC EM i Starmer wysiedli z innego wagonu

"=y § | )
Starmer, Merz i Macron wysiedli z jednego wagonu.
Tusk przyjechat do Kijowa innym

ADLANIEMCOW
NIKIM
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YacTto ryMop € Jvile TPUKPHUTTIM JJIs Tiepe/iadl BaXIJIMBUX 17I€0JIOTTYHUX TUTaHb.
Tomy wmemMu B pykax BOpaBHUX (axiBIiB 3 TMOJITUYHOTO MAPKETHHTY €
ITHCTPYMEHTOM, 10 MOXX€ BHUKJIMKATH 3aHENOKoeHHA. CeHC mMema He OO0OB'SI3KOBO
30Cepe/KCHHI BUKIIOYHO B PaMIli, IPU3HAYCHIHN JIJIs 300pakeHHs. 3arojoBOK, KU
BXOJIUTh JIO CKJIAay KOXHOI OJMHUII, BHSBISIETHCS HEBIJE€EMHOK YaCTUHOIO
noBigomsieHHs. [lepeBakHa OUTBIIICTh MOJITHYHUX MEMIB — I 300paxenHs. [lin
MM TIOHSTTSIM XOBAIOThCS UIIOCTpAIlii, sIKI HacaMIiepesl BiAMOBIAAIOTh TEXHIYHUM
KpUTEpIsSIM — BOHM IIOBMHHI IOBHICTIO BMIIIATHCS HAa €KpaHI Komm'rorepa abo
cmapTdoHa 0Oe3 HEOOXIJTHOCTI MPOKpy4dyBaHHsA. ToMy Il HE TUIbKK TpaauIliiiHI
dotorpadii 3 manucom, ajge W MNPOCTO pPI3HOMAHITHI, XO4ya W JIAKOHIYHI 3a
KOMITO3ULII€10 rpadiuHl 300pakeHHs (Hanpukiad, (OTOMOHTaXl Ta KOMII'IOTEpPHI
MaJIIOHKH), 30KpeMa: caM TEKCT, CKPIHIIOTH 3 JOMHUCIB y COIIAJIbBHUX Mepexax ado
NPUBATHUX 1aJIOTOBUX BIKHAX.

[lixaBum BuUMagkoM reposs MemiB € mnpesuneHT llombmi Anmkeit Jlyna.
Bceynepeu 30BHIIIHIM O3HAaKaM, MOCUJIAHHS Ha MOTO JiSUIBHICTB SIK TJIABH JEpP>KaBU
3yCTPIYAIOTHCA JIYKE PIAKO, aKIEHT pOOWUThCS Ha CUJIBHIA MApPTIMHIN 3aJIEKHOCTI).
HaGaraTto mikaBiiioro Jijisi KOpUCTyBadiB (OpyMy 3aJUIIAEThCs 30BHINHICTD Jlyu, a
KaTaJor WOro MIMiKM BUKOPUCTOBYETHCS IS LTIOCTPAILlii )KapTiB, sSIK1 4aCTO HE MAalOTh
HIYOTO CIUIBHOTO 3 MOMITUKOI0. [loNbChbKUN TPE3UAEHT BXKE MEAKUN Yac TOMY
OTpYMMAaB 3BaHHS «MEMHOTO0», a MOT0 KECTH, MOCTaBa Ta MIMIKa CTaJIH MOXKHUBHOIO
TPYHTOM i 6ararboX MEMIB 3 MOMEHTY HOTO BCTYIly Ha mocany. [loeqnyoun ogHy
3 HAWBWXJIMBIMIUX OCI0O B JepXkaBi 3 TPUBIAIBHOIO TEMATHUKOI, KOPHCTyBadl
MPUMEHIIYIOTH i1 CEPHO3HICTh 1 HATAKAIOTH, 10 Jly1a € Jmiine MapioHEeTKOI B pyKax
CBO€I MapTii, s’Ika Ma€ HE3HAYHWU BIUIMB HA TPOIECH MPUUHATTS PINICHh B KpaiHi

(Budin, 2022, c. 186)
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AHOHIMHICTh, a TaKOX BIPYCHHMI CHOCiO TIOMIMPEHHS MEMIB CIpPHSIE
HEXTYBAaHHIO aBTOPCHKUX MpaB Ta MOPYUIEHHIO Taly, MOpaJbHHUX, €CTETHUHUX YU
MOBHUX HOpM. Bipycne nommpenus, To6to nudysis iHpopmariii, ska BiIOyBa€eThCs
3a JOTIOMOTOI0 HACTYITHHX 11 OFEep>KyBadyiB, sIKi MEPEAAIOTh 11 «Jaii», € BaKIUBOIO
0COOJIUBICTIO.

Hactpoi Ta acomiamii o0 KOHKpETHHX OCi0 4u opraHi3amiii MOXyTh HaOyBaTu
1103a4aCOBOr0 XapakTepy. 3 OoMisiAy Ha MoAli, 0COOJIUBO MOTOYHI, 111 BIIUYTTS OyAYTh
3MIHIOBATHCS, a BUIAJKOBI CHUTYyalli B3arajli MarOTh BHCOKY WMOBIPHICTb OyTH
3a0yTUMHU. X04a MEMH 3a3BUYail BBAXKAIOTHCS HE3HAYHUMH 1 5KAPTIBIMBUMH 1KOHAMU
po3Bar XXI cToniTTs, BApTO MaTH Ha yBa3l iX 3pOCTalOuuil MoTeHuian y (opMyBaHHI
rpoMaachkoi qymku. Ile Takox HiHHE TOCTIAHUIIBKE CEPEAOBUIIE JJIsl MOMITOJIOTIB 1
COI[IOJIOTIB, OCKUIbKM BOHHU MOXYTh IUJIKOM AHOHIMHO MPOHMKHYTH B 3a3BUYal

BAXXKOJOCTYIIHE CCPCAOBUIIC MOJIOJIi.
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®OPMAJIBHI CTPYKTYPU TA KOMYHIKATHUBHI ®YHKIIII:
CYUYACHE BAYEHHSI MOBHOI CUCTEMH

KOuais baiino,

KaHauAaT GUIONOTIYHUX HAYK, JOIEHT,

TONEHT Kadeapu Teopii 1 NPAKTUKU 1HO3EMHUX MOB Ta METOJAUKH BUKJIAJIaHHS,
PiBHEHCHKHIT TepKaBHUN TYMaHITAPHUA YHIBEPCUTET

VY 10omoBiAl OKPECIIEHO OCHOBHI €TanM PO3BUTKY JIIHTBICTUYHOI TYyMKH, IO
MIPUBEJIM HAC BiJl KJIACHYHUX TPaMaTUYHUX OIMHUCIB MOBH J0 Cy4aCHUX MparMaTUYHUX
1 KOMYHIKaTUBHUX MiAX0/1B. MeTOI0 € He JIUIe MPOCTESKUTH ICTOPUYHY JUHAMIKY, a
1 MokasaTu, SIK 3MiHa HayKOBOT MapaJIMTMH B1JOMBAETHCS HA MPAKTHUII JOCIIHKCHHS
MOBH CHOTOJ{HI.

[cTOpUYHO MOBO3HABCTBO BUHHUKJIO SIK JUCHUIUIIHA, TOKJIMKAaHA OMUCATH M
HOpMyBatu MoBYy. Y mpaisax [lanini B [aBuiii IHail Ta rpaMaTukiB eUTIHICTUYHOL
Tpaauliii MOBa MOCTa€ K cucTeMa mpaBui. Llel miaxia JoMiHyBaB IPOTITOM CTOJITH
1 3HANIOB HOBHH IMITyJIbC Y XIX—XX CcT. B pamkax cTpykTypaiizmy. OepauHanm jae
Coccrop 3ampornoHyBaB 0a4WTH MOBY SIK CHCTEMY 3HAaKiB, Y MeXaxX SKOI 3HAYCHHS
BUHMKae 3 omosumiit [1, c.55]. Moro minxim craB 6a3oBUM st €BPONEHCHKOro
cTpykTypanizmy, Ttoai sik y CIIHA cdopmyBaBes auctpubytusizm Jleonapaa
brnymdinaa, skuil nparHyB MakCUMaJIbHO (pOpMai3yBaTH aHajl3 MOBHOI CTPYKTYpH.

[Ipore Bxke B cepeanHi XX CTOJITTA CTaJIO OYEBUAHO, III0 MOBHA CHUCTEMa HE
Moke OyTM BHMBYEHA y BiApuBI BiJ ii BuUkopucTaHHs. Lleii moBopor BigOyBcs y
KUTBKOX HaIpsMax: mo-mnepie, 3ycuuist Hoama XoMChKOT0, IKUi HaroJOCHB Ha PoJTi
MEHTAJIbHUX TPOIECIB y MOPOKEHHI MOBJIEHHS, BKa3aJlu Ha MEX1 «IIOBEPXHEBOI»
dbopmanbpHO1 rpaMaTUKU; MO-JApyre, 3’ IBISIOThCS 17e1 (PYHKIIOHATBHOL JIIHTBICTUKH,
sKa BOauae y MOB1 Hacamrepea IHCTpyMEeHT KoMyHikarii [3, ¢. 101].

Oco0nuBoi yBaru HaOyBarOTh AOCIIHKEHHS MparMaTUKU. Teopisi MOBICHHEBUX
akTiB /[xona Octina ta [xona Cepisi 1€MOHCTpPY€E, IO KOXKHE BHUCIIOBJIEHHS € HE
MPOCTO KOHCTATalli€lo, a €0, IO 3MIHIOE CHUTYyarito croiakyBaHHs [1, c. 70].
[Iparmatuka 103BOJIsIE PO3IIIAIATH MOBY Y B3a€MOJIi1, BpAaXOBYIOUM 1HTEHIIIT MOBIIIB,
KOHTEKCT, HeBEepOaIbHI KOMIIOHEHTH, IMIUTIKATYPHY ¥ IIPECyNo3ULIiHY 1HGOpMAIIifo.
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[i momoBHIOE mUCKypc-aHami3, SIKMH Opi€HTYeThCS HA BHBUEHHS MOBH Y JKMBii,
COIIAJIbHO MapKOBaHii Gopmi.

VY Mexax cy4acHOI KOMYHIKaTHUBHOI MapaJurMH MOBa PO3IJIAJIA€THCS HE JIMILIE
K CTPYKTYpHE YTBOPEHHA, a SIK AMHAMIYHUN MEXaHI3M coIlianbHOi B3aemonii. Lls
napagurMa OXOIUTIOE KOTHITUBHY JIIHTBICTHKY, LIO 30CEPEIKYyeTbCI Ha MOBHHX
KOHIleNTax 1 MeTadopax; ITIHTBOKYJIbTYPOJIOTil0, sSKa BHUBYAE€ 3B’A30K MOBHU Ta
KyJIbTypU; TE€HACPHY JIHIBICTHUKY, $Ka aHali3ye MOBHI MpPOSBU COLIAIbHO
CKOHCTPYMOBAHOI CTaTl; a TaKOX MIKKYJIbTYpPHY KOMYHIKalil0, [0 aKTyajibHa B
yMOBax rio0anizarii.

Takum  4YWHOM, MM  CIOCTEpIraEMO  TOCTYNOBY, ajié  paJuKalbHY
TpaHchopMallito: BiJi HOPMATUBHOIO aHaizy MOBHUX (OpM — 110 TJIHOOKOro
3aHypEHHS! B MOBHI MPAKTHUKH, sIKI BU3HAYAIOTh 1 (POPMYIOThH Hallle collialibHe OYyTTS.
VY 1bOMY KOHTEKCTI BaXKJIMBUM € TaKOXX MUKIMCIUIUTIHApHUU miaxif. JIiHrBicTHKA
OinbIIe HE (PYHKIIIOHYE 130IbOBAHO — BOHA B3aeMOJi€ 3 (i0codi€ro, COII0IOTIE,
TICUXOJIOT1€10, KYJIBTYPOJIOTI€R0, CEM10THKOIO.

HaykoBe ocMuCIIeHHS I1i€1 €BOIOLIT JO3BOJISIE HAM HE JIMIIE Kpallle 3pO3yMITH
IPUPOAY MOBH, & 1 IEPEOCMUCITUTH METOAOJIOTII0 BUKJIAIaHHS MOB, aHaJI13y TEKCTIB
1 CIIIKyBaHHA y MPOQEeCiHHOMY YU aKaJeMIYHOMY CEpelIOBHUIIl. Y Cy4acHOMY CBITI,
7€ KOMYHIKQTHBHAa KOMIIETEHTHICTb, MIKKYJbTYpHAa UYyTJMBICTH 1 aJanTUBHICTb
CTalOTh BU3HAYAJILHUMH HaBHYKaMH, CaMe MparMaTU4YHe OadeHHS MOBH JIa€ 3MOTY
edeKTUBHO (PYHKITIOHYBATH Y TJI00ATI30BAaHOMY KOMYHIKATUBHOMY MTPOCTOPI.

[TimcymMoByrO4H, MOKEMO CTBEPXKYBATH: 1CTOPisl JIHTBICTUYHUX YYCHb — 11€ HE
JIUIIIEe 3MiHA TEOPETUYHUX MIAXOMAIB, a W CBIAYEHHS TOTO, SK 3MIHIOETHCS YSBICHHS
PO JIFOJIUHY, 11 MUCJTICHHS, B3aEMO/IIIO 1 COIIAJIbHY peabHICTh. YBara JI0 MOBH fIK J0
nporecy, M0 1 3B’SI3Ky 3 KOHTEKCTOM, KYJbTYpPOIO Ta OCOOHUCTICTIO POOUTH

JIHTBICTUKY OJIHIEIO 3 HAWAKTyaJIbHIIIMX T'yMaHITaApHUX HAYK HAIIOrO 4acy.

CIITMCOK BUKOPUCTAHMUX JIKEPEJI
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®YHKIIOHYBAHHS BEPBAJILHOI CYTECTII B CYYACHOMY
AHI'VTOMOBHOMY JUCKYPCI: KOMITIAPATUBHHNU AHAJII3

Oubra SliioBeHko,
KaHIuaaT GII0IOTIYHUX HAYK, TOIEHT
YMaHChbKUH AepaBHUM nefaroriyHuil yHiBepceurtet iMeHi [laBna Tuunnu

IMocranoBka npodJiemu. CyrecTUBHE MOBJICHHS — II€ 0cOOJMBa (popMa MOBHOTO
BIUTUBY, CIIpSIMOBaHa Ha (OpMyBaHHS MEBHUX YSBIEHb, MOYYTTIB YU PEaAKIil uepe3
BUKOPUCTAHHS CTWJIICTHYHHUX MPUHAOMIB, TAKMX SK €MOIIIMHO 3a0apBiieHI ClIOBa, 00pasw,
MmeTtadopu, MOPIBHAHHSA TOIO. OCHOBHOIO METOI0 CYreCTUBHOTO MOBJICHHS € BIUIMB Ha
MiCBIIOMICTh, YacTO O€3 MpsSMOTro TMOSCHCHHS YW apryMEHTallli, 4Yepe3 eMOIliifHe
HABaHTA)KCHHS.

VY cydacHOMy MCKYpCl, 30KpeMa, B XyJ0KHIH JIITepaTypl, CyreCTUBHE MOBJICHHS Ma€e
CBOE TIPU3HAYCHHS 1 BUKOPUCTOBYETHCS 3 JACKUIBKOX MPUYHMH: JJII BUKJIMKAHHS €MOITIN
(aBTOpH YacTO 3aCTOCOBYIOTH €MOILIIMHO 3a0apBiieHl ciioBa ab0 BUpa3u, 100 BUKIUKATH Y
yyTaya MeBHI eMOIlil — pagicTh, CyM, CHIBUYTTS, CTpaxX TOIIO), CTBOPEHHsI 00pa3iB (uepe3
MeTadopu, TMOPIBHSHHS, TINMEpOOJIM 1 CUMBOJM B YsIBI YMTa4ya MHUCbMEHHUKH MaIIOIOTh
gAcKpaBl 1 OaraTo3Ha4yHi KapTHHM, $KI BHUKJIMKAIOTh TMOTY>KHI €MOILIWAHI acoljiarii),
BUKOPUCTAaHHA puTopuuHux ¢iryp (anadopa, emiTeTd, PUTOPUYHI 3aMMUTAHHS, SIKI
MOBTOPIOIOTHCS, CHPUSIOTH MIJICUJICHHIO E€MOLIMHOr0 BIUIMBY HA YWTaya, CTBOPIOIOYU
BpaXEHHSI PUTMIYHOCTI 200 HAroJIOIICHHS Ha BaXXJIWBOCTI MEBHUX MOMEHTIB), TEXHIKH
HETPSMOTO BIUIMBY (OKpeMi MepcoHaxi abo moaii MOXKyTh OyTH OMHMCaHI TaKUM YHUHOM,
0 YWTAa4 CaMOCTIMHO pOOUTH TEBHI BHCHOBKH, 3aJy4alOyd WOTO JO AaKTUBHOTO
CIOPUMHSATTS TEKCTY), PUTM 1 My3U4YHICTb MOBHU (3BYKOB1 €JI€MEHTH, Takl SIK ajiTepartis,
ACOHAHC, MOXKYTh CTBOPIOBAaTH OCOOJUBY atMocdepy Ta MiJICUIIOBATH 3arajJbHUN ePeKT
BIUIMBY HA YMTAYa).

Cryninb gociaigxenHsi mpoodaemu. [locmipkeHHs BepOambHOI CyrecTii B MOETHII

NUCHhMEHHHUKIB-IMMITPAHTIB — II€ Ba)XXJIMBa T€Ma B Cy4YaCHOMY IHUCKYypCl JIITEpaTypH, sika
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OXOIUTIOE THUTAaHHS BIUIMBY MOBH, KYJbTYpPH Ta COIIaIbHOTO KOHTEKCTY Ha TBOPYICTh
aBTOPIB, IO CTAJIM YACTUHOIO HOBOT'O MOBHOTO Ta KYJBTYPHOTO CEpEIOBHINA. 30KpeMa,
BepOaibHA CYTeCTisl B TOETUYHOMY JIUCKYPCl MOKE BKJIIOYATH PI3HOMAHITHI TEXHIKH, SIKI
JI03BOJISIIOTH TIEpeaTH MeBHI HapaTUBHU 49H i1ei yepe3 crenudiuai MOBHI KOHCTPYKIIii, IO
BUKJIMKAIOTh Yy YHWTAYiB TE€BHI EMOI[IHI YW KOTHITUBHI peakmii. JlocmigHukm, sKi
aHaJli3yBaJid CyTeCTUBHI €JI€MEHTH Y XYJ0KHbOMY JUCKYPCI, K1 IPaloBav Ha MEPETHHI
JIHTBICTUKHM, TIOETHKU Ta COLIOKYJIbTYpHUX acnekrtiB: B. Jlxeiimc (W. James), Piuapg
I'. Yapni (Richard G. Charny)?, Eun M. Knapk (Anne M. Clarke)®, [Ix. Jlakan (Jacques
Lacan), B. byc (Wayne C. Booth) Ta 1xmi.

Buxkinax ocHoBHOro marepiany. CyrecTMBHE MOBJIEHHS JO03BOJISE€ NHCbMEHHUKY
amesroBaTy J0 MiJICBIIOMOCTI YMTava, HaJal04u TEKCTY TVIMOMIMK eMOLINHUN MiITEeKCT,
o poOuTh Horo (Tekcr) OuIbll BUpa3HMM. MeTa AOCHIKEHHS — MpoaHalli3yBaTH
(GyHKLIOHYBaHHS BepOalbHOI CYrecTii B Cy4aCHOMY XYAOXXKHbOMY IUCKYpCi, SIKa MOKE
OyTH TpeAcTaBieHa uyepe3 Pi3HI CTWIICTUYHI 3acOo0M, 110 BUKIMKAIOTh y YWTaya IEBHI
emMoIlii un ysiBiaeHHsa. HaBenemo nekiabka MPUKIIAIIB BXXKUBAaHHSA BepOanbHOI CyrecTii B
XYJIOXKHIH JIITepaTypi:

1. Emoyitino 3abapeneni cnosa ma oopaszu. B oqHoMy 3 HalO1IbII BIJOMUX POMaHIB
Yapnawza [dikkenca “A Tale of Two Cities” («OnoBiab npo nBa mictay, 2012) mouyarkoBa
CIIEHa Ma€ MOTYKHY CYT€CTUBHY cuily: “It was the best of times, it was the worst of times,
it was the age of wisdom, it was the age of foolishness...” (Dickens, 2012, 4). [Tomiuaemo,
o 3a JONOMOIOK aHTUTe3 (CymepewimBuX (pa3) aBTOP CTBOPIOE KOHTPACT, SKHUU
MpUBEPTAE yBary uuTada Ta BUKIMUKAE BIMIYTTA HETMEBHOCTI 1 OE€3BUXOi, 3a/ai0uu
EMOIIIITHO HAMPYy>KEHUI TOH yChOMY TBODY.

2. Memaghopu ma nopisuauns. Y moesii Bimbsama brneiika “The Tyger” («Turpy,
2002) cyrecTisi CTBOPIOETHCS Yepe3 MOTYKHY MeTa(opy, sSKa BUKIMKAE BPAKEHHS CTpaxy
Ta BEJINYI:

“Tyger Tyger, burning bright,
In the forests of the night:
What immortal hand or eye,

Could frame thy fearful symmetry?” (Blake, 2002, 84).
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Pozymiemo, mo meradopa “burning bright” crae koHIenTyaibHOO (1HAWBITyaIbHOIO,
3pO3YMIJIOI0 CaM€ B IIbOMY KOHTEKCTI) 1 aCOIIOETHCS 3 YUMMOCh HEOE3IeUYHUM, a BEJIMKa
«CTpalTHa CUMETPIS» TUTPA BUKIUKAE BIIUYTTS BEJIMYl Ta TAEMHUYOCTI.

3. Iponiss ma npuxosane 3uauenns. Y pomani ®@. Ckorra Dimmxepansaa “The Great
Gatsby” («Bemukuit I'ercOi», 1925) obOpasu Ta ommc cBity Jxes ['eTcbi CTBOPIOIOTH
CYTeCTHUBHHI e(eKT uepe3 MEeBHYy IPOHII0, sIKa MIAKPECTIO€ MapHICTh HOr0 MparHeHb:
“Gatsby believed in the green light, the orgastic future that year by year recedes before
us” (Fitzgerald, 1925, 193). 3enena nammnouka Ha Oepesi 03epa, 10 € CUMBOJIOM Hail
['erc0i, OAHOYACHO CHUMBOJII3YE€ HEIOCSIKHICTh UIHO31M 1 MOXKE BHUKJIMKATH y 4YMTaya
BIIUYTTS CyMy Ta (aTaiiizmy.

4. Pumopuuni 3anumannsn. Y noesii Enrapa Annana [lo “The Raven” («Boponay,
1996) puTopuuHi 3anUTaHHS NIACWIIOIOTE aTMochepy TpPUBOTM Ta HE3aJOBOJICHHS,
OCKUJIbKH TOJIOBHHMM Tepoil IIyKae BIJATOBI/I Ha CBOI AYLIEBHI CTpaKIaHHs: “Is there — is
there balm in Gilead? — tell me, tell me, I implore!” (Poe, 1996, 35). [lutanns, sike HEe Mae
BIIMOBI/I1, T1JICHUJTIOE €MOIIIMHUN HaMPYKEHHS 1 MABOAUTH A0 TeMH O€3Ha/IIi.

5. Pummiyni 1 38yko6i egpexmu. Y moesii Camroens Tetnmopa Konpumxka “The Rime
of the Ancient Mariner” («IlicHs crapogaBHbOr0 MoperuiaBIl», 1992) BUKOpUCTAHHS
3BYKOBHX €(DEeKTIB, TAKHMX SIK aJliTepallis Ta aCOHAHC, I0Ja€ MICTUYHOT aTMOC(EPHOCTI:

“The ship was cheered, the harbour cleared,
Merrily did we drop
Below the kirk, below the hill,

Below the lighthouse top” (Coleridge, 1992, 55).

Purmiunuii moBTOp “below” cTBOprOoe edeKT MeToMIMHOCTI Ta HECHOKO, 0
JICHITIOE BITIYTTS BTPATH 1 HEBITOMOCTI.

HaBenemo 1mie nekunbka NpUKIaaiB (YHKIIOHYBAaHHA CYrecTii B XYJOXHbOMY
JUCKYpCl, ME€Ta SKOI — CTBOPEHHSI €MOI[IMHUX Ta MCUXOJOTiuHuX edekTiB. B pomani
Jlxxomxo Motiec “Me Before You” («lo 3ycTpidi 3 To60t0», 2012), 1€ TOJIOBHOIO TEMOIO €
Ba)KKI MOpaJibHI Ta €MOIIiliHI BUOOPH, CYyTrecTisi BAKOPUCTOBYETHCSA Y€pPe3 OMUC HACTPOIO
Ta BHYTPINIHIX MEPEeKUBaHb NepcoHaxiB: ‘“‘Sometimes, Clara, you have to let people

down. You have to make them see what’s really happening, even if it breaks your heart”
70



(Moyes, 2012, 245). BapTo 3ayBakuTH, III0 CIOKET 1 T1aJJOTH B pOMaHi CIIPSAMOBaHi Ha Te,
00 BUKIWMKATH B YUTAYIB €MOINHUN BIATYK, 3MYIIYIOUM 3aMHCIUTHCH MPO CKIIAJHI
MOpalibHI JWIEMH Ta TmepeXuBaHHs repoiB. [lomiOHiI jerki, ane CHIbHI BUCIOBHU
IPAIIOIOTh Yepe3 IIIMO0O0KI eMOIIiiiHI MiATeKCTH, BINTMBAIOYX HAa ITiICBIIOMICTh YATAYA.

Y mpoMy KOHTEKCTI BapTo 3rajgatu i JxkuH Pic, sika aKTHBHO BHUKOPHUCTOBYE
CYyreCTUBHY MOBY JUIsi CTBOPEHHS aTrMOC(HEpPHOTO HAMpPY>KEHHS Ta KYyJbTYPHHUX
koHuikTiB. MoBa #iae npo “Wide Sargasso Sea” («Illupoke Capracose mope», 2011):
“The sky was a brilliant blue and the sun was hot, but the land seemed to be dark and
oppressive” (Rhys, 2011, 82). Onuc atMocdepu yepe3 KOHTPACTH, KOJIbOPU Ta MPUPOJIHI
SBUIA JO03BOJISIE TMIJICBIIOMO TMEpelaTh BHYTPIIIHIA CTaH MEpPCOHAXiB, CTBOPIOIOUU
BIJIUYTTSI 130JISI1111 Ta HEBU3HAYEHOCTI.

AKTHBHO BHMKOPHUCTOBYE CIOPPEAJICTUYHI €JIEMEHTH Ta CHUMBOJI3M, SAKUH Mae
CYreCTUBHHMM XapakTep, aKTUBHO BHKOPHUCTOBYE CYYaCHUU SITIOHCHKUH IMHCHbMEHHHUK
Xapyki Mypaxkawmi. Ile sackpaBo momiTHO B pomani “Kafka on the Shore” («Kadka Ha
wstki», 2005): “I had no idea what to say, but I had to say something” (Murakami, 2005,
21). Le# npukia miaKpecIoe CTaH TepoiB, Kl 3HAXOAATHCS B MONIYKaX CEHCY Ta ICTUHH,
1 CYreCTUBHO Tiepeiae BIMUyTTs O€3BUXOJl Ta HEPO3YMIHHA, SIKE € YaCTHHOK I1XHBOI
BHYTPIIIHBOI MOJOPOXKI.

Y pomani Yaka [lamanika cyrecTiss BUKOPHUCTOBYEThCS uepe3 abCypiaHi, YacTo
MPOBOKATUBHI 00pa3u Ta JIaJIOTH, 110 3MYLIYIOTh YMTada BITUYBATH PO3JpPATyBaHHS Ta
rHiB. Maemo Ha yBa3i “Fight Club” («biliuiBcbkuit kiyo», 2007): “It’s only after we’ve
lost everything that we’re free to do anything” (Palahniuk, 2007, 62). I[Tomiuaemo, 110
CYTeCTisl CTBOPIOETHCS Yepe3 i7et0 pyHHYBaHHS, BTPATH Ta pO3dapyBaHHS, 110 MA€ BIUIUB
HAa TIACBIAOMICTh, MIAMTOBXYIOUM 4YHWTAada JO PO3AYMIB TIpOo CBOOOMYy Ta
CaMO1IEHTH(IKALII0 Yepe3 HEraTUBHI €MOLIii.

VY pomani J[>xona I'pina “The Fault in Our Stars” («Buna 3ipox», 2013) cyrectuBHa
MOBa BUKOPUCTOBYETHCS JIJISI CTBOPEHHSI aTMOCchepr HIKHOCTI 1 CMYTKY: “Some infinities
are bigger than other infinities” (Green, 2013, 120). BucnosntoBaHHsI, SIKE€ 3BYyYUTh ITYKE
MPOCTO, TAEMHUYE U (iocodcrke, CTBOPrOE rIubOoKuii emouiitHuit epexr. BoHo Hatsikae

Ha 0OMEKEHICTb KUTTS, ajle yepe3 1€ 3pOCTa€ HIHHICTh KOKHOI MUTI.
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Jlo mporo cmucky ©0€3 CyMHIBY MOXHA JIOJaTH 1 BiZOMOTO IOPYOIKHOTO
nucbMmennnka Canmana Pymai. B pomani “Midnight’s Children” («/litu niBHoui», 2003),
SKUW MICTUTh Oaratwii KyJbTypHHM Ta ICTOPUYHUN KOHTEKCT, CYTeCTisl 3aCTOCOBYETHCS
gyepe3 BUKopucTaHHS MmeTtadop ta rinepbon: “The world is what it is;, men who are
nothing, who allow themselves to become nothing, have no place in it” (Rushdie, 2003,
257). IlucbMEHHUK CTBOPIOE CBOEPIAHY «MaridHy» armocdepy uepe3 MOe€THAHHS
peanbHOCTI Ta (paHTa3ii, 10 MIJACBIAOMO 3ajydae 4yuTadya 10 PO3AYyMIB PO 1CTOPilO,
KyJIbTYypy Ta OCOOMCTY 1JE€HTHMYHICTh. Xoua Pymial pomom 3 Iuali, BiH eMIirpyBaB 110
Benukoi bpuranii, 1 HOro TBOp4iCTh YaCTO MICTUTh €JI€EMEHTHU CYTecCTii, 110 PO3KPHUBAIOThH
KyJIbTYpHI Ta peNiridHi mpobsemu iMmmirpanTiB. HaBenemo mnpukian BHUKOPUCTaHHS
CyrecTii yepe3 peniriiHuil Ta KyJbTypHHI CHUMBOJI3M; 30KpeMa, Lie SICKpaBO MOMITHO B
“The Satanic Verses” («CatanuHcbki Bipmiiy, 1998): “The skies above London were a
canvas of impossible, swirling clouds, like the turmoil of a soul seeking a place in a world
it doesn’t understand” (Rushdie, 1998, 87). B npoMmy BHUIIaJIKy CYT€CTisi CTBOPIOETHCS
yepe3 MOPIBHSIHHS XMap 3 JYXOBHOIO OOpOTHOOIO MEepCOHaXa, SIKUA HAMaraeTbCsl 3HAWTU
CBOIO 1JICHTUYHICTh Y HOBOMY KYJIbTYPHOMY KOHTEKCTI.

JI. Yeppi 4Yacto BUKOPHUCTOBY€E MOETUYHI 0Opa3u Ta MeTtadopu sl BUPAKECHHS
60poThOM mepcoHaxiB 13 30BHIMHIM cBiToM. Y TBOpi “The Night of the Wind” («Hiu
BiTpY», 2002) moMivyaeMo sSICKpaBHil MPUKIIAJ CYTECTIi, 110 MOEAHYE MPUPOJIHI 00pasu 3
BHYTpIIIHIM cTaHoM repost: “The wind that howls outside is the same wind that tears at my
soul” (Cherry, 2002, 68). CTBOpIO€TbCS TOTYKHUI CYreCTHBHUN €PeKT uepe3 mapasieib
MDK TPUPOJHUMHU CTUXISIMH Ta BHYTPINIHIM CBITOM MEPCOHAXKA, MiJKPECIIOYHA HOTO
eMOIIiitHy 00pOTHOY.

Iapificbka muchMenHuns K. DyHr 49acTo BUKOPHUCTOBYE NPUPOMIHI 0Opaszd s
BUPAXEHHS TIMOOKMX EMOLIMHUX 1 IICHXOJIOTIYHUX KOH(IIIKTIB CBOIX TI€poiB, Kl
MEePEekKMBAIOTh EMITpalli0 Ta aianTallio J0 HOBOi KyJbTypu. MoBa iine npo “Beneath the
Banyan Tree” («Ilin OanbsinoBuM nepeBom», 2009): “Under the banyan tree, I find the
shade of my forgotten past, yet the sun burns my present” (Fung, 2009, 46). Y KOoHTeKCTI

TBOpy MeTadopa «OaHBSIHOBE JIEPEBO» € CUMBOJIOM KOPIHHS, CTaOIBHOCTI, ajieé TaKOX 1
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MACTKH, aJ[’KE «COHIIE» CHUMBOJII3y€ HOBI BUIPOOYBAHHS 1 CKJIATHOIII, 3 IKUMH CTUKAETHCS
MIEPCOHAX Y HOBOMY CBITI.

AwmitaBa Kymap mociipkye BiIUy>K€HHsI Ta TPYAHOII IMMIrparii 4yepe3 CUMBOJIIYHI
o0pa3u, 110 MaroTh TIIMOOKE IMCUXO0JI0TiuHe 3HaueHHd. Lle ssckpaBo momiTHO B “A Matter of
Rats” («ITutanns mypis», 2014): “The streets of Delhi are not empty; they are filled with
shadows of those who have gone, leaving behind only the smell of forgotten dreams”
(Kumar, 2014, 12). Cyrectiss monsirac B TOMy, sIK Micbke cepenoBuie (Jlemi) crae
CHUMBOJIOM «CBOTO» 1 MOTYXHUM MPOCTOPOM JJIsi PO3AYMIB Ta MaM’ATi, 1e KOXKHA ByJINYKa
1 3aMax HarajayoThb PO BTPAYEHI 1IEHTUYHOCTI 1 MpIi.

Adrancekuit apTop Xanea XoccelHi TaKOX 4aCTO BUKOPUCTOBYE CYTe€CTUBHI 00pa3u
JUIs TOTO, 100 TMepenaTv TNCUXOJOTTYHUN CTaH IMEPCOHAXIB, SIKI MEPEKUBAIOTH TKKI
MOMEHTH B pe3yJibTaTi emirpaiiii Ta BiiHM. Maemo Ha yBa3i poman “The Kite Runner”
(«bixu, xnomuuky, 61ku», 2018): “The past claws its way out. Looking back now, I can
see that for me, the past was a heavy thing, but not as heavy as it had been for my father”
(Hosseini, 2018, 2). Sk 6auuMo, CyrecTisa AOCITAaeThCs uyepe3 o0pa3 «MHUHYIOrO0, SKe
BUXOILTIOETHCSY, MIJKPECTIOIOUN TKKICTh MEPEKUTUX MOIIN, 110 HIKOJIU HE 3aJIUIIAI0Th
reposi, HaBITh KOJIM BIH HAMAra€eThCsl IOYaTH HOBE YKUTTS.

BucHoBku. OyHKI10HYBaHHS BepOATbHOI CYrecTii B MOETHUIIl CyYaCHUX MOPYOIKHUX
NMUCbMEHHHUKIB ~ Ma€  BaxJuBe  3HaueHHs. CyrecTuBHI  NpPUWOMH  AKTHUBHO
BUKOPUCTOBYIOTHCS JJII BUPAKEHHS TEM IMMIrpamii, KyJbTYpHOI 1J€HTUYHOCTI,
CUMBOJIIYHOI 130711111, @ TaKOXX TJIMOOKUX TICHXOJIOTIYHMX TepeXuBaHb. Bci
BUIIICO3HAYEH] PUKIIATU IEMOHCTPYIOTh, SIK aBTOPH BUKOPUCTOBYIOTh CYT€CTIIO JUIsl TOTO,
mo0 ™MOOKO BIUIMBATH HA MIACBIIOMICTh YWTAYiB, CTBOPIOIOYM TIEBHHUM HACTPIH,
OaraTo3HauHl 00pa3u, sIKi BUKJIMKAIOTh OCOOMCTI acoliamii Ta po3ayMH, a TaK0XX MaroTh
rIMOMIMI eMOLIMHUI Ta NCUXOJOTIYHUM 3MICT. 3BHYAiiHO, 1€ HE BUYEPIHMI MEperiK
(GyHKLIOHYBaHHA BepOaJbHOI Cyrectii B XyJOXHbOMY guckypci. Ilpore, mnomiOH1
NPUKIAAN JAEMOHCTPYIOTh, K MHUCbMEHHUKH (YacTille L€ MUCbMEHHUKU-IMMITPAHTH)
BUKOPUCTOBYIOTh CYT€CTHBHI TEXHIKM JJIA Nepenadl INIMOOKHUX €MOIIH, MepexuBaHb 1
KyJIbTYpPHUX KOH(QIIIKTIB, 3 SIKUMHU CTUKAIOTHCSA IXHI NEPCOHAXl Yy MPOLECI KyJIbTYpPHOI

ajanrarfi.
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[lepcnexktuBa mocCHiKEHHST BepOalbHOI Cyrectii B Cy4aCHOMY AaHTJIOMOBHOMY
JITepaTypHOMY JIUCKYPCl € MUPOKOIO Ta OararorpanHoo. Lle siBuie MoxkHa pO3TIIsAIaTH 3
PI3HUX TOYOK 30pPY: ICHXOJOTIYHOI, JIHIBICTUYHOI, PUTOPUYHOI, NMCUXOAHAIITHYHOI Ta
HaBiTh KyJbTypHOI. lle cToCyeThCcsi TakoX BHUBYEHHS HOBOTO Melia Ta TPaHCMEIIHHUX
dbopm, e BepOanmbHA CyrecTis MoXKe OyTH MpeACcTaBlieHa B Jiajorax, 1HTEPAKTUBHUX
TeKCTax abo0 ayJioBI3yalbHUX aJanTallisx. 3arajoM, TIepCIeKTUBa JOCIIIHKCHHS
BepOanIbHOI CyrecTii B aHTJIOMOBHOMY JIITEPATYpPHOMY JHCKYpCl € Oararoro, 0COOJIMBO
SKIIO BpPaXyBaTH MIKIUCHMUILUTIHAPHI TIAXOH, K1 TOEAHYIOTh TICUXOJIOTIIO, JIIHTBICTHUKY,

JiTepaTypHy KPUTHKY Ta HOBI Me/lia.
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Audiovisual translation (AVT) has become an essential component of the global
media landscape, facilitating the exchange of cultural and linguistic content across
borders. It refers to the process of translating spoken and written material in
audiovisual media, such as films, television shows, documentaries and online content,
to make it accessible to audiences speaking different languages. With the rise of
digital platforms and global streaming services, the demand for high-quality
audiovisual translation has significantly increased, making it a critical field in modern

translation studies.

This paper explores the methodological features of audiovisual translation, focusing
on key approaches, the impact of cultural and linguistic factors and the practical
challenges involved in subtitling, dubbing and other AVT techniques. By examining
these elements, we gain insights into how AVT contributes to cross-cultural

communication and the global exchange of media content.

AVT encompasses a range of techniques designed to make multimedia content
accessible to diverse audiences. Each method serves a distinct purpose, addressing
different viewer preferences, technological requirements and linguistic challenges.
The most widely used forms of AVT include subtitling, dubbing, voiceover and audio

description, each with unique characteristics and applications (Gambier, 2018).

Subtitling involves translating spoken dialogue into written text displayed on the
screen. It is widely used in films, television shows and online content to facilitate
access for international audiences. Subtitles must be concise, synchronized with the
visuals and easy to read, often requiring elimination or reformulation of a dialogue.

There are several types of subtitling:
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e Interlingual subtitling (translation from one language to another), e.g.
Parasite (2019) — the Korean film was released with English and Ukrainian subtitles.
Game of Thrones (2011-2019) — available with English-Ukrainian subtitles for
international viewers.

e Intralingual subtitling (same-language captions for the hearing impaired),
e.g. Stranger Things (2016—present) — Netflix provides English subtitles for hearing-
impaired viewers. Crkaorcene gecinna (2018) — a Ukrainian film with Ukrainian
subtitles for accessibility.

e Live subtitling (real-time transcription of spoken content), e.g. BBC News —
live English subtitles for news broadcasts. Cycnirone Hosunu — live Ukrainian

subtitles for TV programs and official speeches.

Dubbing replaces the original spoken dialogue with a translated version recorded by
voice actors. This method is commonly used in film and television industries where a
seamless viewing experience is preferred. Dubbing requires synchronization with lip
movements (lip-sync), matching speech intonation and cultural adaptation, e.g.
Frozen (2013) — Disney animated films are dubbed into Ukrainian for theatrical
release. The Lord of the Rings trilogy (2001-2003) — officially dubbed into

Ukrainian.

Voiceover is a translation technique in which the original dialogue remains audible in
the background while a translated version is spoken over it. This approach is widely
used in documentaries, interviews and news reports, where retaining the authenticity
of the original speaker is important. Voiceover does not require precise lip
synchronization and typically follows a monotone style, e.g. National Geographic

documentaries — voiceover translations for different languages, including English.

Audio description (AD) is a specialized form of audiovisual translation designed for
visually impaired audiences. It provides spoken narration of important visual
elements, such as character actions, facial expressions, scene changes and setting

details, which are otherwise inaccessible through audio alone. AD is carefully timed
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to fit within pauses in dialogue, enhancing the overall storytelling experience for
blind and visually impaired viewers, e.g. The Witcher (2019—present) — Netflix offers
an English audio description track. Ukrainian TV broadcasts of major events, such as

€spoobauenns (Eurovision), offer audio descriptions.

Each type of AVT enhances accessibility by bridging linguistic and sensory gaps
while preserving content integrity. A key challenge is balancing cultural and

linguistic adaptation to ensure clarity and relevance for diverse audiences.

Cultural context is crucial in AVT, as language often carries specific cultural
references, idioms, humor and social norms that may not be directly translatable.
Cultural adaptation becomes essential to ensure the translated content resonates with

the target audience (Orero, 2004).

e Humor and idiomatic expressions. Certain jokes, wordplays or idiomatic
expressions may not make sense in the target language due to cultural differences.
Translators must decide whether to adapt the content to make it culturally relevant or
leave the original meaning intact, sometimes using strategies like domestication
(adjusting to local culture) or foreignization (preserving the foreign essence of the
original). For example, in Friends (1994-2004), many jokes in the original English
version needed to be reworked for different audiences because of cultural differences.

e Cultural references. Films and shows often reference customs, traditions,
food and other cultural aspects that might be unfamiliar to foreign viewers. For
instance, in The Simpsons Movie (2007), references to American politics and pop
culture were adapted in international versions to ensure the jokes were relatable.

e Name and concept adaptation. The translation of characters’ names, places
or brands can also be culturally significant. For instance, in some European countries,
character names in Harry Potter (2001-2011) were adjusted to resonate better with
the local audience (e.g., renaming “Zacharias Smith” to “Zacharias Silberstein” in the

German version).

77



Linguistic features in AVT present both technical and creative challenges.
Differences in syntax, grammar and word order between source and target languages

must be carefully navigated to ensure fluency and coherence without altering the

meaning (Shermukhamedova, 2022, p.184).

e Syntax and word length. The structure of sentences in some languages may
be longer or shorter than in the source language. For example, while German
sentences tend to be longer due to compound words, English often uses more concise
phrasing. When subtitling or dubbing, the translator must condense the original
dialogue while retaining key information. This is particularly challenging in
subtitling, where text on screen must fit within a limited time frame.

e Lip sync and dubbing. In dubbing, the challenge is not only linguistic but
also visual. Dialogue must match the lip movements of the characters and translators
need to choose words and phrases that maintain natural flow while adhering to the
timing and movement of the original scene. In some cases, translators are required to
manipulate the original dialogue to fit the constraints of lip synchronization, which
can result in slight deviations from the literal meaning.

e Tense and aspect differences. Different languages convey tense and aspect
in unique ways. For example, while English often uses continuous tenses to express
ongoing actions, Ukrainian language might employ simple tenses to convey similar
meanings. This requires careful consideration in translation to ensure the correct

temporal nuance is preserved.

The nature of audiovisual media means that translation is not confined to language
alone. The combination of audio, visual and textual elements complicates the
translation process. Visuals, body language, gestures and non-verbal cues often
convey as much meaning as the spoken dialogue. This multimodal nature of
audiovisual content adds another layer of complexity, as translators must consider
how visual and linguistic elements interact. For example, in dubbing, a translator
might need to adjust the script to maintain not only linguistic accuracy but also visual

alignment with the character’s expressions and movements.
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Audiovisual translation ensures global accessibility of multimedia content through
methods like subtitling, dubbing, voiceover, and audio description. It requires
linguistic accuracy and cultural sensitivity to overcome challenges such as
synchronization and adaptation. As media consumption expands, high-quality AVT

remains crucial for cross-cultural communication and inclusivity in the film industry.
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POJIb ABPEBIATYP Y OPUINYHOMY JUCKYPCI: MOBHI TA
OYHKHIOHAJIBHI ACIIEKTH

Auna boiiko

JTOKTOP (UIONOTIYHUX HAYK, JOIEHT,

npodecop kadeapu ¢inoorii Ta nepexaamLy

KuiBchkuil HaIllOHAILHUI YHIBEPCUTET TEXHOJIOTIH Ta TU3aiHy
Hina IlenTii

cTyaeHTka kadeapu ¢inosorii Ta nepekaany

KuiBchkuil HalliOHaIBHHUM YHIBEPCUTET TEXHOJIOTIN Ta IU3aiHY

KOpunuunuit nuckype sik dopma mpodeciitHoro CrHikyBaHHs 0a3yeTbCs Ha

CYBOpiA HOPMATHUBHOCTI Ta (OpMai30BaHOCTi, IO POOUTH HOTO BIIMIHHUM BiJ
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IHIMUX THUMIB MOBJEHHS. BiH BUKOHyE BaXIMBY poiib y (OpMyBaHHI MPABOBOTO
MUCJICHHS, PETryJIIOBaHHI CYCIUIBHUX BIJHOCHH 1 3a0€3me4eHH] MIKIHCTHTYIIMHOT
koMyHikamii. OCKUTbKM TpaBOoBa MOBa IMOKJIWKaHa He Juiie iHGopMmyBaTH, a W
dbopmyBat OOOB’SI3KOBI JIJI1 BHKOHAHHS TMpaBWia TIOBEIIHKH, TOYHICTh 1

OJTHO3HAYHICTh KOKHOTO TE€PMiHA TYT MAlOTh BUPIMIATbHE 3HAYCHHS.

Oco0MMBOCTI 1ILOTO BHIY JTUCKYpPCY OOYMOBIIEHI MOTPeOOI0 B CTaOIBHOCTI
TEPMIHOJIOTTYHUX OJMHUIIb, & TAKOXK Y CTBOPEHHI MPO30POi Ta yHI(HIKOBAHOT CHCTEMHU
daxoBoro cminkyBaHHsS. OZHUM 3 BHpPA3HUX MPOSBIB TaKUX PUC € BUKOPUCTAHHS
cKopoueHuX GopM — abpeBiaTyp 1 aKpOHIMIB, IKi BUKOHYIOTh HE JIMIIE JIIHTBICTUYHY,
a ¥ mparMatuyHy (YHKIII0, OCKUIBKH Y9acTO MICTITh Y €001 1Ty KOHIENTyaJIbHY

CTPYKTYpY a00 MO3HAYAI0Th CKJIAHI IHCTUTYIIIHI TTOHSATTS.

VY Mexax IOpUANYHOI KOMYHIKAIli CKOPOYEHHSI BUCTYMHAIOTh SK 1HCTPYMEHT
onTHUMi3allii MOBJEHHS, IO Ja€ 3MOTY CTHUCJIO TIE€pelaBaTH CKJIaJHI MOHATTA 0e3
BTpaTH 3MiICTy. 3aBASKH BUKOPHCTAHHIO aOpeBiaTyp IOPUIAMYHI TEKCTH HAOYBarOTh

KOMITAaKTHOCT1, 30epirarouu mpu bOMY BCIO HEOOXiIHY 1H(OpMAIIito.

Taki MOBHI OJMHHIII YacTO MAalOTh YyCTaJeHUU XapakTep 1 (YHKIIOHYIOTh SIK
TEPMiHHU, SKI HE TOTPeOYIOTh PO3MM(PPOBKH Yy BIAMOBIIHOMY MpodeciiHOMy
cepenosumti (Newmark, 2008). Ix s3acTrocyBaHHS 3yMOBJEHE HparHeHHSIM [0
CTaHJapTU3aIlli MPaBOBOi KOMYHIKallii, J€ OJHO3HAYHICTh 1 (HOPMai30BaHICTh

BHKJIAAy € KPUTUYIHO BaKJIMBHMU.

OpHak 11 nepekiaaayda, 0COOIMBO Y MKKYJIBTYPHOMY KOHTEKCT1, BAJKIIUBO HE
JWIe po3mi3HaTH alpeBiaTypy, a W TpaBWIBHO TepeAaTH il 3HAYEeHHS y MOBI
nepeKsaay, BpaxOBYHOUH JIHTBICTHYHI, (YHKI[IOHAIBHI Ta KYJIbTYpHI OCOOJMBOCTI

IIJTLOBOI ayUTOPII.

Tunosoris abpeBiaTyp OXOIUIIOE K TpaAuLiiHi iHimianbH1 Gopmu (LLB, EU),
TaK 1 CKJIaJIHIII KOHCTPYKIIii, YTBOPEHI 3a JOMOMOI'OI0 MOEJHAHHS YacTUH CJIiB a00
cmiB 1 1udp (Interpol, G8). KoxeH TUI CKOPOUECHHS] BUKOHYE CBOIO (DYHKIIIIO B TEKCTI

Ta BUMarae BiI[HOBiI[HOI‘O CHOCO6y TIIYMAYCHH: 3aJICKHO BiI[ KOHTCKCTY.
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Y OpUANYHUX TEKCTaX 3yCTPIYarOThCS 1 CKOPOYEHHS, IO IOXOMSTh Bij
JaTUHChKOi MoBu (ibid., vs., etc.), sKi 30epiraloTb CBOIO aKTYaJbHICTH ¥y
MDKHApOJAHOMY TipaBi. BOHM YacTO BKHMBAIOTHCS Yy TMPaBOBUX JOKYMEHTAaX,
JIOTOBOPAX, MO30BHUX 3asBax Ta IHIIUX MpolecyanbHux akrtax. Oxkpemi abpesiatypu,
taki sk SCOTUS, matoTh TNIMOOKe KyJIbTypHE HABAaHTAKEHHS M MOXYTh BHKJIMKATH
CKJIaJIHOIII B pO3yMiHHI 06€3 MOSICHEeHb a00 TIayMadyeHHs, 0COOIUBO s TIepeKIiaaaya,
KU TIpaloe 1Mo3a MeXaMHu aHTJIoaMepuKaHChbkoi mpaBoBoi cuctemu (Kapaban,

2004).

AKpOHIMH, 1110 BUMOBISIOTBCS sIK cioBa, 30kpemMa UNICEF, SALT, Takox
3aiiMarOTh MOMITHE MICIIC Y IOPUANYHOMY AHMCKypci. Taki OJWHUIN € 3PYYHHUMH Y
BXKMBaHHI, OCKUJIBKH CIPONIYIOTh CHPHUUHATTS Ta BUMOBY, IPOTE MPU IHOMY HE
3HIDKYIOTh CMHUCJIOBE HABAaHTAXKCHHA. BOHW 3maTHI TepegaBaTd HE  JIHIIE
iHopmarrito, a ¥ 3aKIaZeHy 1I€0JIOTiI0 a00 KOHIENTYaJbHY MOJEIb, MOB’SI3aHY 3
MPaBOBOI0 TMPAKTUKOW TMeBHOI kpainu. Hampuknan, aOpesiatypa UNICEF vy
CBIJIOMOCTI aJipecara acollIeThCS HE TIIBKU 3 0(DIIiHHOI0 HA3BOKO OpraHizaiii, a i 13

IMOHATTAM 3aXUCTY IIpaB JUTHHH.

Boanouac Oararo3Ha4yHICTh JESKUX CKOpOUYeHb (Hampukian, ADA) migkpecitoe
HEOOXI/IHICTh KOHTEKCTYaJIbHOTO aHali3y AN TOYHOTO TMEpeKiIaay W YHUKHEHHS
TEPMIHOJIOTTYHUX MOMUIIOK (€HikeeBa, 2004, c. 87). YV Takux BuMaJKax nepexiagad
MOBUHEH HE MPOCTO MEPEKIIACTH CJIOBO, a i pETEIbHO BUBYUTH HOr0 KOHTEKCTYaIbHY

pOJIb 1 3HAYCHHS.

®opmyBanHsa mpodeciitHoi TepmiHoorii 'y cdepi mpaBa CYMPOBOIKYETHCS
CTBOPCHHSIM TJIOCapiiB, MPaBOBUX CJOBHUKIB, 0a3 MaHMWX, $KI 3a0€3MeYyr0Th
CTaHAApTU3ALII0 TEPMiHIB. Y mpoLeci Nepekiaaay BOHHM CIYTrylOThb BaKJIMBUM
IHCTPYMEHTOM JJIsl MEPEBIPKM BapiaHTIB BIATBOPEHHS TI€I YW 1HIIOI aOpeBIaTypH.
OpuuM 13 Takux Jkepen € Aueno-ykpaincokuii cnoguuk aopegiamyp O. M. Jlyuyk
(2016), mo oxoroe cnenudiyHi CKOPOYEHHS Y IPaBOBOMY, €KOHOMIYHOMY Ta

JTUATUIOMAaTUYHOMY JTUCKYpCax.
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Taki CJIOBHMKM HE JIMIIE MOJETMIYIOTh POOOTYy Mepekiiagada, a ¥ CHPUSIOTH
yHi(iKaIii mpaBoOBOro MepeKIiaay 3arajiom, 1o € 0COOJIMBO BKIUBUM IMPH POOOTI 3
oiiiHUMHA JOKYMEHTaMH, yrogamMu a00 HOpPMATHMBHUMHU akTamMu. BukopuctaHHs
MOMIOHUX PECypCiB JO3BOJSIE JOCSITTA BUCOKOT TOYHOCTI Y BIATBOPEHHI CKOPOUYEHB Y

mpolieci mepekiany Ta 30epiraTi IOPUANIHY KOPEKTHICTh 1 3MICTOBY BiJIITOBITHICTb.

OTxe, IOpUIWYHUN JIUCKYPC  XapaKTEPU3YEThCS  OCOOJMBOIO  MOBHOIO
oprasizairi€ro, sika rnepejdadae akTUBHE BUKOPUCTAHHSI CKOPOUYEHbB ISl 3a0e3MeUeHHS
TOYHOCTI Ta €KOHOMIiI MOBHUX 3ac00iB. AOpeBiaTypu W akpOHIMHU € HEBiJ EMHOIO
YaCTUHOIO MPaBOBOI MOBH, ITHOPYBaHHS a00 HEMPaBWIbHE TIYMAau€HHS SIKUX MOXKE

MPU3BECTH JI0 TOMUJIOK HA 3MICTOBOMY Ta IOPUIMYHOMY PiBHI.

[x 3acTocyBaHHS BH3HAYAETHCS MPArMaTUKOI TEKCTY W moTpedye rimbOKOoro
pPO3yMIHHSI SIK JIHTBICTUYHUX CTPYKTYp, TaK 1 KOHTEKCTY (YHKI[IOHYBaHHSI.
TeopeTnyHe OCMHCICHHS IMX OJWHHIIL CTBOPIOE MIATPYHTS Mg (QopMyBaHHS

cTparerii ix eeKTUBHOTO MEPEKIay.

Y pe3ynbpTaTi KOMIUIEKCHOTO MiIXOAy J0 aHali3y CKOpOUeHUX (OpM MOXKIIHUBE
JIOCATHEHHSI BUCOKOi TOYHOCTI y ()aXxOBOMY TEpeKIaji IOPUINIHUX TEKCTIB, IO, Y
CBOIO uepry, crpuse npodeciiiHoMy 3pOCTaHHIO TEepeKiajada 1 BIOCKOHAJICHHIO

MIPABOBOTO IUCKYPCY B IIIIOMY.
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In the context of globalisation and intensified international cooperation, the role
of language as a medium of cross-cultural communication has grown significantly,
especially in scientific and technical discourse. Among the linguistic phenomena
facilitating such communication, internationalisms occupy a prominent position.
These words exist in multiple languages with similar forms and meanings, often
originating from Latin, Greek, or European languages. However, not all words that
look or sound similar across languages share identical meanings. This discrepancy
gives rise to the concept of pseudo-internationalisms — lexical units that, despite the
formal resemblance to foreign equivalents, differ in meaning or usage. The
translation of such terms poses specific challenges that require careful theoretical and

practical consideration.

The relevance of this work is determined by the need for accurate and culturally
appropriate Ukrainian translation of specialised texts, where misunderstanding of
pseudo-internationalisms may lead to serious communicative failures. As the
importance of multilingual scientific and technical communication continues to grow,
translators must be able to distinguish true internationalisms from “false friends” and

apply effective strategies to render such terms in the target language.
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The purpose of this work is to analyse the concept of internationalisms and
pseudo-internationalisms within scientific and technical discourse and to outline the
main theoretical principles guiding their translation. Particular attention is given to
the semantic and functional characteristics of these lexical units, as well as to the
potential risks they pose in interlingual communication. The research aims to identify
the key difficulties translators encounter when dealing with pseudo-internationalisms

and to propose methods for overcoming these challenges.

Internationalisms are lexical units that occur in several languages with similar
phonetic, morphological, and semantic characteristics. They are usually borrowed
from a common source language (often Latin, Greek, or a dominant lingua franca
such as English) and tend to retain similar meanings across different linguistic and
cultural contexts. These words emerge as a result of sustained historical, scientific,
cultural, or commercial interaction between different nations and serve as tools of

international communication.

Internationalisms are typically associated with scientific, technical, political, and
artistic discourses (Cmymuucbka, 2010, c. 202), where the need for a shared
understanding of complex concepts encourages the adoption of universally
recognisable terms. Examples include words such as “computer” (“xomn’tomep”),
“telephone” (“menegon”), “university” (“‘ynisepcumem”), etc., which are used with

only minor phonetic or orthographic variation in many languages.
The key features of internationalisms include:
1) Similarity in form: words look and sound alike in different languages.

2) Similarity in meaning: they refer to the same or very closely related concepts

(Axynenko, 2002, c. 54).
3) Recognisability across languages: their usage facilitates mutual intelligibility.

However, despite these common traits, minor differences in pronunciation,

spelling, or usage may still exist depending on the target language’s phonological and
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grammatical systems. Nonetheless, the functional equivalence of such terms often

remains intact, allowing for relatively straightforward translation.

Pseudo-internationalisms, on the other hand, are words that resemble
internationalisms in form but differ in meaning, usage, or connotation across
languages. They may mislead translators into assuming semantic equivalence where

there is none. As such, they pose a serious challenge in interlingual communication

(Ostapenko, 2013, p. 213).

The nature of pseudo-internationalisms lies in their false familiarity. While these
terms may appear to be derived from a common root or to share an international
status, their meanings have diverged due to historical, cultural, or linguistic evolution.
For instance, the English word ‘fabric” and the French ‘fabrique” (meaning

» (L3

“factory”, “¢gpabpuxa’’) look similar but have entirely different meanings.
Pseudo-internationalisms can be classified into several types:

1) False friends: words that appear similar across languages but have distinct

meanings, such as English “actual” (real) and Ukrainian “axmyansnuu” (current).

2) Semantic shift pseudo-internationalisms: terms whose meaning has gradually
changed in one language but not in another, such as English “gymnasium”, meaning
a place equipped for physical exercise (“gym”), and Ukrainian “eimrazis”, which

refers to a type of secondary school.

3) Formal resemblance pseudo-internationalisms: words that coincidentally

resemble foreign terms but are etymologically unrelated.

These false equivalences can be especially problematic in technical and
scientific texts, where the precision of terminology is vital. A mistranslation of a
pseudo-internationalism may lead to serious misunderstandings, flawed

interpretations of data, or loss of credibility.
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Translating pseudo-internationalisms demands a heightened awareness of
deceptive similarities and an informed application of appropriate strategies. These

strategies include:

1) Contextual analysis: understanding the broader discourse in which a term is
used is essential for identifying whether a word is a true internationalism or a pseudo-

internationalism.

2) Consultation of specialised resources: glossaries and technical dictionaries in
both English and Ukrainian are invaluable for verifying meanings and ensuring

terminological accuracy.

3) Translation transformations: when translating pseudo-internationalisms, the
use of different translation transformations (such as contextualisation, generalisation,
modulation, etc.) is essential to accurately convey meaning and avoid false

equivalence.

4) Functional substitution: in cases where a pseudo-internationalism has no
direct equivalent, the translator may substitute a functional equivalent — a term that

conveys the same function or concept, even if it differs lexically.

5) Descriptive translation: when no concise equivalent exists, the translator may
use a descriptive phrase that explains the term in the target language, preserving the

scientific accuracy of the source (Ostapenko, 2013, p. 216).

Each of these strategies requires not only linguistic competence but also subject-
matter expertise, particularly in fields such as medicine, engineering, information

technology and other sciences.

Thus, awareness of pseudo-internationalisms and the ability to correctly identify
and translate them is a vital skill for translators working in scientific and technical
fields. It requires not only linguistic knowledge but also familiarity with subject-

specific terminology and the context in which such terms are used. Translators must
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remain alert to these deceptive similarities and consult specialised resources to ensure

the accurate rendering of meaning.

In summary, while internationalisms act as bridges facilitating communication,
pseudo-internationalisms act as traps. The ability to distinguish between the two is
essential for maintaining the integrity and precision of scientific and technical

discourse.
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Lexical and semantic aspects of translation focus on the intricate relationship between
lexical items (words and phrases) and their meanings as they are transferred from one
language to another. This involves understanding how different languages encode
meaning, the connotations and denotations of words, the handling of polysemy
(words with multiple meanings), and the translation of idiomatic expressions and
culturally specific terms. Of paramount importance are words’ associative and linear
relations, which help translators choose the most appropriate words to convey

meanings accurately and maintain the stylistic nuances of the original text.

The purpose is to characterize theoretical prerequisites and descriptive applications of
lexical and semantic aspects of translation (onomasiological, semasiological,

epidigmatic, paradigmatic, and syntagmatic).

I. Theoretical Prerequisites

The onomasiological aspect of translation focuses on how different languages name
or denote concepts, objects, actions, or phenomena, emphasizing the process of
finding the most appropriate term in the target language that corresponds to a concept
in the source language. Key considerations in onomasiological analysis are the
following: (a) understanding how concepts are structured and categorized differently
across languages. This involves identifying the conceptual domains to which words
belong and how these domains might overlap or diverge between languages; (b)
recognizing that some concepts may be culturally specific and lack direct equivalents
in the target language. This requires that the translator should find innovative

solutions, such as paraphrasing, using loanwords, or providing explanatory notes.

The semasiological aspect of translation focuses on the meanings of words or phrases
in the source language and how these meanings can be accurately and effectively
conveyed in the target language. This approach starts from a particular word or
phrase and explores its various meanings, aiming to find the most appropriate

equivalent in the target language that captures the same nuances and connotations. It
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is contrasted with the onomasiological approach, which begins with a concept or idea
and seeks different ways it can be expressed linguistically. Key considerations in
semasiological analysis are the following: (a) understanding both the denotative
(literal) and connotative (implied or associated) meanings of words is essential. This
includes the emotional, cultural, or social nuances that words might carry beyond
their dictionary definitions; (b) the choice of words in translation is also influenced
by the register (formal, informal, technical, etc.) and style of the source text.
Semasiological analysis helps ensure that the translation matches the source text’s

tone and level of formality.

The epidigmatic aspect of translation addresses the challenge of translating words
that have multiple meanings, or polysemy. Polysemy is a common linguistic
phenomenon where a single word carries several related but distinct meanings,
depending on the context in which it is used. This aspect is particularly significant in
translation because it requires careful consideration of the context to determine which
meaning is intended in the source text and finding an equivalent word or expression
in the target language that accurately conveys that meaning: (a) translators must
accurately interpret the context in which a polysemous word is used to select the
correct meaning for translation; (b) some meanings of a polysemous word in the
source language may not have direct equivalents in the target language due to cultural
differences; (c) translators must often resolve ambiguities in the source text, deciding
which of the possible meanings or connotations is most relevant or intended in the

given context.

The paradigmatic aspect of translation focuses on the choices translators make from
the available set of linguistic and cultural resources when rendering meaning from
one language to another. This involves considering all possible substitutions and
variations that could be used in the target language to accurately convey the meaning
of the source text. Paradigmatic (or associative) relations refer to the connections
between words in the mental lexicon based on similarity or opposition in meaning.
These relations are crucial for understanding how words and their meanings are
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organized and how this organization affects translation choices. Associative relations
in translation encompass synonymy (selecting the most fitting synonym in the target
language that captures the source word’s connotation and usage context), antonymy
(using antonyms effectively, especially in translating negated expressions or when the
target language expresses a concept through its opposite), hyponymy and meronymy
(these relations are particularly important in specialized or technical translations,
where accurately conveying the specificity or categorization of terms is crucial).
Associative relations are not always straightforwardly translatable from one language
to another due to cultural and linguistic differences. Translators must navigate these
differences, sometimes choosing to explain a concept rather than finding a direct
equivalent or using a culturally more resonant term that maintains the associative
network of the original: (a) translators face paradigmatic choices regarding words,
phrases, and cultural references. They must select the most appropriate equivalents in
the target language that maintain the meaning, style, tone, and nuance of the original.
This selection is influenced by the translator’s understanding of the source and target
languages, cultures, and the specific context of the translation; (b) translators must
choose terms and expressions that are culturally and contextually appropriate, which
may involve adapting or localizing certain elements to fit the target culture better; (c)
while the paradigmatic aspect highlights the constraints within which translators
operate (due to the need for accuracy and cultural appropriateness), it also opens
space for creativity. Translators must creatively navigate these constraints to produce

a translation that resonates with the target audience while staying true to the original.

The syntagmatic aspect of translation focuses on the linear relationships between
words in sentences, examining how words combine to form meaningful sequences
according to the syntax and grammar of a language. Unlike the paradigmatic aspect,
which deals with word choices and their associations, the syntagmatic aspect
concerns the arrangement of words in phrases, clauses, and sentences, and how this
affects translation: (a) a deep understanding of the linguistic resources available in

the target language is necessary to make effective syntagmatic choices. This includes
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knowledge of collocations (how words tend to combine); (b) translators must ensure
that the translated text maintains the logical links and connectors that bind sentences
and paragraphs together, preserving the text’s overall cohesion; (c¢) changing the
word order or sentence structure can sometimes alter the emphasis or meaning of a
sentence. Translators must find ways to preserve the original’s emphasis while
adhering to the target language’s syntactic preferences; (d) the goal is to produce a
translation that is not only accurate but also fluent and natural-sounding in the target

language. This may involve syntagmatic adjustments to achieve idiomatic expression.

I1. Descriptive Applications

The onomasiological approach is particularly relevant in fields where precise and
accurate conveyance of concepts is critical, such as in technical, scientific, legal, and
cultural translations. In technical and scientific contexts, the onomasiological
approach helps in identifying and selecting the most appropriate terms that accurately

represent concepts and phenomena in the target language.

The semasiological approach is particularly valued in contexts where precision and
clarity are paramount, such as technical manuals, legal documents, and scientific
texts. These fields demand accuracy in conveying terms and concepts because even
minor deviations in meaning can lead to significant misunderstandings or legal

repercussions.

The epidigmatic approach offers nuanced and multifaceted interpretations rather than
settling for a singular, often reductionist, meaning. In literary works, the polysemous
nature of language is often deliberately used to add layers of meaning, evoke
emotions, and create a deeper connection with the reader. The approach allows
translators to capture the richness and ambiguity inherent in the original text, offering
readers in the target language a similarly profound experience. When translating

educational materials, understanding the polysemous nature of language can help
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make complex concepts more accessible and engaging to students in different

linguistic and cultural settings.

A paradigmatic approach to translation focuses on the selection and substitution of
words or phrases with their equivalents in the target language, taking into account
their relations and positions within a system of linguistic choices. Translating poetry
and song lyrics often requires a creative balance between maintaining the original’s
poetic qualities (such as rhythm, rhyme, and imagery) and conveying its literal
meaning. A paradigmatic approach allows translators to explore different linguistic
options to recreate the poetic effects in the target language, making strategic choices

that resonate with the original work’s aesthetic and emotional essence.

The syntagmatic approach is crucial in adapting the sentence structure of the source
language to the grammatical norms and conventions of the target language. This
includes managing differences in word order, handling grammatical gender, tense,
aspect, and voice, and ensuring that the translated sentence is both grammatically
correct and stylistically appropriate. Translators must navigate these structural
transformations while preserving the meaning and nuances of the original text. This
includes the use of connectors, pronouns, and other cohesive devices that ensure the
text flows logically and smoothly. Translators apply this approach to maintain the
original’s logical progression, argument structure, and narrative flow, making the
translated text understandable and engaging for the reader. Literary translation
benefits from a syntagmatic approach when adapting styles and genres, as it allows
translators to recreate the stylistic effects of the original. Translators work within the
target language’s syntactic possibilities to mirror the source text’s poetic devices,

narrative techniques, and dialogue structures.

In summary, lexical and semantic aspects of translation underscore a deep
understanding of linguistic structures, cultural nuances, and the cognitive aspects of
language use, highlighting the creative and interpretive nature of the translation

Process.
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CINEIUA®IKA YKPAIHCHLKOI'O MEPEKJIAY OJIMHUIb
JEKCUKO-CEMAHTHYHOTO MOJISA «IMPRESSION» ( HA MATEPIAJII
AHIJIOMOBHOTO JKYPHAJTY THE ECONOMIST)

["anaran Aunica
Cryaentka rpynu BAM-21
KuiBchkuii HallloHAIBHIM YHIBEPCUTET TEXHOJIOTIH Ta AU3aHY

HayxoBuii kepiBHHK: fqo1ieHT boiiko fna BikTopiBHa

[Tonsittss nekcuko-cemantuuHoro mnodst (JICII) € omHuMm 13 KIIHOYOBHX Y
Cy4aCHOMY MOBO3HABCTBi. MOro BH3HAUeHHsS 0a3yeThCs Ha CTPYKTYPHOMY Ta
KOTHITUBHOMY Tiaxonax o opranizamii jnexkcuku. JICII sBisie cob6or0 CyKyIHICTB
ciiB, skl 0O0'€qHaHI CHIIBHUM 3MICTOBUM KOMIIOHECHTOM 1 XapaKTepU3YIOThCS
CUCTEMHOIO B3a€EMOJIIEI0 EJIEMEHTIB. Y Cy4YacHOMY MOBO3HABCTBI JIEKCHUKO-
cemantuune noJie (JICII) po3risigaeTrbcsi K CUCTEMHO-CTPYKTYpPHE YTBOPEHHS, IO
BiJloOpakae B3a€EMO3B’ 30K CJIiB, 00’ € JHAHUX CIIJILHUM 3HAYCHHSIM.

Buznauennss  JICII, 3amponoHoBaHe  YKpaiHCbKOIO  JiHrBicTkow  O.
CeniBaHOBOIO, € OJHHMM 13 Haly>KMBAHIIIMX Y TEOPETUUHUX AOCHKeHHsX. Ha ii
IYMKY, JIEKCUKO-CEMAaHTUYHE TIOJIE — 1€ CYKYNHICTh MOBHHX OIWHUIl, SIKi
YTBOPIOIOTh MapaJurMaTUYHy CTPYKTYpYy Ta NOB’si3aHI MK COOOK CIIJIBHICTIO
3MICTOBOi ~ KaTeropii, CEMaHTUYHUMHU BIIHOUIEHHSMU Ta (QYHKIIOHAILHUMU

3B’s13kamMu. OcHOBHUMM Xapaktepuctukamu JICII, 3rigHo 3 i KOHIENi€ro, €:

e[lapamurMaTvyHi  BITHOIICHHS MIDK KOMIIOHEHTaMH  TIOJIS, IO
BHUPAXAIOThCS Ye€pe3 CHHOHIMIIO, aHTOHIMIIO, TIMTEPO-TIMOHIMIIO TOIIIO;

eHasBHIiCcTh ssipa Ta nepudepii, 10 BU3HAYAE CTPYKTYPY CEMAHTUYHOTO
OIS,

o JlunaMiuHICTh, OCKUIbKK 3HaueHHs ciiB y JICII MOXyTh 3MiHIOBAaTHUCS
3aJIC)KHO BiJl KOHTEKCTY Ta COIIOKYJIBbTYPHUX YHHHUKIB.
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Takum uwmnom, anami3z JICII mae 3mory BHUSIBUTH BHYTPIIIHIO OpPTaHi3alliio
MOBHOI CHUCTEMH Ta BCTAHOBUTU 3aKOHOMIPHOCTI PO3BUTKY JIEKCUYHOTO CKIIAIY
MoBHU. lle 0co0JMBO BaKIWBO TPHU JOCHTIIKEHHI CEMAaHTHUKH I1HIIOMOBHHUX CIIiB,
3okpeMa onuuunb JICIT "impression", siki MOXyTh MaTH pi3HI 3HAYCHHS Ta

noTpeOyIOTh PETEILHOTO Mi00PY BIAMOBIAHUKIB MPU TIEPEKIAII.

KirouoBoro xapakrepuctukoro JICII € #oro cTpykTypHa opraHizaiis, 10
nepeaoavyae HasBHICTH sapa Ta nepudepii. Aapo JICII cknamaeTbest 3 JekceMm, sKi
MalOTh HAWOUIBIN y3arajdbHEHE 3HAUEHHS Ta BUCOKHH CTYIiHb YaCTOTHOCTI Y
BxuBaHHI. [lepudepis, HATOMICTh, BKIIOYAE CJIOBA 3 MEHIIOK CEMaHTHUYHOIO

MIPO30PICTIO Ta BY)KUYUM KOJIOM (DYHKITIOHYBaHHS.

Amnamiz JICII takox mnepenbadae po3risig HWOr0 KOMIIOHEHTIB Yy KOHTEKCTI
MOBHOI KapTHHU CBITY. JOCHIAHUKK HArojoulyloTh, IO JEKCHUKa OyIb-sKOI MOBH
(GOpMy€ETbCS Ha OCHOBI CBITOTJISAHUX 1 KYyJIbTYpHHX ocoOnmBocTed ii HociiB. Lle
o3Hayvae, o nopiBHsIbHUN aHani3 JICII B pi3HMX MOBax MOK€ JaTH YSBJIECHHS PO
crnenudiky KOHLENTya3alii cBiTy pizHUMU eTHocamu. 3okpema, JICII "impression"
B AHMIINCBKIM MOBI OXOIUIIOE IIMPOKUNA CIEKTP 3HAa4Y€Hb, IIOYMHAIOYU BIiA
«BPAXKEHHS» 1 3aKIHUYIOUM «BIIOUTKOM» ab0 «edexkrom». Taka Oararo3HauHICTh
noTpedye 0COOIMBOTO MiAXOAY IPH aHaI3l CTPYKTYPHU LILOTO MMOJISI Ta BU3HAYEHHI
HOro BIJANOBIIHMKIB B YKpaiHChKili MOBi. Busnauenus ctpykrypu JICII nepenbauae
BUKOPUCTAHHS PI3HUX METOJOJOTIYHUX MiaXxo/iB. Cepes OCHOBHUX METOIB aHAII3y
JICIT BuAinstoTh KOMIIOHEHTHMM aHaii3, METOJ IOJIbOBOI CTPYKTYpHU Ta METOJ
KOTHITMBHOI'O MOJIETTFOBAaHHS.

Cepen ocHoBHHMX Tnepekiananbkux crpareriii nepenaui JICIT "impression"

MO’XHa BUOKPCMUTH:

eEKBIBAJIGHTHUM TepeKiaja, KOJIM Tepeknanad Jaooupae  HalOmmx4uii

CEMaHTUYHUU BIJINOBIIHUK (€.g., first impression — «1epIiie BpAKCHHS»);
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e TpaHCMO3HIIO, KOJIM 3MINIYEThCS TpamMaTHdHa CTPYKTypa BHUCIOBY JUIS
30epexxeHHs1 3MicTy (e.g., he left an impression on me — «BIH CIpPaBUB Ha MEHE
CUJIbHE BPAKECHHS);

eMonynsiito, sika nependavae 3MiHy TOYKM 30py Yy mepekiani (e.g., lasting

impression — «Te, 110 3aram’ ITOBYEThCS HAJIOBIO» ).

VY nocnimxenni JICII y mepexiaio3HaBCTBI BUKOPUCTOBYIOTh CTPYKTYPHHIA,
KOTHITUBHUM, KOPIYCHUM Ta (PYHKI[IOHAIBHO-TUCKYpCUBHUN MeToU. CTPYyKTYypHHMA
aHajl3 JO3BOJISIE€ BUIBUTH B3acM03B’ s13KH MUK oauHUALAMH JICII, KOrHITUBHHI HiaXifg
JIOTIOMAara€e 3pO3yMITH KOHIIENITyaJlbHY OpraHi3aiil0 3HAa4eHb, KOPIYCHI METOIH
JO3BOJISIIOTH  MIPOCTEKUTH YACTOTHICTh BXKMBAHHS TICBHUX BIJNOBIJHUKIB, a
GYHKIIOHATBHO-TUCKYPCUBHAM  MIAX1J Ja€ 3MOTY BH3HAYUTH  OCOOJMBOCTI
NepeKyIaay 3aJIeKHO Bijl )KaHPY Ta CTUITIO TEKCTY.

Takum unaOM, iepekiian oguuuile JICII impression € cknagHUM MPOTIECOM, IO
BUMarae TIJIMOOKOTO aHaji3y KOHTEKCTYy Ta >KaHPOBOi CHEUU(IKHM TEKCTY.
BukopucTtaHHs KOTHITUBHOIO, KOPIIYyCHOTO Ta (PYHKIIOHAJIBbHO-AUCKYPCHUBHOIO
MIIXOAIB JI03BOJIsIE BUOpaTh HaAWOIIBIN ajeKBaTHI MEpeKIaalbkKi PIIICHHS, 10
3a0e3MeuyloTh  30€peXKEHHSI CEMaHTUKH, CTWIICTUKA Ta  (PYHKIIOHAJIBHOIO

IIPHU3HAYCHHSA BI/IXi)IHOFO TCKCTY.
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OCOBJUBOCTI HEPEKJIALY HEACUMLIbOBAHUX ®PAHIY3bKHUX
3ANIO3UYEHD B AHIIIMCHKHUX TEKCTAX YKPATHCBKOIO MOBOIO

BceBogog Knusizes,
37100yBay JPyroro OCBITHLOTO PiBHS,
HamionansHuil yHiBepcuTeT KopabnedyayBaHHs

iMeH1 agMmipana Makaposa

HaykoBuii kepiBHUK

Ankenika CoJjioaka,

JIOKTOP TIEeJIarOriYHUX HaYK,

npodecop kadeapu nepexnany,

Harmionansuuii yHiBepcuTeT KOpadiaeOyyBaHHS

iMeHi aamipana MakapoBa

3a yac CBOTO PO3BUTKY aHTIIIHMCHhKAa MOBA 3aMo3uW4miia cioBa 3 Outbin HIXK 50 moB. [i
HOCIT BCTyHajiW y pPI3HOMaHITHI KOHTAaKTH 3 HOCISIMH I1HIIMX MOB Ha 0ararbox
KoHTHHEHTax. CaMe I11e TOSICHIOE TaKy PI3HOMAaHITHICTh 1HIIOMOBHUX €JIEMEHTIB Y

CJIOBHHUKOBOMY CKJIaJ[l Cy4aCHOI aHIJIIIICbKOT MOBH.

Bingznaunmo, 110 BIJTUB (PpaHIly3bKOi MOBU Ha aHTIINCHKY OyB OCOOJIMBO CHIIbHUM
Ha BIIMIHY BiJ 6araTthoX iHIMX MoB. 3 80 000 HalO1IbII B)XMBAHUX CJIIB aHTIIHCHKO1

MoBH Tipubau3HO 22 500 — 11e PppaHIry3bKi 3aMO3UYESHHS BCIX MEPIOAIB iCTOPI.
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Taka rpyna (paHIy3pKuX 3amo3uyueHb SK (hpaHIly3bKi BapBapuU3MH MPEACTABIIIE

0COOMBU THTEPEC.

VY 3B'S3Ky 3 IIUM METOI JaHOi CTaTTi € aHajJi3 JIHTBICTUYHOIO Marepiaiy, IIo

CTOCYEThCS (PpaHIly3bKUX BapBapuU3MiB Ta iXHOTO TIEPEKIaIy.

besniepeuno, aHriiiicbka MOBa € JyXX€ MIKaBUM TMPEIMETOM JJIsi TaKOTO POy
BUBYCHHS, TOMY 1110 MoHa] 60% 1i JEKCUKU CTAHOBJIATH 3aMO3WYEHHS, Y TOMY YHCII

29% (AcraxoBa, 2020) — 11e ¢ppaHIly3bKi 3aMI03UUEHHS.

TpaauiiiiHO BBa)Ka€ThCsl, MO0 OyJb-SIKE€ 3aMO3UUYECHHSI CYMPOBOXKYETHCS MPOIIECOM
aCUMUIAILII1, TOOTO aJanTaIli€lo CcioBa J0 1HIIOT MOBHOI CUCTEMH, 110 BUPAKAETHCS B
NPUCTOCYBAaHHI 3allO3MYEHOI OJWHUIIl CHUCTEMOIO MOBH, IO MpuiiMae, Ta ii
MOMJIMBUNA CEMaHTUYHUM PO3BUTOK. BHACHAOK LBOro MpoIECy 3amo3WyYeHHS
MepPEeCTaroTh BIAYYBATUCS SIK 1HIIIOMOBHI CJIOBa 1 3HAXOJSITh CBOE MICII€ B MOBHOMY
y3yci HociiB npuiiMarouoi MoBu (Kouepran, 2004). Tak 1 BapBapu3Mu 4 CJIOBa
MICLIEBOI'O KOJOPUTY, BUKOPUCTOBYIOTHCS Y JICKCHUIIl MOBHU-PELMITIEHTA Y 3B'SI3KY 31

creniudiKoro Ti€l MICIIEBOCTI, 3BIJIKM BOHH 3aIT03UYCHI.

Sk npaBuio, 3a (GopMO — 1€ HeacHUMIJIbOBaHI 3alMo3W4YeHHs, TOOTO Ti, IO
30epiratoTh CBOIO CIIOKOHBIUHY (hOpMy HamucaHHs. [HIIMMU cli0oBaMu, BapBapU3MU —
I[€ CJIOBA, SIKI HE MOBHICTIO OCBOEHI MOBOIO Ta CHPUNMAIOTHCS SK MOPYIIEHHS
3araJbHONPUUHATOI MOBHOI HOpMH. bBijibllie TOro, BOHM HE CXWJbHI JI0 PO3BUTKY
HOBHMX 3Ha4€Hb, BOHU € MOHOCEMaHTHYHHUMH JiIeKcMUuHUMHU ofuHuIsiMU (Kouepran,

2004).

Cdepa BxHBaHHS TaKUX CIIB JOCUTh By3bKa 1 CTYMHIHb aCUMIJIbOBAHOCTI TAKOXK YK€

Majia.

Bapapuzaiiisi npoxoauts y aBa eranu. Ha nepuiomy etarni BiiOyBa€ThCS IHTEHCUBHE
BOMpaHHS MOBOKO IHIIOMOBHOro Mmarepiany. IIIBHIKO 3amOBHIOIOTHCSI CMHCIIOBI

JaKyHH.
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Ha npyromy erarri, KOoJau HaCHYCHHS MOBHU BXKE BIJIOYJIOCS, TTOYMHAETHCS 1HEPIIIMHUI
po3BuTok. ToOTO Ge3nocepeHboi MOTPeOr y BUKOPUCTAHHI 1HIIOMOBHUX CIIIB BXKE

HEMae, aJjie IHePIlis MPOIOBKYETHCS.

Crin 3a3Ha4YMTH, 10 TAJUTIUM3MH aKTUBHO BUKOPUCTOBYIOTHCS B JIITEPATYpHIN MOBI
Ta XyJO0XKHUX TBOpaX. 3a3BU4Yail, JAJi1 HUX BUKOPUCTOBYETHCS KYpPCUB Y HaAIMCaHHI.
Hanpuknaz, y giTeparypHUX TEKCTaX BapBapU3MH 3HAXOJIATH 3aCTOCYBAHHSI, MEPI 32
BCE, Y MOBI [Jil04MX OCi0 1, TaKUM YHHOM, € BaXXKJIMBHM 3acO00M iX MOBHOI
XapaKTEePUCTUKUA. YacTo BapBapu3MH CTalOTh HEOOXITHUM €JIEMEHTOM MIPH OIHUCI
Yy’>KO3eMHHX 3BUYAiB, BJa4, MOOYTYy, CTBOPIOIOYM MICIIEBUN KOJOPUT. Y Oararbox
BUIAJIKaX BXXMBAHHS BapBapuU3MIB MOXKe OyTH BUIIpaBAaHO, KOJU y MOBI HEMae

BIJIITOBITHUX CHHOHIMIB YU €KBIBAJIEHTHUX CJIIB.

Sx Oyno 3a3HadeHO padimie, (paHIly3bKi 3aMO03WYCHHS CTAHOBIATH BEIMYC3HHIM
IIacT JIGKCUKM AaHTJINACBKOI MOBHM, TOMY B HiMl ICHY€ Tpajullisi aKTUBHOIO

BUKOPHUCTaHHA (PpaHIly3bKUX BapBapU3MiB.

Hac uikaBuTh ocoOnuBa Tpyna ¢paHIly3bKUX BapBapHu3MiB, fKa Ipe/ICTaBIICHA
clioBaMM, W0 30epiraloTb CBO€ CIOKOHBIYHE HamucaHHs. BoHu He0OOB'sI3KOBO

MOB'13aH1 3 KYJBTYPHOIO CIeNU]IKOI0, ajie BUKOPUCTOBYIOTHCA Yy HEACHMLUIbOBaHIM

dbopmi.

PosrnstHemo nesxi ¢paHily3bki BapBapu3MM B aHIIICBKIM MOBI Ta cmocodn ix
NepeKyialy YKpaiHCBKOIO MOBOIO Ha TMPUKIAAl pOMaHy aMEpUKaHCHKOIO

nucbMenHuka Epika Cirana «Ictopis koxanus» ("Love Story"), nHanucanuii y 1970

porti (Segal, 2013).

[E—

noblesse oblige — ctanoBuIIE 3000B'SA3YE;

de rigueur — HEOOX1JHUN €TUKETOM, 3BUYAEM, IPABUIIOM;
blas¢ — OaiiyKuii;

en route — 1o JI0po3i, Mo A0po3i;

fait accompli — BupimeHa cripaBa, gaxr, 110 Bi0yBCS;

S i

débacle — posrpom, HeBraua, iacko;
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7. rapprochement — BiTHOBJIEHHS JIPY>KHIX BITHOCHH;

8. coup de grace — cMepTeabHUN yAap, €IMHE, 110 MA€ 3HAYCHHS;

9. fiancé — HapeuyeHmii;

10. RSVP —repondez s'il vous plait — mpoxanus Biamnosicta (¢p.);

11.nouveau riche — HOBuIi OaraTiii, BUCKOYKA;

12.comme il faut — sk Tpeba, sk Hajmexuts (DpaHIy3bKO-YKpaiHCHKHIA

CJIIOBHHK. YKpaiHChKO-(DpaHIly3bKUH CIOBHHUK, 2015).

AHani3ylouu 3aCTOCYBAaHHS BapaBapH3MIB B OpUTIHAII TBOPY Ta IX MEPEKIaIn MOXKHA
3pOOMTH BHCHOBOK, WLI0 B aHIVIICBKIA MOBI 30epiraerbcsi CIIOKOHBIYHA
HeacuMUIbOBaHa (opma 3amo3uueHHs. Came mnpu nepekiafl LuX BapBapuU3MIB
NOTPIOHO CHUpaTUCAd Ha CJIOBHUKHM Talilu3MiB ab0 3HAXOAUTH iM BIJMOBIAHI
exkBiBasieHTH. Hanpuknaz, npu nepexnanl nouveau riche (HOBUA OaraTiii, BUCKOUYKA)
nepeKiagadi, 3a3BU4aii, BIAlOThCA HE J0 TMOMIYyKY €KBiBaJCHTY, a TPAaHCKPUOYBaHHs

cioBa B TeKCTi. AOpeBiarypa RSVP 30epiraerbCcsi 1 JOMAETHCS OMUCOBUIN MEPEKIal.

Orxe, npu mnepexianl (ppaHIily3bKuX BapBapu3MiB, SIKI 30€periu CIOKOHBIYHE
HAllMCaHHA, TNepeKiazady 3MYyIIEHHHd  KOPUCTYBaTUCS  IIMPOKUM  CIEKTPOM
PI3HOPIBHEBHX MPUHOMIB MEpPEeKIaay, TaKUX SK ONUCOBUM Mepeksaj, Miaoip

BIJINOBIJTHOTO €KBIBAJICHTY, TPAHCKPUIILIEI0, TPAHCIITEPALIEI0, KATBKOIO TOLIO.

Takum uwmHOM, mepeknan (paHIly3bKHUX 3alo3WYeHb BHMArae BijJ MeEpeKiagada

IIMOOKOr0 OCMUCIIEHHS IIPOLECY MEePEKIIay.

Cnncox BUKOPHCTAHUX JZKepeJI
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The translation industry is rapidly changing due to digital advancements,
making proficiency in translation technologies essential for modern translators.
Professionals today must skillfully use computer-assisted translation (CAT) tools,
manage terminology databases, perform post-editing of machine translations
(MTPE), and operate specialized software for subtitling and localization tasks.
Therefore, university translation programs need to embed these technologies as

fundamental elements of their curricula rather than optional add-ons [2].

This paper studies how higher education can prepare students for various
translation domains by integrating technology into both general and specialized
training. It emphasizes the importance of technology across different translation
types: technical, legal, literary, audiovisual, and localization and identifies key
technical skills students must acquire. Pedagogical approaches such as task-based

learning, scaffolded instruction, blended learning, collaborative projects, and
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reflective practice are recommended to develop students’ digital literacy and

adaptability [4; 6; 7].

Moreover, balancing traditional linguistic skills with technological efficiency is
crucial to ensure graduates are ready for the evolving translation market. Challenges
such as frequent software updates, limited access to tools, and ethical considerations
must be addressed by institutions through investment in resources, instructor training,
and curriculum flexibility [1; 5]. Ultimately, this integrated approach aims to produce
translators who are both linguistically proficient and technologically agile, capable of

meeting the complex demands of the profession [1; 3].

1. The Role of Technology in Different Types of Translation.

Translation technology is not universally applicable in the same way across all
translation fields; its use differs depending on the specific domain. For instance, in
technical and commercial translation, the use of CAT tools and terminology
management systems is crucial to maintain consistency, speed, and accuracy in
terminology. Legal translation frequently depends on translation memory systems
and specialized legal termbases, particularly when handling repetitive texts such as
contracts or regulations. Conversely, literary translation emphasizes -creative
expression, though digital corpora and alignment tools can still aid in decision-
making and analyzing intertextual references.

In audiovisual translation (AVT), which includes subtitling and dubbing,
translators need to be skilled in time-coding software like Subtitle Edit or Aegisub
and understand synchronization methods. Localization work requires familiarity with
content management systems, software string translation, and testing across different
platforms. Additionally, machine translation post-editing (MTPE) is becoming
widespread across all areas, demanding that students cultivate critical assessment
abilities and editing techniques suited to the quality of neural machine translation

outputs [1; 7].
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In addition to the domain-specific applications of technology, the integration of
machine translation (MT) and post-editing has become increasingly significant across
various translation fields. While MT can accelerate the translation process, especially
for large volumes of repetitive or standardized texts, the quality of output often
requires human post-editing to ensure accuracy and appropriateness. This hybrid
approach is particularly prevalent in technical, legal, and commercial translation,
where precision is critical, and translators must develop skills to critically assess and

refine machine-generated content [1; 6].

Moreover, audiovisual translation (AVT) and localization have seen a surge in
specialized technological tools that address their unique challenges. For example,
subtitling software enables precise synchronization of text with audio-visual content,
while localization platforms facilitate the adaptation of software and multimedia
products to different languages and cultural contexts. These technologies not only
improve efficiency but also enhance the quality and cultural relevance of translations,
underscoring the necessity for translators to be proficient in these tools to meet

industry demands [1; 6].

2. Essential Technological Competencies for Student Translators.

To adequately prepare students for the varied demands of different translation

fields, it is essential to develop a core set of technological skills:

¢ CAT Tool Expertise: Learners should obtain practical experience with leading
industry software such as SDL Trados Studio, MemoQ, or Wordfast, including the
use of translation memories, terminology databases, and handling multiple file
formats.

eTerminology Handling: Students need to be proficient in creating,
maintaining, and utilizing bilingual or multilingual glossaries through tools like SDL

MultiTerm or TermWeb.
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eMachine Translation Post-Editing (MTPE): With the growing use of
machine translation, students must be able to assess the quality of MT outputs,
implement effective post-editing techniques, and understand the specific limitations
of MT in various subject areas.

eSubtitling and Localization Software: Instruction should cover subtitling
applications and localization platforms such as Smartcat and Crowdin, enabling
students to manage authentic audiovisual translation projects.

eProject and Workflow Coordination: Familiarity with translation project
management tools like XTRF or Plunet is important for understanding how

professional translation workflows are organized and executed [1; 7].

Beyond mastering core CAT tools and terminology management systems,
student translators must develop proficiency in machine translation post-editing
(MTPE). As neural machine translation becomes more prevalent, the ability to
critically evaluate and refine machine-generated output is essential. This competency
involves understanding the strengths and limitations of MT engines, applying
appropriate editing strategies, and maintaining the intended meaning and style of the
source text. Training in MTPE equips students to work efficiently in environments
where machine translation is integrated into the workflow, ensuring quality while

meeting tight deadlines [1; 7].

Another vital competency is familiarity with audiovisual translation (AVT)
technologies, including subtitling and dubbing software. Students should learn to use
tools such as Subtitle Edit or Aegisub to handle time-coding, synchronization, and
formatting challenges unique to AVT. Additionally, localization platforms like
Smartcat and Crowdin enable translators to adapt software, websites, and multimedia
content for different linguistic and cultural contexts. These skills are increasingly
demanded in the globalized digital market, where multimedia content localization is a

growing sector [1; 2; 7].
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Finally, project and workflow management skills are crucial for modern
translators. Understanding how to use translation project management tools like
XTREF or Plunet helps students grasp the coordination of complex translation projects
involving multiple stakeholders, deadlines, and quality assurance processes. This
knowledge fosters professionalism and prepares students to participate effectively in
team-based and freelance translation settings, where organizational skills complement

linguistic and technological expertise [1; 3].

3. Teaching Approaches for Incorporating Technology in Translation

Education.

To teach translation technology effectively, it is important to blend technical
skills training with tasks relevant to specific translation fields. Recommended

methods include:

eTask-Based Learning (TBL): Learners engage in projects that mirror
professional scenarios, such as translating a user guide using MemoQ, post-editing a
machine-translated legal document, or creating subtitles for a video, all under
instructor guidance.

eScaffolded Teaching: Start with fundamental tool operations and gradually
introduce more complex functions like regular expressions, alignment tools, and
quality assurance features as students become more proficient.

eBlended Learning: Integrate face-to-face lessons with online resources,
enabling students to practice software independently while receiving timely feedback.

eCollaborative Projects: Group assignments replicate real translation team
environments, fostering peer collaboration in managing shared translation memories
and terminology databases.

eReflective Practice: Encourage students to keep detailed logs or portfolios that

track their translation workflows, tool usage, and problem-solving approaches.
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These strategies help students develop both technical competence and critical

thinking skills essential for modern translation work [1; 3].

Effective integration of technology in translation education requires a task-based
learning approach that mirrors real-world translation scenarios. By engaging students
in authentic projects using CAT tools, subtitling software, and machine translation
post-editing, educators can foster practical skills alongside theoretical knowledge.
This hands-on methodology encourages active learning and helps students develop
problem-solving abilities essential for adapting to diverse translation tasks and
technologies. Collaborative projects further enhance this experience by simulating
professional teamwork and exposing students to shared translation memories and

terminology databases, which are common in industry workflows [1; 2; 4].

Additionally, scaffolded instruction plays a crucial role in gradually building
students’ technological competencies. Starting with foundational skills in basic CAT
tools and terminology management, educators can progressively introduce more
complex technologies such as localization platforms and project management
software. This step-by-step approach prevents cognitive overload and allows learners
to consolidate their knowledge at each stage. Reflective practice, including
maintaining detailed logs or portfolios of tool usage and translation decisions,
complements scaffolded learning by promoting critical thinking and self-assessment.
Together, these pedagogical strategies ensure that students not only acquire technical
proficiency but also develop the adaptability and critical awareness necessary for

lifelong learning in the evolving translation profession [1; 4; 5].

Challenges and Suggestions:

Incorporating technology into translation education presents several difficulties.
Frequent software updates, restricted access to institutional licenses, and unequal

availability of tools among students can pose significant barriers. Moreover,
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excessive dependence on technology might undermine the development of critical

thinking and linguistic sensitivity.
To overcome these 1ssues, universities should:

eSecure open-source or academic licenses for key CAT tools and translation
platforms.

eOffer continuous professional development for instructors to keep pace with
technological advancements.

eEmphasize that technology should support, rather than replace, human
judgment and language expertise.

eIntegrate discussions on the ethical implications of using machine translation

and artificial intelligence in professional settings [5].

In conclusion, the integration of technology into translation education is
indispensable for preparing students to meet the evolving demands of the translation
profession. As translation technologies continue to advance, universities must ensure
that curricula not only provide linguistic and cultural knowledge but also equip
students with robust digital competencies. This dual focus enables future translators
to leverage tools such as CAT software, machine translation post-editing, subtitling,
and localization platforms effectively, thereby enhancing both productivity and
translation quality. Moreover, fostering critical thinking about the ethical implications
and limitations of these technologies is essential to maintain the integrity of human

judgment in translation processes.

Institutions should also address challenges such as unequal access to software,
rapid technological changes, and the need for continuous instructor training. By
securing appropriate licenses, promoting collaborative learning environments, and
adopting scaffolded, task-based pedagogical approaches, translation programs can
create adaptive and resilient graduates. Ultimately, this comprehensive educational

strategy aims to produce translators who are not only linguistically proficient but also
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technologically agile and ethically aware, ready to contribute meaningfully to a

dynamic and globalized translation market.
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BUKOPUCTAHHSI MOBHUX MOJEJEM (LLM) Y IPO®ECIHHOMY
MEPEKJIAJI: BAKJIMKUA CUCTEM

Anacracis [lleBuyk,
KaHaAuAaT (UIONOTIYHUX HAYK, JOIEHT,
JOIEHT Kadeapu 1H03eMHOI Ta YKpaiHChKO1 (1710JI0T 1,

Jlyupkuii HalllOHATBHUIN TEXHIYHUN YHIBEPCUTET
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VY cydacHOoMy mHM(pPOBOMY CBITI TEXHOJOTIi MAIIMHHOTO TEPEKIaay CTalH
HEBIJIIIJIFHOI0 YAaCTUHOIO Tepekiananbkoi mpaktuku. [lupoke BmpoBamkeHHS
Benukux MoBHUX Mozenert (LLM), takux sik ChatGPT, DeepL, Google Translate ta
1HIITUX, 3yMOBJIIOE TTOTPeOy B KPUTHYHOMY OCMHCIICHHI 1XHBOI poJli, €PEeKTUBHOCTI i
oOMeXeHb y mpodeciiHoMy mepeknaai. Mojaen IMTy49HOTO IHTENEKTY 3HAYHO
MPUCKOPIOIOTh TPOIEC TEPEKIaay, ajie BOJHOYAC BUKIWUKAIOTh HU3KY HOBHUX
JIHTBICTUYHUX, €TUYHHUX Ta KOTHITUBHHUX NPOOJIeM, MOB’S3aHUX 13 TOYHICTIO,
CTHUJIICTUYHOIO BIJIMOBIIHICTIO Ta KOHTEKCTYaJIbHOIO aJCKBATHICTIO MEPEKIIaIEHOTO
TEKCTY. AKTYaJIbHICTh TEMH TIOCHITIOETHCS TIOCTIHHNM OHOBJICHHSIM MOBHHUX MOJICIICH
1 3pOCTal0Y0I0 JOBIPOIO 10 HUX 3 OOKY MAaCOBO1 ayAUTOPIi, IO 3arpOXKy€ 3HUKEHHIM
BUMOT JO SIKOCTI IepeKyially, OCOOJIMBO B CIIEliali30BaHMX Traiy3sx. Biarak
nepeKaaaad MoCTae He JIMIIE TPAHCISITOPOM 3MICTY, PEIaKTOPOM, KYJIbTYPHHUM

MEZ1aTOpOM, a i AHAIITUKOM 1 KOPUCTYBay 1HTEJIEKTYaJIbHUX TEXHOJIOTIH.

Cepen AOCHIIHUKIB, SIKI AKTUBHO BUBYAIOTh MPOOJIEMH MAIIMHHOIO MEPEKIIaay
Ta MOBHUX Mojenei, ciig 3ragatu @inina Keona (Philipp Koehn), Pebexy Hoyn3
(Rebecca Knowles), Benbxao Wxy (Wenhao Zhu). ¥V BiTuM3HAHOMY mpocTOpi
MallMHHUN Tnepekiaa AochaipkyoTh Ipuna FOpuak, Anapiii Xiu, Bipa OkceHTIOK,
Onexcanap Kyspomin. Bigrak, sik y cBITOBOMY, Tak 1 B YKpaiHCbKOMY HAayKOBOMY
CEpElIOBHUIII CIOCTEPIraeThCsl 3POCTAIOYMI 1HTEpPEC 10 MAIIMHHOIO IMepeKyaay Ta
MOBHUX MOJI€J€H, 10 3yMOBJIEHUN iXHIM BaroMHM MPUKIAJIHUM 3HAUYECHHSIM JJIs

NepeKIIaIalbKoi MPAKTUKH 1 CYMDKHUX cdep.

Posrnsgnemo fpoknagHilie MPUKIAAM HAWUTUIIOBIMIMX Ta HAWOYEBUIHIIIUX

BUKJIMKIB JJIsl CUCTEM TMepekiaay Ha ocHoBi LLM.
1. IIpo6aemu TepMIHOJIOTII Ta pedepeHtlii.

VY HayKOBUX Ta TEXHIYHUX TEKCTaX MOJIEN1 YaCTO HE PO3PI3HIIOTh KOHTEKCTHOTO
3HaueHHs TepMiHa. Hampukinan, ciioBo discharge y MeAMYHOMY KOHTEKCTI MOXE

O3HAYaTH SIK «BHIIUCKY 3 JIKApHI», TaK 1 «IaTOJOTIYHI BUAICHHS». MOBHAa MOJIEIb
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0e3 nmocrpcaaryBadiisd MOKE CTBOPHUTH HeOe3rneyHe CeMaHTUYHE BHUKPHUBJICHHA.

Hanpuxian:

Opurinan: The patient was scheduled for discharge in the morning.

GPT: llayienmy npusnaueno gudinenHs 8panyi.

DeepL: Bpanyi nayienmxy naanysanu eunucamu.

OnTtumansHuil nepexnan: [layienma nianyeanu eunucamu 6panyi.
2. Brpara KynpTypHOiI KOHOTAIII1.

ABTOMaTUYH1 TepekiIafgadyl HE 3aBXJIU BIOBIIOIOTh KYJBTYPHO 3YMOBIICHI
amto3ii abo dpazeonorizmu. Hanpuknan, ¢paza «He pulled a Nixon move» mae
MOJIITUYHUN TIJATEKCT, 10 MOB’si3aHui 3 icropuyHUM KoHTekcToM CIIIA, 1 He mae
NpsSIMOTO BiAMOBIHUKA B 1HIIUX MoBax. [lepexmaaun LLM cucrtem He nependayaroTh

OITKC 3HAYCHHSA:
OpenL: Bin 3pobus xio Hixcona.
GPT: Bin nosiscs, six Hixcon.
OntumanbHul niepexnan: Bin nosiecs sax Hikcon — 3Huk 6e3 nosichems.
3. CTuiicTUYHA HEY3TOJIKEHICTb.

Y peknaMHOMYy 4YM MyOJIIUCTUYHOMY CTHJIl 4YacTO TyOWThCS 1HTOHAllHA

HACUYCHICTh TEKCTY-OpUTIHATY.
Opurinan: Don’t miss out — grab yours today!
GoogleTranslate: He nponycmimb — 6i3bMmimb c8iti cb0200HI!
Claude: He nponycmims — npudbatime npocmo 3apa3z!
OntumansHuit nepexnan: He nporas ceo2o — 3abupati cb0200Hi!

4. IIpobrema aBTOMaTHU3MY TEepeKiiagayva.
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MoBHI MoOjeNll CTBOPIOIOTh PH3UK «aBTOMATH3aIlll MHCICHHSI» CaMOro
nepekiagada. Yacto mepekiazadi  JOBIPSIOTH CUCTEM1 HACTUIBKH, IO HE
MEPEBIPSAIOTH 3MICT Ha MpeaMeT (PaKToNOTIYHOI a00 mparMaTU4YHOi afgekBaTHOCTI. Lle
ocoOnmmBO HeOe3nmeuHo y (axoBUX, HANPUKIAL, TEXHIYHHUX, IOPUANYHAX YH
MEUYHUX, TeKCTaX. Hampukianm, ciioBocmonydeHHs «safety hazard» miepexnancHe
OpenlL sx «uebesnexka Ons Oe3nexuy, MO HACTPABIlI TO3HAYAE «HeOe3NeyHuUll

Gdaxkmop.

Posymiroun Ta ycBimomitroroud TOM (akT, MO BETWKI MOBHI MOJEIl HE €
JIOCKOHAI 1HCTPYMEHTH, SIKI IIJIKOM 3MOIJIA OW 3aMiHUTH JIIOJAWHY-TIEpEeKyIaaaua,
HEOOXITHO 3Ba)KaTH HA MOXUIMBI TPYAHOII Ta OOMEXEHHS ¥ IHTeTpyBaTH 111 MO

y MepeKIaalbKy MPaKTUKY SK JOMOMIXKHI PECYpPCH.

BuxopuctanHs MOBHUX MOJENIeH y mepeKiaal — 1€ HE MPOCTO TEXHOJOTIYHE
HOBOBBEJICHHSI, @ KOMIUIEKCHE JIHTBICTUYHE, KyJbTypHE W €TUYHE TIHUTaHHS.
[lepeBarn Takux MojielIed OYEBH/IHI: IIBUAKICTh, THYYKICThb, JOCTYIHICTb. OJHAK
CEepio3HI OOMEXEHHSI — 30Kpema, OpaKk KOHTEKCTHOI YYTJIWBOCTI, TPYAHOII 3i
CTIWJIICTUKOIO Ta KyJbTYPHOIO  aJamnTalli€l0 — BUMAararoTb OOEPEeKHOTO
Bukopuctanus. [Ipodeciiinnii mepekiiag He MOke OyTH MOBHICTIO neneroBanuid 111

0e3 BTpATH SIKOCTI.

[lepcniekTvBY MOAANBIINX TOCHIKEHb. Y MaOyTHHOMY HEOOX1THO pO3pOOUTH
CTaHJAapTU MOCTPENaryBaHHs TEKCTIB, EPEKIaICHIX MOBHUMH MOJIETISIMU; CTBOPUTHU
CHeIiaai3oBaHi KOPIMYCH 3 MapKyBaHHSIM MOMWIOK LLM; mormubutu qoCimimKeHHs
B3aemo/ii mroauHu 1 LI B KOTHITUBHOMY TepeKIaIanbKoMy TPOIEC; 3alpOBAJAUTH
MDKIUCIUTUTIHAPHI HABYAJIbHI MPOTPAMU, SIKI TIOEHYIOTh MEPEKIIaa, JIHTBICTUKY Ta
KOMIT IOT€pHI Hayku. Takl KpOKH JO3BOJIATh HE JIMIIE MIHIMI3YBaTH PU3UKH, a U
MaKCHUMaJIbHO €()EKTHUBHO 1HTErpyBaTH HOBITHI TEXHOJIOTIT B TPOQeECIiiHy ISJIbHICTD

nepexIaaaya.

CIIUCOK BUKOPUCTAHUX JIKEPEJI
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MIKKYJbTYPHA KOMIETEHTHICTD IEPEKJIAJAYA:
TEOPETUYHUMN ACHHEKT

Ankenika CoJjioaka,

JIOKTOP TEJaroriyHuX HayK,

npodecop kadenpu nepexnany,

HanionansHuii yHiBepcuTeT KopadiaeOyyBaHHS

iMeH1 agMmipana MakapoBa

Posmmpennss npodeciiinux — GyHKIIH  nepeknagaviB - 10 MIKKYJIBTYPHOTO
MOCEPEIHUIITBA, BUCOKI BUMOTH JO SIKOCTI iX MpodeciifHOi MiATOTOBKH BHU3HAYMIIH
HEOOXTHICTh BCTAHOBJICHHS TEXHOJOTIYHOTO arapary Ta YMOB (OpMyBaHHS
MDKKYJIBTYPHOI KOMIIETEHTHOCTI MalOyTHIX mMepeKianadiB, aJaanToBaHUX O

Cy4dacHO1 cucteMu npodeciitHoi mArOTOBKH Y BHIIINA IITKOJMI.

AHami3 Ta y3araJlbHEHHs HAyKOBUX TMpalb M[MOoA0 MpodiieMu QopMyBaHHS

MDKKYJIBTYPHOI KOMIIETEHTHOCTI JI03BOJIMIIN 3poOUTH HAcTynHiI BUCHOBKH (CoJojika,

2014a; 20146; 2015; 2016):

1) MIXKKyJIbTypHa KOMIIETEHTHICTh — 1I€ IHTETPATHBHA CHCTEMA, IO CKJIAJIA€ThCA 3
NEBHOrO0 HA0OpY KOMIMETEHIIM, IO 3a0e3MeuyyroTh YCHIIHICTh MIKKYJIbTYPHOI

B3a€MO/I1i Ha MaKpO- Ta MiKPOPIBHSIX;
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2) MDKKYJIbTypHa KOMIIETEHTHICTh BIJIPI3HAETHCS OIMOJIIPHOIO CTPYKTYpOIO, Ma€e

JTUHAMIYHUN XapaKTep 1 IPYHTYETHCS Ha J1aJI031 KYJIbTYD;

3) MDKKyJbTyYpHa KOMIIETCHTHICTh HE YTBOPIOETHCS CAMOCTIHHO 1 TMOTpedye

[IJISCTIPSIMOBAHUX 1M 11010 11 GopMyBaHHS.

Excrpanosndiiss 1aHoro nmoHATTS 'y cdepy npodeciiHol AisUIbHOCTI NEpeKiaaadiB,
BpPaxoBYIOUM IX HOBI (YHKIIi SK MeIiaToOpiB KyJbTYp, A03BOJIMJIA TPAKTyBaTU
MDKKYJIBTYPHY KOMIIETEHTHICTh MEPEKIaaviB K IHTErPaTUBHY SKICTh (DaxiBIis, 110
BiJloOpakae  MOro TOTOBHICTH Ta 3/JaTHICTh 3a0e3leuyBaTH  YCIIIIHICTh
MDKKYJIBTYPHOI B3a€MOJIIT  MDK TPEACTaBHUKAMHU PI3HUX JIHTBOKYJIBTYp 3a
JIOTIOMOT'OI0 CTBOPEHHSI CHIJIBHOTO JIJIi HUX 3HAYEHHS €THOKYJBTYPHHUX I[IHHOCTEH,

HOPM, ySIBJIEHb, OCOOJIMBOCTEH BepOaIbHOI Ta HEBEpOATbHOI MMOBEIIHKHY.

3 METOI0 BUSBICHHS 3MICTY II1€1 KOMIIETEHTHOCTI 3BEPHEMOCH JO0 HAyKOBO-

MearoriYHuX JOCTIKEHb 13 3a3Ha4€HOl MpoOIeMHu.

Ha nyMKy AOCHIIHUKIB, MIXKKYJIbTYPHA KOMIIETEHTHICTh € €IHICTIO TPhOX OCHOBHHUX
CKJIQJIOBUX — JIIHIBICTUYHOI, COIIIOKYJIbTYPHOI Ta 1HTEPaKTUBHOT KOMIIETEHIIH, K1 Y
CBOIM €HOCTI YTBOPIOIOTH SIKICHO HOBE IIlJI€, III0 MA€ BJIACTUBI O3HAKH, BIJIMIHHI BiJl

KOYKHOI 13 KOMIIOHEHTIB, B3SITUX OKPEMO.

VY BITYM3HSHIA Ta 3apyODKHIA Hayll 3araJlbHONPUHHATAMU KOMIIOHEHTaMU

MIKKYJIbTYPHOI KOMIIETEHTHOCTI BU3HAYaKOTh TaKI:

1. Komynixamueéna komnemenyiss — 3IaTHICTh 3aco0amMH MOBH, IO BUBYAETHCA,
3MIIICHIOBATH MOBJICHHEBY JISUTbHICTH BIJMOBIAHO /IO MUJICH Ta CUTYaIlii CIIIKyBaHHS
B paMKax Ti€i uu 1H110i MoBH Ta cdepu nisuibHOCTI (Ueboraprosa, 2014) . B ii ocHOBI
JICKUTHh KOMIUIEKC YMiHb, IO JO3BOJISIOThH 3A1HCHIOBATH MOBHE CIIJIKYBAaHHS y HOTO

IPOJYKTUBHUX 1 PEUENTUBHUX BUIAX.

2. [Quckypcusna komnemenyisi 03HA4Ya€ 37aTHICTh BUKOPUCTOBYBATH TEBHI CTpaTerii
JUIST KOHCTPYIOBaHHSI Ta IHTeprpeTalii TekcTy. [loHATTS <«JaucKype» oO3HaYae

3B'SI3KOBHI TEKCT, HandpazoBa e€nHicTb. OIHAK ICHY€ PIZHHUIIT MK TEKCTOM 1
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JUCKYpCOM. SIKIIO TiJT  TEKCTOM PO3YMIEThCS SKach aOCTpakTHa (opmaibHa
KOHCTPYKIIisl, TO AUCKYpPC — II€ TEKCTHU, CTBOPEH1 B pe3yJbTaTi crniikyBaHHs. OTxe,
JTUCKYpC € TakUM MOBJICHHEBUM TBOPOM, SIKHA TIOpAN 3 JIHTBICTUYHHMH
XapaKTEPUCTUKAMHU MAa€ EKCTPATIHTBICTHYHI TapaMeTpaMu, IO BiI0OpakaroTh
CUTYallll0 CIUIKYBaHHS Ta OCOOJMBOCTI yYaCHHKIB CIUJIKYBaHHSA. TakUM YHUHOM,
JTUCKYpPCUBHA KOMIIETEHIlIS Tepeadadae BUOIp JTIHTBICTUYHUX 3aCO01B 3aJIEKHO Bij
TUITy BUCJOBIIOBAHHS, CHTYyallii CHUIKyBaHHS Ta KOMYHIKATUBHUX 3aB/IaHb

(Maprouin, 2022).

3. Cmpameziuna (kKomnencamopua) Komnemenyis — 3JaTHICTh BHKOPHCTOBYBAaTH
BepOaIbHI Ta HeBepOadbHI KOMYHIKATHBHI CTpATerii JUIsi KOMIIEHCAIlli MPOTajnuH y
3HAHHSX JIHTBICTUYHOTO KOAY a00 HEMOPO3yMiHb, 10 BUHUKAIOTh 3 1HIIUX MPUYUH

(bynanosa, Yenenesa, 2023).

4. Ilpaemamuuna xomnemeHyis TPOSIBISEThCA y OakaHHI Ta BMIHHI BCTYINAaTH B
KOMYHIKAIlil0 3 IHIIMMH JIIOJbMH, Yy 3[aTHOCTI OpIEHTYBaTHCS B CHUTYaIlli
CHUIKYBaHHS Ta Oy/lyBaTH BUCJIOBIIOBAHHS BIATMOBIHO 10 KOMYHIKATUBHOTO HAMIpy

MOBIIA Ta cutyartii (Amummuna, 2017).

5. Jlinegicmuuna (NiHe80KOMYHIKAMUBHA, MOBHA) KOMNEmMeHYisi PO3TISTAEThCS SK
BOJIOJIIHHS 3HAHHSIMU PO CUCTEMY MOBH, MPO MpaBuiia (PyHKIIOHYBAaHHS OJWHUIIb
MOBU Ta 3JIaTHICTb 3a JIONOMOTOIO II€l CHUCTEMH PO3YMITH 4YYyXi JAYMKH Ta
BHCJIOBJIFOBATH BJIACHI CY/IKEHHSI B YCHIM Ta MUChbMOBIH (OpMi; 37aTHICTh BUPOOIIATH
Ta 1HTEPNPETYyBaTH BHCIOBIIOBaHHS, MOOyJIOBaHI 3a HOpMamH (TIPaBUIIAMH)
BIJIMOBITHOT MOBHM Ta MAarOTh KOHBCHIIIMHI 3HAYCHHS, IO IM 3a3BHYAM NPHITUCYE
Hociit moBu (Ceprienko, IlanteneeBa, Ilimmyxkna, 2020). MoBHa KOMIETEHIlis 32
M. XoMCbKHM O3Haya€ 3AaTHICTh PO3YMITH 1 MPOAYKYBaTH HEOOMEXEHY KIIbKICTb
MPaBWIHBHUX Y MOBHOMY BITHOIICHHI PEUEHb 3a JOIMOMOTOI0 3aCBOEHMUX MOBHHX

3HAKIB Ta MPaBWJI iX 3'€THAHHS.

OTxe, MOBHY KOMIICTCHIIII0O MOXHA BH3HAYMTH SK 0a30BUH  KOMIIOHEHT

KOMYHIKaTHBHOI KOMIIETEHIIIi, 1[0 mepeadadae 3HAHHS KaTeropiid Ta OJUHUIL MOBU
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BCiX PpiBHIB ((OHETUYHOTO, JIGKCHYHOTO, CJIIOBOTBIPHOTO, MOP(OJIOTiIHOTO,
CUHTAaKCUYHOTO Ta TEKCTOBOTO) Ta iX (YHKIIM, a TaKoXX TMPaBHJ OINEpyBaHHS
MOBHUMH OJIMHULISIMH JUIsI TIOOY/IOBM BUCIJIOBIIIOBaHb PI3HUX 1€papXIYHUX CTYTCHIB

Ta X PO3YMIHHS.

6. Mosna (innokymuena) Komnemenyis O3Hadae 3HAHHS CIOCOOIB (opMyBaHHS Ta
dbopMyJIFOBaHHS JYMOK 3a JIOTIOMOTOK0 MOBH, IO 3a0e3MeYyr0Th MOXKJIUBICTh

peanizyBaTu KOMyHIKaTUBHUN HaMip (MoBiieHHeBa fis) (Ctpyranens, 2012).

7. Couianbha Komnemenyis, sKa BKIOYae Oa)kKaHHS Ta BMIHHS B3a€EMOJISITH 3
IHITMMH, MOTHBAIlIO, CTaBJICHHS, BIIEBHEHICTh y CO001, eMmIaTriio Ta 37aTHICTh
KepyBaTH COIIAJIBHUMH CHUTYaIlisIMA;, 3JIaTHICTh BUKOPHUCTOBYBATH COIlIaJIbHI

CTparterii, Kl MAXOASITh Jisi JOCSITHEHHS KOMyHIKaTuBHUX 1iien (Jlykampka, (2021).

8. Couyioxynemypua KomnemeHyisi Ma€ Ha yBa3l 3HAHHS HAI[lOHAJIBbHO-KYJbTYPHUX
0COOJIMBOCTEM COIllaJIbHOI Ta MOBHOI IMOBEIIHKUA HOCIiB MOBHU: iX 3BHYaiB, €TUKETY,
COIlIaJIbHUX CTEPEOTHIIIB, ICTOpIi Ta KYJbTYPH, @ TaKOX CIIOCOOIB KOPHUCTYBaHHS

IIMMH 3HAHHSIMU y mpolieci criakyBaHHs (Safina, 2014).

9. Coyioninegicmuuna Komnemenyis — 1€ 3JaTHICTb 3AIHCHIOBAaTH BHOIp
JIHTBICTUYHOI OPMHU Ta cIOCOO0Y MOBHOTO BUPaXEHHS, aIeKBATHUMU yMOBaM aKkTy
KOMYHIKallii, ToOTO cuTyalli CHUJIKYBaHHS, LUJIEM Ta HaMipiB, COI[laIbHUM Ta

(GyHKIIOHATBHUM POJISIM APTHEPIB MO CHIKyBaHHIO (Muxansuyk, KoBanb, 2024).

10. Kpainosnasua uyu KyaibmypHo-KpaiHo3Hasuya Komnemenyis — MoiH(HOPMOBAHICTh
npo 1CTOpUYHi, reorpadiuyHi Ta HaIlOHAJIbHI OCOOJMBOCTI KpaiHW, MOBH SIKOi
BUBUYaeThCA. KpaiHO3HAaBUa KOMIIETEHLIS BKJIOYA€ 1 JIIHTBOKPAiHO3HABUUM
KOMIIOHEHT, W0 mependayae 3HAHHS Ta MPaBUJIbHE BUKOPUCTAHHS TaKUX
IHIIOMOBHHUX CJIB 1 BUPa3iB, U0 MO3HAYAIOTh peasii (MpeaMeTH, sIBUIIA, 171€1), TKUX

HeMae y cBoil KpaiHi (Safina, 2014).

11. Peeynamuena rxomnemenyis Tniependadac HasIBHICTh YMiIHb KEpPyBaTH CBOEIO

NOBEAIHKOI0. BoHa BKIIIOYA€ LUIETIOKIAaHHs, [IJIJaHyBaHHS, MOOLII3aLlII0 Ta CTIAKY
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aKTHUBHICTh, OIIIHKY pE3yJbTaTiB MisUIbHOCTI, pediekciio. BoHa ckimamaerbes 3
KyJIbTYpHOI camopediiekcii, CHpUHHATTS CTaHAApTIB I1HIIOMOBHOI KYJIbTypH Ta
BMIHHSI JTOJIATH «KYJBTYPHUH MIOK» MPU 3HAWOMCTBI 3 PEaTisIMU JKUTTS 1HIIOMOBHOI
Kpainu. Aymoxomnemenyis Tiependadae BOJOAIHHS TEXHOJOTISIMU TIOJOJIAHHS
npodeciitHuX necTpyKIliid, BUCOKUN piBeHb pediiekcii Ta camonepeBipku ([lomeTyH,

2004).

dopMyBaHHS MIXKKYJIBTYpPHOI KOMIIETEHTHOCTI Ma€ TMOYMHATHUCS 3 (QOpMyBaHHS
TOTOBHOCTI BH3HABAaTH €THOKYJIBTYPHI BIAMIHHOCTI SIK IIOCHh MO3UTHBHE, SIKa TOTIM
PO3BUBAETHCS JI0 3/IATHOCTI MIKETHIYHOTO PO3YMiHHS Ta fianory. Koxkna moauHa €
HOCIEM KYJbTYPHHUX I[IHHOCTEH 1 BOJHOYAC «peajizaTopom» IUX IIHHOCTEH Yy CBIT
«Iamoro». CrpuitHiITTss CBiTy «lHIIOro» BinOyBaeTbcsa SK OCOOHCTICHE Ta
MeHTanbHe. OTXe, B MDKKYJIBTYPHOMY J11aJI031 €THOKYJIbTYpHa KOMIIETEHIIIS MOCTa€e
K OCHOBA JJisi PO3PI3HEHHA, 3ICTABJICHHS, 3yCTpidi, BUBYEHHS, KOMYHIKalli Ta

BUIBHOI TBOPYOCTI.

ToMmy pO3yMiHHS Ta CHPHUUHATTS Cy4acHOTO CBITY y BChOMY HOTO PI3HOMAHITTI,
YCBITOMJICHHSI HEOOX1THOCTI MIKKYJIBTYPHOI KOMYHIKAIli, SK OCHOBHOTO MPUHITUITY
CHiBICHYBaHHS B HBOMY, MOXJIMBO TUTBKM Ha OCHOBI YCBIJIOMJICHHSI B3a€MO3B'S3KY 3
BJIACHUM €THOCOM, HOT0 KYyJIbTYpPOIO, YCBIJIOMJIEHHS BJIACHOI 1I€HTUYHOCTI, 3HAHHS

HalllOHAJIBHOI KYJIbTYPH Ta 1CTOPII.

TakuMm YWHOM, 3 TO3UIIA CHUCTEMHOTO IMIJIXOMYy MIXKYJIbTypHa KOMIIETEHTHICTh
MaHOyTHIX MEpeKIaaadiB MOXE PO3TIISIAATUCS SIK CUCTEMA, IO 1HTETPYE y CBOEMY

CKJIaJll B3a€MOITOB'sI3aHI Ta B3aEMO3yMOBJICHI KOMITOHCHTH.

CucrteMHMII aHami3 JOCIHIKYBAHOI KOMIIETEHTHOCTI JO3BOJIMB 3POOUTH BHUCHOBOK
PO  B3aEMO3AJICKHICT, Ta  B3a€EMHMM  BIUIMB 11  KOMIIOHEHTIB.  Tak,
JIHTBOKOMYHIKATUBHY  OCHOBY  €THOKYJBTYpPHOI  KOMIIETEHINI  CTaHOBJISTH
eTHOCOMIaNbHI ~ (PYHKIIT MOBHM, TOHATTS PIJHOI Ta HAIlOHAIBHOI  MOB.
CoIlOKYJIBTYPHUM AaCMEKT JIHTBICTHYHOTO KOMIIOHEHTY JIIHIBOKOMYHIKATHUBHOI

KOMITIETEHIIII peam3yeTbesl y pi3HUX cdepax CHUIKyBaHHS OJHOYACHO 3 MPaBHIAMU
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MOBHOTO €THKETY Ta MOBHOI MOBEIIHKH. KOMyHIKATUBHUN aCMEKT ayTOKOMIETEHITI
OOYMOBJICHHI BHCOKHM PIBHEM CaMOCBIJJOMOCTI Ta CaMOpPEryJysiii, OCKIJIbKU
nepenbavae BMIHHSA CIyXaTd CIIBPO3MOBHHUKA, BIAYyBaTU HWOTO BHYTPIIIHIA CBIT,
BUCJIOBJIFOBATA CBOI TMOYYTTS Ta KEpPyBaTH CBOIM EMOI[IHHUM  CTaHOM.
ETHOKYNBbTYypHUIT acmeKT ayTOKOMIETEHINl mepeadadyae TOTOBHICTh JIIOJWHH O

B3a€EMOPO3YMIHHS Ta B3a€EMOII1.

BkazaHi 3B'3KM Mi)K KOMIIOHEHTaMH CTPYKTYPH MIXKKYJIBTYPHOI KOMIIETEHTHOCTI
BUXOIATH 3a 11 Mexi y chepy 0a30BUX coIiaabHO-TPOGECIMHHINX KOMITIETEHTHOCTEH

nepekiiaada i 6e3mocepeIHbO BIUIMBAIOTh HA HUX..

B ymoBax mpodeciiiHoi  misubHOCTI  mepekiagada  chopmoBaHi  0a30BI
JIHTBOKOMYHIKATHBHI KOMIIETEHIIII (JIIHTBICTUYHA Ta JUCKYPCHUBHA) JO3BOJSIOTH
CHEIaJIICTy TOBHO, JIOT1YHO, 3PO3YMLIO, JIHTBICTUYHO KOPEKTHO OyayBaTH CBOi
BUCJIOBJIIOBAHHA Ta aJeKBaTHO PO3yMITH MOBY IHIIUX Jtojei. Husbkuii piBeHb
c(hOpMOBaHOCTI JHTBICTUYHOTO Ta JMCKYPCUBHOTO KOMITOHEHTIB
JIHTBOKOMYHIKATHBHOI KOMIIETEHI[i HETaTUBHO BIUIMBAE HA SKICTh (POPMYIIIOBAHHS
JYMOK 1 B pe3yJbTaTi — Ha AKICTh BUKOHYBaHOI POOOTH B MIKKYJIBTYPHUX YMOBaX
crninkyBaHHA. HegocraTHii piBeHb CPOPMOBAHOCTI COIIOKYIBTYPHOI Ta CTPATETIYHOT
KOMIIETEHIIM HaJa€ HECHPUSTIMBUNA BIUIMB Ha Tmpoiiec MpodeciiiHO-A1I10BOro
CHUIKYBaHHS, YTPYAHIOIOUH a00 HABITh OJOKYIOUH MO0, MOPOHKYIOYH HEPO3YMIHHS.
Bce me Moxe BHUKIMKATH PEAKLII0 HEOPUUHATTS 1 BIAYY’KEHHS, IO BIUIMBAE HA

POJYKTHUBHICTh MEPEKIAJAUbKO TISIbHOCTI.

BononinHs 3HaHHSMHU COIIOKYJBTYPHHX peaiii CBO€i KpaiHM Ta 3arajibHUX
UBLTI3alIHHNX I[IIHHOCTEH MIJBUILY€E PIBEHb 3arajibHOi KYJIbTYpH, €pyJAOBaHOCTI Ta

OCBIYE€HOCTI (paxiBIIsl.

Bupimenns mnpoOieMu HAMOBHEHHS BHYTPIIIHHOTO 3MICTYy  MIDKKYJBTYPHOI
KOMIIETEHTHOCTI MaWOyTHIX TepeKyaaadiB 3AIHCHIOBAIOCS dYepe3 JTOCHIIKeHHS
3HauUeHHA MPOQeCciiHOT KOMIETEHTHOCTI TMepeKaaviB, siKa PO3TIATAETHCS K

IIJTICHE SIBUINE, IO IHTETPYyE HE TINBKWA 3HAHHS, BMIiHHS, MPOQEeCciifHO 3HAYYIIi
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OCOOHMCTICHI SKOCTI, a ¥ MOTHBAIliIO, JOCBiJ CHemiagicTa, HEOOXiaHI HOMY IS
BUKOHaHHS TpodeciiiHMX 3aBgaHb. 3 I1OTO TMOTJIANY JAUAAKTUYHHN 3MICT
MDKKYJIBTYPHOI KOMIIETEHTHOCTI BKIIIOYA€ B ce0e MOTHBAIIIIO Ta IHTEPEC, YCTAHOBKHU
Ta BIAHOCWHHW, 3HAHHS, BMIHHS Ta HaBWYKU, MPOQECIHHO 3HAUYIII OCOOUCTICHO-
MOBEIIHKOBI SIKOCTI MalOYTHIX MEpeKiIafaviB, JOCBIA MIKKYJIbTYPHOI AiSUIBHOCTI Ta

M1KKYJIBTYPHOTO CIUIKYBaHHS

TakuM YWHOM, CHUCTEMHHUU aHali3 MIXKKYJIbTYpPHOI KOMIIETEHTHOCTI ManiOyTHIX
nepeKsagadiB  J03BOJIMB 3pOOUTH BHCHOBOK MPO TE€, IO BOHA € CYKYITHICTIO
YOTHPHOX KOMIIETEHI[IH, B3a€EMO3B'SI30K Ta B3a€EMO3AJICKHICTh SKUX 3a0€3MeUyI0ThCS
3a paxyHOK eJeMeHTIB ii 3micTy. [lpu 11boMy OCBIT MIKKYJIBTYPHOI MisUTBHOCTI Ta
MIKKYJIBTYPHOTO  CHUIKYBaHHS ~ IHTETpye€ BCl KOMIIOHEHTH Ta  €JIEMEHTHU

JIOCITI/KYBAHOT KOMIIETEHTHOCT1 Y €IMHE HETIO1TbHE IIiTE.
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KuiBchkuil HalllOHAJILHUM YHIBEPCUTET TEXHOJIOTH Ta IU3aiHy

[TomiTyHa KOpPEKTHICTh MNepeAdavae YHUKHEHHS CIIIB 1 BHCIJIOBIB, SIKI MOXYTb
oOpa3uTu JojIe 4Yepe3 iXHI0 CTaTh, HAIllOHAJIBHICTh, (DI3WYHUNA CTaH YW 1HIII
ocoOnuBocTi. BoHa 0co0iMBO BakjMBa B Meia, /e MOBa BIUIMBA€ HAa CHPUUHATTSA
iHopmMmarii. [lepekiiag Takux CiiB TEX Ma€ CBOI TPYAHOII, /)K€ BaXKJIMBO HE TLIbKU
MIPaBUJILHO TEepeIaTh 3MICT, a i 3pOOUTH 1€ TaK, 00 TEKCT 3aJIMIIABCS 3pO3YMLUINUM 1

KOPEKTHUM JJISl YU TaviB.

BaxxnuBuM acmekToM MeaiitHOro JUCKYpPCY, SIKHil HEOOXiTHO BpaxoBYBaTH IMPHU
nepexsiaai, € mapagurma MoJITKOPEKTHOCTI. 3-MOMIXK O3HAK MEIIMHOrOo TEKCTY, IO
CIIYT'YIOTh TI€BHUM 3yMOBIIIOIOYMM CEPEIOBUIIEM JUIsI TIOSIBU MOJITKOPEKTHHUX
OJIMHUIIL y MOTr0 JIHTBOCEMIOTUYHOMY TIPOCTOP1, CJiJ BIA3HAYUTH TPYIIOBY
CIIBBITHECEHICTh (aapecaHT TMOIIS€ TIOTJISIAM CBOET YUTAIBKOI  ayauTopii),
nyOivHICT, (OpPIEHTOBAHICTH HAa MacoOBOTO ajpecara), JICEHCHY OpIEHTOBAHICTh
(CTBOpEHHS TPOTUPIYYS 3 TOJAIBIIOI JHCKYCI€I0), aroHAJIbHICTh (3/1aTHICTD
BILJIMBATH Ha CB1JIOMICTb 1 MOBE/IIHKY HOCIIB MOBH), 1HCIIEHYBaHHS (pO3IrpyBaHHs Ha
apeHl Tra3eTHOro NPOCTOpPY IeBHUX ToAik). OTke, MOMTKOPEKTHI OJWHUIN B
MeIHHOMY TEKCTI BIIITPalOTh Takl (PyHKIII1: MPUXOBYBaHHS HEMPUEMHHX COIliaIbHO-
MOJIITHYHUX peajii, 30epeKeHHsS MOBJICHHEBOTO CIIBPOOITHUIITBA, BIUIMBY Ha
I[IHHICHI YCTAHOBKH aJpecaTa, BUKPUBICHOTO BiIOOpakeHHA iH(popMaIii y
CBIJJOMOCTI1 ajapecaTa, rinepOoi3aii HU3bKUX 1 CEepeqHIX CTaHIapTiB pPealbHOCTI/iX
NpeACTaBlieHHs B mnpuBabiuBimomy cBitii  (Anekcenko, 2019; CosneHko,

®denopenko, 2018).

JlinrBicTHYHUN (PEHOMEH MOMITHYHOT KOPEKTHOCTI CTAaBUTh 32 METYy YHUKHCHHS
BIJTHOCHUH, i 1 (OpM MOBHOTO BUPAXKEHHS, SKI MICTSTh MEBHE YNEPEHKEHHS Ta
MOKYTh BUKJIMKATH TIOYYTTsI 00pa3u B JIOJEH 3aJI€KHO BiJl X CTaTi, BIKy, pacoBoi i
€THIYHOI TPUHAJEKHOCTI, CEKCyaJdbHOI oOpieHTarii, ¢i3uunoro crany. Caame
eB(eMi3alliio BBAXKAIOTh HANBaXJIMBILIOK CTPATETIEI0, 32 JOMOMOIOIO SIKOi B MOBI

peani3yeTbcs (PEHOMEH MOJITUYHOI KOPEKTHOCTI. €B(eMi3alis Nojsrae y, no-mnepiue,
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MO3HAYEHH] HETaTHUBHOTO JIeHOTaTa (MpeaMeTa YW SBWINA, 10 BiJ3HAYCHE
HETaTUBHUM JI0 HBOTO CTaBJICHHSM), MO-ApPyre, B OMOCEPEIKOBAHOCTI HOMIHAIIM
METIOpaTUBHOTO, TOOTO TIOM'SKIIEHOTO XapakTtepy. B pesynbrari Mirparii
MOJIITKOPEKTHUX OJMHUIIH 3a MEX1 COIiabHUX J1aJIEKTIB CJIOBO MOXKE BTpayaTH CBii
eBeMiuHnil e()EeKT 1 MePEXOUTH 3 PO3PSAY CIIB 13 MEIIOPATUBHUM XapaKTEPOM JI0
pO3psITy MPSMHUX HAWMEHYBaHb 00’ €KTiB a00 sBHI. BUXO4M 13 1[HOTO, 3MIHIOETHCS
W mparMaTMyHa CHOPSIMOBAHICTh JIGKCEMM: 3aMICTh BYyaJIOBaHHS COIlaJbHUX,
€KOHOMIYHHMX Ta IHIIMX NPoOJeM JIEKCUYHA OJWHUIL HaO0yBa€ HETaTUBHOIO
3HAYEHHA, 1 CJIOBA, WLI0 JO0 UbOro Oyld TMOJITKOPEKTHUMH, Y MOAAIBIIOMY

notpeOytoTh HOBO1 3aMinu (Hazapenko, ["anexenko, 2019).

CporoaHi OUIBIIICTE CIIB, IO 3a3BHYald BXXHMBAJIUCS HAa MO3HAYEHHS JIIOACH 3
bi3muanME Bagamu (Hanpuknan, invalid, handicapped, defective, crippled, Tomo),
BBAJKAIOTHCS HEBBIWIMBHUMH Ta 00pa3inuBUMU. Takl 3HEBaXJIMBI CIIOBa HE NMOBUHHI
BXKUBaTHCs y nepekiagax. [IoTpiOHO Takox 00epeXHO CTaBUTUCA A0 €B(eMi3MIB Ha
KIITANT people with special needs, differently abled, physically challenged, Tomy 1110
BOHU MOXYTh CIpUHAMaTHCS K 00pa3iuBl yepe3 CBOi 3BEpXHI KOHoTamii. binbin
npsiMi TIO3HAYEHHS, HA KIUTANT people with disabilities, 3a3Bu4ail CipuiMarOThCS SIK

MEHII 00pa3IuBi.

[TocTkonOHIANBHE 3aX1JIHE CYCHIIbCTBO, PyXH 3a IpaBa KIHOK Ta CEKCyalbHUX
MEHIINH IPU3BEIU 32 OCTAaHHI JECATHIITTA 10 3HaYHUX 3MIH Yy JEKCUYHOMY CKJIaJl
aHTJIACHKOI MOBHU. Y TEHAEPHHUX IMOMITKOPEKTHUX €B(eMi3Max CIHOCTEPIraeThCs
HEWTpai3alis 32 O3HAKOK CTaTl HUISIXOM YHUKHEHHS «CEKCHUCTChKUX» CY(DIKCIB -
man, -woman, -er 1 -ess:. policeman, policewoman — police officer; chairman,

chairwoman — a chairperson a6o chair (Kopau, I'omisig, 2023, c. 30).

Tenpenuiss A0 eBdemizalii MOBJIEHHA € YHIBEpCalIbHOW. BiaTBOpeHHS
eBpemi3MiB Tpu TeEpeKsagl MOXKE€ BUKIMKATH TMEBHI TpyaHoul. [lutanus
aJIeKBaTHOCTI Ta €KBIBAJEHTHOCTI MEPEKJIaay € Ba)KJIUBOIO MPOOJIEMOIO Cy4acHOTO
nepekiaajo3HaBcTBa. [O0JlOBHE 3aBAaHHS TMepekiajadya MOoJsra€e y YITKOMY

BIJITBOPEHHI Ta 30€pekKEeHH] 3MICTY TEKCTY OpPHUT1HAIY i YCBIJOMIIEHHI 0COOJIMBOCTEN
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BXKMBaHHS €B(EeMi3MiB y MOBax. [HKOJM Ba)JMBO MPABWIBHO 3PO3YMITH MiJTEKCT
(KoBau, b. B., T'omisn, 2023, ¢. 13). Hanpuxian, B anrmoMoBHOMY pedeHH1 Overall,
comparing 2016 and 2020, Trump gained 4 percentage points with African
Americans, 3 percentage points with Latinos, and 5 percentage points with Asian
Americans (The Guardian, November, 2020) B mepekiiai yKpaiHCbKOIO («3aeanom,
nopieutorouu 2016 ma 2020 poku, Tpamn nabpaeé 4 8idcomxu 2onocieé 8io0
appoamepukanyis, 3 Gi0comKu 6i0 NAMUHOAMEPUKAHYIE ma 5 6i0COMKI8 8i0
amMepuKanyie aziamcbko2o noxooxcenusay) nekcema African American € TOJITUYHO
KOPEKTHUM JICKCUYHHM BapiaHTOM. Y IIbOMY BHUIIQIKy IEpeKIa] 3a JOTOMOTO0
KaJIbKYBaHHS — agpoamepuraneyv € A0pedHUM. A nekceMa Latino (MH. Latinos) —
ckopoueHa Bia Latin American — nomupeHa Ha TepeHax CIIIA Ha mo3HaueHHS
aMEpHUKaHIIB, YAl POJUHU MOXOAATh 3 KpaiH JlaTuHchkoi Amepuxu. BiarBopeHHs
i€l  JIGKCUYHOI ~ OJMHUII  YKPaiHCHKOIO  MOBOKO  HUISXOM  aJalTHBHOTO
TPAHCKOAYBaHHS SIK JlamuHoc / 1amunocu 3 OTJISIAy Ha chepy NmoOyTyBaHHS INi€l
JeKCeMH TOopylIyBajio O MEBHI €TU4YHI HOpMU. TOMy JOpPEYHUM € BUKOPUCTAHHS

METOJy JIOJaBaHHS: B MOBI IepeKiIay MaeMo aamurnoamepurxaneys (Kosau, ['omisi,

2023, c. 16).

Buxopucranus merogy TpaHchoOpMaliitHOTO mepekiaay MOoB’si3aHe 3 JBOMA
¢dakropamu. Ilo-mepiie, BiICYTHICTh €KBIBaJEHTHOI JIEKCEMH B MOBI NEepekiamy
3MyIIy€ BIABAaTUCSA JO 3aMiHM 3HAauYeHHS BHXigHOro ciosa. [lo-apyre, neski
rpamMaTU4YHl OCOOJIMBOCTI MOBM OpHUTIHAy HE 3yCTPIYarOThCS B MOBI IEepeKIany.
Hamnpukmnan, po3risHeMo aHTJIOMOBHE peueHHsi Parents struggle to get help for
mentally ill children during pandemic (The Guardian, October, 2020) ta ioro
nepeKIIaJl YKpaiHChKOK «bambKu HamMazaromscs ompumamu 00nomocy ois oimei 3
ACUXTYHUMU po3nadamu nid dac nawoemiiy. Y 1bOMY TPHUKIAIl CIHOCTEPIraeMo
3aCTOCYBaHHSI TpaMaTHU4HOI CyOCTUTYIIi, y pe3ynbTari sIKOI MPUCITIBHUK mentally

MEPEKIIAIAETHCS YKPATHCHKUM MPUKMETHUKOM HCUXIUHULL.

OTxe, MONITHUYHA KOPEKTHICTh € BAXJIMBUM I1HCTPYMEHTOM Yy MEAIHHOMY
JMCKYpCl, OCKUIBKH JIOTIOMAara€ YHMKaTH OOpa3JIMBUX BHCIIOBIIIOBaHb 1 MIATPUMYE
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HEeUTpasbHICTh MOBH. EBdemizaiisi, Sk OCHOBHUN MEXaHI3M MOJITKOPEKTHOCTI,
JTO3BOJISIE TIOM’SIKITUTH TEPMIHHM, III0 MOXYTh OyTH CIIPUHAHATI HeratuBHO. [lepexnan
TaKUX TEPMIHIB 3 aHIIICHKOI HAa YKPATHCbKY MOBY BUMAara€e yBa)XHOTO T1X0y, 00

30eperTy NpaBUILHUMI 3MICT 1 BIAMOBIAHICTh KYJITYPHUM HOPMAaM.
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00KMOp nedazo2ivHux Hayk, npogecop,

3a8idysauy kageopu meopii i NPAKMUKU IHO3EMHUX MO8 MA MemOoOUKU
BUKTIAOAHHS

Pisnencokuii oepocasnuii cymanimapHuti yHigepcumem

Pisne

Koau My 9yemMo CI0BOCITONTYYEHHS TIOKOJIIHHS 3yMEpiB, Y HAC BHHHKAE MUTTEBA
acomiamist 3 TikTokom, Ta iHmmmu nomaioHumu tatdopmamu. TikTok — 1e
miaTdopma Jyisi 0OMiHY BiJIEO B COLIAIbHUX Mepekax, ska Oyla 3acHoBaHa B 2016
poIll KHUTaMChKOI TeXHOJIOTYHOK KommaHiero ByteDance. IlomymnsipHicTh sKOi
EKCIIOHEHIIIaJIbHO 3pOCTa€ 3 MOMEHTY 1i 3allyCKy Ha MIDKHApOJAHOMY piBHI. Tak,
Hapasi miatdopma TikTok 3apa3 € gocrynHorw y 6inbir anix 150 pi3HUX KpaiH, Ta

SKY IOJIHS BIABIAYIOTH OJIM3bKO 1 MUTbSIp/Ia KOPUCTYBayiB y BChOMY CBITI.

Kpim Ttoro, ceoronni TikTok — 1e oawH 13 HaMMOMyJSPHIMIMX JOJATKIB IS
OOMIHY KOPOTKMMH Bi/I€O, SIKMII MOKHA BUKOPHUCTOBYBAaTH Ha 3aHATTAX 1HO3EMHOI
MoBU. Amxe BukopuctanHs TikTok poOGuThk mporiec HaBYaHHS MOOIJTBHUM, IIKABHUM,
IHIUBIAYyanbHUM Ta audepenIiiioBanuM. [lpu 1iboMy, mgaHUN A0IaTOK HE 3aMIHIOE
BUKJIaJlaya, a JIOTIOBHIOE, Ta PO3IIUPIOE HOT0 apceHasl MOKIMBOCTEH, i1 4ac 3aHAThH
3 iH03eMHO1 MoBU. Bukopuctanus ocBitsHamu TikTok-y, Bukonye ¢acumitapcbky
byHKIII0, pOOWTH HAaBUAJIBHUU MaTepiall JAOCTYNHINIUM  JJIi  3aCBOEHHS,
aTpaKIiiHUM, MOOLTI3aITHIM, Ta MOTUBYIOUUM JIJis1 YuHIB. KpiM 11bOT0, IpaBMIIBHO
nigiopanauii  matepian y TikTok, Ta opranizoBane 3aHSTTS, JOMOMararoTh
3aHYPIOBATH CTY/CHTIB B peajbHl CUTYaIlll CIIUIKYBaHHSI. AKTUBI3YIOTh JICKCUIHHH 1
rpaMaTHYHUNA MaTtepiai, CTUMYIIOIOTh PO3MOBHI MPOIECH, CIPHUSIOTH IMOO0JAHHIO
MOBHOro Oap'epa, SKHMI YacTO BHHHMKA€E B CHUTyalli pealbHOr0 CHUIKYBaHHS

1HO3EMHOIO MOBOIO.

Hocniguemu Bineo TikTok, MokHa BHAUIMTH HACTYMHI KpUTEpii, M0N0 iX

BHUKOPHUCTAHHAM:
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1. BzaemoBignocuau. OOOB’S3KOBO MOTPIOCH TOAATKOBUM 3B’SI30K MK BUUTEIIEM, Ta
roro yunsmu. HaBith K10 BUKIIaga4d He mignucaBcs Ha Tux camux TikTok-epiB, 1o
1 CTYJICHTH, ajie aKTUBHO KOPUCTYETHCS 1I€I0 TUIATPOPMOIO, BiH OyJie O3HAOMIIEHUI
3 poOOTOI0 JAaHOrO CepBiCy, a Y4YHI JUBUTUMYTbCS Ha BYMTENS 13 JIETKUM
30€HTE)KEHHAM, TOMY IIO BiH 3HA€ MPO iXHIN CBIT, 1 KPOKY€ B HOTY i3 Cy4acHUM

CBITOM.

2. Tpusanicts Bimeo TikTok. Bigeo moxe tpuBatu mo 10 xBwimH, ane 6araTo 3 HHUX
HaBiTh TpUBaIOTh OmmM3bko 1-2 xBuiauH. lle imeanbHO MAXOAWTH IS IIBHJIKOT
KOHIICHTpAIlii yBard, a TakKoX, KOXHOTrO pa3y Ja€ 3MOry HajJallTyBaTH

MOBJICHHEBY JTISUTBHICTH YUHIB.

3.3micTt Bigeo. Benuka HaABHICTH PI3HUX BHUAIB 3MICTY BiI€O, $KI CYTT€BO
BIJIPI3HAIOTHCA Bij Bieo Ha YouTube. Hampukian, € 6arato «nepcoHaibHUX LIOY»
(KoM OJTHA JIIOJIMHA BUKOHYE K1JIbKa POJIEH y CIEHIll) a00 «CTIOKH Ta yeTu» (KOJIH
XTOCh BIJMOBIAAE Ha Bie0o 1HmOro astopa). LI Bigeo MOXyTb OyTH OULIBII
3aXOIUTIOIOUYMMH YW HAaBITh CKIAQAHUMH JJII PO3YMIHHS CTYACHTIB, TOMY IO
HasIBHICTh YacTO CKOPOYEHB,3MIHM TOJIOCY Ta TOHY, a TaKOX Oararo 3BOPOTHHUX 1

30BHIIIHIX [TOCHJIAHb.

4. Pi3HOMaHITHICTb MOBH. BuuTenr Moke BUOpATH, SKUMHA MOBaMH XO0Y€ OTPHUMYBATU
BiJICO peKOMEH/Iallii, 1 I1e HalKkpaiia GyHKIIS 1S THX, XTO BUBYa€ MOBU. Kpim Toro,
MOKHA OOMpaTH pi3HI aHTMMCHKI aKIEHTH, SKI Ha AYMKY BHUKJIajada HaWKparie

nepeaaroTb BUTOHYEHICTH MOBH.

5. [lotenmian meMiB. OCHOBHA CyTh MEMIB IOJISITA€ B TOMY, IO BOHU MOBTOPIOIOTHCS U
BUKOPUCTOBYIOTbCS Juile B mneBHUX KoHTekcraxX. [lorenmian TikTok y upomy
BUIAQJIKY — II€ «3BYKW», SIKI PEaryroThCcs Maixke mig KoxkHUM Bigeo. Li 3Byku (micHi
Yy ayJiOKaHaJdM 3 IHIIMX BIJAE€O) TAaKOXX BUKOPHCTOBYIOTHCS JIMLIE B 3aJaHUX
KOHTEKCTaX, TOMY BUKJIa/1ay MO>KE IIPOBECTH BIIpaBy, KOJU Y4HI NEPIIUMH MTOUYIOTh
3BYK, 1 BIArajaroTh, IpO IO WTUMEThCS y Bifeo. BOHM TakoX MOXyTh Hamucatru

BJIACHUU CIOXKET JUJIS 3BYKY, IKUM BUMTEND IM IIPOJIEMOHCTPYBAB.
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OCHOBHOIO MPUYMHOIO BUKOPUCTAHHSA BIJICO HA 3aHATTSX 1HO3EMHOI MOBH € Te€, IO
Y4HI BC€ OJIHO iX MOCTIMHO MEPeryisialoTh. AJKE MU BXKE€ HE MOKEMO YSBHUTH CBOE
KUTTS 0e3 Bi3yalbHUX Menia, 1 1ie € ¢dakroM. Bimeo, sk mpaBwmiio, mpuBaOIMBiIIe
IPOCTO TOMY, 110 BOHM MOXKYTh PO3MOBICTH O1MIbliIe, HIXK MPOCTO 300paxeHHs. Bigeo
MOXXYTh TIPUHECTH HANOUIBIT aBTEHTHMYHWUU BMICT TPSIMO B pykKd cTyAeHTiB. lle
MOAPYHOK, SKUH HEMOXJIMBO 3aJUIIUTH HEBUBYCHUM, TOMY IO KOXEH (SK
BUKJIaJa4l, TaK 1 CTYJEHTH) MOXE€ OTPUMATH MOXJIMBICTh MOCIyXaTH HAWHOBIIILY

MOBY 3 OyJIb-IKM aKLEHTOM 3 0YJIb-IKO1 TOUKHU CBITY.

Taxum unHOM, TikTok sBIsS€TBCA CydacHHUM I1HCTPYMEHTOM IIOJIO ITIJATOTOBKH
YVYHIB JI0 CHUIKYBaHHS B QHTJIOMOBHOMY CEpPEIOBHII. A BUKJIaIa4yeBi JOMOMArae
BUPIIIATA HU3KY MpoOieM, 30Kpema, MOAO0JaTH HETaTUBHUN BIUIMB MiXKMOBHOI

iHTepdepeH i, Ta MABUIIUTA MOTHBAIIIIO CTYACHTIB 10 BUBUECHHS 1HO3EMHOI MOBH.
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Cognitive-based approaches in Language Teaching

Adanackina Bikropisa IOpiiBHa

oakanaep 1V kypcy ¢hinonoeiunozo gaxyromemy
Pisnencoruu oeporcasnuii cymanimapHuti yHigepcumem
M. Pigne

HaykoBuii KepiBHUK - KAHAWAAT MeJaroriyHuX HayK,

A0oueHT, A.B. ®pigpix

In the landscape of English language education, teachers frequently encounter
persistent challenges that traditional pedagogical approaches struggle to address
effectively. Questions such as “Why is this not working?” and “Why is it so
difficult for students to recall previously taught material?” have become
commonplace in educational settings, highlighting a disconnect between teaching
methods and the natural mechanisms of human learning [3]; [8]. The acquisition
of a second language requires intricate interconnection among various cognitive
processes to perceive language through listening and reading, and to produce it

through written symbols, phonemes, words, and sentences in speech.

The value of implementing cognitive-based approaches in language teaching
stems from an understanding that successful language acquisition depends
primarily on the integrated functioning of cognitive processes [12]. The natural
preconditions for language learning are embedded within cognitive processes that

govern information processing, including perception, attention, memory, and
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metacognition. These cognitive processes do not operate alone but function as a
network that facilitates the complex task of acquiring and using a second

language [6].

Modern language teaching, particularly in English as a foreign language,
requires more than mere transmission of linguistic input. Educators should apply
learning experiences that actively engage the mind, guiding learners through
attention-focused activities, memory-enhancing techniques, and opportunities for
self-regulation. Cognitive-based approaches prioritize not only what is taught but
how information is perceived, processed, and interpreted by learners. By
grounding language teaching in cognitive science, educators can move beyond
intuition-driven instruction and implement targeted, evidence-based strategies
that enhance learner engagement, autonomy, and long-term language

development.
1. Basic Cognitive Mechanisms in Second Language Acquisition

The processes of language perception occur through multisensory channels,
including hearing sounds, seeing symbols, touching objects, and integrating
various sensory experiences [3, 8]. In human cognition, categorical images exist
for objects and concepts, accessed through analogical reasoning by senses that
construct word meaning. For instance, when using the word “apple,” individuals
retrieve their categorical knowledge: some might visualize sweet-tasting or soury
fruit, it might be red, yellow or green. Through these sensory capabilities of the
human brain, speakers can describe objects using descriptive language, and
despite having different categorical memories, conversation participants can
achieve mutual understanding because of prior and common knowledge of the

object.

During second language learning, when learners encounter new linguistic
concepts, they naturally attempt to map these onto existing categorical units

established through their first language [7]. The success of this mapping process
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depends significantly on the degree of familiarity between L1 and L2 words [9].
Where significant differences exist between languages in how they categorize and
represent concepts, learners utilize cognitive processes that previously helped

them acquire knowledge about objects and concepts [5].

Attention, functioning as a limited mental resource, determines what
linguistic input learners process and eventually retain. According to Schmidt’s
(1990) Noticing Hypothesis [12], conscious attention or noticing serves as a
necessary precondition for second language acquisition. Learners cannot acquire
language structures if they do not first notice the input, making attention direction
a critical component of effective language instruction. Contemporary cognitive
models conceptualize attention not as a binary on/off mechanism but as a scalable
resource that can be trained and strategically directed. [6] Learners cannot process
all incoming stimuli simultaneously; therefore, they must prioritize certain

linguistic features over others.

Memory functions as a complex cognitive system comprising interconnected
components: working memory, short-term memory, and long-term memory, each
performing distinct roles at various learning stages. Working memory operates as
a mental workspace where learners actively manipulate information, functioning
as a cognitive notepad that holds information temporarily while processing
occurs. When someone speaks in a foreign language, working memory
permanently deceives sounds while decoding meanings and formulating
responses. However, working memory has significant limitations, a restricted
capacity of approximately 7 items [10] and brief duration, which explains why
students might understand individual words but struggle with complex sentences

when cognitive resources become overloaded.

Short-term memory acts as temporary storage where information remains for
approximately 15-30 seconds after initially noticing. When students face new
vocabulary, it enters short-term memory first. Without active engagement through

repetition, writing, or connection to prior knowledge, information simply fades
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away, explaining why vocabulary encountered minutes earlier vanishes without

deliberate processing activities.

Long-term memory represents the permanent storage system with unlimited
capacity, functioning like a vast library of organized knowledge. However,
storing information in long-term memory does not guarantee easy retrieval;
learners often require appropriate contextual cues to access stored information
effectively. The transfer from working memory to long-term memory requires
strategic instruction that supports encoding processes while managing cognitive

load appropriately.

Metacognition refers to learners’ awareness and regulation of their own
cognitive processes. In second language acquisition, metacognition encompasses
learners’ ability to plan, monitor, and evaluate their language learning strategies
while understanding their individual learning preferences and capabilities [4];
[13]. This self-awareness proves essential for developing learner autonomy,
representing a goal in modern English language pedagogy based on learner-

centered and cognitively informed teaching approaches.

Metacognition typically divides into two interconnected components:
metacognitive knowledge and metacognitive regulation. Metacognitive
knowledge refers to what learners understand about themselves as learners,
including awareness of the tasks they face and strategies available for task
completion. Metacognitive regulation concerns how learners apply this
knowledge through activities such as planning study approaches, monitoring
comprehension during listening or reading activities, and adjusting strategies

when difficulties arise.

2. Practical Implementation of Cognitive Processes in English

Language Teaching

Effective implementation of perceptual engagement requires recognizing
and accommodating diverse learning styles and sensory preferences. Multisensory
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approaches prove particularly effective because they provide multiple ways for
information processing while accommodating individual differences in perceptual
preferences. Teachers can implement Total Physical Response (TPR) activities
that combine visual, auditory, and kinesthetic elements, creating rich learning
experiences that engage multiple cognitive channels at the same time. Dual
Coding Theory [11] supports combining visual and verbal instruction to help

learners encode information more deeply and create stronger memory traces.

Attention management requires systematic implementation of salience
techniques that guide learner focus toward target linguistic features. Visual
emphasis through highlighting, bolding, or enlarging critical language items
increases the likelihood that learners will notice and process important
information. Auditory emphasis through repetition, stress, and intonation
variation during listening tasks helps direct attention to key structural elements.
Task-based activities are proven particularly effective for attention engagement
because they create authentic communication needs that naturally direct attention
toward relevant linguistic forms. When learners are prompted to complete such
tasks, attention flows toward language elements necessary for task completion,
creating optimal conditions for noticing and acquisition. Information-gap
activities, problem-solving tasks, and collaborative projects maintain sustained

attention while providing purposeful contexts for language use.

Memory optimization requires careful management of cognitive load while
implementing strategies that support encoding and retrieval. Chunking techniques
break information into manageable units that respect working memory limitations
while facilitating processing. Spaced repetition schedules review and practice
activities at gradually increasing intervals, supporting long-term retention through
systematic rehearsal. Retrieval practice activities, including low-stakes quizzes,
oral recitation, and active recall exercises, strengthen memory traces while
improving accessibility of stored information. The testing effect demonstrates that
active retrieval of information from memory enhances long-term retention more
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effectively than passive review or repeated exposure. Contextual encoding
strategies help learners create connections between new information and existing
knowledge. When language learning occurs within authentic, personally relevant
contexts, learners develop stronger memory associations that support both

retention and transfer to new situations.

Metacognitive development requires explicit instruction in learning
strategies combined with regular opportunities for reflection and self-evaluation.
Goal-setting activities help learners establish clear, achievable objectives while
developing awareness of their learning priorities. Self-monitoring techniques
teach learners to assess their progress during learning activities, enabling real-
time adjustments and strategy modifications. Strategy instruction should include
explicit teaching of various learning approaches, guided practice in strategy
application, and reflection on strategy effectiveness. Learners benefit from
understanding when and why to use specific strategies, developing flexibility in
strategy selection based on task requirements and personal learning preferences.
Regular reflection activities, including self-assessment checklists and peer
feedback sessions, provide support for metacognitive development by
encouraging learners to analyze their learning processes and outcomes. This
reflective practice helps learners develop greater awareness of their cognitive

processes while building capacity for autonomous learning.
3. Conclusion

Throughout the basic cognitive processes and an overview of how to
facilitate them by techniques, we want to conclude that the involvement of
cognitive processes in English learning acquisition represents a paradigmatic shift
from traditional content-focused instruction toward learner-centered, cognitively
informed pedagogy. Understanding and implementing cognitive principles:
perception, attention, memory, and metacognition can enable educators to create
more efficient and engaging learning experiences that include the natural

mechanisms of human learning.
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The integration of cognitive awareness into language teaching practices
transforms classrooms into dynamic environments where learners actively engage
with linguistic input through multiple cognitive channels while developing

autonomous learning capabilities.

The practical implementation of cognitive principles requires attention to
individual differences, strategic use of attention-directing techniques, careful
management of cognitive load, and explicit development of metacognitive
awareness. Through this comprehensive approach, English language learners
develop not only linguistic competence but also the cognitive skills necessary for

continued language development throughout their lives.

As language education continues evolving, cognitive-based approaches
provide stable, scientifically grounded principles for navigating changes in
technology, methodology, and learner needs. By understanding and applying
cognitive-based approaches, educators contribute to the development of more
effective, humane, and successful language learning experiences that prepare

learners for authentic communication in an interconnected world.
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THE IMPACT OF ONLINE LEARNING ON THE DEVELOPMENT OF
AUTONOMY IN THE LEARNING OF A TARGET LANGUAGE

I'anna Angpomyk,

PiBHEHCHKHII 1epKaBHUN T'YMaHITapHUIA YHIBEPCUTET

The rise of online learning platforms has transformed English language
education, fostering greater learner autonomy. Autonomy in language learning refers
to the learner's ability to take charge of their own learning process, including setting
goals, selecting resources, and self-regulating progress. This article explores how
online learning environments contribute to the development of autonomy among

English language learners.
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The issue of development of autonomy was studied by Holec and Benson
(Benson, 2007; Holec, 1981). The question of the role of online learning in the
formation of autonomy was studied by Benson and Voller, Lai, Reinders (Benson &

Voller, 2014; Lai, 2017; Reinders, 2014).

Learner autonomy is defined as the capacity to control one’s own learning rather
than relying solely on teachers or external structures (Holec, 1981). It encompasses
abilities such as using learning strategies, working independently, and engaging
creatively with language (Littlewood, 1996). Contemporary literature on autonomy
emphasises the ability of students to control the content, pace and methods of their
learning, which is especially relevant in online formats (Benson, 2011). Development
of autonomy is largely dependent on the level of digital literacy of students, as well
as institutional support that can guide the process of autonomous learning (Lai,

2017).

In recent years, online learning has become a fundamental aspect of education
worldwide. It encompasses not only the online environment but also various
computer-based learning platforms, methods, formats and media (Keengwe & Kidd,
2010). The internet enables learners to become critical users of multiple resources
and engage in collaborative learning online, which enhances their ability to manage

and organize their learning independently (Zhong, 2018).

Online learning significantly impacts learner autonomy by providing a flexible,
self-directed learning environment that encourages students to take control of their
educational process. One key aspect is that online learners benefit from a more
convenient self-study environment that allows them to learn at their own pace and
style, access unlimited internet resources, and schedule their learning flexibly
(Reinders, 2014). This flexibility fosters autonomy by enabling learners to make
decisions about their learning content and process, which is less rigid than traditional

instructor-centered education (Serdyukova & Serdyukov, 2013).
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Benson argues that autonomy is not a static achievement, but a developmental
process that occurs under certain conditions (Benson, 2007). While technology can
facilitate autonomous learning and shift the paradigm from passive content
consumption to active engagement, the role of the teacher is crucial in promoting
student autonomy in an online learning environment in an educational institution.
Teachers should provide support and create conditions that will help students become

independent learners in an online learning environment.

Research also indicates that autonomy in online learning enhances motivation
and self-directedness, empowering learners to take responsibility for their learning
outcomes. However, this autonomy can present challenges, as some learners struggle
with the freedom and flexibility, which may lead to distractions and difficulties in

maintaining focus without additional support (Jaggars & Xu, 2016).

In an online setting, a teacher might rely on digital features that provide
opportunities for learners to plan, monitor and reflect on their learning processes,
which supports metacognitive skills essential for autonomy. Digital tools that enable
learners to set goals, track progress, and receive timely feedback empower them to

regulate their learning effectively (Benson & Reinders, 2011).

Empirical studies have further shown that autonomous learning ability directly
influences learning performance in online environments. Key factors such as
technological preparation, goal setting, utilization of learning materials, regulation of
the learning process, and evaluation of learning outcomes are crucial. Deep learning
orientation acts as a mediator, enhancing the positive effects of autonomy on
performance (Ma, 2022). Practices of peer learning, reflection, collaboration, and
self-assessment have proven to be effective in fostering more independent learning

behavior (Serdyukova & Serdyukov, 2013; Reinders, 2014).

The impact of online learning on English language learner autonomy is both
significant and multifaceted, reflecting profound changes in how learners engage with

language acquisition. Online platforms provide learners with unprecedented
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opportunities to increase their motivation and develop essential self-regulation skills
by allowing them to take control over the pace, content, and methods of their
learning. This empowerment fosters a deeper sense of responsibility and
independence, enabling learners to manage their own learning processes more
effectively. As a result, learners become more proactive in seeking resources, setting
goals, and evaluating their progress, which are critical components of autonomous
learning. By fostering learner autonomy through online education, educators can
prepare students to navigate the evolving linguistic demands of a globalized world

with confidence and adaptability.

Cnucox BUKOPHCTAHUX JAKepe

Benson, P. (2007). Autonomy in language teaching and learning. Language Teaching, 40(1),
21-40.

Benson, P. (2011). Teaching and researching autonomy in language learning (2nd ed.).

Routledge.

Benson, P. & Reinders, H. (2011). Beyond the Language Classroom. Basingstoke: Palgrave

Macmillan.

Benson, P., & Voller, P. (2014). Autonomy and independence in language learning.

Autonomy and Independence in Language Learning.
Holec, H. (1981). Autonomy and foreign language learning.

Jaggars, S. S., & Xu, D. (2016). How Do Online Course Design Features Influence Student
Performance? Computers & Education, 95, 270-284.

Keengwe, J., & Kidd, T. T. (2010). Towards best practices in online learning and teaching in
higher education. MERLOT Journal of Online Learning and Teaching, 6(2), 533-541.

Lai, C. (2017). Autonomous language learning with technology: Beyond the classroom.

Bloomsbury Academic.

Littlewood, W. (1996). Autonomy: An anatomy and a framework. System, 24(4), 427-435.

136



Reinders, H. (2014). Personal learning environments for supporting out-of-class language

learning. ELT Forum, 52(4), 14-19.

Serdyukova, N., & Serdyukov, P. (2013). Student Autonomy in Online Learning. /n
Proceedings of the 5th International Conference on Computer Supported Education (CSEDU-
2013), Pages 229-233, 229-233. https://doi.org/10.5220/0004353102290233

Ma, X. (2022). Influence Study of Learners’ Independent Learning Ability on Learning
Performance in Online Learning. International Journal of Emerging Technologies in Learning

GJET), 17(09), pp. 201-213. https://doi.org/10.3991/ijet.v17i09.30925.

Zhong, D. (2018). The evolution of learner autonomy in online environments: A case study in

a New Zealand context. Studies in Self-Access Learning Journal, 9(1), 71-85.

REASONS OF DOING MISTAKES IN WRITING

I'epyk Baaguciaasa
baxanasp 1V kypcy ginonociunoeco axyromemy
Pisnencoxuii deporcasnuii cymanimapnuil ynieepcumem

M. Pigne

HaykoBuii kepiBHHK — KAHIAUIAT NCUXOJOTIYHUX HAYK,

nouent O.€. BepboBKkiHa

To our mind, mistakes are no longer perceived as something bad or inappropriate in
teaching or learning a language and in such a way that should be deleted in any reason.
On the contrary, mistakes have become a necessary component of the educational
process, because they in a great degree develop pupils’ thinking and their creativity.
And even more, there is a special type of linguistic analysis that focuses students’
attention on those mistakes made by them. We define the mistakes in the analysis as

means of identifying, classifying and systematically interpreting inappropriate forms of
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speech activity taken by those students who study a foreign language. That’s why we
can further argue that correcting mistakes is a procedure used both by researchers and
teachers having been involved in collecting forms of the activities of perceiving the
linguistic material having been studied, identifying mistakes, classifying them by types
and reasons, and their different characteristics. In some situations, we can argue that
the mistakes can be performed for different purposes: a) to know how well someone
knows the language; b) to understand how a person learns the language; c) to get
information about the typical difficulties of learning a language. The method of
analysis of language mistakes in the written forms of the activity, performed by pupils,

are useful for developing students’ creativity.

To prove this mind, we can give some examples. In such a way, in the researches of
scientists (Gass & Selinker, 2008) it was proposed the analysis of mistakes made by
pupils whose native language is not English (Japanese, Chinese, Burmese, French,
Czech, Polish, Tagalog, Maori, Malaysian, most of Indian and West African
languages), without comparing them among themselves. So, the scientist analyzed the
sources of mistakes in the process of studying of a foreign language. Also, he identifies

1007 mistakes in the process of writing English texts by 50 Czech pupils.

According to these results, we’ll say that with the aim to develop pupils’ creativity it is
useful to study mistakes in a foreign language. It is important from different points of
view (Raimes, 1999) for pupils of different social groups. Firstly, the mistakes are
important as for pupils so for teachers. Analyzing mistakes, the teacher studies how
students not only make a great progress in learning, but also how they show their
creativity. In this way, one can see that they still need to study, discover and confirm
the strengths and weaknesses of the curriculum. If a teacher understands that it is
difficult to master the language and why the mistakes can be, a pupil will be able to

spend more time in the classroom organizing practical exercises on this or that subject.

Also, the analyses of mistakes can thus provide a significant support of the learning
process of pupils. Secondly, mistakes provide invaluable “live” information according

to the learning process and language proficiency, emphasizing on the methods and
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strategies that pupils use by the way to study a foreign language. Thirdly, the mistakes
will be useful for students in the process of self-development of their creativity and
self-knowledge. The ability to analyze own mistakes, the understanding of their
mistakes and their analysis provide the learning mechanisms for pupils. If
schoolchildren understand that some material is difficult them to learn, they will pay
more attention, do such kind as grammatical inflections, not only by a way of training
but also in the process of natural speech. We should remember that Analysis of pupils’

own 1s not the method of an evaluation — it is a method of help or facilitation.

Understanding both the teacher and the student, typical mistakes and their subsequent
analysis determine the further steps of both a partner of communication in learning
process. Among them there are the main ones: the development of ways to correct
typical mistakes, the preparation of a number of mistakes in a foreign language and
speech tasks for exercising at classes and at home, the choice of choosing a textbook of
a corresponding level of language, the development of strategies for learning the
second language. Some representatives of the Theory of the mistakes’ analysis see the
differences between “language mistakes” and “language flaws”. For example,
scientists (Gefen, 2002) define “a language mistake” as a systematic deviation from the
chosen norm or set of rules. “Language mistakes” allow a pupil to gain new knowledge
of the rules of the language, which is incomplete, perhaps because they were influenced

by the linguistic system of their native language.

Language mistakes can be divided into receptive and productive ones. Receptive
mistakes are those ones arising from misunderstanding of the intentions by the pupil (a
speaker). There are also productive mistakes — those ones that facilitate the expression
of each student. Also, we indicate local and global language mistakes. Local ones do
not interfere with the whole process of communication and they do not prevent general
comprehension of the statement. Global mistakes are, on the one hand, more serious
than local ones, because global mistakes interfere with global social communication
and violate the content of each statement in such a way. Local mistakes have a deal
with the use of different forms of a noun and a verb, with the use of articles,
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prepositions and auxiliary verbs. Global mistakes may also be considered the wrong
order of words in the sentences and apply to all levels of the language system:
phonological, morphological, lexical, and syntactic ones. In turn, language flaws are
random deviations, not fixed to any language system, and, unlike global linguistic
mistakes they are done not systematically and in the same way. Language flaws may
have various evidences and varieties, such as in the form of refusals, distortion of the
heard information, wrong start, the lack of agreement between the subjective and the
predicate types of connections in the long complex sentences. The example of a
language flaw can be the case when a student who knows the difference between “a
man” and “a woman” and when he/she acquainted with pronouns, uses “she” in the
meaning of “a man”. We think, that language flaws have a place in writing and in oral

speech as a result of carelessness, fatigue, unattentiveness and others.

That’s why we have to draw our attention to the fact that it is necessary to distinguish
openly false statements — those ones which are obviously grammatically incorrect, and
hidden false statements, which are grammatically correctly used, but they are
incomprehensible in the context of communication. In addition to the typology of
mistakes, long-term researches organized by us in this area suggest that there are
several main reasons for mistakes in learning a foreign language. The first reason is
interference of a native language, or interlingual translation, which is a negative
influence of a native language. The native language of pupils plays the important role
in learning of a foreign language. The process of translation from the native to a
foreign language is one of the causes of written mistakes. This happens because the
pupil tries to translate the sentences from the native language to the foreign one
literally. This is probably the most common mistake, for example, when we have a

deal with the translation of idioms.

Mistakes in writing having been done under the influence of the native language are
called inter-lingual/intra-lingual. The second reason relates to intramuscular factors of
language development. Intra-lingual mistakes and language development mistakes
depend on the severity of the second language having been studied. The reason for the

140



correction of mistakes can be the terms or the context in which the foreign language is
studied. For example, we mean the situation when a class is with a teacher, teaching
linguistic materials, in a case of studying at school or solving social situations in a case
of learning a foreign language by pupils’ own. In a case of classroom management, a
teacher or a tutor can contribute to the student’s misconception about a foreign
language. Another example is the pupil’s loss of motivation to study because the
materials and/or a style of schoolchildrens’ submission to are not appropriate to each
person, and, as a result, there is a lack of attention to the learning process in general. Of

course, such educational process cannot be creative.

The fourth reason for possible mistakes is the prevalence of communicative strategies,
which involves the conscious use of verbal mechanisms for the expression of the idea
without a particular linguistic form that is inaccessible to each student for some
reasons. So, psychological principles of the developing of creative writing of

schoolchildren are:

1. Simplification: pupils often choose simple examples and design some information
instead of more complex activities, for example, using Present Simple instead of

Present Continuous in English.

2. Generating or preparing creative tasks. Students often choose one form or design
some material in a creative context and transfer it to another context where there is no
need to be used without understanding the components (parts) of phrases or sentences.
Creative language is pleasant for tourists, filled with borrowed phrases, most of which
there are phrases, where some expressions and phrases are grouped from different

points of view, according to different models.

3. Avoidance (syntactical, lexical, phonetic, thematic creative tasks). Some pupils are
difficult to use some structures. As a result, these pupils avoid using these structures
and use simpler ones instead of the first structures. For example, in the lexical structure
“I lost my way”, the pupil avoids the use of the word “way” and says instead of it “I

said I’d lost my road”.
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The example of phonological avoidance is the fear of misunderstanding a word and, as
a result, this pupil is a liar, there is a substitution that “He does not speak the truth”. In
a case of “thematic avoidance” to avoid the main subject the pupil may change the
subject of conversation, pretend that he does not understand it, or just does not answer

at all.

4. False assumptions: many mistakes of pupils can be caused by a false assumption
of a foreign language. For example, some students think that the word “as” is an
indicator of the present day. Therefore, they express themselves in such a way: “He

talks as the teacher”.
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Embracing Innovation in Language Education: Addressing Global Trends and
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Abstract:

In an increasingly interconnected and multilingual world, the role of language

education has never been more critical. Language is not only a means of
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communication but also a carrier of culture, identity, and cognitive development
(Byram, 2021). As educators and researchers, we are called to reconsider and reframe
our pedagogical approaches in light of global transformations, technological
advancements, and evolving learner profiles. This talk will explore the intersection of
innovation, interdisciplinarity, and inclusivity in foreign language education,

drawing on both research evidence and international practice.

Language classrooms today are situated within a broader context marked by
rapid digitalization, migration, and the proliferation of English as a global lingua
franca. However, these changes also present challenges—such as maintaining
linguistic diversity, adapting to varied learner needs, and ensuring equitable access to
resources. Recent studies advocate for pedagogical frameworks that are responsive,
dynamic, and technology-enhanced, especially when catering to the educational

needs of Generation Z and Alpha (Kukulska-Hulme, 2020; Godwin-Jones, 2018).

A key dimension of this transformation is the integration of emerging
technologies such as artificial intelligence, augmented and virtual reality, and
mobile-assisted language learning tools. These tools not only personalize learning
experiences but also enable interactive, multimodal, and culturally immersive
learning environments. For example, Al-driven feedback systems and immersive
simulations are now being incorporated into both formative and summative
assessment practices, providing authentic language use scenarios and supporting

learners' autonomy (Burston, 2015; Viberg et al., 2020).

Yet, technological enhancement must be complemented by a strong
intercultural and critical pedagogy perspective. As Byram (2021) and Guilherme
(2002) suggest, language learning must be about more than grammatical accuracy or
vocabulary breadth—it must involve critical reflection, cultural empathy, and social
responsibility. Intercultural communicative competence (ICC) frameworks serve

as a foundation for equipping learners with the skills to navigate diverse
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sociolinguistic contexts, encouraging openness and ethical engagement across

cultures.

In parallel, there is an increasing need for context-sensitive curriculum design,
especially in multilingual and multicultural classrooms. Approaches rooted in
plurilingualism (Cenoz & Gorter, 2014) and translanguaging (Garcia & Wei, 2014)
emphasize the value of leveraging learners’ entire linguistic repertoires rather than
isolating languages. These approaches challenge the monolingual bias in traditional
education systems and promote inclusive practices that reflect real-life

communication patterns.

Moreover, collaboration between disciplines—such as linguistics, education
technology, psychology, and sociology—ofters fertile ground for rethinking language
education. Interdisciplinary projects can inform the development of adaptive
materials, data-informed teaching strategies, and culturally grounded

pedagogies that reflect both global competencies and local realities.

This conference, bringing together distinguished scholars from Ukraine, Turkey,
Spain, and beyond, exemplifies the kind of cross-border academic dialogue that is
essential for tackling shared educational challenges. Through this collaborative lens,
we can contribute to the development of future-ready, equitable, and quality

foreign language education systems that empower both learners and educators.

In conclusion, the future of language education lies in embracing complexity,
fostering innovation, and strengthening the bridges between theory, practice, and
policy. As we engage in this international dialogue, let us reaffirm our commitment to

linguistic justice, intercultural understanding, and pedagogical transformation.

Keywords:

Language Education, Digital Pedagogy, Intercultural Competence, Al In Education,

Multilingualism, Inclusive Curriculum, Foreign Language Teaching
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IHCUXOJOTI'O-IIEJAT'OI'TYHI OCOBJINBOCTI MOJIOAIINUX
IIKOJISIPIB IIPM BUBYEHHI IHO3EMHOI MOBHU

CeiTinana Kupuiaok
3n00yBau crynens B/o «Marictp» | kypcy Kupuirox C. I1.
HayxoBuii kepiBHUK: 1-p Tie. HayK, mpod. be3xkoposaiina O. B.

PiBHEHCHKHIT 1epKaBHUN T'yMaHITapHUNA YHIBEPCUTET
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BuBueHHs 1HO3€MHOT MOBH Y MOJIOJIIIOMY IIKIJIbHOMY BiIll BIAKPUBAE YUHSAM
HOB1 MOJIMBOCTI JJIsl PO3BUTKY, CIIIJIKYBaHHSI Ta JOCJIJKEHHS BIIACHUX 1HTEPECIB.
VY 1eit nepion MiTH TapHO 3aCBOIOIOTH MOBHHUM MaTtepiai, MIBUAKO 3amaM’ siTOBYIOTh
HOBI CJIOBa, JIETKO BiATBOPIOIOTH IHTOHAIN Ta 3BYKHU. /[y Toro, 100 1€ mporec
OyB cripaB/ii €(hEeKTUBHUM, YIUTEIh Ma€ JOOPE PO3YMITH iX TICHXOJIOTO-TIEAATrOT19HI
ocobsmBocTi. Came 3HaHHS BIKOBUX MOTpPed, OCOOIMBOCTEH MHCIEHHS, €MOIIHHOT
chepu Ta copudHATTS iHdOpMalli gomomarae oOuUpaTH ONTHUMaIbHI METOIH,
CTBOPIOBATH CIIPUATINBE MOBHE CEpEOBUIIE Ta (JOPMYBATH IMO3UTHBHE CTABICHHS

JUTHUHHU 1O BUBUYCHHS MOBH.

[lepion po3BUTKY AMTHHHM, IO CHIBMNAJAE 3 ii mepeOyBaHHSAM y MOYATKOBIM
ko (3 6 10 11 pokiB) HA3UBAETHCS MOJIOAIIUM IIKUIBHUM BiKOM. DOpMyBaHHS
Ta PO3BUTOK ICUXIYHUX MPOIECIB, MOBEAIHKH, 3MiHA MPOBIIHOI AISIILHOCTI, HOBA
coliajibHa poJib Ta 0araTo I1HIIOTO BIIOYBaeThbcsl came 3apa3. [ Buutens
1HO3eMHOT MOBHU TaKl Y4HI - YUCT1 KHHUTH, Y SKI MOXHa JIETKO BHOCUTH HEOOX1THi

3HaHHS Ta HABUYKH, MPOTE BAXKJIUBO 3HATU SKUM YUHOM.
IIpoBigna AiAILHICTD.

Y MonoamomMy MIKUIBHOMY Billl MPOBIJHOKO ISUIBHICTIO CTa€ HaBUalibHA,
pOTE I'pa 3AIMUIIAETHCS BAXKIMBUM MEXaHI3MOM 3aCBO€HHA HOBoro. Came uepe3
HaBYaJIbHY ASJIBHICTH Yy AiTeH (OpMYIOThCS Taki HOBOYTBOPEHHsS, SIK JOBLJIbHA
yBara, BHyTPIIIHIN TUTaH Jii, 3aTHICTh A0 CaMOOIIHKHU Ta pediekcii. Lle cTBoproe

YMOBH OJIA PO3BUTKY CUCTCMHOI'O MHUCJICHHA Td MOBJICHHEBHUX HABUYOK.

Ha ypokax iH03eMHOi MOBH Ba)XKJIMBO BpaxOBYBaTH, IO TMEPEXiJ BiJl irpoBOi
710 HAaBYAJIBHOI JISUTBHOCTI HE € MUTTEBUM. UyJIOBUM PIIIEHHSIM € 1HTErpallisi TpU B
HAaBYAJIBHUN MPOIEC — Yepe3 POJIbOBI CHUTYyaIllli, KOMYHIKATHUBHI, IUIAKTUYHI,
IHTEpaKTUBHI 1TPH, BIpIIi, MicHI, Tomo. ['pa B 1bOMy BiIll HE JHUIIE MIITPUMYE
1HTEepec, a W copwusie TIMOMIOMY 3aCBOEHHIO MOBHOTO Matepiamy. Iloemnanus 3
HAaBYAIHPHUM 3MICTOM 3a0e3ledye MOTHBAIlI0 Ta aKTUBHY yd4acTh yuHiB. [lpwm

IILOMY Tpa 3apajy TPU HE MAXOAWUThH, aJDKE AUTHHA MAE YCBIIOMITIOBATH, 11O Tpa
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Ma€ HaBYaJIbHY METY.
IHam’aTh.

Mooam mKoaspi 3100yBal0Th HOBY HAaBUYKY - JIOBUILHY IaM’sTh. BoHa nae
MOMJIMBICTh CBIJIOMO 3ariaM’sITOBYBAaTH 3HAYHO OLIBIIMNA OOCSAT HABYaJIbHOTO
Mmatepiany. lle mMoOB’s3aHO 3 PO3BUTKOM YCBIJIOMJICHHS — JITH TIOYHMHAIOThH

PO3yMITH METY HaBYAHHS 1 BAXKJIMBICTh 3araM’ ITOBYBaHHS.

AKTHBHO TNpOJOBXKY€ NpPALIOBaTH 1 MHUMOBLJIbHA IaM STh, SIKOI BYMTEIb
1HO3eMHOi MOBH Ma€ OO0OB’SI3KOBO KopucTyBaTtuch. CHIJIKyBaHHA Ha YpOIIi
1HO3€MHOI0O MOBOIO, BUKOPHCTAHHSA MeJia He JIMIIe 3 MaTepiajJoM MIporpamu, a u
J0JIaTKOBOTO 3aiiBUM He Oyne. MuMoOBUIbHA MaM’siTh YyTJIMBAa 0 BCHOTO, IO
BUKIIMKA€ EMOLIMHUNA BIATYK a0o Bi3yalpHUM iHTepec. YUHI TapHO
3amaM’ITOBYIOTh BEJIMKY KUIBKICTH CJIB Ta TpaMaTU4yHI CTPYKTYpH, sIKI TOAA€

BUUTEIb, HaBITh 0€3 MOSACHEHD - IPUPOJIHO Ta HEHAB’ SI3JIUBO.
Mucienns.

MucneHHs: MOJOIINX MIKOJSPIB MepedyBae Ha eTari Mepexoy BiJ HAOUYHO-
JTIAOBOTO 0 HAOYHO-OOPA3HOTO, a 3rOJI0M TEpEeiie J0 CIOBECHO-JIOTIYHOTO. Y
[[bOMY Billi JITH TOTPEOYIOTh KOHKPETHOCTI Ta 0OPa3HOCTI, TOMY aOCTPaKTHI MOBHI1
npaBmia a00 OE3KOHTEKCTHI TpaMaTH4HI KOHCTPYKIIII 3aCBOIOIOTHCS HUMHU BaXkKO.
AKTHUBHO (QOpMYy€eThCS BMIHHS MOPIBHIOBAaTH, KiIacu(IKyBaTH, POOHUTH MPOCTI
BUCHOBKU. MOXHa BBOJUTH 3aBJaHHsI, SIKI MOTPEOYIOTh aHAIITUYHOI POOOTH 3
MOBHHUM MaTepiajioM: 31CTaBieHHs (OpM, MOUTYK 3aKOHOMIPHOCTEN, MOBHI pedycH
Yyl TOpocTi rpamatuyHi irpu. HoBuii marepianm BapTo mojaBaTh uepe3 o0pas,
cuTyalir, npukian abo giro. Hampuknaa, HOBe CIOBO Kpallle BUBUATH HE uepes
nepeksiaa, a yepe3 KapTHHKY, KecT abo peaibHuil npeamer. Lle Biamosigae piBHIO
PO3BUTKY MUCJICHHS TUTHHH W pPOOWTH 3aCBOEHHS MPHUPOJHHUM, 3PO3YMIIHM i

IIKaBUM.
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YBara.

VYBara y MOJIOAIIOMY HIKUIBHOMY BIL JUIIE (POPMYETHCS: CIOCTEPITAETHCS 1l
HECTIWKICTh, HEBEJIUKUNA OOCAT, TPYAHOIII 3 PO3MOIIIOM 1 IepeMUKaHHAM. JliTu
JIETKO BIJIBOJIIKAIOTHCSI, OCOOJMBO KOJM HaBYaJIbHUNM Marepial € CKJIaJHUM abo
HE3pO3yMUIMM. Y TOYaTKOBIM IIKOJII MepeBa)kae MUMOBUIbHA yBara, TOOTO HITH

KOHIIEHTPYIOThCS HAa TOMY, 1110 I[IKaBe, €eMOLIIMHO sICKpaBe ado pyXJIMBeE.

[TocTynoBo, y mporieci HaB4aHHS, (OPMY€ETHCS TOBIIbHA yBara. Y 4Hi BU4aThCS
CB1JIOMO 30CE€peIHKYBaTUCS, JIISTH 32 IHCTPYKIIEI BUUTENS, & 3r0JIOM 1 CAMOCTIMHO
KepyBaTH CBOEIO JisUTbHICTIO. Ha ypokax iHO3eMHOI MOBH BYHTE]Ib Ma€ aKTHBHO
3MIHIOBAaTH BHJIM JISUIBHOCTI, YEPTYIOYH MOBJICHHEBI 3aBJaHHS 3 I'paMH, ITICHSIMH,
pyXaHkamu, Bi3yanizaii€ro koxkHi 7-10 xBunmuH. PO3BHUTOK JOBUIHHOI yBaru y
mpolieci HaBYaHHS 1HO3EMHOI MOBH CIIPUSE€ KpalIlOMy 3aCBOEHHIO Marepiaiy,
OCKITTBKHM JIITU BYaThCA 30CEPEHKYBATHCS Ha 3aBIaHHAX, [0 MIABUIIYE iXHIO

HABYAJIbHY YCIIITHICTb.
MosJieHHS.

MoBjeHHSl Yy MOJIOAIIOMY IIKUIBHOMY BIlll 11I€ aKTUBHO (DOPMYETHCSI HABITH
pimHOtO MoOBoro. lleit mepiol BBaXXA€TbCS CEHCUTUBHUM JUISI  PO3BUTKY
dboHEMATUYHOTO CIYXY, apTUKYJIALINHOI 0a3u Ta MOBJICHHEBUX HAaBUYOK 3arajioM.
JliTu MaroTh BHCOKY 3JaTHICTh JI0 HACHIJyBaHHS, TOOTO JErKO IMITYHOTh HOBI
3BYKH, PUTM, TEMIT MOBJICHHS, IHTOHAIIIHI CTPYKTYypH. LI mpupogHa CXWIBHICTB
7A€ MOJKJIMBICTH IIBHJKO OIAHOBYBaTH 0a30Bi €JIEMEHTH 1HO3EMHOI MOBH 4epe3
CIIyXOBE CIPUUHATTS ¥ MOBTOpeHHs. DOpMyBaHHS MPABUILHOI BUMOBU B I[bOMY
BII[l TEX MOYMHATHU JIETLIE: JIITU I11€ HE MAIOTh CTIMKO 3aKPIIJIEHUX MOBJIECHHEBUX
mabJIoOHIB, a iX amapaTr apTUKYJALIl JOCTaTHRO THYYKUW Ui afanTalli 10 HOBUX
3ByKiB. EQekTuBHMMU OyIyTh BIpaBH, 110 0a3ylOTbCSd HA €MOLINHO 3HAYYLIOMY
MaTepiani: MICHAX, pUMIBKax, Jlajgorax 13 MEepCOHaKaMH, SIKI CTUMYJIOIOTh
MOBJICHHEBY aKTHBHICTh Ta CIIOHYKAalOTh JITE€H J0 HaciaiayBaHHS O€3 THCKYy Ta

CTpaxy MOMUJIKH.
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Emouiiina cgepa.

EmouiitHa cdepa MOJOAMIMX MIKOJSAPIB € HAA3BHYAWHO YYTJIMBOK Ta BOJHOYAC
Bpa3IuBOIO. YUHI FOCTPO pearyrTh Ha OLIHKY, IMOXBaly, MATPUMKY YW HAaBHaKU
ocyn 1 Oaiayxicth. [HO3eMHA MOBa, Ha BIIMIHY Bij 0araTbOx 1HIIMX MPEIMETIB,
HampsMy TOB’si3aHa 3 €MOULIWHHUM 3aJy4yeHHsIM, 00 BHMBYA€THCS 4Yepe3 1HTOHAIIII,
EMOIIIiHI CUTYaIlil, J1aJIOTH, TICHI, TOOTO 3aCO0H, 110 BUKIIUKAIOTh KUBY PEAKIIIO.
SKImo ypoK HAacHYEHUN MO3UTUBHUMHU BpPAXKEHHSIMH, TyMOpPOM, MY3HKOIO,
€JIEMEHTaMU I'pH, TO YUEHb BIIUYBa€ padiCTh BiJ IMPOLECY, L0 CTUMYJIIOE€ OaKaHHS

IPOJIOBXKYBATH.

EmorriliHa 3ady4eHICTh TAaKOXK CIPHUSE KpamoMmy 3amam’sITOBYBaHHIO: KOJH
HOBA JIEKCHKA YM T'paMAaTHYHI KOHCTPYKIli BUKIUKAIOTh y AUTHUHU I1KaBICTh a0o
3aXOIUICHHS, BOHM JIeTHIE€ OCialoTh y mam ati. CTBOPEHHSA TMCHUXOJOTIYHO
0e3MeyHOro MPOCTOPY J03BOJISIE TIOIOJIATH TPUBOTY TEepe MOMIIIKAMH, IITH 0X04e

TOBOPATH 1HO3EMHOIO, SKIIO HE 0OSATHCS.

OTxe, MOJOAIINY MIKUIbHUNM BIK € CEHCUTUBHUM MEPIOJAOM JJISi PO3BUTKY
MOBJICHHS, MUCJICHHS, IIaM STi, yBaru Ta €MOIIHHOI cdepu, I0 CTBOPIOE
COPUATIUBI YMOBH JJISi BUBYEHHS 1HO3€MHOI MOBH. YCITIITHE HaBYAaHHS MOXKIIMBE
JMIIE 32 YMOBU BPaxyBaHHS BIKOBUX OCOOJMBOCTEH Y4HIB: MUMOBLIbHA TaM’sITh
nae 3Mory e(eKTUBHO 3aCBOIOBATH JICKCHKY I TpaMaTUKy 4epes3 irpH, MiCHI, BipIli;
yBara JITE€d 1€ HECTIHKa, TOX MOTpeOdye KOPOTKUX, YITKO CTPYKTYpPOBAaHHX 1

pPI3HOMaHITHHUX 3aB/laHb.

[IpoBigHa AIATBHICTH MOCTYIIOBO MEPEXOJUTH BiJl I'POBOi A0 HABYAJbHOI,
OJIHAK ITPOBI METOAM 3aJTUIIAIOTHCS BAXJIMBOIO CKJIQJOBOI YPOKY IS
NIITPUMAHHS 1HTEpecy Ta MOTHBaIlii. MOBJIEHHEBI HaBUYKU (POPMYIOTHCS Y
MOJIOJIIIMX IIKOJISIPIB HAA3BUYAMHO aKTHUBHO: JITH MarOTh J00py IMITaIliiiHy
31aTHICTh, JIETKO CIIPUMMAIOThH 1 BIATBOPIOIOTH 1HTOHAIIT Ta 3BYKH 1HO3EMHO1 MOBH.
[Ipy npoMy BaxkiIMBa IMO3UTHBHA €MOIlIifHAa aTMocdepa Ha ypoir, MiATPUMKA

BUUTENSI Ta 3aJIy4YEHHS Y4YHIB 0 KOMYHIKaTUBHHUX CHUTYyalliii, sIKI JOIOMararTh
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mogoJaTu Crpax IOMHIIOK, HiI[BI/IH_II/ITI/I BIICBHEHICTH Y BJIaCHHUX CHJIAX 1 CTBOPHUTH

YMOBH JIJIs1 IPUPOTHOTO PO3BUTKY 1HIIIOMOBHOTO MOBJICHHS.
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CTYJZIEHT 5 KypCy,

PiBHEHCHKMIT 1ep)KaBHUM TYMaHITapHUMA YHIBEPCUTET

Ouabra beskopoBaiina

JIOKTOP TeJaroriyHuX HayK, mpodecop,

3aBiyBau Kadeapu Teopii 1 MPaKTHUKHA IHO3EMHUX MOB Ta METOJIUKH BUKJIaaHHS

PiBHEHCHKMI 1ep)KaBHUM TYMaHITapHUMA YHIBEPCUTET

B cydyacnomy enoxy rio6ai3arii y BIZIHOCHHAX MIX JFOJbMHA MOKE BTpayaTHCS
OJM3BKICTh. 30CEepeAMBIINCh, Ha €001 JIIOJU MOXYTh 4YacTo 3a0yBaTh OJIHUH IIPO
onHOro. Binm BTpaTu cripaB)KHIX BIIHOCHH IO-COOJMBOMY MOXYThb CTPaKIaTH y4HI
CTapIIoi IIKOJW, fKI B I[IbOMY BIIll caamMe IEpeXKUBAIOTh mepiod (popmyBaHHS
1IEHTUYHOCTI Ta BIMBAaHHS B CYCHUILCTBO. llemaroram BapToO NIyKaTH IMIISAXU SK
MOKHa MaKCHMaJbHO 3MEHIIWTH HETATUBHUN BIUIMB I[LbOTO HA OCBITHINA MpOIIEC,

30epirmiu, Mpu IIbOMY BHCOKY €(DEeKTUBHICTh Y HABYaHHI.

Hinmro 1miei poOOTH € IOCTIAUTH SK OCOOMCTICHO-OPIEHTOBAHUHN MIAXiA 10
HaBYaHHS B CTApIIil MIKOJI MOXKE IMOTEHIIMHO BIUIMHYTH Ha MOKPAIICHHS MPOIeCy

dhopMyBaHHS aHTJIOMOBHOT KOMYHIKaTUBHOI KOMIIETEHIII1 YUHIB.

KomyHikaTrBHAa KOMITETEHIlISI — 11€¢ HAaBUYKH, 3HAHHS Ta YMIHHS, SIK1 MOTPiOH1
JUTSL YCITOMIIEHHST Yy>KHX Ta MPOAYKYBaHHS CBOIX MPOTrpaM MOBJIEHHEBOI TTOBEIHKH,

K1 BIAMIOBIAI0TH cepaM, cuTyalisM Ta 1M cnikyBanHs (Fedorenko, 2005).

Came nonsTts Oepe cBiii mouatok 31 CIA, ne B 60-Xx pokax BOHO MOYajo
BXKUBATUCh Yy KOHTEKCTI JissIbHICHOTO HaBuaHHs (performance-based education).
Metoro Toro HaBuaHHsS Oyja MIATOTOBKA CIHEIHANICTIB, sKI Moriau O OyTH

KOHKYPEHTOCIPOMOKHUMH Ha puHKY mpani (Fedorenko, 2005).

Jlesiki HayKOBIIl PO3PI3HSAIOTH MOHSTTS «KOMIIETEHIIIS) Ta «KOMIETEHTHICTHY.

KoMyHikaTBHa KOMIETEHI[I B OCBITI PO3IJISHAETHCA SIK 3JaTHICTH OCOOH
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e(peKTUBHO B3AEMOISATH B PI3HUX MOBJIEHHEBUX CHTYyallisX. li OCHOBOIO €
KOMIIETEHIII1 — 3HAHHS, YMIHHS Ta JOCBiA, IO (OPMYIOTHCS B MPOIIECI HABUAHHS.
KoMIieTeHTHICTh TIPOSBISIETHCS Y 3MAaTHOCTI 3aCTOCOBYBAaTH Il KOMIIETEHINT Ha
MPaKTUIll. 30Kpema, aHTJIOMOBHAa KOMYHIKaTHMBHA KOMIICTCHINSI Tiepenbadae
TOTOBHICTh A0 CHIJKYBaHHS aHTJINHCHKOIO MOBOIO Ha OCHOBI HaOyTHUX 3HaHb 1
nocBimy. Takum 4MHOM, came KOMIMETEHLIl (OpMYIOTh HIATPYHTS IJISI PO3BHUTKY

YCIIIIIHOI MOBJIEHHEBOT B3aemoii (Senchenko, 2014).
VY wiit po6oTi yBary 0yjie 30cepekeHo caMme Ha KOMYHIKaTHBHINA KOMITETEHITII.
CTpyKTypa KOMyHIKaTUBHOI KOMITETEHIIIi CTApPIIOKJIACHUKIB Ma€ TaKi YAHHHUKU:

a) MOBJICHHEBA KOMIIETEHIIis, sika 0a3yeThCsl HA YOTHUPHOX BUJIAX KOMITCTEHIIIN:

ayiloBaHH1, TOBOPiIHHI, YUTAHHI Ta MTUCHMI.
0) MOBHA KOMITETCHIIISI, sSIKa BKIIOYA€ MOBHI 3HaHHS Ta HEOOXiTHI HABHYKH.

B) JUCKYpCHBHA KOMIICTCHI[ISI, IO O3HA4a€ BMIHHS JIOTIYHO 3 €IHYBaTH

peYeHHS 3aJ1J1s1 CTBOPEHHS 3B’ I3HUX B1JIPI3KiB MOBJICHHS.

T') COIIIOKYJILTYPHA Ta COLIOJIHIBICTUYHA KOMIIETECHIIIS, 10 € ChOPMOBAHICTIO B
YYHIB IIJIICHOT CUCTEMH YSIBJICHb MPO HAIIOHATBHO-KYJIBTYPHI OCOOJIMBOCTI KpaiHH,
[0 J1a€ MOKJIMBICTHh HajJaBaTH MOBHIM OJMHHII TOM K€ CEHC, 110 M HOCIHi MOBH 1

MaTH JOCKOHAITy KOMYHIKaIIll0 y TaKHil crocio.

r) CTpaTCFi‘IHa KOMHCTCHHiH, 10 O3HadYa€ HaBHYKa 3HAXOAUTHU pGSYJ'IBTaTI/IBHi

cTparterii ayis peanizailii komyHikaTuBHHX cutyanii (Fedorenko, 2005).

dopMyBaHHSI KOMYHIKATUBHOI KOMIIETEHTHOCT1 CTAPIIOKIACHUKIB 3aJI€XKUTh BiJl
KOMIUICKCY AUJAAKTUYHUX YMOB, CE€pell SKUX KIIOYOBUMU € BpaxyBaHHS BIKOBHX
OCOOJIMBOCTEM  y4YHIB, CHPUSATIMBE  COIllaJlbHE  CEpPEJOBHINE, IeJaroriuyHa
MalCTEpHICTh YYUTENIB, MOTHUBAIllA [0 BHUBYCHHS MOBH Ta BHKOPHUCTAHHS

METOJMYHUX MaTepiaiiB 1 MPUHUOMIB aKTHUBI3aAIlll HABUAJIBHOI JiSJIbHOCTI. BaxnuBy
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POJIb TAKOX BIAITpa€ CTBOPEHHS TUTIOBUX KOMYHIKATUBHUX CUTYaIllll y HABYAJIbHOMY

nporeci. (Fedorenko, 2005).

®opMyBaHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI MO>KHA 3[1HCHIOBATH Yepe3
OMpAIfOBaHHS aBTCHTUYHHUX JHCKYpPCIiB, IO BigoOpa)karoThb MOBHI Ta KYJBTYpHI
0CcOONMMBOCTI KpaiHu. JIMCKypcHM MarTh BIANOBIIATH CHUTYAIlsM, Y SKHX YYHI
MOTEHINIHHO CHiIKyBaTUMyThes. [Iporiec Bkio4ae Tpu eramu: O3HAWOMIICHHS 3
MaTepiaioM 1 HOTO METOI, TPEHYBaHHS 3 MOBHHUMH CTPYKTYpaMu Ta MPAKTUKY
cninkyBaHHsA. EQEeKTUBHICTD MIABUIIY€ETHCS 32 YMOB BUKOPUCTAHHS ay/110B13yaIbHUX

MaTepiaiiB 1 3aHypeHHs Y peanbHl KomyHikaTtuBHi cutyartli. (Fedorenko, 2005).

Bapro miakpecautu, 1mo Ha ¢GOpMyBaHHSI KOMYHIKATUBHOI KOMIIETEHIIIT
BEJIMKUI BIUIMB MalOTh KOHKPETHI BHYTPIIIHI Ta 30BHIIIHI (akTopu. BHyTpimHi
dakropu — 1ne cdepa MoTuBalii, BHYTPIIIHS TMO3UIIS JIFOJAWUHHU, PO3BUTOK 1
(dhopMyBaHHS BJIACHOTO «s» Ta BIAYYTTS OCOOMCTICTIO 1IGHTHUYHOCTI. 30BHIIIHIMU €
Taki (hakTOpHu, SK CYCIUIBCTBO, J€ BUKOPHUCTOBYIOTHCS TE€BHA MOBa, COIlialibHA
CTPYKTypa CYCIUILCTBA, BIKOBA PI3HUIIS MK MOBIISIMH, iX CTaTyC y COIlyMi, piBEHb
OCBITH, pIBEHb KyJbTYypH, MICIIE TPOKMUBAHHSI, BIAMIHHICTD Yy MOBJICHHEBIN

MOBEIIHIII, SIKa 3aJICKUTH BT KoMyHiKaTuBHUX cutyaiiit (Fedorenko, 2005).

Baytpimni dakropu (popmyBaHHS KOMYHIKATUBHOI KOMIIETEHIII y CTapIiiii
IIKOJII € TT0-0COOJIMBOMY Ba)KJIMBHUMHU, aJ)K€ B YUHIB TAKOTO BIKYy came BiOYyBa€eThCs
dbopMyBaHHS Ta CTaHOBJICHHS BiacHOi imeHTudHOCTi (Skrypnychenko, 2001, p. 179).
Takox myke akTyaJlbHUM € JJIs CTapIIOKJIACHUKIB 30BHIMIHI (PaKTOPH, apKe iX BIK
TaKOXK XapaKTEPU3YEThCS MOIIYKOM CBOTO MICIl B colliyMi. B3arami, ocHOBHOIO
OCOOJIMBICTIO YYHIB CTapiioi IIKOJIM € TOTpeda 3asBUTH BHYTPIIIHIO TTO3HIIIO
JIOPOCIIOT0, 3HAUTH TPOdeECito, 3p0o3yMiTH cebe, K WIeHa CyCHiIbCTBa, CHOpMyBaTH
CBITOIJISI] Ta 3pOOUTH CBIM BUOIp 1100 CBOro xkuTTeBoro nuisixy (Skrypnychenko,

2001, p. 179).

Posrnsgatoun cam mporiec popMyBaHHS 1ICHTUYHOCTI, MOKHA BUOKPEMHUTH Taki

HOro 4YOTHpPH BapiaHTU: HEBH3HAYEHY, a00 «aAu(]y3HY» I1IEHTUYHICTH, HaIepen
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3YMOBJICHY 1JICHTHYHICTh, 1ICHTHYHICTh MPOO pojiel Ta peanizoBaHy, ad0 «3puLIy»
imenTuyHIicTh. Came 3piia  1ACHTHUYHICTh, MO0 O3HA4Ya€ JOBIPYy JO CBITY,
CaMOCTINHICTh, KOMIETEHTHICTh Ta IHIIIATHBHICTh, JA€ 3MOTY CTapIIOKIACHUKOBI
peamizyBaTH T€ 3aBJaHHS, SKE I[IOCTaBICHE CYCHIJIHLCTBOM TMepe]] HUM —

CaMOBHU3HAYUTHUCh Ta CTBOPUTH CBiHl Tutan xkuTTs (Skrypnychenko, 2001, p. 179).

JIOCSATHYTH 1OTO y HABYAJIBHOMY IPOIECI MOXKE JOTMOMOITH OCOOHCTICHO-
opieHToBanuii miaxig. Came BIH Mae chpaBy 13 BHYTPIIIHIME (DakTOopaMu
dbopMyBaHHS KOMYHIKATHBHOI KOMIIETEHIII, TAKUMH, SIK PO3BUTOK 1 (HhOpMyBaHHS

BJIACHOTO «sD» Ta BIMUYTTA OCOOUCTICTIO 1ICHTUYHOCTI.

OcoOHUCTICHO-OPIEHTOBAHUM MIAXIJ — 1€ 1HCTPYMEHTapii METOJUK, B OCHOBI
SKOTO JIGKUTHh CYKYIHICTh BHXIJIHUX KOHIICTITYaJIbHUX YSIBICHb MPO CBIT, IIJTLOBUX
YCTAaHOBOK, ICHXOJIOTO-TEXHOJIOTIYHUX Ta METOJMKOIICUXOIarHOCTUYHUX 3aco0iB,
AK1 3a0€3Meuy0Th TIUOIIE IUTICHE PO3YMIHHS, Mi3HAHHS OCOOMCTOCTI JIIOJMHU 1 Ha
OCHOBI IILOTO — TAPMOHIHUH 11 PO3BUTOK B YMOBaX 1CHYIOYOi OCBITHBOI cuctemu. Lle
M1IX1/1 3aCHOBAHUYM HA MPUHITUII BIAMIHHOCTI 3MICTY 1 (POPMHU HABYATHHO-BUXOBHOTO
nporecy. BiH Haromomrye Ha HEOOXITHOCTI JOOPO3HWIMBOIO Ta T'yMaHHOTO

BIJTHOILICHHS 10 y4HS, BpaxyBaHHs Moro 37410HocTei Ta inTepecis (Shapran, 2016).

OcoOHUCTICHO-OPIEHTOBAHMM MiAX11 3aCHOBAaHMM Ha 171€l, 0 KOXKEH Y4YeHb — I11e
yHIKaJIbHa OCOOMCTICTh fKa Ma€ BIIACHI MOTPEOH, 3M10HOCTI, 1HTEpECH Ta CTWIb
HaByaHHs (Shykun, 2024). 3a yMOBU TpaBHJIBHOTO CTaBJIEHHS JO0 YYHIB B yMOBax
OCOOUCTICHO-OPIEHTOBAHOTO TMIIXOAy, B HHUX PO3BHBAIOTHCS TaKi PHUCH: BMIHHS
pobutn camocTiiiHMIl BHUOIp, 3aTHICTb aHANI3yBaTH Ta OO0 €KTUBHO OIIHIOBATH
OCOOUCTI TMEPEeMOTH Ta MOPa3KH, MOIIYKA BIACHOTO MOKJIWKAHHS, BiJIMOBIIAILHICTh
ta TBOopuicTh (Chepel, 2022). OcHOBHAa MeTa OCOOUCTICHO-OPIEHTOBAHOTO MIIXOIY €
CTBOPCHHSI HABYAJIBHOTO CEPEJOBHINA, SKE ITO3UTHBHO BIUIMBAE HAa OCOOWUCTHN

PO3BUTOK KOXHOTO y4YHS 1 BpaXxoBy€ HOro ocoOUCTI moTpedu, 310HOCTI Ta iHTEepecU

(Shykun, 2024).

[Tizxin Mae Tpu CKIA0BI: pO3YMiHHSI, MPUWHSATTS Ta BU3HAHHS.
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Po3yMiHHS 30cepeKy€eThCs HA BHYTPIINIHBOMY CBIT1 y4YHSA. 32 BHCOKOTO PiBHSA
HaBIIOBAHOCTI, YY€HbB JICTKO IIaCThCS BIUTMBY, OyJie HECTIHKUM 10 HAJA3BHYAMHUX
CUTYyaIliii Ta eMOI[IWHUX TPOsABIB. TakMM Y4YHSM XapaKTE€pHI ICTEpUYHI MPOSIBU Ta

cTaH aeKTy.

[TpwitHATTST — 1I¢ aOCONIOTHO IO3WTHUBHE CTaBICHHS 10 OyAb-IKHX IPOSBIB
XapakTepy yuHs. TakoX CIoJIM BITHOCUTHCS ¥ YIIEBHEHICTh B TOMY, IO CYCHIJIbCTBO
npuiiMe ydHd 3 yciMa HOTO HEIOoJIKaMH Ta OCOOJMBOCTSAMHU. BaxknuBo paru
3pO3YMITH YUHEBI, 10 BiH MOke OyTH co0010. To/11 BIH MATUME CHJIM 3MIHIOBATH CBO1

ci1a0Ki CTOPOHH.

BuszHanHs — mepiof, KoM 0 YYHA TPUXOIUTH YCBIAOMIICHHS OCOOHCTOT
iHauBIyanbHOCTI. CTapHIOKIACHUK MOXeE OyTH CO0OI0 13 MOBHHM MPUHHATTAM 3
O0oky mopocnux. Crapiii MOXYTh HE IMOTOJKYBATHCh 13 JIGSIKUMH HOTO TOTJISIaMH,
ajie BOHU BIpSATh B MOr0 CaMOBIOCKOHAJIEHHS. TOOTO Mij Yac I[bOTO €Tamy MO>KHa
MaTH 1HIIYy TOYKY 30py IIOAO MEBHUX pEUeH, ajie HEe BapTO 3aCy/KyBaTH Y4HS 3a

rioro nepexonanus (Chepel, 2022).
Oco0OuCTICHO-OPIEHTOBAHUM IMI/IX1]T MA€ TaKl IPUHIIUAIIH:

a) CryneHT-LIIeHTpU3M. YBara 30Cepe/UKYEThCSl Ha YYHEBI, SIK HAa OCHOBHIM
¢irypi HaBYaJIbHOrO Mpouecy. BuuTenl MarOTh CTBOPUTH CEPEAOBHILE, B SKOMY
y4eHb aKTUBHO Oepe y4acThb B HAaBYAJIbHOMY IIpOLIECi, J€ iX I1HILIATUBHICTh Ta

CaMOCTIMHICTb MIATPUMYIOTHCS.

6) IlinTpumka wmoTuBalii. Buurten HamararoTbCsi CHPUATH 3MIITHEHHIO
BHYTpIIIHbOI MOTHUBaIli yuHIB. lle peanizyeTbcsi 3a JIOMOMOIOK MOJICIOBAHHS
CUTyalllii HaBYaHHS, SK1 IIKaBl y4HsIM, OO BIAMOBIJAIOTH iX 1HTEpecam 1 J€ BOHU

MOKYTb B1JICT€KYBaTH IIPOrPEC CBOIX JOCATHEHb.

B) Pednekcis Ta caMOpO3BUTOK. YUHIB 3a0XOUYIOTh JO CaMOAHalli3y BJIACHOIO
HaBUAJILHOTO TMPOIECY, PO3AYMIB HaJ CBOIMU MEepeMoramMu Ta IOpa3KaMu, IO

MO3UTHBHO BIIMBA€ Ha (POPMYBAHHS CAaMOPETYJIALIi Ta CaMOCBIJIOMOCTI.
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r) ComiansHa B3aeMoisi. HaBuanbHUII TIpoliec BapTO OPTaHi30BYBaTH y TaKUi
croci6, 1mo0 JaBaTH MOXJIMBICTH YYHSIM B3a€MOJISITH MK COOOIO Ta 3 YUHTEIISIMH.
[lromy MoOke crpusitu poOOTa B TPyIi, pPOILOBI IrpH, nuckycii, tomo (Shykun,

2024).

VY peamizanii 0COOMCTICHO-OPIEHTOBAHOIO MIAXOAY KIIOYOBY pOJIb BIAIrpae
BUHTENb, IKUIl BUCTYTIAE SIK (ACHITITATOp HABYaHHS. Moro 3aBnaHHAM € GOpMyBaHHS
BHYTPIIIHHOI MOTHBAI YYHIB NUISIXOM 3allyd4€HHSI 1X IHTEPECIB 10 HABYAIBHOTO
mpoliecy, HaJlaHHS MOKIIMBOCTI BUOOPY TeM 4u (hOpM IMPOEKTHOI TISITHHOCTI, a TAKOXK
3a0€3MeUYeHHs] TTO3UTUBHOTO 3BOPOTHOTO 3B’53Ky. BunTens Mae BOJIOAITH BHUCOKUM
PIBHEM KOMYHIKaTUBHOI KOMIETEHTHOCTI, OYTH BIAKPUTUM JI0 A1aJIOTy, BpaXOBYBaTH

1HAMBIAYaIbHI 0OCOOIMBOCTI YUHIB, CIPHUSTH CTBOPEHHIO aTMOc(epu A0BIpH B KiIacl.

OcoOuCTICHO-OpIEHTOBAaHE HABYaHHS Tiependadae aKTUBHE BHUKOPUCTAHHS
IHTEpAaKTUBHUX METOMIB (IUCKYCIi, TPOEKTIB, POJILOBUX Irop, nedariB), M0
CIPHUSIOTh PO3BUTKY CAaMOCTIHHOCTI, KPUTHYHOTO MHCJICHHS Ta KOMYHIKQTHBHHX
HaBHYOK. BaxnmBoro € W pojp BUMTENS y 3AIMCHEHHI JIarHOCTHKH Ta ajamnTariii
HABYAIHHOTO TPOLIECY J0 1HAMBIAyAIbHUX MOTPeO Y4YHIB, a TAKOXX PO3BUTOK y HHUX
HaBUYOK camopeduekcii. Ilemaror wmae TOCTIHHO BIOCKOHATIOBATH BJIACHY
npodeciiiHy KOMIIETEHTHICTh, 30KpeMa B KOHTEKCTI HU(POBUX TEXHOJOTIH Ta

IHHOBaIIMHNX MeTOAMK HaB4daHHs (Shykun, 2024).

Texnonoris HaB4aHHS y cmiBmpari (cooperative learning) € edexTuBHUM
MIPUKJIAJ0M OCOOMCTICHO-OPIEHTOBAHOTO MiaXoay. BoHa nepenbayae poOOTy yUHIB y
Majux Tpylax, J¢ KO)KCH BUKOHYE 1HIMBIIyalbHE 3aBJAaHHS BIJIIMOBIIHO JI0 PiBHS
MiTOTOBKH, aJie BOJHOYAC HECE BIAMOBINAIBHICTD 3a 3arajJbHUN PE3yIbTaT KOMAH/IH.
Taka ¢opma B3aemoii po3BUBa€ HABUUYKH CITUIKYBAaHHS, BiAMOBINAIBHICTh, CIPHUSE

NO3UTHBHIN MOTHBAIIIl Ta CTBOPIOE aTMOC(hEPY MIATPUMKH.

[lpuknagom € MOBHI BHOpaBH, 30kpema spelling-3aBgaHHs: SKIIO B
IHIUBITyaTbHIN MOJIET OILIHIOETHCS JIUIIE BIACHUH pe3yJbTaT, TO y KOOMEpaTUBHIN

YY4aCHUKH OTPUMYIOTh OOHycH 3a ycmixu iHmuMX. Lle cTumymioe B3aeMoniio Ta
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CHUIbHY 3alliKaBlEHICTh y pe3yibTari. g e(QeKTUBHOCTI METOqy BaKIMBO
3a0€3MeYUTH TICUXOJIOTIYHY CYMICHICTh YYACHUKIB, YITKUN PO3MOJLI POJIEH 1 CIIIbHY

METY.

3aranoMm, JOCHIJKEHHS Ja€ TMIJCTaBU MPUIYCKaTH, 10 3aCTOCYBaHHS
OCOOHCTICHO-OPIEHTOBAHOTO MIAXOJAYy Y BHKIAQJaHHI 1HO3EMHHUX MOB MOXE
MO3WUTHBHO BIUIMBATH Ha (JOPMYBaHHS MOBHUX KOMIETEHI[IA YUHIB CTAPIIOL IIKOJH.
IcHye WMOBIpPHICTD, IO B YMOBaX BUKOPHCTAHHS 1HIWBINyali30BaHUX HaBYAIbHHX
IUTaHIB, aJaTOBAaHUX JI0 TOTPEO, PIBHS MIATOTOBKY Ta IHTEPECIB KOKHOTO 3/100yBayda
OCBITH, MOXXHa JOCSIITH OLIbIT e(EeKTUBHOIO 3aCBOEHHS MOBHOIO MaTepiamy.
[ToTeHIIMHUM pe3yJbTaTOM TaKOI'0 MIJAXOAY MOXKE CTaTH IIJBHINCHHS PIBHS
KOMYHIKaTUBHOI KOMIIETEHTHOCTI, 3pOCTaHHS BIEBHEHOCTI Y MOBJICHHEBII B3aeMO/Iii,
a TaKOXX TIIMOIIIe PO3yMiHHS MOBHUX CTPYKTYP Ta PO3IITUPEHHS JIIHTBOKPATHO3ZHABYHX
3HaHb. [lojanblnl JOCHIJDKEHHS Yy LbOMY HampsMl MOXYTh MIATBEPIUTH
€(EeKTUBHICTh 3a3HAYEHOI METOAMKUA y TMOPIBHAHHI 3 TPaauLIMHUMH (popMaMu

HaBYaHHA.
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HAyKOBUH KEePIBHUK A-p.nej.Hayk npod. beskoponaitna O. B.

PiBHEHCHKMII 1epKaBHUI T'YMaHITapHUIA YHIBEPCUTET

[aTerpoBaHe HaBYaHHS aHIJIIACHKOI MOBH B IIOYaTKOBHX Kjacax BIJIMOBigae
ocHoBHnM mnpuHiuiiam HVYIII, 30kpemMa KOMIIETEHTHICHOMY, MisUTbHICHOMY Ta
JTUTHHOIICHTPU3MY. 3 OTJISAy Ha BIKOBI OCOOJIMBOCTI MOJIOMIIUX IIMKOJSPIB — IXHIO
€MOI[IHICTh, HAOUYHO-00pa3HE MUCJIEHHS, JOMUTIUBICT Ta ITPOBY MOTHUBAIID —
HAaBYaHHS Ma€ OYTHM HAOYHUM, JAWMHAMIYHMM 1 TOOYJOBaHMM Ha 3MiHI BUJIIB
JUAJBHOCTI. BuBUEHHsI aHIChbKO1 e(eKTHBHIIIE BiAOYBae€TbCS yepe3 TIpy, MICHI,
PUMIBKHM, KOMYHIKaTHBHI CUTyallll Ta MDKIPEAMETHI 3B’ s13kM. Takuil miaxia copuse
(GOpMYBaHHIO KJITIOUOBUX KOMIIETEHTHOCTEH IIIIIXOM TIOE€THAHHS MOBJICHHEBOTO
JOCBIy 3 IHIIMMU OCBITHIMH Tany3sMu. OcoOiuBYy yBary MpHJILIIEHO
MDKIIPEAMETHIN 1HTerpalii aHrIiicbKOi MOBU 3 MPUPOJ03HABCTBOM, MaTE€MaTUKOIO,
MHUCTELUTBOM Ta TEXHOJIOTISIMU. BUKOpUCTaHHS 1HTErpOBAaHUX YPOKIB TMIIABHUIILYE
MOTHBAIIIIO /10 BUBYCHHS 1HO36MHOT MOBH, aKTUBI3y€ Mi3HABaJIbHY AISIbHICTh YUHIB
Ta (opMye LUIICHY KapTHUHY CBiTy. E(dEKTHBHUM € BIpPOBaKCHHS TEMaTHUUYHHUX
TWXHIB, TTpoekTHOI aisutbHOCTI Ta CLIL-miaxony (Content and Language Integrated
Learning). YpaxyBaHHS BIKOBHUX OCOOJMBOCTEH MOJOJIIUX MIKOJISIPIB 3yMOBIIOE
HEOOXITHICTh BUKOPUCTAHHS ITPOBUX, HAOYHUX Ta IHTEPAUCIUIIIIHAPHUX METOJIUK.
[legaror mae BigirpaBaTu poib (hacuiriTaTopa, OpraHi30BYIOUU CEPEOBUIIIE, Y IKOMY
Y4€Hb MOXK€ BHUKOPHUCTOBYBAaTH AaHTJIIMCHKY MOBY SIK 1HCTPYMEHT ITi3HAHHS.
JlocmiKkeHHsT TOBOAWTH, IO 1HTETPOBAHE HABUYAHHS CIPHSE HE JIUIIE PO3BUTKY
MOBJICHHEBUX HAaBUYOK, a ¥ (OPMYBaHHIO KPUTUIHOTO MUCJICHHS, KPEaTUBHOCTI Ta
3MaTHOCTI A0 cmiBopami. [IpakTudHa 3HAYYNHIICTH POOOTH TONSTAE y CTBOPEHHI
METOJMYHUX PEKOMEH/AIIH I BUNTEIIB MTOYATKOBUX KJIACIB MIOAO0 BIPOBAKCHHS

IHTErPOBAHOIO MIJIXOy 10 HABYAHHS aHIUMCbKO1 MOBH B yMoBax HVIII.

VY 1hOMy KOHTEKCTI BaXXJIMBO YCBIJJOMHUTH IHTETPAII0 HE MPOCTO SK IMOETHAHHS
pI3HUX TMPEIMETIB, a SAK IUICHUH JHIAKTHYHUNA TPUHIUIL, 10 Tepeadadae

B3a€EMOITPOHUKHEHHS 3MICTy, METOJIB Ta (opm HaB4yaHHsS. [HTETparis mae 3MOTy
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YHHUKATH LITYYHOIO PO3MEXKYBaHHS 3HaHb 3a MpeaMEeTaMH, HAOMMKYIOYM HaBYAHHS
70 PeaJbHOrO KUTTSA Ta NMPAKTUYHOTO AOCBIAY AUTHHUA. Y MEXKax IHTErpOBaHOIrO
HABYaHHS aHTJIIHChKa MOBa BHUCTYIIA€ HE JIMIIE SK MPEIMET BUBUEHHS, a U SK 3aci0
OMaHyBaHHS 3HaHb 3 IHIIUX Tajly3ed — HaNpUKJajA, y4HI BUBYAIOTh HOBY JIEKCHUKY B
nporeci 3HaiOMCTBAa 3 MPHUPOJAHUMHU SIBUIIAMHM, MATEMAaTHUYHUMHU TMOHATTSIMHU YU
COLIaTbHUMHU TeMaMM. Takuil MiAXiJ aKTHBI3y€ Mi3HABaJIbHY [IAJIBHICTH YYHIB,
dbopMye MIKIpPEIMETHI 3B’SI3KM, a TAaKOX CIHPUSE€ TIUOIMIOMY YCBIJOMIJICHHIO
3HAYEHHS aHIJIIMChbKOI MOBU SIK IHCTPYMEHTY MI3HAHHS Ta KOMYyHikauii. [HTerpanis
3a0e3rnedye BapiaTUBHICTh HABYAJIBHOTO MpPOIECY, MIJBUILYE HOr0 THYYKICTH 1

JT03BOJISIE BpaXOBYBaTH 1HAUBIIyallbHI OCOOJIMBOCT1 KOKHOI'O YUHSI.

3ameKHO BiJ IMUJIEH 1 3MICTY HAaBYaHHSI, IHTETpaIlisi MOXE peai3oByBaTHUCh dYepes
pi3Hi Mozeni Ta TUNH. HalnmomupeHImuMy € MiXKIpeMEeTHa, BHY TPIIIHBOIPEAMETHA
Ta [JiSUTbHICHA 1HTETpamis. Y TOYaTKOBIM IIKOMI HaWOUTbII €(EeKTUBHOIO €
MDKIIpEMETHA 1HTErpamis, KOJIM 3MICT aHINIIMChbKOI MOBU TOB’SI3YETHCS 3 IHIIUMU
OCBITHIMU Trajy3sMd — HalpUKIaJd, M[PUPOJO3HABCTBOM, MHMCTEHTBOM a0o
MaTEeMaTUKow. Y TakoMy (opmari y4HI OJHOYACHO 3700yBalOTh HOBI 3HAHHS 3
KUIBKOX MPEAMETIB 1 MPAKTHUKYIOTh MOBHI CTPYKTYpHU B KOHTEKCTI, IO JIJISl HUX €
3MICTOBHUM 1 3p03yMUIUM. Tako 3aCTOCOBYIOTHCSI IHTETPOBaH1 YPOKHU (HANIPUKIIA/,
«AHrmiiiceka + MUCTEUTBO» a00 «AHTIJIINChKa + HABKOJIMIIHIN CBIT») Ta MPOEKTHI
3aHSTTS, J€ YYHI BUBYAIOTh TEMY KOMIUICKCHO, BUKOPHCTOBYIOUH aHTJIIHCHEKY MOBY
AK 1HCTPYMEHT B3aeMoOlili. BHyTpilIHbONpEeIMETHA IHTETpallisl MPOSBISETHCI Y
MOETHAHHI BU/IIB MOBJIEHHEBOI JiSJIBHOCTI — ay/ilOBaHHs, TOBOPIHHS, YUTAHHS Ta
MchMa — B MEXax OJHOTO YpokKy. Takui miaxin crpuse (GopMyBaHHIO ITIJTICHUX

MOBHHX HaBHUYOK, HCOOX1THUX JIJIs1 €(PEKTUBHOTO CITLJIKYBaHHS.

VY KoHTekcTi peam3auii /lepkaBHOro craHAapTy MOYATKOBOi OCBITH, aHTJIHACHKa
MOBa Ma€ IMIMPOKI MOXKJIMBOCTI JJISI MDKIPEAMETHOT 1HTErparlii 3 pi3HUMH OCBITHIMU
rainy3smu. Hanpuknana, y moeaHaHHi 3 MOBHO-JITEPATYypHOIO Tainy33i0 YUHI MOXYTb
BUBYATH Ka3KH, BIPIIl Ta PUMIBKH aHTJIIHCHKOIO, TTOPIBHIOIOUU iX 13 YKPAiHCHKUMH
aHasioramMu. Y paMKax MPUPOJHUYOI rajxy3i MOXJIMBE 3aCBOEHHS TEM PO MOTOAY,
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OpU POKY, TBApWH, POCIMHHU, BOJHOYAC (DOPMYIOUM BIAMOBIAHY JIEKCHUKY
aHTIIHChKOI0 MOBOIO. Ha ypokax maTeMaTHWKH aHTJIiHChKa MOXE IHTETpyBaTHUCS
4yepe3 paxyHOK, TeOMETpHYHI (Pirypu, mpocTi 3aj1adi, e y9HI OJHOYACHO 3aCBOIOIOTH
MaTeMaTH4HI TIOHATTA 1 TMPaKTUKYIOTh MOBY. MucTelpbka Taily3b BiJAKpHUBAE
MOKJIMBOCTI JJii POOOTH 3 KOJIbOpaMH, (POpMamH, TBOPUYUMH TPOEKTAMHU, IO
CYNPOBOIKYIOTBCSI 1HCTPYKIIISIMH aHTJTMChKOI0. Taka MIKIpeIMeTHAa IHTerpariis
BianoBigae kouueniii HYIII — Bona copusie ¢opMyBaHHIO IITICHOTO CBITOTJISANY,
3a0e3neuye akTyaJIbHICTh 1 MPUKIAIHY CHPSIMOBAHICTh HABYAHHS, POOUTH 1HO3EMHY

MOBY 3aCO00M ITi3HAHHSI CBITY, a HE JIUIIE TPEAMETOM J1JIsl BUBUCHHS.

Peanizariisi iHTErpOBaHOTO HaBYaHHS MOTPEOY€E BUKOPUCTAHHS CyYaCHUX METOJUK 1
TEXHOJIOT1H, siki BiamoBimaroTh IiasM HVYIIL i1 BikoBEM moTpebdaM MOJIOIIIHX
mkoJsipiB. OnuuM 13 HanledextuBHimux migxoniB € CLIL (Content and Language
Integrated Learning), sikuii mepembadae 3aCBOEHHS MPEIMETHOTO 3MICTYy depes
1HO3eMHY MOBy. lleil miaxia mae 3MOry MHO€IHYBaTH MOBHI M MpeaMETHI Il B
€IMHOMY HAaBYAJIbHOMY CepeAOBHINI. TakoX HIMPOKO BHKOPUCTOBYIOTHCS IIPOBI
METOJMKH, MPOEKTHA AISUIbHICTh, 1HTEPAKTUBHI BIPABH, 3aBJAaHHA HA CHIBIIPALO
(pair/group work), siKi CTUMYJIIOIOTh Mi3HABAJIbHY aKTUBHICTH 1 CIPUAIOTH PO3BUTKY
MOBJICHHEBUX Ta colliadbHUX HaBuU4oK. Lludposi pecypcu (ocBiTHI mmiaaTdhopmu,
IHTEpaKTUBHI Mpe3eHTallli, BiA€O, OHJIAWH-ITPU) MIATPUMYIOTH Bi3yanli3aliio
Martepially Ta JaloTh 3MOT'Y peajizyBaTH MPUHIMUIIM 1HMBIAyai3allii il BapiaTUBHOCTI
HaBYaHHs. [HTErpoBaHe HaBYaHHS TAKOXK aKTUBHO BUKOopucTOBYye STEAM-enemeHTH,
KOJIM aHrJilicbka MOBa CTa€ YaCTUHOI HABYAHHS 4Yepe3  JIOCHIIKECHHS,
EKCIIEPUMEHTH, TEXHOJOTIYHI a00 TBOpYI 3aBIaHHSA. YCI Il METOJMKH CIPHUSIOTH
CTBOPEHHIO HABYAILHOTO CEPE/IOBUIIA, Y IKOMY MOBAa BUBYAETHCS HE 130JIbOBAHO, a B

KOHTEKCTI1 JKMBOT'O0, OCMHUCJICHOTO JIOCBIJTY YUHSI.

Y paMKax JOCTiKEHHS TUTAHYETHCSI MPOBEICHHS MEAarorivyHoro €KCIepUMEHTY 3
METOI0 TepeBipKU €(EeKTUBHOCTI 3alPONIOHOBAHOI MOJIEJIl 1HTErPOBAHOTO HaBYAHHS
aHTJIIACHKOT MOBH B IMOYAaTKOBHX KjacaxX. ExcriepuMeHT nependadae BIPOBAKESHHS
IHTETPOBAaHUX YPOKIB 13 BHUKOPHUCTAHHIM MDKIPEIMETHUX 3B’SI3KIB, ITPOBUX,
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MPOCKTHUX Ta MYJIbTUMEIIMHUX TEXHOJIOT1i. OCHOBHUMHU KPUTEPISIMH JTOCIII>KCHHS
CTaHyTh PIBEHb PO3BUTKY MOBIJICHHEBHX KOMIIETEHTHOCTEH, MOTHBAIlli y4HIB Ta iX
Mmi3HaBaJbHA AaKTUBHICTh. [lMaHyeThbCs TMOPIBHATH pe3ydbTaTH M0 1 MICHA
BIIPOBA/KCHHS 1HTETPOBAHOTO MIIXOIY, IO JACTh 3MOTY OIlIHUTH HWOTO BIUIUB Ha
HaBYaIbHUN Tmporiec. OUIKYEThCS, IO EKCHEPUMEHT MiATBEPAUTh €(HEKTUBHICTD
IHTErpOBaHOIO0 HaBUaHHS y (OpMyBaHHI HE JIMIIE MOBHHUX HABHUYOK, a M YMIHb
KPUTUYHOTO MUCJICHHS Ta KOMaHAHOI poOoTu. Pesymbratm mocmimkeHHs OyayTh
BUKOPUCTAH1 JUIsl TOJAJBIIOTO YJIOCKOHAJIEHHS METOJMYHMX PEKOMEHJaIii 1

PO3LIMPEHHS MPAKTUKHU 1THTErPOBaHOTO HaBuaHHs B ymoBax HYIII.

3a miicyMKaMu JOCIIIKEHHS IUIAaHY€ThCS y3arajlbHUTU Pe3yJIbTaTH MEeAaroriyHoro
eKCIIEPUMEHTY Ta TEOPETUUHOTO aHaJi3y, 1110 JO3BOJIUTh OOIPYHTYBATH JOIUIBHICTS 1
e(eKTUBHICTh IHTETPOBAHOTO MIAXOAY /10 HABYaHHS aHTIHCHKOI MOBU B TIOYATKOBHUX
knacax HYII. BusiBneHHs NO3UTUBHUX 3MIH Y MOTHBALli, KOMyHIKATUBHUX YMIHHSIX
Ta 3arajJbHOMY PO3BUTKY Y4YHIB HIATBEPAHUTH MEPCIEKTUBHICTH TAKOIO MIAXOMYy. Y
poboti Oyne chopMyaIbOBaHO KOHKPETHI BUCHOBKH I0JI0 MPAKTUYHOI 3HAUYIIOCTI
IHTETPOBAHOI'O HABYAHHSI, & TaKOXX PEKOMEHJAIlil Il BUMUTENIB 1 METOAUCTIB, SKi
COPHUATUMYTh MOJATBIIOMY BIPOBAIKEHHIO 1HHOBALIN y MOYaTKOBIM mKkoil. Takum
YUHOM, 1HTErpOBaHE HaBYAHHS AHTJIINCHKOI MOBH CTa€ €(QEKTUBHUM IHCTPYMEHTOM
dbopMyBaHHS KIFOYOBUX KOMIIETEHTHOCTEH, PO3BUTKY OCOOMCTOCTI Ta 3a0e3IMeUeHHs

LIJTICHOTO 1 3MICTOBHOI'O OCBITHBOT'O Tpoliecy B yMoBax HoBO1 ykpaiHChKOI IIKOJIH.
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MIKIUCHATIITHAPHAT MIIXII 10 HABUAHHSA MAUBYTHIX IT-
®AXIBIIB AHTJIOMOBHOI'O CIIJIKYBAHHS

JIronmuna Mopos,

KaHAuAaT GUIONOTIYHUX HayK, mpodecop,

3aBiyBay Kadeapu 1HO3eMHUX MOB,

PiBHEHCHKMIT 1ep)KaBHUM TYMaHITapHUMA YHIBEPCUTET
Haramis Miuyna,

crapuuii BUKJIaxa4 kageapu iHO3eMHUX MOB,
PiBHeHCHKM ep:KaBHMH I'yMAHITAPDHUI YHiBEpCUTET
Bnanucnas KoBanioxk,

crapuuii BUKJIaxa4 kageapu iHo3eMHMX MOB,

PiBHeHCHKMI Jep:KaBHMH I'yMAHITAPDHUI YHiBepCUTET
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Kpamidikamiss mpodecionanip ramysit iHpopmamiiinux TtexHosorid (IT) y
HIMPOKOMY CEHC1 I[bOTO MOHSATTS OPIEHTOBAHA HA OBOJIOAIHHS ()aXOBUMU 3HAHHSIMH,
HABUYKAMH, BMIHHAMHM Ta JIOCBIJIOM, 5Kl YMOSKJIUBIIOIOTHCSL YEpE3 OMaHyBaHHS HUMU
HHM3KW JHUCLMIUIIH, IO IMOB’A3aHI MK CO0O0I0, € B3a€MOJOITOBHIOIOYMMH M OJHAKOBO
BXJIMBUMU ISl (hOpMyBaHHS TPO(DECITHMX KOMIIETEHTHOCTEH MaiOyTHIX (paxiBIliB
[T-ramy3i. Moga itne npo xirodoBe siBuiiie [T-ramy3i — «MIKIUCIUIUTIHAPHICTEY, SKE
oTpeOy€e pO3yMiHHS TOTO, 110 BUPIIMISHHS CKIATHUX (PaXxoBHX MpOOIEM BHXOIUTH 3a
mexi omuiel nucuuruniad. Huni IT-daxiBenp Moke MmoenHyBaTH KOMIIETEHTHOCTI
mporpamicta 1 BOJHOYAC MEHEKEepa YW mporpamicta 1 BeO-mm3aitHepa. | Takux
NOE/IHAHb CTA€ 3 KOKHUM JTHEM Bce Oublie 1 Ounbiie. Bigrak akTyaabHUMHU CTalOTh
BUMOTH JI0 BMIHb Takux (DaxiBI[IB MPAIOBATU HA CTUKY CIELI1aTbHOCTEN Ta MIBUIKOL
ajanTaiii 70 3MIH y NPOLECI BUPIMICHHS PI3HUX BUPOOHHMYMX 3aBAaHb. [HO3eMHa
MOBa (3a mpodeciiHuM CHpSIMYBaHHSIM), IK CHHEPreTUYHUIN (PaxoBUil IHCTPYMEHT 13
BJACHUMHU MEXaHI3MaMH CcaMOOpraHizailii, caMOperyJjloBaHHS W aJalnTHUBHOCTI,
3aBASIKM CyMapHOMY €(deKTy MO€IHaHHS 1 B3a€MO/IIi PI3HUX €JIEMEHTIB-IUCIUILIIH
no3Bosisie  MailOytHboMmy IT-daxiBuro JOCSIrTH SIKICHOTO pIBHS CPOPMOBAHOCTI
LIJTICHUX 3HAaHb, HABUYOK 1 BMIHb NpO(deciiHO OpIEHTOBAHOI'O AHIJIOMOBHOIO
CHIIKYBaHHSA. Y  3B’A3Ky 13 IIUM  HaOyBa€e  3HAUYIIOCTI  3aJIy4eHHS
MDKJIUCIUIUTIHAPHOTO MiAXoAy A0 AudepeHiiiioBaHoro HaByaHHS MaiOyTtHix IT-

¢axiBIiB podeciiiHo OPIEHTOBAHOTO aHTJIOMOBHOT'O CI1JIKYBaHHS.

JlocipKyro4u Maxoau 10 opraHizaiii ocBiTHporo mnpoiecy, JI.O. Konomnenko
OyJIO 3aMpOINOHOBAHO AJTOPUTM OIKCY TMENAroTiYHMX MiAXOMAIB, KUK BKItOYae: 1)
OCHOBH1 MOHATTS, 2) npunuunu, 3) texuonorii (Konomnenko JI., 2015, c. 6). Kpim
BU3HAYEHUX QJITOPUTMIYHUX KPOKIB, TaKOX HEOOXITHO OKPECIUTH CHerudiky u
OCHOBHI TIOJIO)KEHHSI BUKOPUCTAHOTO MiAXOAY, LI0 MPOEKTYIOThCS Ha OCOOJIMBOCTI
pO3p00IeHOT METOAUKH. Y 3B’S3KY 13 IIUM IOCH1I0BHICTh aJITOPUTMY OIKUCY MiIX01y
B HAIIOMY JOCIIPKEHHI MOKe OyTH TpeJCTaBieHa Tak: 1) OCHOBHI MOHSTTS, 2)

cnenudika, 3) TPUHIUIH, 4) TEXHOJOTI1, 5) OCHOBHI MOJOKEHHS MiIXO.Y.
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HeobOxinHo posrisiHyTH crenudiky MDKIUCIUIUIIHAPHOTO MIIXO0Ay B yMOBaX
nudepeHIliiioBaHOTO0  HaBUYaHHA  MPOGECiiHO  OPIEHTOBAHOTO  AHTJIOMOBHOTO
cninkyBaHHs ~MaiioytHix [T-daxiBmiB. IHozemHa MoBa (3a mpodeciitHum
cupsiMmyBaHHsIM) 1711 MaiOyTHIX [T-¢axiBiiB moB’s3aHa SK 13 UKIOM HaBYAIHHUX
JTUCITUTUIIH TIPUPOTHUYO-HAYKOBOI TMIATOTOBKH, ITUKJIOM HAaBYAIBHUX JIUCIHILIIH
0a30Boi mpodeciitHoi MATOTOBKM, LMKJIOM HaBYAIBHHUX TUCHUILIIH TpodeciiiHo-
INPAKTUYHOI MIATOTOBKM, TaK 1 UIUKIOM HAaBYAJBHUX JAHMCLMIUIIH COLIaIbHO-
TYMaHITApHOI MiJrOTOBKU. 3a3HAYMMO, 10 KOXXEH IHKJ, SIK 1 KOXXHA JTUCIMIUTIHA
IUKITY, Ma€ CBO€ (DYHKI[IOHAJbHE MPU3HAYEHHS, 1[0 BIJTBOPIOIOTHCS B CHUCTEMI

3HAaHb, HABMYOK 1 BMiHb MailOyTHbOTO IT-(haxiBiis.

OCKITbKA MDKJIUCUUIUTIHAPHICTh Mependavae BUSBICHHS TOYOK MEPETHUHY 3
PI3HHMH JHCIUIUTIHAMHA, MDKIUCIHIUIIHAPHI 3B’SI3KM B AudEpeHIliHOBaHOMY
HaByaHHI MaiOyTHIX [T-daxiBuiB mnpodeciiHoO OpiIEHTOBAHOTO AHTIIOMOBHOTO
CHUJIKYBaHHS MOKHA PO3IJISAaTH B 3MICTOBHIM 1 oprasizauiifiil miuommuHl. OTxe,

nepeaimMo 10 iX JeTajibHOro po3riisny.

BuBuaroun MiKIUCHMIUTIHAPHI 3B’S3KH PIAHOI MOBH 3 PI3HUMH IIPEAMETaMH,
H.C. Caenko BusiBUB, IO 3MICTOBHAa CTOpOHA LMX 3B’S3KIB BiJIMIiHHA, BOHH €
PI3HOSIKICHUMH 1 MOKYTh OyTH 00’€qHaHi B Taki rpynu: 1) piiHa MOBa — yKpaiHCbKa
Ta 1HO3eMHa MOBH; 2) piHa MOBa — JiTepaTypa; 3) piiHa MOBa — iCTOpis, reorpadis,
OloJorisl, MaTemMaTuka, ximis, (izuka; 4) piiHa MOBa — CHIBU, MaJIOBAaHHS, (i3HMYHA
KyJbTypa, mpaud. Y TMepuioMy BHUNAAKY 3B’SI3KM HOCATH MOPIBHSUIBHUN 4u
TEHEeTUYHHUI XapakTep, y IpPYroMy — MOBA BHUCTYHNA€ SIK «IEPIIOCIEMEHT» IS
BUBYCHHS JITEpaTypu, B TPETbOMY — 3B’SI3KM BHUPAXKAIOTHCA Y BHUKOPUCTAHHI
MaTepiany JUisi PO3BUTKY MOBJIEHHS, B YETBEPTOMY — 3B’SI3KM € THUMYAaCOBUMH 1

HenocaigoBuumu (Caenxo H., 2015, C. 29-30).

VYHachaiioK BHILEBUKIAACHOTO MUDKIWCUUIUIIHAPHI 3B’S3KM 1HO3EMHOI MOBH
npodeciifHOro cupsiMyBaHHs BiacHE 3 (PaAXOBUMHM 1 T'yMaHITAPHUMHU JUCIUILTIHAMU
peanizyloTbcsl 4Yepe3 BUKOPUCTaHHS (axoBOro Marepiaay 3 MeTow (OpMyBaHHS

npodeciiHoO OpiEHTOBAHUX AHTJIOMOBHHMX KOMIIETEHTHOCTEH B  ay/lIFOBaHHI,
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roBopiHHi, yutaHHl 1 mucehmi. [lpu mpomy, momumsroun aymky H.C. Caenko,
BIJIMITUMO, IO crieru@ika MuX 3B’ S3KIB MOJATAE B TOMY, IO BOHU € PI3HOSKICHUMH,
TOOTO BOHU HE MAalOTh CHUILHOTO TEOPETUYHOTO MIATPYHTS (hi3UYHI 1 MaTEeMaTHUYHI
TEOpii), AKE CTOCYIOTHCS 00’ €KTY BUBUEHHS — WIETHCS PO 1H(POPMAIIiifHI TEXHOJIOTII.
Bigrak mominpHUM € BOpPOBAKYyBaTH Taki 3B’SI3KM  y 3MICTOBHOMY Ta

opranizaiiitnomy miani (Caenxo H., 2015, c. 30).

3-MOM1X ICHYIOYHMX 3B’SI3KIB Y 3MICTOBHOMY IUIaHI HAWOUIBII XapaKTePHUM IS
nudepeHIliiioBaHOTO0  HaBUYaHHA  MPOQECiiHO  OPIEHTOBAHOTO  AHTJIOMOBHOTO
CHUIKyBaHHA € (yHKIIOHATIBbHUN 3B’s30K. BiH chnpsMoBanuii Ha QopMyBaHHS
npodeciiiHo OpIEHTOBAaHMX AHIJIOMOBHHUX KOMIIETEHTHOCTEH B  ay/IiIOBaHHI,
TOBOpPiHHI, YWTaHHI 1 mucbMi MaiOyTHiX IT-(axiBUiB Ta «cHnpUsATHME IXHBOMY
e(peKTUBHOMY (PYHKIIOHYBaHHIO B KyJIbTYpHOMY pO3MaiTTi HaBYajIbHOTO Ta
npodeciitnoro cepenosumiy (Jones C., 2009, p. 76). Lle o3navae, mo gismpHICTH [T-
(daxiBIiB CYNpPOBOJKYETHCS BUKOPUCTAHHSM 1HO3EMHOI MOBHU [UJIs 3aJI0BOJICHHS
HU3KM (paxoBuUx TOTpeO,TaKUX SK: MPOTrHO3yBaHHA pe3yibTariB [T-npoexry,
NOPIBHSHHSA ~ PE3yJIbTATiB  HACIHIAKIB  BIUIMBY  IIKIJJUMBOTO  MPOrPaMHOIO
3a0€3MEUYCHHS, XapaKTepUCTUKAa Ta TMOPIBHAHHA PI3HUX OMNEPALIMHUX CHUCTEM,
IporpaMHOro 3a0e3MeueHHs; BUCIOBICHHS TOYKH 30py IMOA0 pi3HMX murtaHb IT-
rajy3i, BHECEHHS MNPONO3ULINA; pPO3NUTYBAaHHA Ta BIJANOBIAb HA 3alUTaHHA,
MIOTOJDKEHHST Ta 3alepeueHHs, TIepPEeKOHAHHS, y3aralbHEeHHs, Kiacuikaris, aHais,

1HTepIIpeTallis JTaHUuX TOIIO.

be3cymHIBHO, aBTEHTMYHMI (axOBHM TEKCT SK KOMYHIKaTUBHA OJMHHUIIS
BUKOHY€ (PYHKIIIO aKTUBI3allli, pPO3IIMPEHHS, CHCTeMaTh3aulli 1 BIOCKOHAJIECHHS
¢daxoBux 3HaHb cTyaeHTta [T-ranysi; ¢pyHKIIIO Mpe3eHTallii aBTeHTUYHOTO0 MOBHOTIO 1
MOBJICHHEBOT'O HaBYAJILHOTO MaTepiany; QyHKIi0 popMyBaHHS MOBHUX ((POHETHUHI,
JIEKCUYHI, TpaMaTH4Hi) HAaBUYOK; (YHKIIO PO3BUTKY MPOQEeCIfHO OpPiIEHTOBAHUX
aHTJIOMOBHHMX YMiHb B ay/1fOBaHHI, TOBOPIHHI, YUTaHHI 1 muckMi. [Ipore 3micT He
00OMEXY€eThCsl BIIOOPOM MpodeciitHO OpPIEHTOBAHUX AHTJIOMOBHHUX TEKCTIB. TakoX 1
chepu, haxoBi Temu, mpoOJIeMH, KOMYHIKAaTUBHI CUTYyaIlli Ta poJii, KOMyHIKaTHUBHI
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11711 1 HaMipU, MOBHHM Matepial (hoHEeTHIHMIA, TeKcuuHui, TpamMatuanuii) [T-ramysi,
BIIpaBM [JIs HaJaHHS 3HaHb, HABUYOK, YMIiHb NPO(DECIfHO OpPIEHTOBAHOTO
aHTJIOMOBHOT'O CITUIKYBaHHs, (axoBi 3HaHHS, HABUYKH, BMIHHA Ta JIOCBIA SK
CKJIaJI0Bl YaCTUHU 3MICTY BiJOOpa)karoTh (PyHKIIOHAIBHUN 3B’SI30K MK 1HO3EMHOIO
MOBOO MPOQECIHHOTO CNPSMYBaHHS 3 (PaXOBHUMH AUCITUILUTIHAMHU Ta TUACIHUILTIHAMUA
COLIIaJIbHO-TYMaHITapHOI MIATOTOBKHU. Biamosigno, crenudika nudepeHiiiioBanoro
HAaBYaHHS B paMKax KMOro BU3HAYEHUX LUIEH 1 pe3yJibTaTiB MOTpeldye aganTarii 1
BapilOBaHHS 3MICTOBHOI'O KOMIIOHEHTY JI0 PIBHSI BOJIOJIHHS 1HO3€MHOIO MoBoto (B1,
B2), a Takox 10 HaB4anbHOrO CTUIIO MailOyTHIX IT-(daxiBuis. o npukiany, Biaoip
TEKCTIB BIAMOBIIHUX CTHJIIB 1 %aHPIB 13 PI3HUM PIBHEM CKJIAJJHOCTI; po3poOKa BIIpaB
JUI.  CTYAEHTIB 13 PpI3HUM pIBHEM BOJIOJIHHS 1HO3€MHHMHU MOBaMHU Ta/du
JIOMIHYIOUMMH HAaBUAJIbHUMU CTUJISIMU; BapitOBaHHS (paXOBUMHU TEMaMU, CUTYyaIlISIMHU,
pOJIAIMM; JOTPUMAHHS THYYKOCTI W€ 3 ypaxyBaHHSIM «30HM HaHOIMKYOTO

pO3BUTKY» [2, 3] maiiOyTHhOTO IT-(haxiBiis.

B opranizaniiiHomMy mjaHl CiiJi BUIUIUTH TaKl MDKIMCLMIUIIHAPHI 3B A3KH: 3a
y4acTIO BUKJIAJayiB PI3HUX LMKJIIB JUCHUILIIH (OMOCEPEAKOBaHa, OE3MoCcepeiHs); 3a
XPOHOJIOTTYHICTIO (CYNpOBIAHI, PETPOCHEKTUBHI, BUIEPEIKYBaJIbHI); 32 (OPMOIO
oprasizailii poOOTH CTYJIEHTIB 1 BUKJIaJa4ya B paMKax ayJIUTOPHOI 1 Mo3aayJuTOPHOT

poboTu (IHAUBIAYaNbHI, TPYNOBI, KOJIEKTHUBHI).

BaxnuBy ponp B oprasizailii HaBYaJbHOIO TMPOIECY 3 IHO3EMHOI MOBH
BIIIFPAlOTh  BUKJAaAa4dl (axoBUX JHUCHMIUIIH. IX Y4YacTb MOXe OyTH sK
OMOCEPEIKOBAHOI, TOOTO dYepe3 KOHCYJbTAIlll 3 BUKJIaJa4eM 1HO3EMHOI MOBH
(BU3HAYECHHS 1 OOrOBOPEHHS HEOOX1THOT TEeMaTHUKH, PEKOMEH/Iallisl 010 BKIFOUYEHHS
TEKCTIB TEBHUX >KaHPIB, HAJaHHSI TEKCTIB), TaKk 1 Oe3MocepeHbOl0, a came
KOpPEeryBaHHS TI€BHUX KOMYHIKaTMBHUX CHUTYyalld, TMeperyisa poOIT CTYJEHTIB,
HaIlMUCaHHs KBaJIi(piKOBAaHUX IMOSCHEHBb 1 KOMEHTAPIB JI0 MUCHbMOBUX POOIT CTY/IEHTIB,
y4acTh y KOH(PEPeHIlisAax, JUCKYCIsIX 1 1e0aTax B AKOCTI Kypi, eKCIEPTIB TOIIO. Takum
YUHOM, 3aJTy4€HHs BUKJIAJaviB (axoBUX TUCHUILUIIH Ma€ HU3KY IepeBar: mo-mepie,
SAKICHO W KOMIUICKCHO 3JIMCHIOETHCS BiAOIp HAaBYAIBHUX MaTepiaiiB (TeMaTHKa,
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TEKCTH 1 CUTYyaIli, poJi, IiJIi, HaMipH), IO BIAMOBIIaI0Th oTpedam 1 iHTepecam IT-
daxiBiiB, MO-Apyre, TAUOIIE BHUCBITIIOEThCS  (axoBa mpoOieMaThKa  3a

0e3mocepeIHbOI0 yIacTio (axiBIliB-MPEIMETHUKIB.

3a XpOHOJIOTIYHICTIO BUIUIAEMO CYIPOBIIHI MKIUCIUIUIIHAPHI 3B S3KH, SKI
nepen0avaroTh MapajelibHe OMpalfOBaHHS TEMaTUYHOI'O MaTepiaiy 3 pi3HUX IUKIIB
JUCIMILUTIH Ha 3aHATTAX 3 QHTIHCHKOI MOBH; PETPOCHEKTHBHI MIKIUCIMILTIHAPHI
3B’SI3KH, 110 XapaKTEPU3YIOThCSl OTIAHYBAHHSIM 1HIIIOMOBHOTO MaTepiay 3 OMOpOIo Ha
B)K€ OTpHMaHI 3HAHHSA 3 1HIMUX AUCHUILTIH. OKpecieHl MUKIUCIHUILUTIHAPHI 3B’ I3KH
JO3BOJISITh  AKTWBI3yBaTH, 3aKpIMUTH, CUCTEMATU3YBATH W YAOCKOHAJIUTH 3HAHHS
CTYJCHTIB, a TaKOX 30araTUTH iX JOCBia. BumepemxanbHi MiKIUCIUILIIHAPHI
3B’SI3KM BUKOPHUCTOBYIOTHCS T Yac OMAaHYBaHHSI, HAMPUKIIAJ, TIEBHUX 1CTOPUIHUX
¢dakriB. TakuM uumHOM, y AuQepeHiiioBaHOMY HaBuaHHI MaiOyTHix IT-¢axiBiis
npo¢eciiHO OpPIEHTOBAHOTO CIJIKYBaHHS JOLIIFHO BHKOPHMCTOBYBATH BCI TPH BUIU
MDKJIUCIUIUTIHAPDHUX 3B A3KIB. YTIM, PEKOMEHAYEThCS TEPEBAXXHO BIIJaBATH
nepeBary CymnpoBIJIHUM 1 PETPOCHEKTHUBHUM MIKIUCHMILUTIHAPDHUM 3B’ A3KaM,
OCKIJIbKM BOHM BIANOBIAAIOTH pIBHIO (haxoBoi 0OI3HAHOCTI CyO’€KTa HaBYaHHS B
HaByalibHOMY Matepianmi. OTxe, Taki MDKIMCUUIUIIHAPHI 3B’SI3KH JTO3BOJISIOTH
NOCTIHHO aKTUBI3yBaTH (haxoBl 3HAHHS, a TAKOXK IM1ABUILYIOTh MIIIHICTh iX 3aCBOEHHS

yepe3 Npu3My 1HO3eMHOI MOBH (32 MPOQECIHHUM CIIPSIMYBAHHSM).

3a ¢dopmamu oprasizanii poOOTH CTYJIEHTIB y paMKax ayJuTOpPHOI 1
110332y IUTOPHOT POOOTH MIKIUCITUILIIHAPHI 3B’ I3KU MOJIUISIIOTHCS HA 1HIUBIyallbHI,
IPYNOBI Ta KOJEKTUBHI JJIi BHPIMIEHHS pPI3HUX HOPO(]EciiiHO OpieHTOBaAHUX
aHTJIOMOBHMX 3ajad. [HAuBiqyanbHa poOOTa BKIIIOYAE HAIMMCAHHS TEKCTIB PI3HUX
XaHPIB, MOUIYK MNpodeciiHO OpieHTOBaHOi 1H(OpMaIli, MiArOTOBKY OMOBIIECH-
MIpPE3CHTAIlld; TPYNoBa 1 KOJEKTUBHA poOOTa OXOIUIIOE JTUCKYCii, OOrOBOpPEHHS,
1HTepB’I0 Ha (axoBy TEMaTHWKy, POJIbOBI MPO(dECiiHO OpIEHTOBaHI IrpU TOIIO.
[loenHanHs 1HIMBIAYadbHOTO (OpMaTy BHUKOHAHHS 3aBJaHHS CTyAeHTOM (3
ypaxyBaHHSIM HOro IHTEpPECIB) 13 TPYNOBUMHU Ta KOJEKTUBHHUMH MPHU3BOJIUTH 0
dbopMyBaHHS BMIHb MpAIOBATH SK 1HIMBIAyaJbHO, TaK 1 B KOMaHi, 30arayeHHs
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JIHTBICTUYHUX 1 TPOQECiiiHO OPIEHTOBAHUX 3HAHb. Y NH(PEPEHIIHOBAHOMY HaBYaHHI
npodeciiiHo OpiIEHTOBAHOTO AHTIIOMOBHOTO CHUIKyBaHHS MaitOyTHix IT-daxisiis
BapiIOIOTHCS OpTaHi3alliiiai GopMHU 3 ypaxyBaHHSM PiBHS BOJIOJIHHS 1HO3EMHOI MOBU
(rpymm 3a piBasmu Bl ta B2, 3Mimani rpymnu), HaBYaIbHUMHU CTHISSMH (Bi3yaid
HAJAIOTh TIEpeBary TMpaloBaTH IHAWBIAyaTbHO YW 1HOAI B Tapi, aymiaad Ta

KIHECTETUKHU — B Ipymnax, KOJIEKTHBHO).

HapemTi, mnepeiiiemMmo 10 MNPHUHIMINB MIUKIUCHUIUIIHAPHOTO IIXOIYy B
nudepeniiiiioBanoMy HaB4aHH1 MaOyTHIX IT-daxiBiiB mpodeciitHo opieHTOBAHOTO
aHTJIOMOBHOTO CHIJIKyBaHHA. [IpuHIMI CUHTE3y 1HO3eMHOI MOBU Ta (haXxOBHX
JTUCIUIUIIH  peali3yeThcsi HAa 3MICTOBHOMY Ta OpraHi3alliiHOMYy piBHI depes
KOOpAMHAILi0 3HaHb 13 pi3Hux [T-cmenianpHocTel 3 ypaxyBaHHSIM (paxoBoi
CKJIQJI0BOi YaCTHHHM;, YCBIJJOMJICHHSI Ta THYYKICTh 3HaHb; 3a0€3MeUeHHS 00’ EKTUBHOIO
1 pamioHaJdpbHOIO 1H(GOPMAIIE0 BIAMOBIMHUX AuCHUILIH. [IpuHIAN amanmTHBHOCTI
3IMCHIOETHCS Yepe3 aJanTalilo HAaBYAJIBHUX MaTepiadiB (BiIOIp NEBHUX TeM 1
TEKCTIB, KOMYHIKaTUBHHUX CHUTYyalli, pojeil, KOMYHIKATUBHUX LUJIEH) 13 pI3HUX
norpebaM cryaeHTiB-MailOyTHiX [T-¢axiBuiB; po3poOKy KOMIUIEKCIB BIIpaB
BIIMOBIHO 0 1HAWBIIYaIbHO-TUIIOJIOTIYHUX OCOOJHUBOCTEN (PIBEHb BOJIOJIHHS
1HO3EMHOIO MOBOIO, HaBUAJbHUN CTHJIb) Ta YMOB HaBYAJIBLHOTO Tporiecy. [TpuHIun
MDKIUCUHUIUTIHAPHOI  KOomepallii MoJisirae 'y CHiBIpall BUKIAAadiB  (PaxoBHUX
JVCIMIUTIH, BUIYCKHUKIB, @ TaKOX CTYJEHTIB 13 BHUKJaJadyaMU 1HO3EMHOI MOBH Yy
BHU3HAYEHHI 3MICTOBHOI (TeMaTHKa, TEKCTH, CUTYaIlll) Ta OpraHi3amiifHol CKJIaJ0BUX

YaCTHH.

3Bakaloul Ha 3a3HAY€HE BWIIE, OCHOBHI TMOJIOXKEHHS MIXIUCIUILIIHAPHOTO

M1IX0y TepeadavyaroTh:

1) moOynoBy nuQepeHIiioBaHOrO HaBYaHHSA 3 YypaxyBaHHSM 3MICTOBHOIO
KOMITOHEHTY (p)axOBHUX JHUCLMILUIIH (TEMAaTHKa, TEKCTH, KOMYHIKaTUBHI CUTYallii, poi,
KOMYHIKaTUBHI I1iJ1i, HaAMIpW, MOBHUW MaTepial, BIOpaBU), IO Y3TOJKYIOThCA 13

HUIAMA 1 pe3yiabTaTOM, OCOOJMBOCTSIMU BHKJIAQJaHHS MNPOQPECIHHO OpIEHTOBAHOI
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aHTJIMCHKOI MOBHM Ta PI3HOACIEKTHO TMPEJCTABIAIOTh MailOyTHIO TpodeciitHy

nisutbHICTB B I T-ramy3i;

2) ypaxyBaHHS  1HIWBIAYaJIbHO-TUIIOJOTIYHMX  OCOOJMBOCTEH  (pIBEHB
BOJIOJIIHHSI 1HO3EMHOI0 MOBOKO, HaBYAIBHUN CTWIb) ManOyTHiX I[T-daxiBmiB, ix
noTped, MOTHBIB, IHTEPECiB, BOJIOJIHHSA ()axOBUM MaTepiajoM Mij 4ac Bigdoopy

HABYAJIBHOTO MaTepially Ta po3poOKH BIIPAB;

3) KOHCTaHTHY aKTHBI3allll0 MPoQeCciifHO OPIEHTOBAHUX 3HAHb Ta IMIABUIIECHHS

iX MIITHOCT1 3aCBOEHHS Yepe3 MPU3MY 1HO3€MHOI MOBH MPO(ECiHHOTO CIpsIMyBaHHSI;

4) 3amydeHHs BUKIJIAJaylB 1HO3€MHOI MOBU Ta (paXxOBHUX JUCLHUILIIH, CTYJACHTIB
JI0 CIIBMpalll, U0 CHOpHSIE MIJBUILIEHHIO €()EKTUBHOCTI ONaHyBaHHA MpodeciiiHo

OpPIEHTOBAHOT'O AHTJIOMOBHOTO CHUIKYBaHHS;

5) BHUKOpPHUCTaHHS MPOEKTHOI TEXHOJOTrii, TEeXHOJOTii HaBYaHHS Y CIIBIpaIl,

TEXHOJIOT1i PO3BUTKY TBOPYOi OCOOUCTOCTI;

6) ypi3HOMaHITHEHHS 1HIUBIIyalbHUX, TPYTIOBUX 1 KOJEKTUBHUX (HOpM poOOTH

3 METOIO BHUPIIIEHHS Pi3HUX MPOQECiitHO OPIEHTOBAHUX aHTJIOMOBHUX 3a71a4.

TakuMm  4YMHOM, MDKIMCHMIUIIHADHUN  MiAxiy — rnepeadadae  moOyJoBY
nudepeHIliioBaHOTO0  HaBYaHHA  MPOGECiiHO  OPIEHTOBAHOTO  AHTJIOMOBHOTO
CHUJIKyBaHHS HA  OCHOBI  BUKOPHCTaHHS  3MICTOBHHUX 1  OpraHizamiiiHux
MDKIUCIUTUTIHAPHUX — 3B’SI3KIB  JIJIT  CTBOPEHHSA  (HaxoBOro  KOMYHIKATHBHOTO
KOHTEHTY, M0 BIAOMpAEThCA 3 PI3HUX MNPOQPECIHHO OPIEHTOBAHMX TUCHUILIIH 1
amanTyeThCs  BUKJIQJQ4eM JI0  IHIUBIAYaJIbHO-THUIIOJOTIYHUX  OCOOIMBOCTEH
ManOyTHIX [T-(haxiBiiB; cripusie KOHCTAaHTHIN akTHBI3aMil MpodeciitHO OpiEHTOBAHUX
3HaHb, MIJBUIICHHIO iX MIIHOCTI, 3a0BOJICHHIO TOTpeOd Ta iHTEpeciB cyO’ekra

HABYAITBHOTO MPOIIECY.

Cuomucox BUKOPUCTAHHUX JIZKEPET
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THO3EMHA MOBA (3A IPO®ECIMHUM CITPSIMYBAHHSIM) SIK 3ACIB
®AXOBOI NIITOTOBKU MAWBYTHIX EKOJIOT'IB

JIroamuiia Mopos,

KaHauaaT GUIONIOTIYHUX HAyK, Ipodecop,

3aBigyBayd kadeapu 1HO3EMHUX MOB,

PiBHEHCHKMI 1ep)KaBHUM TYMaHITapHUNA YHIBEPCUTET
JlIroamuiaa SlcHorypcebka,

KaHauAaT GUI0NIOTIYHUX HAYK, JOICHT,

JOTEHT Kadeapu 1HO3eMHUX MOB,

PiBHEHCHKMI 1ep>KaBHUM TYMaHITapHUM YHIBEPCUTET
Harania Miuyaa,

CTapIIvMi BUKJIaa4y Kadenpu iHO3eMHUX MOB,

PiBHEHCHKMIT 1ep)KaBHUM TYMaHITaApHUM YHIBEPCUTET
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Ha cywyacHOMy eTarti po3BHTKY HayKOBO-TEXHIYHOTO TPOTPECy BCE aKTyalIbHIIIIE
MIOCTa€ HE CTUThKM IpodeciiiHa MmiAroToBKa K Taka, CKUIbKH MpodeciiiHa miAroToBKa
CHEIIATICTIB eKOJIOTTYHOI chepr — 3ajsd TMOJOJaHHS HACIIAKIB I[LOTO IMPOTpecy,
30KpeMa HETaTUBHUX BIUIMBIB HAa HAaBKOJIMIIHE cepeaoBuine. Hapasi ekojoriuxa
OCBITa € BAXJIMBUM YHHHUKOM (hOpMYBaHHS OCOOMCTOCTI, ii I[IHHICHOTO CTaBJICHHS 1
BU3HAYEHHS IPIOPHUTETIB BIACHOT KUTTEAIsIbHOCTI (KOHIIEMIIisI €KOJOT19HOI OCBITH

VYkpainu, 2002).

Came TOMy mepe OCBITSHAMH IMOCTAIOTh SIKICHO HOBi 3aBIaHHS — BHUXOBaHHS
(baxiBIliB MHUPOKOTO MPOGIII0, CIPOMOKHUX BHUPIIIYBATH €KOHOMIYHI M €KOJIOT14HI
3aBJaHHs, 3JaTHUX OYTH TICUXOJIOTIYHO TOTOBHUMH JIO IPHUPOJIOOXOPOHHU 1

paIioHAIBLHOTO IPUPOIOKOPUCTYBAHHS y CBOIM MpodeciiiHiil TisITbHOCTI.

OnHiero 3 XapakTepHUX pUC CydacHOI mpodeciiiHoi OCBITH, B TOMY YHCII H
€KOJIOT14HO1, € TyMaHi3allisg Ta TyMaHiTapu3ailis, (OopMyBaHHS 3arajbHOJIOJICHKUX,
MOpPJIbHUX 1 HalllOHAJIbHUX IIIHHOCTEH y MalOyTHIX ¢axiBiiB. OCKIIbKH 3aCO00M
dbopmyBaHHs MpodeciiHOT KOMIIETEHTHOCTI CTYIEHTIB MOXKE€ BHUCTyNaTH OyJb-iKa
HaBYaJbHA JUCIUIUIIHA, TO BaXXJIWBO BHUBUMUTH W BIUIMB OJIOKY TyYMaHITApHUX

JTYCIMILTIH Ha Iporiec mpodeciiHOi MAroTOBKA €KOJIOTIB.

3aranom mnepesnik TyMaHITApHUX JUCHUIUIIH Y PI3HUX YHIBEPCUTETAaX JUIIAETHCS
He3MiHHUM. CTyJeHTH BHUBYaKOTh «JIUTOBY yKpaiHCBKY MOBY», «®Dinocoditoy,
«Corrionoriro», «OCHOBH TCHXOJOTIi Ta MEAaroriku», «YKpaiHCbKy Ta 3apyOlKHY
KyJIbTypy», «lHO3eMHY MOBy» Ta iH. Lli mpenMerd Mu pO3riasgaEMo SK TEBHY
MOJIETIIOBAIbHY CUCTEMY, SIKY MOXHA BHUKOPHCTOBYBATH HE JuIIe Jig (GOpMyBaHHS
KOMYHIKaTUBHOI, MIKKYJIbTYPHOI, I1HIIMX KOMIETEHTHOCTEW, a W mnpodeciiiHoil.
['ymaHiTapHi TIpeIMeTH Aal0Th 3MOTY CTYACHTaM HE TUIbKH 3PO3YMITH 3arajibHi
3aKOHOMIPHOCTI ()YHKIIOHYBaHHS KyJbTYpH, i1 3HAYEHHSI B CYyCHUIBHOMY PO3BHUTKY
IHAWBIgA, ajd€ M [OIOMAararoTh 3acBOITH HAWBUOATHINII JOCATHEHHS CBITOBOTO

MUCTEITBa, CIeUU(]iKy Ta HEMOBTOPHICTh SIK YKPAaiHCHKOI, TaKk W IHIIUX KYJBTYP,
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BOJIHOYAC, MOKYTh BUKOHYBATH POJIb 3aC00y MpodeCiifHOI MiATOTOBKH CIICIIaTICTIB.

VY HamoMy AOCHIKEHI MU cepell MepesiKy MPeIMETiB I'yMaHITapHOTO ITUKITY
30cepenwyii  yBary Ha gaucumiuniHi «IHo3emMHa MoBa (32 mpodeciiiHuUM
CIPSIMYBaHHSM)», 3BaKaroud Ha crerudiky npodeciitHol TisTIbHOCTI CTYJICHTIB Ta
CydacHi Io0ajbHI 1HTErpaTuBHI mpoliec. [lo3uTuBHUM € 1 TOoM dakT, Mo aemani
JacTillle BUKIQJAaHHS Ili€1 JUCHMIUNHM CTYJICHTaM TEXHIYHUX CIellialbHOCTeN
NEePEeXOAUTh BIJl 3arajJbHOTO Ta KOMIUIEKCHOTO JO KOHKPETHOTO 1 OCHOBHOTO.
Hampuknan, Ha mnepmoMy Kypci B PiBHEHCBKOMY J€pKaBHOMY TyYMaHITapHOMY
YHIBEPCUTETI CTYICHTH-EKOJIOTH BUBYAIOTh Kypc «IHO3eMHa MoBa (3a mpodeciitHum
CHpSMYBaHHAM)». PO3rismaroun 110 JUCHMILIIHY SK 3aci0 IiIroTOBKHM ManHOyTHIX
eKOJIOTIB 10 TpodeciiHOol NISITBHOCTI, MU MPOMOHYEMO 30CEPEIUTH yBary Ha TPbOX
OCHOBHUX HampsiMax 1 TMEeAaroriyHoro BIUIMBY: (OpMyBaHHS TMO3UTHUBHOI
npodeciiiHoi  MoTuBamii 1 mpodeciiiHOl  MIUKKYJIbTYpHOI  KOMIIETEHIT Ta

1HTErpaTUBHUM MIAXI1] A0 ii BUKIaJaHHS.

Cepen unHHUKIB (OpMYBaHHS MOTHBAIIHHOT cheprn MalOyTHIX CHEIiaTiCTiB-
€KOJIOTIB BU3HAYAJLHUN BIUTUB MAOTh MPOQECiiHO-OpIEHTOBAHE HABYAHHS, & TAKOX

TBOpYA A1SUIbHICTH CTYJCHTIB.

MoTHuB — 11€ CBO€pIAHUI MyCKOBUN MEXaHI3M, 1HAUBIIyalbHa oTpeda B Oy/Ib-
AKIH JisIpHOCTI. BiH € CHOHYKadbHHM €JIE€MEHTOM, OCHOBOIO 1i BHHUKHCHHSI.
JiAIBHICTE, Y CBOIO YEPTy, ITUIKOM 3aJIeKHUTh BiJl MOTUBIB 1 MIpH iX YCBIJIOMJICHHS,
TaK camo sIK 1 Bi1 cTaBieHHs (pediekcuBHOCTI) ocobucTocTi 10 Hel. e crocyeThes i
miAroToBKH 10 mpodeciinoi misuibHOCTi. Ha nymky JI. YynkoBoi, B OCHOBI
TUSITBHOCTI JISKUTh OCOOMCTICHA 3HAYYIIICTh JIOJWHU, KA KOPUTYE i CBIOMICTb.
BignoBinHO, HEe BIIOYBAaTUMETHCSl YCBIIOMJICHHS 3HaHb, a HaBYaJIbHA JISUIBHICTh HE
MaTUMe 0a)XaHOrO pe3yJbTaTy, SKIIO0 OCOOMCTICHA 3HAUYYIUICTh OyAe BIACYTHS, a Mii
Ta oneparii He OyAyTh COHyKaTHCsl MOTUBOM abo norpedoro (Hynkosa, 2004, C. 34-
35). MoTuBaiiiiHe 3a0e3MeueHHs] BUBYEHHSI 1HO3EMHOI MOBU MOTpeOye Bl megarora
CTBOPCHHSI TIO3UTUBHOTO CTaBJICHHS CTYACHTIB JO TPOIECY HABUYaHHS, IO JIETKO

3a0€3MeUYNTH, BKIIOYUBIIN J0 3MICTY ITUCLHMIUIIHUA NMPOQPECciiHO-OpIEHTOBAHI TEMH, a
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came: EKOJIOTisl Ta €KOCUCTeMH, Olocdepa, MeToau 3axucTy Oiocdepu, HACEICHHS
3emuti, mpUpoa 1 CyCHIbCTBO, BIUIMB JIFOJICHKOI JISUTBHOCTI Ha JOBKULISL, YKpaiHa:
npoOsemMu 3a0pyaHEHHS, IITyMOBE 3a0py/IHEHHS B YKpaiHi, €KOJIOTiuHI KaracTpodu

TOHIO.

OT1xe, BUKIIQJJaHHSI 1THO3EMHOT MOBH y BUIIMX HABYAJIBHHUX 3aKjajax Mae OyTu
OpraHi30BaHO Ha TaKOMY PiBHI, 100 CTYJEHTH YCBIIOMITIOBAIM HOTO BaXJIMBICTh Ta
OCOOUCTICHY 3HAYyHIICTh 3700yTUX 3HaHb. MalOyTHI €KOJIOTH JIHIIE TOJi
OBOJIOJIIFOTh JIOCTATHIM PiBHEM C(OPMOBAHOCTI MIDKKYJbTYPHOI KOMYHIKAIli, KOJH
YCBIIOMJISITH 11 3HAYYIIICTh JUIsI XHBbOI MaWOyTHBOI mpodeciiinoi nmisutbHOCTI. e
BeJlc HE JHIe 10 HeoOXiMHOCTI 30aradyyBaTH 3MICT HaBYaHHS IpodeciiHo-
OpIEHTOBAHUM IIIKABUM MaTepiajioM, ajie i 10 (popMyBaHHS Mi3HABAJILHOTO IHTEPECY,
CIpHSIHHS aJICKBATHIA CaMOOIIIHIN CTYJIEHTAMH CBOIX MOJKJIMBOCTEH, MParHeHHS 0
CaMOBJIOCKOHAJICHHS, ()OPMYyBaHHS BIAMOBIJATHHOTO CTaBIEHHS 10 MpodeciitHoi

ISITIBHOCTI TOILIIO.

[Ipodeciitny crnpssMoBaHICTh HaBYaHHS peTenbHO aocuimkye JI. CaBeHKoBa.
HayxoBerp migkpecitoe, o «OpIEHTYBaHHS Y CBOil mpodeciii» Mae BiIOYBATUCh K
Ha pIiBHI 3HaHb, TaK 1 Ha pIBHI EMOIIMHO-MO3UTUBHOTO JOCBiAY, HJS IHOTO
JOLIIBHUM OyJie BUPILIEHHS TaKKUX 3aBJlaHb: OPIEHTYBATH MallOyTHIX CHEI1aliCTIB HE
TUIBKK Ha pe3yJibTaT, ajie ¥ Ha Mpolec AISUIbHOCTI; AOMaratucsi Toro, mood Aii, siki
BUKOHYIOTh CTYACHTH, OYJIM YCHIIIHUMH; JOCATaTH OBOJIOJIHHA MalOyTHIMH
(daxiBUAMH €JEMEHTIB TBOPUYOCTI SIK Yy NpodeciiiHiii, Tak 1 B KOMYHIKaTHUBHIN
nisuibHOcTi  (CaBenkoBa, 1996, c. 12). Cioau AOUUIBHO BKJIIOYHUTH 3MICTOBE
HAaBaHTAXKEHHsS NPOQUILHUX NpPEeIMETIB €eKoyoriB, a came: «Ekororisa moauHmy,

«MojentoBaHHS 1 TPOTHO3YBAaHHS CTaHy JOBKULIY, «JlanaimadTHa €KOI0Tish TOIIO.

OpieHTaliss CTYyACHTIB-€KOJIOTIB Ha MailOyTHIO npodecito Mae HOCUTH
OCOOMCTICHUI Xapakrep, 00 rOTOBHICTh 10 MPOQECIHHOI AISIbHOCTI BUCTYyIIAa HE
TUIBKM SIK OCOOMCTICHA, ane U K MmpogeciiHO-0COOUCTICHA SKICTh creljaaicTa. 3
OrJIsily Ha BUKIAJEHE, 3a3HauuMo, o «lHo3emMHa MoBa (3a mnpodeciiHuM

COpSIMYBaHHSIM)» Ma€ CHpPUATH (POPMYBAHHIO MPOQPECIHHUX HABHUUOK 1 OYyTH
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3amopykor ManOyTHBOI yemimHoi npodeciiinoi  aisibHOCTI. Cepell  OCHOBHHX
HABUYOK BUOKPEMHMO: 3HAHHS MOBHOTO €THUKETY, (DOPMYITIOBaHHS KOMYHIKATUBHUX
IiJIeH 1 3aBJaHb, aHalll3 MpeaMeTa KOMYHIKallii 1 KOH(QIIKTHUX CUTYaIlii, BOJOMIHHS
HABUYKAMH, TIPUHOMaMH, TAKTUKAMH, CTPATETIIMH J1JI0BOI KOMyHiKamii. SIK TUTbKH
MalOyTHI €KOJIOTH YCBITOMJISTH MpodeciiiHe 3HAYEHHS IUCIUILUIIHYU, BIAOYAYThCS

MO3UTHBHI 3MIHU y CTaBJICHHI JI0 11 OmaHyBaHHS.

3 peajbHUM XHUTTSIM CTUMYJIOIOTH HE JIMILIE PO3BUTOK HAaBYAJIBbHOI Ta MpodeciitHoi
MOTHBAIlli CTYJEHTIB, a ¥ 1HTEpeC M0 AIJI0BOi KOMYHIKAIi y MpOIECI BUBUCHHS
1H03eMHOi MOBU. OCHOBHE MOTHBAllIiiHE HAaBaHTAXXEHHs TyT BUKOHY€ IMpParHeHHs 0
npogeciiHoro caMmoBIOCKOHaNEHHs. BinqnosinHo iH(opMaliiHo-01THII MaTepian He

dbopMy€e TO3UTUBHUX CTIHKHX MOTHUBIB HABYAIBHOI 1 MPOQECIHHOT TiSITBHOCTI.

Busnanns Takoi rymadiTapHOoi AucHuiuiiad Ik «lHO3emHa MoBa  (3a
npodeciiHuM CcrpsiMyBaHHSIM)» OJIHIEIO 3 MPIOPUTETHUX y HABUAIBHUX 3aKJIaJax
OOTPpYHTOBYEThCS KOHIICIIIIIEID €BPONEHCHKOT OCBITH, IO 0Oa3yeTbcsd Ha ifel
«CTIJIBHOTO €BPOMEHCHKOTO JIOMYy», Ji€¢ CaMe€ MOBY pO3IJISIAAIOTh SK IPOBIIHHIMA
IHCTpYMEHT 00’€qHaHHA. MYyJIbTHIIHIBAIBHICTD 3 TMEPCIEKTHUBOIO OBOJIOJIHHS
KOXHUM €BPOTICHIIEM TphOMa 1 OLITbIIIE MOBAMH BHCTYIIA€ OCHOBHUM CIIPSIMYBaHHSIM

MOBHOI TTOJIITHKH.

OCKUIbKHY PO3B’sI3aHHS €KOJIOTIYHUX MPOOJIeM BiJOYBAETHCS HA MEBHUX PIBHSX:
JOKaJIbHOMY, HaI[lOHAJbHOMY 1 MI’KHApOJIHOMY, TO MallOyTHIN €KOJIoT, OKpiM 0a30BO1
€KOJIOTIYHOI OCBITH, TIOBMHEH BOJIOJITH 100pe cHOpPMOBAHUMHU MIKKYJIbTYPHUMH
KOMYHIKATHBHUMHU BMIHHSAMH — 3aJyIs YCIIIIHOT CIiBOpari 3 KoJieTaMd Ha
IHTepHaIllOHAIbHOMY piBHI. [[pOMy copusiTume coiiadbHO-IO3UTHUBHA MOTHUBAILIIS
npolecy MIArOTOBKA JO MDKKYJbTYPHOI KOMYHIKalii B paMkKax MOpoQeciiHol

JISUTBHOCTI MaOyTHIX €KOJIOTIB.

CTyzeHT mepmioro poKy HaBYaHHS, OMAHOBYIOUM 1HO3EMHY MOBY, HE IMPOCTO

3aCBOIOE TIEBHI CJIOBA, CIOBOCIIONIYYEHHS 1 KOHCTPYKIIiI, a ¥ ogepKye 1HPOpMAIIIO
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po ICTOPII0 Ta KYyJbTYpYy pI3HHX KpaiH. BomHowac, BigOyBaeTbes ineHTH]IKAIIS
cebe K MpeACTaBHUKA CBOTO HApOy, YCBIIOMJICHHS ICHYBaHHS B PI3HUX KYJIbTypax
BIIMIHHUX PUC Y CHCTEMI CHPHUHSATTS, y CUCTEMI IIHHOCTEH, €TUKETHUX HOpMax
tomo. CTyJaeHTH, BUBYAIOUH 1HO3EMHY, 3a3BUYail, MParHyTh OBOJOITH IE€ OJHUM
cnoco0oM KOMyHiKallli, MPOHUKAIOYN y HOBY HalllOHAIbHY KYJIbTYpY, 1 «OTPUMYIOTh
BEJIMUE3HE JYyXOBHE 0ararcTBoO, IO 30epiraeTbCcsi B 1HO3EMHIM MOBI», a cami HOCIT
MOBH BHBYAIOTh BIIACHY HAllIOHAIBbHY KyJIbTypy uepe3 MOCEpPEeIHHUIITBO PITHOI

(Uynkona, 2004, c. 36).

BuBuenHs1 1HO3€MHOI MOBH CIpHUS€ PO3BUTKOBI B CTYACHTIB 3M10HOCTEH
BUKOPUCTOBYBaTH 1ii K IHCTPYMEHT CHUIKYBaHHA, $K 3aci0 MIDKXOCOOHCTICHOT
B3a€MOJIIi B OaraTtoHaIliOHATBPHOMY Ta TMOJIKYJIbTYpHOMY TpocTopi. KoxHe cioBo
MICTUTh YacTHUHY KYyJbTYpHU HApOdy, BigoOpa)xkae ICTOPHYHI Ta COIliabHI 3MIHH,
NEBHI CIOCOOUM MUCTICHHS. 3T1/IHO 31 CTPATETi€l0 BUBUCHHS 1HO3EMHUX MOB B YKpaiHi,
KOMYHIKaTHBHA 3JaTHICTh JIIOJWHU TIPYHTYE€TbCS HA MOBHIM, MOBIICHHEBIH,
JTUCKYPCUBHIN, CTpAaTEriyHii, COUIOKYIbTYPHINA 1 COI[IOJIHIBICTUYHIA KOMITETEHIIISIX.
ToOTO0, CTYJJEeHTH MalOTh 3HATH HE TIJIbKU BepOaibHy MOBY 1 BIJIIIOBIIHO 1i BXKUBATH B
KOHKPETHHUX CHUTyalisix, aje ¥ BOJIOAITH TMEBHOIO KapTUHOI  CBITOIISAY

MPEJICTaBHUKIB KPaiHU, MOBY SIKOT BUBYAIOTbh.

[IpakTHyHEe BOJIOJIHHA 1HO3EMHOIO, peaji3alisi Ha NUCbMI KOMYHIKATMBHHX
HaMipiB, YCTAaHOBJIEHHS JILTOBUX KOHTAKTIB, BUCIIOBJICHHS MPOXaHHs, 3TOJI1, HE3TO/H,
BIJIMOBU, BUOQUEHHS, MOJSAKH; JTOCATHEHHS CTYJEHTAMH TAaKOrO PIBHS 3HaHb, KU
Mae 3a0e3neYuTH MaiOyTHIM CIeHiagicTaM MOXJIMBICTh CHUIKYBAaTHCS 1HO3EMHOIO
MOBOIO 3a TEMaTUKOIO, IMepeAdaueHO0 MpOrpaMol0, 3aCTOCYBAaHHS JIEKCHUKO-
IrpaMaTUYHOTO MiHIMyMY, OOTOBOpPEHHS Mpo0JieM 3araibHOHAYKOBOIO 1 MpodeciiHo-

OpPIEHTOBAHOTO XapaKTepy — II€ 1 € CIPSIMOBAHICTh JOCIIIKYBAHOTO KYpCY.

BoaHouac, mis cremiamicTiB-€KOJIOTIB HEOOXITHUM € BHMBUEHHS TaKUX TEM:
po3MoBa 10 Tene(oHy, NUJIOBE JUCTYyBaHHS, NMEPEroBOpU, 3BEPHEHHS 3 MUTaHb
MpareBlalTyBaHHsd, TPU3HAYCHHS Ha TI0Caay, YKJIaJaHHS yroJ 1 KOHTPAKTiB,

HayKoB1 KOH(EpeHIIii, MOJ0pOXKi 32 KOPAOH, MOCEJIICHHS B TOTENb 1 T.1H., OCKUIBKH 111
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TEMU BiJIOOPaXKaIOTh OCOOJIMBOCTI MPOQECIHOrO CHUIKYBaHHS O€3MOCepeHhO Y

cdepi IXHBOI TISITHHOCTI.

VY mpoueci BUKIaJaHHS 1HO3EMHOI MOBHM y TEXHIYHUX BHUIIUX HaBYAIBHUX
3aKjajax Ieaaror OpiEHTYEThCS Ha IHTETpATUBHUHN MIAXia sSK 3acid ¢GopmyBaHHS
y3arajJjbHeHOi  CHCTEMH 3HaHb, YMIHb 1 HABUYOK  CTYJCHTIB-€KOJIOTB.
@®parMeHTapHICT, MPU MIATOTOBLI 10 MpodeciiiHol  AiSIIBHOCTI  YCKIJIAIHIOE
KOMIUUIEKCHE  PO3YMIHHS ~ CTYyJI€HTaMH  HABYAJIBHOTO  TMPOIECYy,  3amo0irae
BUKOPUCTAHHIO HUMHU BXKE€ 3100yTHX 3HaHb 1 HaOyTHX YMiHb 3a MEXaMH TOTO YU

1HIIIOTO TIpeIMeTa.

[aTerpartiss HaBYAJIBHUX JHUCIUIUIIH y TpodeciiHiil MmAroToBHi MaWOyTHIX
€KOJIOTIB JOIlIbHA 3 OIJISy Ha METY 1 3aBJaHHS TaKoi MiATOTOBKH, YTIM, IIE Ja€
3MOTy TUJIMOIIIE PO3KPUTH 1 JIONOBHUTH 3MICT CaMHX JHUCIUIUIIH, BHU3HAYUTH
CHeIiaizaiio MPOBIAHOK 17e€l0 iX BukIagaHHsA. Po3B’s3aHHs 11i€l mpoOieMu B
KOHTEKCT1 po(deciifHO-Op1EHTOBAHOTO HABYAHHS MOKJIMBE 32 BBEJICHHS CIICIIKYPCIB 1
NEBHUX AUCHUIUIIH. OTXKe, HAroJI0CUMO, 110 1HTETpallis MPeaMETIB BiAIrpae 3HaUHY

postb y popMyBaHHI ITpodeciitHOT TOTOBHOCTI MAaOYTHIX €KOJIOTIB.

PosrisnyTi HamMu HanpsiMH BUKOPUCTaHHS aucuuIUIiHd «lHO3emMHa MoBa (3a
npodeciiHuM CrpsiMyBaHHSM)» sIK 3aco0y mpodeciiiHOi MIATOTOBKM MalOyTHIX
CHEIIATICTIB  €eKOJIOTIYHOiI cdepu MoKHa 3a0€3MeYUTH  IUIIXOM  PO3POOKH
BIIMOBIHUX 3aBJaHb, SKI MalOTh HOCHUTH KOMYHIKATHBHHM 1 TIpodeciiftHO
CIPSIMOBaHHWI XapakTep i, BOJAHOYAC, MOTpeOyBaTH KOMIUIEKCHUX 3HAaHb 3 1HIIUX
JUCHMIUIH. IX METOI € CIOHYKaHHS 10 KOMYHIKaTHBHOTO CAMOBH3HAYEHHS
CTYJICHTIB; CTBOPEHHS BIAMOBIAHMX YMOB JJIS OBOJIOAIHHS Ta peaizarlii HaBUIOK
MIKKYJIBTYPHOI KOMYHIKallii, 171 BAKOPUCTAHHS 3100yTUX 3HaHb 1 HAOYTUX yMiHb
Ha MPAKTHI[l, B HECTAHJAPTHUX CHUTyalisX Mpo@eciiHol NIsUIBHOCTI, IS anpooarii
HOBUX TMPUKAOMIB 1 METOAIB MDKKYJbTYpHOi ~KOMyHiKamii. Omxe, ciif

BUKOPHUCTOBYBATH 3aBAaHHS KOMYHiKaTI/IBHOFO XapakKTepy.

Hampuknan, MokHa 3alyduTH CTYIAEHTIB 10 poiikoBoi muckycii. Ilepen
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MOYaTKOM CTYJICHTIB PO30MBAEMO HA TPYIIH 1 TPOCUMO, TIPAIIOI0YN Pa30M HaJ TEMOIO
«BrumB 1HAYCTpIi HA HABKOJIMIIIHE CEPEIOBUIIEY, TOTPUMYBATHUCS TIEBHUX MPABHII 1
3HAWTH PIIICHHS IPOOJIEMHU BIAMIHHOI IHTEpIPETAIlil CIUJIbHUX HEMOBHHX €JIEMEHTIB
y CBITOBUX KyJbTypax (HAmpWKIAd, B aHTJIINCHKIM, 1HMIMUCHKINA, SITOHCHKIH,
Opa3mIbChKii, YKpaiHChKiM TOmI0). [IpaBuia BCTaHOBIIOIOTHCS TAaKOTO XapaKTepy:
KOKEH Oepe ydacTh, JKOJCH HE JOMIHY€; BHCIOBIIOBAHHS MalOTh OyTH 3 TEMH;

3QJIy4a€ThCSl AKTUBHE CIIYXaHHS; MATPUMKA OJTHE OJTHOTO € HEOOX1THOK YMOBOIO.

CrynenTtu 1o 4ep3i OTpUMYIOTh POJII OpraHizaTopa (BU3HAYa€ MOPSIOK POOOTH
Ta CTEXKUTh 3a HOTO JOTPUMAHHSIM), XPOHOMETPHUCTA (PO3MOAUISIE KUIBKICTh Yacy),
Taymada (BIATIOBIAA€ 3a €IWHE TPAKTYBaHHS 3aBJaHHS BCIM 4YJleHaM TPYIIn),
peecTparopa (poOWTH 3alKCH MMiJ Yac TPYMOBOTO OOTOBOPEHHSI, MiAOWBAE TiJICYMKHU
poboTn), penoptepa (Mpe3eHTye poOOTy TPYyHU PEmITi CTYAEHTIB). Y TaKWil CIocio
HAaBYAJIbHUN TNPOLEC CKEPOBYETbCS HA (POPMYyBaHHA B CTYJEHTIB-€KOJIOTIB
BIJINOBIJIAJIbHOCTI 3a KOMYHIKaTHBHUX MapTHEPIB, OCMHUCIECHHS Ta MPOEKTYBaHHS
BJIACHUX JIil, CTOCYHKIB KOOMNEPATHUBHOI'O XapaKTepy, KOMIPOMICHOTO MIIXOAY O
po3B’si3aHHs MpodeciiHuxX npobdseM; Ha (HOPMYBAHHS TOJEPAHTHOIO CTAaBJICHHS W

PO3YMIHHS KyJbTYPHUX BIIMIHHOCTEH KOJIEr-eKOJIOT1B.

Orxe, rymanizamisi Ta TyMaHITapu3alisl € XapaKTEpHUMH pUCAMU CY4YacCHOI
npodeciitHoi OCBiTH, 10, B CBOIO 4Yepry, HaKjIaaa€ TeBHI 3000B’s3aHHS Ha
JUCHMIUTIHM TYMaHITQpHOTO IUKIY, $KI BUKJIQNAIOTHCS Y TEXHIYHUX BUIIHUX
HaBYAJIbHUX 3aKJIaJlax — BOHU BCE YACTILIE PO3TISAIAIOTHCS K 3ac00M (OpMyBaHHS
npodeciiiHoi kommneTeHTHocTi. BrimuB kypcy «lHo3emHa MoBa (3a mpodeciiiHum
COpPSIMYBaHHSIM)» Yy TIATOTOBLI MaiOyTHIX €KOJIOTIB A0 MPOQEciiHOl AISAIBHOCTI €
0e33anepedyHuM. Mu po3risigaeMo 110 AUCIHUILTIHY TEPEBAXKHO K 3aci0 MiATOTOBKHU
MaiOyTHIX €KOJIOTIB JI0 MPOoQeciHHOI MISUIBHOCTI Yepe3 HaIpsSMH ii MeJaroriyHoro
BIUIMBY Ha (OpMyBaHHS TO3UTHBHOI mpodeciiiHoi MoTHuBalii 1 mpodeciiHoi
MDKKYJIBTYPHOI KOMIIETEHIIIT 3 ypaXyBaHHSIM, 3BICHO, 1HTEIPATUBHOIO MIAXOMY MO ii

BUKJIIaAaHH.
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THE ROLE OF INDEPENDENT WORK IN DEVELOPING
COMMUNICATIVE COMPETENCE IN FOREIGN LANGUAGE
EDUCATION

Jlisisa Heunnopyk,
ctyaeHTka IV kypcy dinonoriunoro gpakynbTery,
PiBHEHCHKMI 1ep)KaBHUM TYMaHITaApHUM YHIBEPCUTET

HayxkoBuii kepiBHUK - be3kopoBaitna Onbra BonogumupiBha, 3aBigyBad kadeapu
TeOopii 1 MPAKTUKU 1HO3EMHHUX MOB Ta METOJIUKN BUKIIQAAHHSI, TOKTOP TeIarOri9IHUX
HayK, npodecop.

Nowadays, independent work plays a key role in the process of learning foreign
languages. It gives students the opportunity to take responsibility for their own
progress and to develop skills at their own pace. In particular, independent work
helps improve communicative competence, which is one of the main goals in foreign

language education.

Communicative Language Teaching (CLT) focuses on interaction as the main
method of learning a language. This approach supports the idea that communication
should be meaningful and related to real-life situations. Independent tasks, such as
writing emails, recording voice messages, reading articles, or preparing presentations,

allow students to practice language in authentic ways. According to Harmer (2007),
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students learn to communicate effectively when they are exposed to real

communication situations.
Each language skill can be improved through well-organized independent tasks:

Speaking: learners can practice dialogues or role-plays by recording themselves
or talking with partners online. They can also participate in language exchange apps
or record short videos describing their daily routine or opinions on various topics.
Online platforms like Tandem and HelloTalk offer a safe environment for practicing

spoken language with native speakers.

Listening: students can listen to podcasts or videos with subtitles, then
summarize the content or answer questions. They can also use interactive listening
platforms, such as TED Talks or BBC Learning English, which allow them to hear
different accents and speech rates. Learners can be asked to keep a listening journal

to reflect on key ideas and new vocabulary.

Reading: learners can read adapted texts or articles and complete vocabulary or
comprehension tasks. They can use graded readers, online newspapers, or e-books
that match their level. Websites like Breaking News English or News in Levels are
especially useful for independent reading tasks that promote global awareness while

supporting language development.

Writing: students can write blog posts, letters, or short essays, which helps them
to express their thoughts and structure them correctly. Keeping a learning diary or
writing reflections on topics discussed in class can also be very effective. Platforms
such as Lang-8 allow learners to receive corrections from native speakers,

encouraging accuracy and learner autonomy.

Independent work supports both fluency and accuracy. Fluency improves
because students work at their own pace and get more exposure to language use. At
the same time, accuracy can be developed through repeated practice, grammar

correction tools, and teacher feedback. As Richards (2006) notes, fluency and
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accuracy must be balanced for effective communication. Language learning apps like
Duolingo, Quizlet, and Grammarly can assist in identifying common errors and

reinforcing grammatical patterns through repetition.

Another advantage of independent work is that it motivates learners. They can
choose topics they are interested in and set personal goals. This increases engagement
and encourages lifelong learning. Independent learners often show more initiative and
critical thinking, which are important for mastering a foreign language. Additionally,
modern digital tools, such as Quizlet, Kahoot, or Grammarly, make independent work

more interactive and personalized.

Moreover, independent work prepares students for real-life communication. In
many everyday situations, such as traveling, working abroad, or studying in
international environments, learners must use the language independently. Practicing
this during their studies makes them more confident and prepared for such
experiences. Learner autonomy, according to Little (1991), is essential for the

development of effective communicative skills.

Independent learning can also include project-based assignments, where
students create posters, infographics, videos, or presentations on cultural topics or
current events. These tasks foster creativity and allow learners to use language in
meaningful contexts. Such projects can be presented to peers in class or shared

online, which promotes interaction and peer feedback.

Teachers also play a significant role in organizing independent work. They must
guide students, provide useful resources, and check the results. At the same time, they
should allow students enough freedom to explore language use and make mistakes.
Feedback after independent tasks should be constructive and focused on helping
learners improve specific skills. Teachers can also encourage students to reflect on
their learning process, identify challenges, and plan future strategies, which

strengthens metacognitive awareness.
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In conclusion, independent work is an important element in developing
communicative competence. It enhances learner motivation and autonomy, giving
students a sense of ownership in their educational journey. Through regular practice,
learners build confidence and overcome the fear of making mistakes. Independent
tasks can be adapted to suit different levels and learning styles, making them
inclusive and flexible. Overall, integrating independent work into foreign language
education supports the development of well-rounded, communicatively competent
learners. It allows students to apply the language in meaningful situations, helps
improve all four skills, and supports both fluency and accuracy. Therefore, teachers
should include various independent tasks in their lessons and encourage students to
take responsibility for their own learning. Independent work not only supports
academic success but also prepares learners for real communication in the global
world. It increases learners' confidence, nurtures autonomy, and leads to better

language outcomes when integrated thoughtfully into the curriculum.
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HCUXOJIOI'TYHI BAP’EPH Y BUBUYEHHI IHOBEMHUX MOB
TA LLJISIXU IX HOJOJIAHHS
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(bakyIbTETy 1HO3EMHUX MOB,
YMaHCBKH Iep)KaBHUH TTe1aroT1YHUMI

yHiBepcuTeT iMeH1 [1apna Tuunau

HaykoBwuii kepiBHUK:

Anga I'embapyk

KaHAUAAT NeJaroriyHux HayK, JOICHT,
JOTeHT Kadepy aHTIIHChKOI MOBU

Ta METOJUKH 11 HaBYaHHS,

YMaHChKUH AepKaBHUM Me1aroriyHui

yHiBepcuTeT imeHi [laBna Tuunau

BuBueHHs 1HO3eMHOi MOBM € HE JIMIIE I1HTENEKTyaJbHHUM, a W €MOLIIHO-
NCUXOJIOTIYHUM TiporiecoM. OcoOIMBO 4acTO Ha 3aBaji €PEKTUBHOMY 3aCBOEHHIO
1HO3€MHOI MOBH TIOCTAIOTh TICUXOJIOT14HI 0ap’€pH, K1 CyTTEBO BIUTUBAIOTH HA SIKICTh
HaBuyaHHs. L{i 6ap’epu MOXXyTh MaTH pi3HE MOXOKEHHS Ta XapakTep, aje BCl BOHU
YCKJIaTHIOIOTh MOBJICHHEBY aKTHUBHICTH 1 3HWKYIOTh YMEBHEHICTh YYHS Y BJIACHHX

CcHhJIax.

Cepen OCHOBHMX TICHMXOJIOTIYHUX Oap’epiB, IO 3aBaXaloTh €(HEKTUBHOMY
3aCBOEHHIO 1HO3€MHOI MOBH, MOKHA BHIIJIUTH CTpaxX MPUIYCTUTUCS TOMUIIKH,
noOOIOBaHHSI CTaTH 00 €KTOM HACMIIIOK, HEBIEBHEHICTh Y BJIACHHUX MOBHHX
HaBUYKaX, MIABUILIEHY TPHUBOXKHICTh Y CHUTYyallisiX CIUIKYBaHHS, 3aHUKEHY
CaMOOIIIHKY Ta TParHeHHs 10 HaaMipHOT MOBHOI AockoHaOCTi. [lomiOHi TpymaHOMIII
HEPIAKO MNPOSBISAIOTHCS Yy HeOakaHHI OpaTH y4yacTh y KOMYHIKaTUBHUX BIpaBax,

YHUKHEHHI aKTUBHOI pOOOTH Ha ypoOlll Ta 3arajibHiii MOBYa3HOCTI, HABITh KOJIU YYEHb
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Ma€ JOCTaTHI piBeHb 3HaHb. lIpakTuka CBITYUTH, MO0 OaraTo MIKOJISPIB,
HE3Ba)KAIOYM Ha OaraTopiyHe BHUBUYEHHS 1HO3EMHOI MOBH, BiIUyBalOTh TaK 3BaHUM
«MOBHHI OJIOK» — TICUXOJIOTIYHY MEPEHIKOAY, SKa CTPUMYE iX BiJI aKTUBHOTO

TOBOPIHHS, TTOTIPH HASIBHY JIEKCHKO-TpaMaTU4Hy 0a3y.

BapTo 3a3HaumnTH, 010 HKEpena TCHXOJIOTIYHUX TPYIHOINIB MOXYTh OyTH SK
BHYTPIIIHIMH (OCOOHUCTICHI SIKOCTi, TPUBOXKHICTh, MOMEPEIHIN HETaTUBHUI JOCBIT),
TaK 1 30BHINIHIMH (YMOBHU HaBYaHHS, CTWJI1 BHUKJIQJaHHS, HEIOCTAaTHS MiATPUMKA 3
6oky nenarora). Jlocmimkenns Tymromtok, Kamincekoi Ta CiyXeHCBKOI CBIiT4aTh MPO
Te, 10 HAWOUIbIIE HAMPYKCHHS BUHUKAE y CTY/IEHTIB HEMOBHHX CIEI1aJbHOCTEMH,
Kl HE MAalTh JOCTaTHbOI MOBHOI TPAKTHKH, a HABYaHHS CIPUHAMAIOTH SIK

dopmanbuicTs (Tymomtok, Kamincska, & CinyxeHcbka, 2023, 426).

Kpim Toro, BIuiMB Ha BUHUKHEHHS 0ap’€piB MalOTh KyJbTYPHI YUHHUKHA — CTPax
BUTJISIIATH «HETPABUIILHO» TIEpe]] HOCIIMU MOBH a0 1HTEPHpPETYBAaTH COLIATbHI
CUTHAJIM HE TaK, AK Ciia. Y 6ararbox y4HiB CIPAIbOBY€E TAKOK HETaTUBHUM JOCBIJ 3
MONEPEAHIX YpOKIiB, 1€ iX MOIJIM 3HEIIHIOBAaTH 3a TMOMIJIKA a00 HaaMIpHO

KOHTPOJIIOBATH.

VYcmimHe  MOJ0JIaHHS — TICUXOJIOTIYHUX — Oap’€piB  MOXIIMBE 32  yMOBH
KOMIUIGKCHOTO TIJIXOAY, IO OXOIUIIOE€ SK IIeJaroriydi, TaK 1 TICHXOJIOTi1YHI
iHCTpyMeHTH.  Hacammepen,  y4yuTento  Cilii ~ CTBOPUTH  JOOPO3UUIIUBY,
HNiATPUMYBaJIbHY aTMocdepy, 1€ Yy4eHb He OOIiThCS BHUCIOBUTH JYMKY, HE
OCTEpITaEThCSl TIOMIJIOK 1 MAa€ 3MOTY PO3BHUBATHUCS B YMOBax B3a€MHOI moBaru. Sk
3azHayae Kaprieako ['. M., TO3WTHUBHE CTaBJICHHSA BHKJIajada, IMATPUMKA Ta
MOCTYIIOBE 3aJTyY€HHS 0 MOBHOI aKTHBHOCTI JIONIOMArar0Th 3MEHIIIUTH HAIMPY>KCHHS

1 opMyIOTh y YUHIB ycTaHOBKY Ha ycnix (Kapnenko, 2024, 80).

OpnuM 13 epeKTUBHUX METOJIB MOJI0MaHHS 0ap’€piB € BUKOPUCTAHHS ITPOBUX,
IHTepakTUBHUX (OpPM HaBYAHHS: POJBOBI ITPH, CHUTyaIlldHI [JiaJoTH, TPYIMOBI
npoekTH. Taki 3aBIaHHs 3HIKYIOTh PIBEHb TPUBOXKHOCTI M CTUMYJIIOIOTH 1HTEPEC 10

HaBuyaHHA. J[OCBig mMoka3ye, MO came B irpoBidd ¢opMi ydHI YacTillle MOYUHAIOTH
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IrOBOPUTH, HC 0O0SYHCH oCyay YU IIOMHIIOK.

[HImIM BaXXJIMBUN HANIPSIM — PO3BUTOK BHYTPIIIHLOT MOTHBAIlli. Y4eHb TOBUHEH
pO3yMITH METYy BHBYEHHS MOBHM, OauUTH peajbHI pe3yJbTaTH, IO Ja€ HOMY Iie
BMIHHsI. 30BHIIIHS MOTHBallisl (OLIHKK, BUMOTH OaThKiB, BCTYIl JI0 YHIBEPCUTETY)
4acTO He Jla€ CTa0lIbHOTO Pe3yyIbTaTy, SIKIIO HE MiJAKPIIIeHa BHYTPIIIHIM OaKaHHSIM
CHUIKYBaTUCA 1HO3€MHOI0 MOBOIO. UepHiok T. cripaBe/yIMBO HAroJoIIye, M0 YY€Hb
MOBUHEH MAaTH MO3UTUBHUI MOBHUH JOCBII — caMe 11€ 3MIIHIOE BipY y BIacHI CHIIH ¢

aKTHUBI3y€ KOMYHIKaTUBHY AisbHICTE (UepHiok, 2023, 137).

Oxkpemoi yBaru motpeOye 1HAMBIIAYyaTIbHUNU MIAX1A 10 YYHIB, SKI Bi4yBarOTh
MICUXOJIOTIYHI TPYAHOII y MpOIieci OMaHyBaHHs 1HO3eMHOI MOBU. Bapto mam’sitaru,
10 KOKHA JUTHHA MAa€ CBOi YHIKaJIbHI MCHUXOJIOTTYHI PUCH, PIBEHb TPHUBOXHOCTI,
CaMOKOHTPOJIIO Ta CIOCOOM pearyBaHHs Ha crpec. Te, IO AJii OJHOTO YYHS €
MOTHUBYIOYHM, JIJISl 1HIIIOTO MOXKE CTaTH JIKEPEJIOM J10JaTKOBOTO HampyxeHHs. Came
TOMY BYUTENb Ma€ OyTH HE JIMIINE BUKIAgadeM, a i YBOKHUM CIIOCTEpIiradyem Ta
MICUXOJIOTOM, 3JaTHUM BIJYyTH HACTPii, pPIBEHb EMOIIHOTO HAMPYXCHHS Ta

HEOOXITHICTh Y TIATPUMIII.

JlesskuM y4uHSIM KOMQOpPTHIIIE MpaIioBaTy B napax abo HEBENUKHUX IpyIax, Je
BOHU HE BI4yBalOTh TUCKY 3 OOKY BChOTO Kjacy. [HIIUM moTpiOHO OubIe Yacy asis
MiJTOTOBKM BHUCJIOBIIIOBAaHb YW 3allUTaHb — 1 1€ CJiJ BPaxoBYyBaTH I Yac
IaHyBaHHS ypoky. Jlms GaraTthoxX BaxmBHM (DaKTOpPOM TMOJOJAaHHA Oap’€piB €
peryisipHe IO3WTHBHE IMMIJKPIMUICHHS — TMOXBajda 3a HaBITh HE3HAYHI YCIIIXH,
BiJI3HAYEHHSI TIPOTPECY, 3a0XOUCHHS JI0 y4dacTi 0e3 crpaxy OyTu BucMissHUM. Takuii
niaxiag Gopmye B y4dHIB BIAUyTTs O€3MEKd, IO, B CBOIO UEpry, 3HUXKYE DPIBEHb

TPUBOXKHOCTI.

OxpiM megaroriyHoi MiATPUMKH, BaXKJIUBUM HANpSIMOM POOOTH € PO3BHUTOK Y
IIKOJIIPIB HABUYOK caMopeduiekcli Ta camoperyidimii. Y4YHI MaloTh HaBUHUTHUCS
po3Mi3HaBaTH BJIAcCHI €MoIlii, pPO3yMiTH, IO CaM€ BUKIWKAE y HHUX CTpax 4H

HEBIEBHEHICTh, 1 IIYKaTH BHYTPIIIHI pecypcH Ui TMOMOJIaHHA LUX BiIYYyTTiB. B
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IIbOMY KOHTEKCT1 OIIIbHO BIIPOBA/KYBAaTH EJIIEMEHTH EMOI[IHHOTO I1HTEJIEKTY B
OCBITHIA TIpoliec: OOTOBOPEHHSI TMOYYTTIB, OI[IHKY CBOTO CTaHy, (OpMyBaHHS
MO3UTHUBHUX YCTaHOBOK. KopucHUMH MOXYyTh OyTH MPOCTI TEXHIKH — HAMPHUKIA],
TUXaJIbHI BOPABH JJIS 3HATTS HAMPYTH TEpe]] BUCTYIOM, MTOBTOPECHHS MO3UTHBHUX
adipmariii (Ha KIITaJIT «I MOXKY», «5 BIIOPAIOCS»), BEACHHS MOBHOTO IIOJICHHUKA, JIE
YYEHb 3aIMCy€ HE JIUIIE HOBI clloBa 4 (Ppasw, a ¥ BIACHI €MOIlii, TIEpPEeKUBAHHS,

YCHIXH Ta TPYAHOLII.

TakuM 4MHOM, TIO€THAHHS 1HIMUBIAYaJIbHOTO MIAXOAY 3 PO3BUTKOM €MOIIMHOI
KOMITETEHTHOCTI CTBOPIOE YMOBH I TapPMOHIWHOTO TIOJIOJIAHHS TICHXOJIOTTYHUX
Oap’epiB Ta GOpMyBaHHS CTIMKOI BHYTPINIHBOI MOTHBAIllI O BUBYCHHS 1HO3EMHOT

MOBH.

3arajioM, IICHUXOJIOTIYHI MEPENIKON CIIi BBAXKaTH CepeJl OCHOBHUX BUKIIMKIB,
K1 CyNpOBO/KYIOTh BUBYEHHSI 1HO3€MHOI MOBH, OCOOJIMBO B OCBITHIX YMOBaX, Ji€
aKIIEHT poOWUTHCS Ha pe3yJbTaT, a HE Ha caM Imporec. BoHM MOXyTh OyTH
MPUXOBAHUMH Ta TPOSBISITUCS JHINE B TMEBHUX CUTYAIlIsIX, HAMPHUKIAA, M dYac
YCHOTO MOBJICHHS YHM TECTYBaHHS, IO YCKJIAJHIOE iX CBOEYACHE BUSBICHHS. ToMy
BAXJIMBO, MO0 yuyuTeni He Jumie Mand (axoBi 3HaHHSA, a W BHCOKUN piBEHb
TICUXOJIOTIYHOT 0013HAHOCTI, BMIJIM PO3Mi3HABATH €MOIIMHII CTaH Y4YHIB, MIPAIIOBATH

3 IXHIMH CTpaxamu, TPUBOXKHICTIO T4 HEBIIEBHEHICTIO.

Kpim cTBOpeHHS CHpUSITIMBOTO CEpEeJOBUINA B Kiaci, TaKOX HEOOXITHO
CUCTEMATUYHO BIPOBA/KYyBAaTH HABUaJbHI CTpaTerii, COpSMOBaHI Ha PO3BUTOK
eMOIIiITHOT CcTabiIbHOCT1 y4HIB, (JOPMyBaHHS MO3UTHUBHOTO CTaBJICHHS /10 TTOMUIIOK
SK YaCTUHU HABYaHHS, a HE SIK MOpa3ku. BaxnmuBy poib y IIbOMY MPOIEC Bimirpae
CTBOPEHHSI BIAUYTTSA MIATPUMKH, 3aJy4YEHHS JIO CHIBIpall, PO3BUTOK HABUYOK
caMoaHajidy Ta CaMOKOHTpoJit0. YuM  eMOLiiiHO  BpiBHOB&XEHIIIUM 1
BMOTHBOBAHIIIIUM MMOYYyBaTUMETHCS YU€Hb Y MOBHOMY CEPEIOBHII, TUM OXOYIIIUM
BiH OyJi€ 10 CIIJIKYBaHHS, €eKCIEPUMEHTYBAHHS 3 MOBOIO Ta MOCTYIOBOI'O MOJOJAHHS

BHYTPIIIHIX MEPEIIKO/I.
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OTxe, TMCHUXOJIOTIYHHM KOMQOPT, MO3UTHBHA armocdepa, I1HAUBITYATbHHIA
HiaXig Ta [UIectpsiMoBaHa pobOoTa Haa (GOpMyBaHHSM BHYTPIIIHBOI MOTHBAI]
CTalOTh TUMHU (PAKTOpaMH, SIKI BU3HAYAIOTh HE JIHIIE €EKTUBHICTh BUBYECHHS MOBH, a
I TOTOBHICTh Y4YHSI O BIAKPUTOTO Ta BIIEBHEHOTO TOBOPIHHA 1HO3EMHOIO MOBOIO.
YcninrHe mo10IaHHs TICUXOJIOTIYHIX 0ap’€piB BIAKPHUBAE MIISX HE JIUIIE 0 KPaAIoro
OBOJIOZ[IHHSI MOBOIO, @ W 70 OCOOMCTICHOTO PO3BUTKY, BIEBHEHOCTI Ta HIMPIINX

MOXKJIMBOCTEH Y MalOyTHHOMY.
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Implementation of the PROMISED Pedagogical Model in Language Education

Jana Pecnikova

PhD in Philology, Associate Professor,
Department of Romance Studies,
Matej Bel University, Slovakia

In this paper, I would like to present the PROMISED pedagogical model for bilingual
education and its implementation at the Department of Romance Studies, Faculty of
Arts, Matej Bel University. The Erasmus+ project 2023-1-ES01-KA220-SCH-
00015722 PROMoting twin transition through Integrated STEAM in bilingual
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Secondary EDucation (PROMISED) aims to develop a new teaching model that
addresses the challenges of today’s globalized and technology-driven society. It
focuses on an integrated STEAM approach that connects science, technology,
engineering, arts, and mathematics, while also incorporating the humanities and
environmental awareness. This effort seeks to create a comprehensive and
interconnected pedagogical model that provides students with a broader context and
fosters both critical thinking and creativity. The aim of the presentation is to
introduce an innovative pedagogical model designed to support bilingual education
through the integration of STEAM and CLIL, as well as the implementation process

at Matej Bel University and at our associated partners.
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IleTpenko BikrTopis,
cTapuuii Bukiagad kadeapu Qinosorii Ta nepexiany,

KuiBchbkuii HaIliOHATLHUN YHIBEPCUTET TEXHOJIOT1H Ta AU3alHY

Viktoriia Petrenko
Senior Lecturer of the Department of Philology and Translation,

Kyiv National University of Technologies and Design

In updating the education system and integrating it into the European
educational space, there is a growing demand for innovative methods of teaching
foreign languages that develop practical communicative competence. One of the most
effective tools for achieving this goal is using authentic materials—resources created
by native speakers for real-life use, not for language instruction. These materials
provide opportunities for immersion in real language contexts and enhance cultural
understanding. Their use is particularly relevant in digital education and blended
learning, which requires more learner-centred, interactive approaches (Gufron &

Azmin, 2022, p. 5).

Moreover, in an increasingly globalised world, understanding authentic
language input and function within real communicative situations is crucial.
Authentic materials expose learners not only to language but also to culture,
pragmatic conventions, and context-sensitive use of expressions, which are often
absent in textbook-based instruction. They reflect the diversity and dynamism of real-
world communication, helping learners to acquire language that is current, socially

embedded, and culturally appropriate.

This study aims to analyse the advantages, difficulties, and future prospects of

using authentic materials in foreign language instruction.
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Authentic materials include newspaper articles, videos, podcasts, social media
content, songs, news reports, and dialogues from real-life communication. These are
widely used within modern methodologies such as the communicative approach,
Task-Based Learning, and Content and Language Integrated Learning (CLIL)
(Domogen, 2023, p. 198).

A key feature of authentic content is its linguistic richness—real vocabulary,
idiomatic expressions, natural speech, and cultural nuances. Such materials make
learning relevant to students' real-world needs and enable meaningful engagement. In
contrast to traditional instructional materials, authentic content exposes learners to
spontaneous and unrehearsed language, thus preparing them for actual interaction

outside the classroom.

Advantages of Using Authentic Materials

eIncreased student motivation. Authentic materials tend to be more engaging,
especially when they relate to topics of genuine interest to learners such as fashion,
sports, career development, or current events (Toma, 2022, p. 3). Motivation often
leads to greater autonomy in learning and improved outcomes.

eDevelopment of intercultural competence. Learners gain exposure to the
values, communication styles, humour, and cultural norms of the target language
community. For example, video interviews with native speakers allow students to
observe body language, turn-taking, and other discourse features.

eImproved comprehension skills. Students practice listening to different
accents and reading various genres (formal/informal), improving overall
comprehension. Classroom activities can include note-taking, summarising, and
question formulation based on authentic news reports.

eVocabulary enrichment. Exposure to real-world language helps learners

understand collocations, expressions, and context-specific usage. Authentic materials
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often contain expressions rarely covered in traditional textbooks, such as phrasal

verbs, idioms, and current slang.

Challenges of Implementation
Despite these benefits, educators face several challenges:

eLanguage level mismatch. Authentic materials may be too complex for
beginners due to fast speech, informal vocabulary, or dense texts without context.

o Cultural references. Without guidance, learners may not understand jokes,
idioms, or societal norms, which may hinder comprehension and reduce confidence.

eLack of pedagogical design. Authentic texts and videos usually require
teachers to create supporting tasks, glossaries, and scaffolding tools to ensure the
material is pedagogically effective.

eTechnical issues. Limited access to reliable internet or multimedia tools in

some institutions may hinder using authentic digital resources.

Prospects and Recommendations

To improve the implementation of authentic materials, the following are

recommended:

eDevelop open-access repositories of authentic resources categorised by
language level and topic.

eDesign digital platforms offering filtering tools and interactive activities,
enabling learners to practice skills independently or in collaborative settings.

eTrain teachers in adapting and applying authentic content effectively through
professional development workshops and online training courses.

eIncorporate authentic materials into curricula, supported with example

lesson plans and aligned with national language education standards.
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Institutions can play a vital role by encouraging the integration of authentic
materials into assessment practices, classroom observation checklists, and teacher
training syllabi. Furthermore, digital tools such as learning management systems
(LMS), YouTube, and educational podcasts make it easier than ever to access, share,

and adapt these resources across different learning environments.

In addition, further empirical research and pilot programs are needed to
examine the long-term effects of consistent use of authentic materials on learners’

language proficiency, motivation, and cultural awareness.

Authentic materials are highly effective in building communicative, linguistic,
and intercultural competence. Their implementation supports real-world language
use, increases student engagement, and aligns learning with global contexts.
Moreover, authentic content provides a sense of purpose in language learning and
enhances learners' confidence in using the language in unpredictable, unscripted

situations.

However, effective use requires methodical planning, digital access, teacher
training, and institutional support. Educators must be equipped not only with access
to materials but also with strategies for adaptation, task design, and student
differentiation. As education evolves, authentic content should be integrated
systematically to better prepare learners for real-life communication in a globalised
world. Embracing authenticity is not just a methodological choice but a necessary

response to modern educational challenges.
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DIFFERENT TYPES OF MNEMONIC STRATEGIES

IHerpych JIroamuia SAApociaBiBHa
oaxanaep 1V kypcy ghinonociunozo gaxynomemy
Pignencoxuii deporcasnuii cymanimapuuil yHieepcumem

M. Pigne

HaykoBuil KepiBHUK — KAHIUJIAT NMeJIarorivHMuxX HAYyK,

nouent M.C. Borauuk

In the scientific literature it was shown that there were many types of mnemonic
strategies that teachers might employ. According to different researches, there are
five classes of mnemonics: linguistic, spatial, visual, physical response and verbal
methods. Linguistic mnemonics usually are understood as key methods. They also
involve associating some information with new concepts, with familiar words and/or
phrases. These concepts, words, word combinations and sentences help people to
remember them quickly. Also, there are spatial mnemonics, which include some
spatial grouping and so called “finger methods”. These methods also involve the
ways which help to connect new concepts with some familiar place, a pattern or a
script, which can help in the process of memorization of the material. Also, there are

visual mnemonics. They help the person to make use of pictures or in visualizations
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them, to create some associations by the basic concept (in such a way there are
symbolic, mnemonics, also, pictographic ones). Verbal mnemonics is used when the
meaning of some stories, novels can help students to remember the information,
combining with some methods, such as grouping or re-grouping, or providing
semantic organization and story-telling, or building up narrative chains. Physical
mnemonics take a place when the body parts help the person to remember, either by

help of some movements or physical response (El-Zawawy, 2021).

These mnemonics, which are on Fig. 1, all these strategies. The sense and the
meaning of any scientific definition presupposes the solution of two basic problems,
which are emphasized on the localization of the ontological boundaries of the object
having been determined (well-explored). The descriptions of these boundaries are
known as some specific, assumed characteristics, which in a great degree reflect a
composition, a structure and functionality of the components, genesis, interrelations
of the mnemonic sphere with other objects (these objects also influence the process of
the remembering of information). In the paradigm of English Language
Methodology, the formulation of definitions, which depend on mnemonic spheres of
the person, it is mainly carried out by scripts or frames. Also, the psychological
mechanisms of quantification of any language do not allow the person to create a
wide practice of giving the definitions, using scripts or frames. But with the help of
the last ones, it is impossible to exclude the corresponding role of the language in the

English Language Methodology.
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Fig. 1. Different types of mnemonic strategies

These types of mnemonic strategies cause the validity problems of verbal definitions,
the evidence of which is actualized when pupils translate texts into different
languages (for example, from English into Ukrainian or from Ukrainian into
Russian). At the same time, the unification of the scientific language also cannot help
us to solve a problem. It is, first of all, because there are a lot of all-linguistic
features, like negotiation of the language, when it is difficult for pupils to study the

language.

If we talk about mnemonic strategies, we’ll find some useful examples which
are valuable for the whole system of the English language. When it is necessary for
us to understand some concepts, it is able for us to understand them by some not

important characteristics. Also, we’ll define them not only by their positive content,
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but negatively, by their relations with other definitions or terms of the English
language system. These basic characteristics of some type of mnemonic strategies are

unique ones (other concepts do not have such characteristics as these ones have).

We believe that mnemonic activities provide the relationships between the
addressee and the sender. In such a way, mnemonic relationships do not mean neither
sense, nor significance. The idea of mnemonic negativism is developed by us, when
we emphasize that the addressee does not have some concrete, fixed meaning. So,
there is no meaning, which is crossed by anything other than reference to another
sense. When we try to show by the paradigm of the language the structure of some
object, we can notice that the object is to be understood only at the level of concept,

which, in its turn, is very different from a nominative thing.

This peculiarity of the mnemonic sphere of the person needs to formulate special
methodological requirements, which can be used for verbal or visual definitions, the
modelling of which, to our mind, should be explained and interpreted less as the
descriptive presentation of narratives, narrative scripts and frames. The meanings of
mnemonic symbols help the person to construct different concepts. According to the
logics of the structure of mnemonic sphere, we’ll predict that the nature of the
mnemonic sphere shows the possibilities of presentation of the meanings of symbols
through the nominative narrative discourse, then it is necessary to describe the

structure of the mnemonic sphere with available definitively solved validity of its

types.

For the purpose of describing the types of mnemonic sphere of the person, we use the
method of structural-ontological analysis of the scripts of mnemonics in the paradigm
of multi-disciplinary research (Guevara Erra, Mateos, Wennberg, Perez & Velazquez,
2016). This method proposes special procedures for constructing visual images. With
the help of the procedure of Semantic Differential we can give a modelling of
structurally determined ontological matrices, which in a great degree reflect the main
components of the system, which in its turn described the components of the object.

Structural and ontological analysis of any object in its whole process of investigation
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makes us possible to highlight a subject of the research from the paradigm of
mnemonic sphere. Thus, to answer the theoretical and methodological question:
“WHAT do we investigate?”, we’ve to analyze the localization of scripts of
mnemonic sphere of the person by any ontological boundaries, which separate the

primary processes from the whole system in which the material has being studied.

The method of structural and ontological analysis allows us to schematize the logics
of transformation of the material in the paradigm of the whole system by separate
primary process. Therefore, they help us to describe the morphology of the system of
mnemonic sphere of the person. Structurally determined ontological matrices in a
great degree provide visibility of structural and functional characteristics of
components of mnemonic sphere of the person. This process provides interactions of
mnemonic sphere components, as well as their relationships to a higher order of the
system (meta-system). Finally, the localization of successive structurally determined
matrices allows us to conceptualize the notion of the subject, its transformational
characteristics, and provides other features to be organized into the whole system,
which is mnemonic sphere of the person. In its turn, mnemonic sphere of the person
helps us to solve the basic methodological task, which is related to the question:

“HOW to investigate this object?”

The main advantages of the structurally determined ontological method, that we’ll
use in our further researches on the simplicity of planning of scientific issues and
provide the implementation of the various stages of Systemic Methodological
Analysis of mnemonic sphere of the person, who studies English. In our further
researches we’ll try to build up the synthesized, harmonious by its components
structurally determined ontological matrices. They, in their turn, according to their
structure, are intended to compensate scripts of well-organized language restrictions,
related to the scripts of meanings in the paradigm of signifiers. We believe, that
structurally determined ontological matrices allow us productively interfering into the
syntactic logics of the chain of mnemonic sphere of the person. In such a way
mnemonic sphere will be characterized by some main characteristics, related to
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definite researchable unique concept. In this content, the method of structurally
determined ontological analysis can be conditionally explained by implicit, quasi-
logical instruments for sensible quantification of mnemonic sphere of the person,

who studies the English language.

Mnemonics is conceptualized by us as an energy process unfolding in a space-
temporal environment (chronotope) and accompanied by archetypal structuring of
neural impulses into images. The genesis of the system at the initial stage, which we
conditionally designated as the stage of development is considered. In this case, the
primary process is concretized with the help of hetero- and homeostatic dichotomy,
and also the most significant features of the consistent transformation of the material

of the system and its ascent to verbal morphology are described.
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Because of social and urgent integrative coperation among nations, the cultural
and educative role of foreign language teaching, priority is for English, is recognized
as a main issue to be investigated, especially in countries which are heading toward
European integration. Since, teaching English is provided within a certain context,
culture plays a role as a form of interaction, social practice, and repetitive uses of the

symbols, and as framework of values and beliefs.

Culture is involved in every case of use of a foreign language. Learning is a
boundless and also an endless process when a participant goes from one linguistic
and cultural context to another. It is obvious that the language learner can easily
switch between cultures and becomes an intercultural person. That is why one needs
a multicultural approach to English teaching. It may help a learner to find the exact
particular information about national traditions and worldview of English-speaking
countries, giving the techniques for comparison between the native and a foreign

culture.

If to take the origin of English teaching, we need to emphasize Robert Gardner's
theory (1960) that determines the process of learning a foreign language to be related
to individual differences, such as language aptitude or ability to learn a foreign
language and variables of motivation and attitudes towards language (Gardner, 1985).
Later he recommended teaching in accordance with the Socio-Educational Model:
motivation, context aspect in which the foreign language is taught, anxiety level and
parental support (Gardner, 2001, 2005). This new theory excluded individual features
for foreign language studying. Gardner stressed on the relationship between socio-

educational factors and language learners' outcome (Softa, Gjergji, (2022).

We support the idea that in context of English language teaching, culture plays
an important role. It is related to a sociocultural competence which becomes a key

component of communicative competences that should be acquired by language
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learners. According to the basic studies of Celce-Murcia, Dornyei, and Thurrel
(Celce-Murcia, Dornyei, and Thurrel, 1995), sociocultural competence refers to the
speaker's knowledge of how to express messages appropriately within the overall
social and cultural context of communication. It is clear that English cannot be taught
without its culture, therefore, teaching English as second and foreign language should

also teach its culture.

Scientists views vary on the instruments to be used in the classroom in order to
develop cultural awareness in learners. Thus, the most effective way for making
learners sensitive to alternative cultural perspectives is using role play and drama,

because students take the role of another person.

Role-based activity is a popular method for communicative use of language
where students are encouraged to use language in context applying their creative and
imaginative skills. Being based on real-life situations, students may implement
authentic aids from English speaking countries (for example, train tickets, menus). As
for drama, it is practical for direct involving students in cross-cultural

misunderstanding.

To cut the long story short, language and culture are closely related, a teacher
can’t provide English separating each other. It is proved by the fact that language is a
part of a culture and a culture is a part of a language. Therefore, language learning is
culture learning and consequently, language teaching is a cultural teaching. English
language teaching curriculum should also integrate with cultural competence. We
demonstrate language learners should obtain this competence to be able to use

language in an acceptable cultural context.
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PE®JIEKCUBHI METOJM Y OJOJIAHHI EMOIIMHO-BOJbOBUX
BAP’€EPIB YUHIB Y IPOLIECI BUBYUEHHS AHIJIIMCBKOI MOBH

Boaoaumup Tarapin,
3100yBad TPETHOro (OCBITHHO-HAYKOBOTO) PiBHA BUIIOI OCBITH 1 KypCy,

bepasiHcbkuil nepaBHUM MeJaroriyHuil YHIBEpCUTET

HayxoBuii kepiBauk: CBiT/iaHa XaTyHIeBa,

JIOKTOp TeJaroriYHuX HayK, mpodecop kadenpu

610J10T11, 310pOB’ s TFOAUHM Ta Pi3UUHOT peadiiTallii,

bepasiHCbKul nepaBHUM MeJaroriyHuil YHIBEpCUTET

AkrtyanabHicTb. CydacHa ocBiTa Bce OUIblIe yBard MNPUILISE COIAIbHO-
eMOIIIITHOMY HaBYaHHIO Yy4YHIB, OCOOJMBO B TPOIECI BHUBUEHHSA 1HO3EMHHX MOB.

Po3BUTOK yMiHB YCBIIOMIIFOBAaTH Ta KEPYBaTH CBOIMHU €MOIIISIMH, B3aEMOJISTH 3

IHIIIUMH, J0JaTH CcTpec HaOyBa€ KIFOYOBOTO 3HAYCHHS IS YCIIIIHOI ajarTarii

MIKOJISIpIB  y cycminbcTBl. B ymoBax pedopmu HoBoi ykpaiHChKOI IIKOIH

aKIICHTOBAaHO YyBary Ha (OpMyBaHHI IKUTTEBUX KOMIIETEHTHOCTEH, 30KpeMa
KPUTUYIHOTO MUCIICHHS i pediekcii, Mo CIpUusioTh 0COOUCTICHOMY PO3BUTKY YUHIB.

BuBueHHs aHTIIHCHKOI MOBH YacTO CYHPOBOIKYETHCS €MOIIMHO-BOJILOBUMU

Oap’epaMy — TaKUMH, SK TPUBOXKHICTb, CTpax IOMHUJIOK, COPOM SI3JIHUBICTh Y

CHIJIKYBaHHI, HU3bKa MOTHBAIIISl Ta HEBNEBHEHICTh y co01. [logonanns uux Oap’epis
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€ aKTyaJIbHUM 3aBJaHHSM TEJarorikd, ajpke MOBa e He JIMIIE MPO JIIHTBICTHYHI
HABUYKHU, @ ¥ MPO eMoIliitHe OJaronoixy4dst Ta BIEBHEHICTh yuHiB. EdekTuBHUM
3acO000M IILOTO € TMemaroriyHa pediekcis — MpoIlec OCMHCICHHS HaBYaIbHOTO
JIOCBITy, €MOIIIN Ta PEe3yJIbTATIB.

Oraspa gireparypu. Jocmimxenus (Boud et al., 1985; Mezirow, 1991;
Fedorova et al., 2023) miaTBepaXylOThb BaXJIHUBICTh pediekcii y MoJ0NIaHH]
ncuxojoriyuiux Oap’epiB 'y HauanHi. JI. boyn, P.Kior, /I. Bonkep (1985)
po3rysaanu  peQIeKCcilo AK AaKTUBHE OCMHCIEHHS JOCBIly 3 ypaxyBaHHSAM
emotiitHoro kommnoHeHTa. J[x. Mesipoy (1991) miakpecnuB 3HAY€HHA KPUTUYHOI
pedrnekcii mia Tpanchopmalii ysSBICHb 1 MIJBUINCHHS HaBYAJIbHOI MOTHUBAILI.
VYkpaincbki  gocmiaHuku, 3o0kpema O. dempopoBa, M. Bopuuk, IO. Pubauyk,
M. ba6iueBa (2023), noBenu eQEeKTUBHICTh €MOLIMHOI pediekcii Sk crocoly
NiJBUILIEHHS €MOLIMHOI CTIMKOCTI y4YHIB Yy TMpOLECl BUBYEHHS 1HO3EMHHX MOB.
Po3po61eH1 HUMH METOMKHA MAOTh MPAKTUYHY IIHHICTH JJISI BUMTENIB, K1 TParHyTh
CTBOPUTHU Oe3MeUHe eMOIliIHE CepelOBHUIIIE.

Mera i w™meroaum pgociigkeHHsi. MeTow JOCHI/DKEHHS € BHU3HAYCHHS
e(heKTUBHUX METOJIIB MeJaroriyHoi pedyekcii s MoI0JaHH €MOIIHO-BOIbOBUX
Oap’epiB yUHIB y IPOLIECI BUBYECHHSI aHTJI1ACHKOI MOBH.

Meroan AOCHIKEHHST BKIIOYAIM aHaTI3 TICUXOJIOr0-1MeIaroriuHoi JiTepaTypH,
neJlaroriyHe CIOCTEPEeKEeHHsI, aHalll3 KeiciB. Pe3ynbTaTu mojgaHo y BUTISAI OMHCY
HaWO1IbII €()EKTUBHUX METOJIMK 13 TPUKIAJaMU iX BHUKOPHCTaHHS Ha YypoKax
aHTJIHCHKOT MOBH.

Pe3syabTatu gocaigxenHs. llemaroriune crocTepekeHHs Ta aHa3 KEHCIB
3aCBIAYMIIH, 110 BIPOBAKEHHS METOMIB pedIieKcii TO3UTUBHO BIUITMBAE HA OCBITHIN
nporiec. [konsipi cTaroTh OUIBIN BIAKPUTHUMH IO B3a€MO/III, JIETIIE BHUCJIOBIIOIOTH
CBOI1 JAYMKH aHIJIHCHKOIO, JEMOHCTPYIOTh BUIIUN pPIBEHb BKIIIOUEHHS B HaBYaJbHI
3aBIaHHs. 3a(IKCOBAHO 3MEHIICHHS TPUBOXKHOCTI MEpe] YCHHUMH BiANOBIASIMH, a
TaKOK 3pOCTaHHs TOTOBHOCTI JI0 Y4YacTl y MapHii Ta rpynoBiil poOoTI.

PedriekcuBHI METOOMKH CHPUSIM MIABUIIEHHIO BHYTPIIIHBOI MOTHBALi: Y4YHI

YacTillle PO3MIPKOBYBaJM HaJ BJIACHUM IIOCTYIIOM, IMOYald YCBIJIOMJIIOBATH CBO1
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JOCSITHEHHS, BHSBISUIM  OakaHHsA BAOCKOHamoBaThuca. (OcoOIMBO TO3UTHBHI
pe3yibTaTd Oylio TMOMIYEHO Cepel Y4HIB, SKi paHillle YHUKAIH MOBJICHHEBOI
aKTUBHOCTI 4Ye€pe3 COpPOM SI3NMUBICTh a00 CTpax MOMUIIUTUCS — BOHHU TOCTYIIOBO
noJiany 6ap’e€pu 3aBISKH MATPUMYBaILHOMY CEPEIOBHIIY Ta YITKO CTPYKTYPOBaHUM
pedICKCUBHIM 3aBIAHHSIM.

Cepen HaileeKTHUBHIIMX pPEPISKCUBHUX METOJIB 1 MPUHOMIB y MOAOJaHHI
€MOIIIITHO-BOILOBUX Oap’€piB YUHIB BUOKPEMITIOEMO:

I. Memoo «Kono nacmpowy. Ha mnouyaTky Ta B KIHUI YPOKY Y4YHI
MO3HAYaIOTh CBiM HAcTpill 3a JOMOMOrOK CMAaijiB, KOJbOPOBUX KapTOK abo
EMOIIIAHOI IIKaJW Ha JOIIIl. Y4uTelb cTaBUTh 3anurands tumy «How do you feel
today?» a6o «Choose the emoji that shows your mood now». Hampukinii 3aHsTTs
YYH1 OLIHIOKTh, K 3MIHUBCS iXHIH emoIliiHui craH. Takuil mpuifom gomomarae
YUHUTENI0 KOPUTYBaTH E€MOLIMHHUI KIIMaT ypoKy, a Y4YHSIM — YCBIJIOMJIIOBaTH Ta
pEryJoBaTH CBOI MOYYTTS.

2. Ilpuiiom  «He3akinueni peuennay». HanpukiHIll YpOKYy  YYHSAM
MIPOTIOHYEThCS 3aBepiiuTH pedeHHs1 Tumy: «Today I learned...», «It was difficult
because...», «I enjoyed...». Ile momomarae iM yCBiIOMUTH BJIACHUH MOCTYII 1 hopMye
MO3UTHUBHY CaMOOIIHKY. Y4YHI MOXYTh TNIMCaTH BIAMOBIAlI Ha CTikepax abo
OOMIHIOBATHUCS] HUMH B Tapax.

3. Memoo peghnexcuenozo wjodennuka. Pa3 Ha TIWKIEHb Y4YHI KOPOTKO
3aIUCYIOTh CBO1 QyMKH Ipo HaBuaHHS: « What was the most difficult this week?»,
«What made me happy?», «How did 1 feel and why?». Ile moxyts OyTu 3amnucu
yKpaiHChbKOIO a00 aHrmichbkow, 3 ¢okycom Ha cTpykrypy «Fact — Emotion —
Conclusiony». IllogeHHUKN q03BOJSIIOTH COPOM SI3JTMBUM YYHSIM BUpa3uTu cebde 1
no0aYnTH 0COOUCTICHUM MpOTrpec.

4. Ilpuiiom «Cinkeeitn». YUHI CKIAIalOTh I ATUPSIKOBI BIpIi, 1110
NOEIHYIOTh HABYAJIbHUI 3MICT 1 €eMOLIiHI BpakeHHs. Hanpukian:

eLine 1: One noun (Lesson)

eLine 2: Two adjectives (exciting, useful)

eLine 3: Three verbs (speak, write, listen)
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eLine 4: A phrase (I tried my best)

eLine 5: One synonym or feeling (Progress). lle 103BoJisie TBOPUO OCMUCTUTH
HaBYaJIbHUI J0CBIJI Ta BUPA3UTH €MOLi aHIIICHKOI0 MOBOIO.

5. Ipuiiom «Aghipmauii ycnixy». Yuni nonucyiotsh ¢pasy «I am proud that
I can...» — Hanpuknan, «...describe my family in English». Ilicns uporo Biamosimi
OOroBOPIOIOTECA y Kiaci abo BUBIIIYIOTbCS HAa CTE€HA. Takuil MpUIOM MiJICHUITIOE
MO3UTHUBHY MOTHBAIIIO Ta POPMY€E BIAUYTTS IPOrpecy.

6. I'pynosa peghnexcia. llicna cxknagHux 3aBAaHb Y4HI OOrOBOPIOIOTH Y
napax abo rpymax: «What was difficult?», «What helped you?», «What will you do
next time?». Lle Hopmamizye TpyaHOII, CIIPUSE B3aEMOMIATPUMII Ta (HOPMYBAHHIO
MO3UTHUBHOTO CTABJICHHSA JO HABYAHHSI.

7. Inmepakmuena zpa «Mikpoghony». YuHi 110 4ep3l mepenaoTh ySIBHUN
a0o0 irpamkoBuii Mikpo(oH 1 BiANOBIAal0Th Ha 3anuTanHa: «What do you remember
best today?», «Which new word do you like?», «How do you feel now?». Taka
dbopMa MIAXOMUTH JJIT MOJIOAIIMX IIKOJSAPIB 1 CTBOPIOE TMPOCTIP IS BIIKPUTOTO
BUCJIOBJICHHSI €MOIIii.

BucnoBku. O1xe, pediiekCHuBHI METOAU € ¢hEKTUBHHM 3aCO00M IIOJIOJaHHS
€MOLIIITHO-BOJILOBUX Oap’€piB y4HIB y IPOLIECI BUBUEHHS aHIIIIIChKOI MOBU. BoHM
JI03BOJISIIOTh yYHSIM OCMHCIIIOBAaTH CBOI eMolii, 0auuTu mporpec, (GopmMyBaTu
MO3WTHBHY MOTHUBAIIIIO 1 3HMKYBATH CTPaX MOMHUJIOK. 3aCTOCYBaHHS TaKHUX METO/IIB
Ma€e OyTU CUCTEMHMM 1 aIallTOBAaHUM J0 BIKOBUX OCOOJIMBOCTEN yuHiB. Bunrtensr Mae
BUCTYNMATH (HaCUIIITATOPOM Yy PEPICKCUBHOMY MPOIECi, MOJETIOYHN BiJKPUTICTH,
OPUMHATTSA Ta MATPUMKY. Y pe3yibTaTl y4HI PO3BUBAIOTH €MOLIMHY Ta BOJbOBY
CTIMKICTb 1 3JaTHICTh 10 CAaMOPETYJIALIi, 0 € BaXXJIMBUM KOMIIOHEHTOM YCIIIIHOTO

BUBUYEHHS aHTJIIACHKOI MOBH.
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THE ROLE OF INTERACTIVE AND GAME-BASED LEARNING
METHODS

Karepuna Bacuiieun
PiBHEHCHKMII 1epKaBHUN T'YMaHITapHUIA YHIBEPCUTET
HaykoBuii kepiBHuk:Mapuna boraunk

K. TIeJl. H. 011, Kadeapu Teopii 1 MPaKTUKHA IHO3EMHUX MOB Ta METOJIMKHU BUKJIAAHHS

The field of education is undergoing continual transformation, with one of the
most notable recent trends being the rise of interactive and game-based learning
approaches. These innovative methods have shown strong effectiveness in supporting
language learning, where active participation and repeated exposure are essential for
developing fluency. In contrast, traditional classrooms often face challenges in
keeping students engaged - especially at the primary level, where limited attention
spans and routine instruction can hinder interest. By adopting interactive techniques,
teachers can foster a more stimulating learning atmosphere that boosts both student
motivation and the ability to absorb language patterns more efficiently (Ijaz Ul Haq,

2023).

A prominent strategy within interactive learning is gamification, which involves
integrating game-based components into educational activities. Studies indicate that
incorporating features such as challenges, rewards, and friendly competition can
greatly enhance students' intrinsic motivation (Safapour, 2019). This effect is
especially pronounced in younger learners, who benefit from engaging, play-oriented
activities that make language learning enjoyable and low-pressure. The impact of

gamification has been further strengthened by digital technologies, with various apps
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and online tools now providing interactive vocabulary games, instant pronunciation
feedback, and personalized grammar exercises that adjust to each student's learning

pace.

In addition to digital resources, conventional interactive techniques used in
classroom settings, like role-playing and group storytelling, effectively support the
development of language skills in practical contexts. These approaches place learners
in authentic situations where they must communicate organically, moving beyond
simple rote memorization. For instance, when students actively engage in
storytelling, they not only retain new vocabulary more effectively but also practice
imaginative language use, making the learning experience both engaging and useful

(Georgia State University, 2023).

A key aspect of interactive learning involves the implementation of cooperative
learning techniques, where students participate in group activities that demand
communication and collaborative problem-solving. Research indicates that when
children work together on language-focused tasks, they are more likely to retain
knowledge and boost their confidence in speaking skills. This collaborative approach
highlights the social aspect of language, enriching the learning experience and

making it both more genuine and engaging.

The combination of virtual reality (VR) and augmented reality (AR) has greatly
enhanced the scope of game-based learning in language education. These
technologies offer interactive environments where students can refine their language
skills in simulated scenarios like virtual markets, historical settings, or travel
experiences (Mwasakilali, 2023). This exposure helps learners practice language in
context, leading to significant improvements in both comprehension and

communication.

Despite the promising advantages, challenges such as accessibility, affordability,
and the need for teacher training must be resolved to facilitate broader adoption.

Although interactive and game-based learning methods have demonstrated clear
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advantages, some teachers still hesitate to fully adopt these approaches. Their
concerns typically center around issues like managing classroom behavior, the risk of
distractions, and the challenge of integrating these methods with standard curricula.
However, studies show that when these strategies are well-designed, they not only
complement curriculum goals but also enhance educational results by promoting
student participation and strengthening essential language skills through hands-on

learning experiences.

Interactive and game-based learning methods mark an important advancement in
English language teaching, especially in elementary schools. By incorporating play,
teamwork, and technology, teachers can create more engaging and effective language
learning environments. The key challenge is finding a balance between innovation
and pedagogical soundness, ensuring these approaches enhance learning rather than
just providing entertainment. Future research should focus on the long-term effects of
these strategies, especially their potential to address diverse learning needs and close

gaps in language development.
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TEACHING RECEPTIVE TYPES OF SPEECH ACTIVITY USING
INTERNET RESOURCES IN ENGLISH LANGUAGE CLASSES IN
SECONDARY SCHOOL

Maryna Bohachyk
Dariia Yakovenko

Rivne State University of the Humanities

Receptive types of speech activity — listening and reading — are foundational
components of foreign language acquisition. These skills enable learners to perceive,
decode, and comprehend spoken and written input, serving as the basis for language
competence and further productive activities such as speaking and writing. In modern
pedagogy, particularly within the framework of communicative and competence-
based approaches, teaching receptive skills effectively is a priority in secondary
school English language classrooms. With the proliferation of digital technology,
Internet resources offer unprecedented opportunities to enhance receptive skill

development through authentic, multimodal, and interactive content.

The use of Internet resources helps expose students to real-life language input. This is
crucial because traditional textbook materials often present simplified or scripted
texts that may not fully represent the complexity and variability of authentic English
usage. Through websites such as BBC Learning English or TED-Ed, students
encounter diverse accents, speech rates, idiomatic expressions, and cultural contexts,
which are indispensable for developing robust listening comprehension skills (BBC
Learning English, TED-EdThese materials mimic real-world communication and

prepare learners to understand English in varied settings.

For reading skills, Internet resources offer an extensive range of texts — from news
articles and blogs to academic journals and literary works — to different proficiency
levels. Platforms like Newsela or ReadTheory provide leveled texts with built-in

scaffolding tools such as glossaries, comprehension questions, and adaptive reading
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levels. These tools support vocabulary acquisition, reading fluency, and critical
reading strategies (Newsela). Students can read at their own pace, revisit difficult

sections, and use hyperlinked resources to explore concepts more deeply.

Internet technologies also support the principles of differentiated instruction. Each
student has a unique learning pace, style, and need, and online tools can address this
diversity. Platforms such as iLitELL offer diagnostic and adaptive features that
personalize content to suit individual learning trajectories. For instance, students
struggling with auditory processing can benefit from transcripts or adjustable audio
speed in listening exercises (Savvas). Visual learners, on the other hand, may better

retain content delivered through videos and infographics.

Interactive multimedia tools significantly enhance motivation and engagement, which
are critical for successful language learning, particularly in secondary school settings
where students may be easily distracted or disengaged. The use of podcasts, video
blogs (vlogs), animated explainers, and educational YouTube channels fosters greater
learner involvement. This multimedia approach not only supports the dual coding of
information (visual and auditory) but also allows students to contextualize meaning
through tone, facial expressions, and background visuals (Mayer, 2020). Such
contextualization is particularly beneficial for learners developing inferencing and

global comprehension skills.

In addition, the Internet facilitates the integration of receptive and productive skills.
After engaging with listening or reading materials, students can participate in online
discussions, write summaries, or create multimedia responses. This transition from
reception to production encourages deeper cognitive processing and reinforces
language learning (Richards, Schmidt, 2013). For instance, learners might listen to a
podcast episode and then post their reactions on a class discussion board or comment

thread, fostering both reflection and output.

Collaborative digital environments, such as forums or classroom blogs, promote

cooperative learning and metacognitive awareness. When students work together to
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interpret a text or clarify a confusing audio segment, they engage in peer learning,
which has been shown to enhance comprehension and retention. Teachers can also
use learning management systems like Google Classroom or Edmodo to assign
receptive tasks and provide immediate feedback, which is vital for consolidating

knowledge (OnTESOL).

Despite its advantages, using Internet resources effectively requires careful curation
and digital literacy. Teachers must ensure that the content is age-appropriate, level-
appropriate, and aligned with curricular goals. Moreover, training in digital
navigation, information evaluation, and online safety should accompany any
technology integration. Without these precautions, students may become

overwhelmed by the volume of online content or distracted by irrelevant materials.

Teachers also play a crucial role in guiding students through scaffolded tasks that
build receptive skills systematically. Pre-listening or pre-reading activities, such as
predicting content from a title or discussing prior knowledge, can activate schema
and prepare learners for better comprehension. During the activity, learners may be
prompted to focus on specific information or answer guiding questions. Post-activity
reflection, summarization, or vocabulary review can consolidate learning and extend

it to new contexts (Harmer, 2015).

Ultimately, Internet resources, when integrated strategically, can revolutionize the
teaching of receptive skills in secondary schools. They empower students to take
control of their learning, explore diverse content, and engage in real-world language
use. As educational technologies continue to evolve, the pedagogical challenge will
lie not in accessing content, but in designing effective, engaging, and pedagogically

sound learning experiences that harness the full potential of online tools.
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ITPO IIUTAHHSI HPO(I)ECII‘/J[HO OPICHTOBAHOI'O HABYAHHS#
AHI'VIIMCBKOI MOBU MAUBYTHIX ®AXIBLIB Y I'AJ1Y3I
MATEMATHUKH

JIrogmuia fScHorypeska,

KaHauAaT GUIOIOTIYHUX HAYK, JOIEHT,

JOTeHT Kadeapu i1HO3EMHUX MOB,

PiBHEHCHKMII 1epKaBHUN T'YMaHITapHUIA YHIBEPCUTET
Haranis Miuyaa,

CTapIlUi BUKIJIa1a4y Kaeapu 1HO3EMHUX MOB,
PiBHEHCHKMIT Iep)KaBHUHN TYMaHITApHUMA YHIBEPCUTET
IBanna Kpaus,

BUKJIaJlay Kadeapu iHO3EeMHUX MOB,

PiBHEHCHKHIT 1epKaBHUN TYMaHITApHUIA YHIBEPCUTET

CyuacHuii npodeciiiHo opieHTOBaHUW MiAXiJ a0 (OpMyBaHHS aHTIIOMOBHOI
KOMYHIKaTUBHOT ~ KOMIIETEHTHOCTI  mependadae  QopMyBaHHS Yy  CTYJCHTIB
npodeciifHoro i HayKOBOTO 3amuTy Ha BepOanbHe CchiakyBaHHsA. Llei 3amuT

BIJIpI3HS€ Tmpolec HaByaHHS (Di3ukiB, OiojoriB, Mmarematukie y 3BO Bix
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3araJIbHOOCBITHROI'O HAaBYAaHHS MOBH JJIsS coIliajii3allii, BoKMBAaHHS B 1HIIIHA KpaiHi,
O3HAMOMJICHHSI 3 MEHTAJIITETOM HOCIiB 1HINOI MOBH. [l CTYIEHTIB Tak 3BaHHUX
HEMOBHUX (TMIPUPOJHUYMX, TEXHIYHUX, €KOHOMIYHUX) CHEIlaJbHOCTeH B YKpaiHi
BUKOPUCTOBYIOTHCS METOJMKH, IO TPYHTYIOThCSI Ha BHCHOBKAaX €BPOIECUCHKUX Ta
aAMEPUKAHCHKUX YYCHHX, SKI HANpambOBYBAJIW JOCBIJ BUKIAJAHHS 1HO3EMHHX MOB
st ipodecivinmx 1minedt — Language for Specific Purposes — (T. Hutchinson, A.

Waters, P. Strevens, H. Widdoswon, Ch. Kennedy).

Ham BmacHuii BUKIAJalbKHK JOCBIM IMATBEPIKYE HHU3KY TPYIHOIIIB,
MOB’SI3aHUX 13 1HTErPATUBHUMH 3aBIAHHSIMU MOBHOI OCBITH, SIKy HAJa€ JIHTBICT
HEMHTBICTY y mpodeciiiHiii ocBiti. Ane mporpamu ESP (English for Specific
Purposes) po3BuBatoThCS B yChOMY CBITi, 00 Ha HUX € CTaTWi MOMUT, a TOMY BOHU

MOBHHHI aKTUBHO PO3BUBATHCS HaJadl il B YKpaiHi.

3araJbHOIMIAKTAYHI TPOIECH MalOTh Takl TEHJCHINi: 3 OJHOro OOKY, 3HaHb
TUIBKA 1HO3EMHOI MOBHM HE JOCTaTHHO JUIA mpodeciiiHoi peamizarii JOJUHH, 3
iHImoro Ooky, mpodecioHan MOBHMHEH BOJIOAITH 1HO3EMHOK) MOBOIO Ha BHUCOKOMY
piBHi. Ili TenaeHmii BuMararoTh BiJ JIHTCBOAUIAKTIB KOHKpETH3aIlli MeTH 1
OPOMIKHUX  LiJe  mpodeciiiHo  OpIEHTOBAHOTO  IHIIOMOBHOTO  HABYAHHS.
Cruparounch Ha JaHl HayKOBLIB, Kl pO3IJISAald HaBYaHHSA HE(]IIONOrIB 3arajiom,
MU BBaaemo, MmO mpodeciiine chnpsMyBaHHS HaBYaHHS aHTJIIHCHKOI MOBHU
MaTEMaTHKIB MOJSArae B MPaBWIAX OPraHi3allii HaBYaJbHOTO MaTepialy 010 HOro
3MICTy, B Oprasizailii 3aCBO€HHS IIbOTO MaTepiandy, II0 HE MOPYIIYE CHUCTEMHOI
JIOTIKM TOOYJIOBM HABYAJIBHOTO KypCy 1 Ja€ 3MOTYy MOJEIIOBATH IMi3HABaJIbHI M

IPaKTUYHI 3aBAaHHS (PaxoBOi AISIIBHOCTI.

BianoBigHO 10 LuIel HaBYaHHS IMOBHOLIHHE MPOQECIHHE MOBJICHHS 1HO3EMHOIO
MOBOIO O3Hauyae, MO MalOyTHIA choemiajicT TOBUHEH YMITH NpHIMATH,
OIpallbOBYBaTH, OCMUCIIOBATH, MEPEAABATH, IHTEPIPETYBaTH 1H(OpMALI0, JaBaTU
il OLIHKY ¥ BHUCJIOBIIOBaTH €MOIlli B MPO(ECIiHMX KOMYHIKATUBHHUX CHUTYyallisiX.
Tomy mnpodeciiiHO copsiMOBaHE HaBUYaHHA AaHIUIIMCBKOI MOBU THependavae

npodeciiiHy CHpsSMOBaHICTh BCl€l HaBYaJIbHOI MISUTBHOCTI, a OTXE, METO/IIB,
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oprasizamiitaux Gopm, npodeciitHoi KOMyHIKATUBHOT KOMIIETEHTHOCTI.

BaxxnuBuM 3aBIaHHSAM € BU3HAYMUTH LTI METOJIMKU MPO(PECIHHO OpIEHTOBAHOTO
HABYaHHS aHTJIMCbKOI MOBU cTyneHTiB y 3BO, mpoananizyBaTu JOCTYIHI B YKpaiHi
MNIIPYYHUKA 1 TOCIOHMKHM, METOJMYHMM MaTepian JJid HaB4YaHHA mpodeciiiHo
OpPIEHTOBAHOTO AHTJIOMOBHOT'O MOBJICHHSI MAaTEMAaTHKiB, JOBECTH BHCHOBOK TIPO
KOMITOHEHTHUHM CKJIaJl METOJUMKH HaBYaHHS MPOQECIHHO OPIEHTOBAHOTO MOBJICHHSI

CTYJICHTIB MaTeMaTUYHUX criemianbHocTeit y 3BO.

BusnauuBmm  3araibHy — OUJAKTHYHY ~ METY,  y3arajbHUBIIN  JYMKH
JIHTBOJAWJAKTIB, MH BH3HAUWIM Il METOAMKA TPOGEciHHO OpPIEHTOBAHOTO

HABYaHHS aHTJMChKOT MOBH cTyeHTiB y 3BO:

- O3HAHOMIJIEHHSI CTYJEHTIB 3 Mpo(eCiiHO KyJIbTYpOI AaHIJIOMOBHHX
KpaiH;

- PO3YMIHHSI CHIEI1aIbHOTO aHTJIOMOBHOI'O TEKCTY;

- CAaMOCTIMHUH MOIIIYK aHTJIOMOBHOI 1H(GOpMAaIlli 3 03HaYEHOI CIeliaIbHOT
TEMH, POOJIEMHU;

- BII0OIp JIEKCHMYHOr0, (DOHETUYHOTO W TpaMaTUYHOTO MaTrepiaily s
CTBOPEHHSI CHEIIaIbHOTO TEKCTY;

- CTBOPEHHS YCHHX 1 MUCHbMOBHUX CICIIAIbHUX TEKCTIB ;

- bopMyBaHHS BMIHb TpPaHCPOPMYBaTH YCHI TEKCTH B MHUCHMOBI Ta
HABIIAKWY;

- HAJIArOJKEHHS Jllajory B podeciitHiit cdepi.

B nHamomy  JOCHIJDKEHHI MH  KOPHCTYEMOCS ~ TEPMIHOM  CHMYOeHmu
MamemMamuyHux cneyiaibHocmell MalOud Ha yBa3l KOHTUHTEHT, SIKUW 3700yBa€ OHY
3 Ha3BaHUX CIEIIAIbHOCTEH a00 BUBYAE NUCIUILIIHM, IO BXOJASTH 10 OJHOTO 3 ITUX
nepenikiB. My TakoX po3yMieMO, IO TaKWKM TMEpesliK MoKe OyTH PO3IIUPEHO 3a
pPaxyHOK IUCHHUILIIH 3 Tany3i «lmkeHepis» Ta «lHdopmariiiini TEXHOJIOTI», TOMY

HaMaraJmcs BpaxyBaTu podeciitHi moTpedu mupIioro Kojaa CTy/ICHTIB.

OcHOBHI HayKOBl JOCSTHEHHS 3 IUX Tally3ed 3HaHb MyOJIKYIOThCS B
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aHTJIOMOBHHX XypHaJsiax abo MmepeKIaaatoThCs aHrmiicekoro. Ls mpakTuka migBumrye
MOTHBALIIIO CTYJE€HTa BUBYATH AHIJIICHKY MOBY SIK IHCTPYMEHT JIOCTYIYy J0 HOBHX
BIJIKPUTTIB, BHCHOBKIB CIICIIaIiCTIB, KPUTHYHHMX OTJSAIB. AHIIIHCbKAa MOBa
BUKOPUCTOBYETHCS K 3acid momanpiioro mpodeCiiiHOro PO3BUTKY W Kap €pHOTO
3pOCTaHHS OCOOHMCTOCTI, TOMYy HaOyBa€ CTaTycy npo@eciliHo OpieHmo8anoi Mosu
CMyOenmis MamemMamuyHux cneyiaibHocmeti. 3alliKaBICHICTh CTYACHTIB CIIOHYKae
BUKJIaJlayiB CTBOPIOBATH HABYaJbHI METOIMKM 3 YpaxyBaHHSIM M13HABAJIbHOIO

IHTEpeCy CTYy/IEHTIB-MaTeMaTHKIB /10 IpoOieM daxy.

Toxx Mu 30cepenuimcs Ha Kypcax, mporpaMax, NociOHUKax 1 MAPyYHUKAX, K1 €
YAaCTUHOK0 METOAMKMA HaBYaHHS TPOo(deciiiHO OpIEHTOBAHOTO AHTJIIOMOBHOTO
MOBJICHHSI CTYJEHTIB, 00’eqHaHuX abo cdeporo Hayku «MaTemaTuka», abo KOJIOM
MaTeMaTHYHUX JUCIUIUIIH, a00 3100yBaHHSM MAaTeMaTUYHHX CHEliabHOCTEH.
Anami3 A0CTynmHUX B YKpaiHi MiAPYYHHUKIB 1 MOCIOHUKIB, METOJUYHOTO MaTepiay
JJIsS. HaBYaHHSA TPOQECiiHO OpIEHTOBAHOTO AHTIIOMOBHOI'O MOBJICHHSI MaT€MaTHKIB
CBIIUUTh: € KOJO METOJMK JJII OKPEMOi CIEeliaJbHOCTI, € JOOIpKH TEKCTIB IS
YUTAHHS, € METOJUKH, PO3pO0JIeH] 32 KOPAOHOM, 110 BUMAararoTh aJanTyBaHHA [0

YMOB HaBYaHHS Y BUILINA IIKOI1 YKpaiHU.

Jlesiki 3 METOAMK OpPIEHTOBAaHI HA BYMTENIB MATEMAaTHKH, L0 HAJA€ TAKOMY
MaTepiany J0AaTKoBOI creuu@ikud. 30Kpema, Taka METOJMKa IPEACTABICHA Y
HaByanbHOMY 1oCiOHMKY Okxkcanun Komwmn «English for Mathematiciansy s
HaBYAHHS CTYJACHTIB MNPHUPOJHMYO-MATEMATHUYHUX Ta IHKEHEPHO-TEXHIYHUX
HanpsMiB miarotroBku (cnemianbHocteit) (Komwn, 2014). HaBuansHuit matepian y
HbOMY 3IPYNOBAaHO 3a TEMAaTMUYHMMH MoayJsiMu: «Mathematics as a sciencey,
«Arithmetic Operations», «Rational Numbers», «Properties of Rational Numbersy, a
takox «Geometry», «Simple Closed Figures», «Functional Organizing of
Computer», «Computer Programmingy». KoxxHuii Moaysib MICTUTh TEKCTH, JIEKCUYHI
BIIPaBH, Marepiald JUisi OOrOBOPEHHSA. Y HbOMY 3alIPOIIOHOBAHO BIPABH IS
PO3BUTKY BMiHb ay/1IOBaHHS, YNTAHHs, YCHOI'O Ta MUCEMHOIO MOBJIEHHS, a TaKOX
BIOCKOHAJICHHS (DOHETUYHUX, JEKCUYHUX Ta TpaMaTUUYHUX HABUYOK MOBJIEHHEBOI

216



JISUTBHOCT1 aHTJIIMCHKOI0 MOBOIO Ha MaTepiajii TEKCTiB Mpo¢eCiHHOro CrpsMyBaHHS.
[leBHa yacTUHA 3aB/laHb KOKHOTO MOJYJIA MepeadavyeHa Jijisi cCaMOCTIHHOT poOOTH 3
HACTYITHUM OOTOBOpPEHHSM B ayauTopii. HampukiHili BUBYEHHS KOXHOTO MOYJIS
CTYJICHTaM HAaJIa€ThCS MOXUIMBICTH TIEPEBIPUTH BJIACHI 3HAHHS Ta MIATOTYBATHCS JI0
MOJIyJIbHOTO ONUTYBaHHS M KOHTPOJIBHOI POOOTH 3a JOMOMOTOI0 3aBAaHb IS
camokoHTponto «Self-assessment». Pozain «Additional Texts for Reading» micturs
15 TekcTiB (paxoBOro cupsiMyBaHHS 13 3aBJJaHHSAMM JJI1 CAaMOCTIMHOI ay/IUTOPHOI Ta
103aayAUTOPHOI poOOTH cTyaeHTiB. Martepiann po3auty "Grammar Reference
Section" mependaveHi sl MOBTOPEHHS TpaMaTUYHOrO Matepiany 3 TeM « The Nouny,
«The Article», «The Adjective», «The Numaral», «The Pronoun», «The Prepositiony,
«The Verb», «Sequence of Tenses». IlpakThuHi 3aBAaHHA NpPU3HAYCHI IS
CaMOCTIMHOI MO03aayJAUTOPHOI POOOTH CTYJEHTIB Ta € OOOB’S3KOBUMH IS
BukoHaHHs. Po3nin «Check Yourself» mictute 10 TecTiB sl mepeBipKH piBHS
3aCBOEHHS TpaMaTHYHOr0 Martepiany. Jlo 101aTKiB YBIAILIM 3BeAeH] TaOIuUIll TTPaBU
YUTAHHS TOJOCHUX Ta MPUTOJOCHUX OYKBOCIIONYYEHb, HEMPaBUIBHUX JIE€CIIB Ta
BUJI0-4ACOBOI CHCTEMHM aHIJIIHChKOro jiecioBa. Taka Meroauka mnependavae
TEeMAaTUYHO-TEKCTOBY OpTraHi3aililo maTepianay 3 MOBTOPEHHSAM IpaBui opdoerii Ta
rpamatuku. Hamny yBary mpuBepHysn npodeciiHO Opi€HTOBaHI TEMU MOBJIEHHS 1

3Ha4YHA YaCTHHA CAMOCTINHHOI pOOOTH CTY ICHTIB.

VY migpyunuky Onenu PymsinueBoi «English for Mathematicians» (The Intensive
Course for the Students-Mathematicians of The Institute of Mathematics, Economics
and Mechanics» (Pymsuuena, 2015) 3anpomonoBano 16 TekctiB «Introduction to
Mathematical Analysis», «Real numbers», «Integral», «Improper Integralsy,
«Functions», «Fermat’s Last Theorem», «Vector Calculus» 1 momiOH1 31 CIOBHUKOM-
nonatrkom «Mathematical Terminology» 1 KoMIlekcoM BIpaB Ta 3aBlaHb [0
KOKHOTO TekcTy «Grammar, Lexical, Translation and Speaking Exercisesy.
Meronnka € BapiaHTOM IHTEHCHBHOTO KypCy AaHTJIHACHKOI MOBM JJIsi CTYJICHTIB 1
acmipaHTIiB, IO TMPOAOBXKYIOTh BHUBYCHHS TMPO(deciiiHOl aHMIHChKOI MOBH B

MaricTparypi abo acmipaHTypi yHiBepcuTeTy. PoOoTa 3 HaBYaJIbHHM IMOCIOHUKOM
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JI03BOJISIE OMAHYBaTH AHTJINWCHKY MOBY Ha PiBHI, JOCTaTHHOMY JJISI TMPAKTUYHOTO
BUKOPUCTAaHHA B MpodeciiiHiil AISUTbHOCTI. ABTOP METOJUKH CIpoOyBaia OXOIHUTH
pi3HI PIBHI yCHOrO Ta IIMCEMHOTO MOBJICHHS CTYJICHTIB, OJIHAK, MH BBa)KaeMo,
CTYJICHTH PO3BUHEHOTO PIBHS BOJIOAIHHS aHTJIIHCHKOIO MOBOIO, IO HABYAIOTHCS B
MaricTparypi, 4Yd acmipaHTH, YUTAIOTh OLIBII CKJIaIHI 32 JIHTBICTUYHUM HACUUYCHHSIM
1 pI3HOMaHITHIII 3a >KaHpaMu (HAyKOBl CTaTTi, TPAaKTaTH, 3asiBKH Ha MaTCHTH,

THCTPYKLI1 AU MPUIaAiB), HIK IPEACTABICHI B MIIPYYHHKY.

3apyOiKHI KOJIETH, T0Ty4alOurCh 0 CTBOPEHHS METOAMK HaBUYAHHS aHTIIHACHKOT
MOBH JIJIsl MATEMaTHUKIB, TPOMOHYIOTh 1HHOBAIIIMHI KypCH, B SIKMX Oyiu O po3B’si3aHi

HAWCKJIaHIII TUTAaHHA:

- SIK 00paTu TeMy, 1iKaBy ¥ KOPUCHY JUIsl BCIX CTYJICHTIB;

- Ik 30eperTy aBTEHTHYHICTh HAYKOBOTO TEKCTY i BOJHOYAC JOCSITHYTHU
JTUJAKTUIHOT METH (UM 3aMiHIOBaTH JICKCUYHI OJWHUIl, TEPMiHH, CKJIAJIHI
CUHTAKCHYHI KOHCTPYKIIii);

- HACKUTBKM BapTO BapilOBaTH CIEHapiid 3aHATTA, 100 30epertu

Mi3HaBaJIbHY MOTHBAIIIIO CTY/ICHTA.

i muranns ctaButh Eeéa Yoynkosa, npeseHtyroun cBoro metonuky «English for
Mathematicians» (Coupkova, 2014, pp. 58-64). YV Hiii BOHa IIPONOHY€ iHTETPOBaHY
MOJIeNIb HaBYaHHS, y SIKii 00’ €AHAHO TeMaTUYHYy 1H(POpMaIlil0, TpaMaTUYH1 3aBJaHHS
i mpoOJIeMHI1 MUTAHHS y BUTJIA/I OJIOKIB HABKOJIO TOJIOBHUX MAaTEMAaTUYHUX TEPMIHIB
3a crnuckoM «Basic Concepts List». ¥V kypci Xo Ti ®yonr  «English for
Mathematics» (Ho Thi Phuong, 2003) ckoHcTpyiioBaHO MoOzenh HaBYaHHS Ha
MOCTYIIOBO TiBUIIIEHUX PIBHSAX CKIAAHOCTI JIEKCHYHOTO 1 TPAMaTHYHOTO MaTepiany,
00’enHanoro B Osoku (units). Hampukian, Unit: Ratio and Proportion — History of
the Terms «Ellipse», «Hyperbola» and «Parabolay — Algorithms — Past Participle —
The Passive Voice. Taka Mozenb 1a€ 3MOTy CTYJICHTOBI IIIyKaTH HOBY 1H(OpMAILit0
(HampukJam, 3 1CTOpli MaTeMaTUYHUX SIBUI Ta €TUMOJIOTIi TEPMiHIB), BOJHOYAC
PO3BHUBAIOYM JIIHTBICTUYHY KOMIIETEHTHICTh 1 TPEHYIOUM TpaMaTUKY aHIIIHCHKOL

MOBU. Benuky yBary mNpuIIJIEHO aHTJIMCHKIM BUMOBI MaTE€MaTHUYHHUX CUMBOJIB
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«Pronunciation of Mathematical Symbolsy.

Crig ckasaru, 110 HaBITh KOPOTKHH OTJISAJ METOIUYHHUX MPOIO3UIINA HABYAHHS
CTYJIEHTIB MaTeMaTHYHUX CIIeliadbHOCTEH 3acBigdye, 3 OIHOTO OOKy, cTaje
3aIliKaBJICHHS BUKIQJAIBbKOTO KOPIyCy mpobieMamMu HaBYaHHS TpodeciiHo
OpIEHTOBAaHOTO MOBJICHHS MAaTEMaTHKIB, 3 1HIIOTO OOKY, BIACYTHICTh METOIUK, sIKi O
pi3HOOIYHO (POpMYyBaIM MOHOJIOTIYHE W J1aJIOTIYHE MOBJICHHSI, 3aJI0BOJBHSUIM O 1
npodeciitHi moTpedu, 1 mi3HABAILHUN 1HTEPEC CTYJEHTIB, MICTWIN O HaWCydYacHIII

METOUYHI IMPOIO3HIIIi.

Brimoroun Taky MeETOOWKY, BBaXXaeMoO 3a TOTpiOHE 30cepeauTHcs Ha
dbopMyBaHHI yMiHb MOHOJIOTIYHOTO MPO(ECiiHO OpPIEHTOBAHOTO  MOBJICHHS
CTYJICHTIB-MAaT€MAaTHKIB, SIK OCEpAs NPOAYKTUBHOTO MoBieHHS. [Ipodeciitna
30pI€EHTOBAHICTh  MOHOJIOTIYHUX  BHUCJIOBIIOBaHb  CTYJCHTIB-MAaT€MAaTHUKIB, MH

BBA)Ka€EMO, ITOBHUHHA B100OpaxaTUC:

1) B KOHCTaTyBaHHI TEOPETHUYHUX IOJOKEHb MaTEMaTHYHUX HAyK (TEOpem,

npaBuil, QYHKITIN);

2) B 1H(QOpMYBaHHI MpPO BIIAKPUTTA, JOCIIAM W AOCHIAHUKIB, Teopii W

MaTeMaTUYH1 NapajoKCH;
3) B 10BEAEHH1 ¥ COPOCTYBaHHI MaTEMaTUYHUX IOJIOXKEHb, TE€3 HAYKOBUX POOIT;

4) B O0OroBOpeHHi, TMOSCHEHHI W oOmuci cxeMm, Tabmuib, rpadikiB, IO

MIPEICTABIISIFOTh PE3YJIbTaTH EKCIIEPUMEHTALHUX JTOCTIKECHbD;
5) B po3’ssCHEHHI MPUHIIUIIB JIii MPUIIAIB 1 JJAOOpaTOPHHUX 3aCO0iB.

3a3HauMMO, 1110 BUTbHA KOMYHIKallisl Ta KOHCTPYKTUBHUMN J11aJIOT HEMOXKJIUBI 0€3
SKICHOTO MOHOJIOTIYHOTO MOBJICHHSI CHEIliaiicTa, 3JaTHOrO J0 IHTETpyBaHHS B

MI>KHApPOJIHUI HayKOBUM (PaxoBUi MPOCTIp.

VY HamoMy AOCHIKEHHI IPOaHaIi30BaHO aHIJAChKe MpOo(deciiiHO OopieHTOBaHE

MOBJIEHHSI CTYJICHTIB MaT€MaTUYHUX CIeliaibHOCTENH. MU 3po0OuiIu BUCHOBOK IIPO
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KOMITOHEHTHUHM CKJIaJl METOJUKH HaBYaHHS MPOQECIHHO OPIEHTOBAHOTO MOBJICHHSI

CTYJICHTIB MaTeMaTUYHUX cremianpHocTeit y 3BO.

AnHanmi3 HayKoBOi JliTepaTypd [aB MOJIHMBICTh BCTAaHOBHTH, IO OJUHUIICIO
HaBYAHHS CTYJCHTIB MaTEeMAaTHYHUX CICIiaJbHOCTEH aHTJIIOMOBHOTO YCHOTO
MOHOJIOT1YHOTO MPO(dECiiHO OPIEHTOBAHOTO MOBJICHHS € NMpodeciiiHO OpiEHTOBaHE
MOHOJIOTIYHE  BHUCJOBIEHHsA.  [IpodeciitHa  30pi€HTOBaHICTH  MOHOJOTIYHUX

BUCJIOBJICHb CTY/ICHTIB-MaT€MAaTHKIB MIOBUHHA B11IOOPaKaTHUCS:

- B KOHCTaTyBaHHI TEOPETUYHHX IMOJIOKEHh MATEMAaTHUYHUX HAYK (TEOpeM,
npaBul, QYHKITIN);

-B 1HGOPMYBaHHI PO BIAKPHUTTS, TOCTIAM M JOCHIAHUKIB, Teopli u
MaTeMaTHU4H1 MapaoKCH;

- B JIOBEJICHHI i CIIPOCTYBaHHI MAaT€MaTUYHUX MOJIOKEHb, T€3 HAYKOBHUX
poOiT;

-B O0OTOBOpEHHI, MOSCHEHHI W ommci cxem, Tabmuib, rpadikiB, M0
MPEICTABIISIFOTh PE3YJIbTATH EKCIIEPUMEHTAILHUX JOCTIKECHbD;

- B pO3’ICHEHH1 IPUHIIUIIIB A11 TIPWIAiB 1 Jab0paTOpHUX 3aCO01B.
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TEXHOJIOI'TI JOIIOBHEHOI PEAJIBHOCTI Y I'IBPUJHOMY
HABYAHHI AHIJIIMCHKOI MOBHA

Mimyk [. M., kana. nea. HayK, TOIEHT

Kadeapu aHrIiceKoi ¢imonorii

BonuHcekuil HallioHaibHUN yHIBepcuTeT iMeH1 Jleci Ykpainku
3agopoxHa A.B., 3100yBauka,

BonuHchkuii HallloHaIbHUM yHIBEpcUTET iMeHi Jleci Ykpainku

CydacHuil pO3BUTOK HHU(PPOBUX TEXHOJIOTIN CTBOPIOE HOBI MOMIJIMBOCTI JJIs
OCBITHIX MpOIIECIB, 30KpeMa y cepi BUKIQJAaHHS aHTJIIHCHKOI MOBHM B 3aKiajax
BUIIOI OCBITU. ['10OpuaHa dhopma HaBYAHHSA, sIKA IHTETPYE SK TPATUIIIHI ayqUTOPHI
3aHATTSA, TaK 1 JUCTaHIINHI (opMaTH, iIealbHO MMAXOAUTH IS BIPOBAKCHHS
TEXHOJIOT1H nonmoBHEHOI peanbHOCT (AR).Lle 3a0e3nedye rmuOOKUi Ta MPaKTUIHUN

MCTOJ OCBOECHHI MOBH.

Mertor € BuBYeHHs crienindiku 3acTocyBaHHs AR-TexHOJOTIH y riOpuaHOMY
HAaBUYaHHI aHIIIACBKOI MOBH, a TaKOX TOPIBHSHHS 1XHBOI e(PEKTHUBHOCTI 3
TpaauLIMHUMHA METOJaMU BHKJIanaHHs. [IuTaHHS BOpPOBAKEHHS TEXHOJIOTIN
JIOTIOBHEHOI PEajbHOCTI B OCBITHBOMY KOHTEKCT1 JOCIIJKYBaJId Takl HAYKOBIIl, SIK

JIx. bakka [2], E. laadopn [3], O. [Tonomapenko [1] Ta ixmi.

JlonmoBHEHa pealbHICTh HajJa€e 3100yBa4aM OCBITH MOXKJIUBICTh B3aEMOJISTH 3
OCBITHIMH MOBHHMMH MaTrepialaMd y TPUBUMIPHOMY IIPOCTOPi, CTBOPIOIOYH
IMEpPCUBHI HaBYAJIbHI CIIEHapii, sIKI MAKCUMAIbHO HAOIMKEH1 IO peaTbHUX KUTTEBUX

cutyariii. 3okpema, BukopuctanHsi AR-monatki, sk Mondly AR um ARena, nae

221



3MOT'y 3700yBadaM OCBITH MPAKTUKYBAaTH J1aJIOTH B 3MOJICIbOBAHUX YMOBAX, TaKUX
SK TIPOIEC 3aMOBJICHHS K1 B pecTopaHi a00 Opl€HTyBaHHsA B aeporoprty. Takwii
IJIX1 CIPHUSE PO3BUTKY KOMYHIKATHBHUX HABUYOK 1 IiJBHUIY€E MOTHBALIIO 3aBIASKH
1HTerpanli iHTepakTUBHOTO (hopmaTyBaHHs. HaykoBi HOCHIJIKEHHS CBII4aTh MPO TE,
10 TOTOBHEHA PEAJIbHICTh TMOKPAIy€e 3araM’ ITOBYBaHHS JIEKCUKU Ta TPAMAaTHUKHU 32

pPaxyHOK MO€IHAHHS Bi3yaJbHUX 1 CCHCOPHUX CTUMYIIB [2].

E. Tandbopa Harosomrye, Mo TEXHOJIOTII IOMOBHEHOI peabHOCTI JI03BOJISIOThH
3M00yBadyaM BHUIOI OCBITH «3aHYPIOBATHUCS» Y MOBHE CEpPEIOBHUIIE, CTBOPIOIOYU
Oe3MeYHMI TTPOCTIP I EKCIIEPUMEHTIB 3 MOBHUMH KOHCTPYKITAMH [3]. Y KOHTEKCTI
riopuanoro HaB4aHHs AR Moxke OyTH 3acTOCOBaHO K Tij Yac 3aHATh Yy KJacl, 13
BUKOPHUCTAaHHAM CMapT(OHIB a00 IUIAHIIETIB, TaK 1 B OHJIAMH-CEPEAOBUIIl Yepe3
creniaigizoBaHl Iiatgopmu, 1m0 3a0e3nedye THYYKICTh Ta JIETKHM JOCTyH 10

HaBYAJIbHUX PECYPCIB.
OCHOBHI IPUHITUIH YCIIIIHOTO BUKOPUCTAaHHA AR-TeXHOIOT1# BKIIIOYAIOTh:

— KOHMeKCMyalvbHicmb — 3aBJIaHHS MalOTh BIJINMOBIAATH pEeAIbHUM MOBHUM

CUTYAIlISIM 1 HAaBYAJILHUM I1JISIM.

— docmynHicmes — HEOOXIJTHO BPaXOBYBAaTH TEXHIYHI MOXJIMBOCTI CTYJIEHTIB 1

3a0e3nedyBaTu MiATPUMKY.

— ammocgepa cnienpayi — 3aHATTS NMOBUHHI CHOPHUATH I'PYyNOBIHA B3aeMOJIl Ta

OOMIHY 17I€IMH.

[lopiBHSHO 3 TpaAWIHHAMU METOJIAaMH, SKI 9acTO OOMEXYIOThCS
HOiApyYHUKaMH Ta MOHOJOTIYHMM BHUKJIaA0M, AR-3aHATTS NpONOHYIOTH OLIbIIY
cBOOOMY, JO3BOJISIIOTH OIIIHIOBATH TMPOTPEeC 4epe3 pi3HOMaHITHI (GopMaTu
(mampukitan, aHami3 BUKOHaHMX AR-3aBmaHp) 1 CTUMYIIOIOTH TBOPYWH MIAXiT 0

HaBuaHH4 [ 1]. [Ipuknaau Bukopuctanas AR:

1. Bipmyanoui KynomypHi nooopoodici — CTYACHTH JOCTIIKYIOTh aHTJIOMOBHI

Kpainu yepe3 AR, BUBUaIOUU JEKCUKY Ta KyJIbTYpPHI OCOOJIMUBOCTI.
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2. Iumepaxmueni mo6ni kéecmu — BUKOHaHHS AR-3aBnaHb y BUTIISAI TPH, €
3100yBadi OCBITU ITYKAIOTh «IT1JKAa3KW» JJI1 BUKOHAHHS MOBHUX BIIPAB.
3. AR-acoyiayii — HaKJIaJlaHHSA BIPTyaJIbHUX MO3HAYOK Ha peasibHI 00’ €KTH s

3araM’ ITOBYBaHHS HOBUX CJIiB.

Jns edexTuBHOI 1HTErpamli TEXHOJOTIM IOMOBHEHOI pPEATbHOCTI BayKJIMBO
YHUKAaTH iX HaJMIPDHONO BUKOPHCTaHHS, W00 3amoOIrTH BTOMI Y4YHIB, a TaKOX

CUCTEMATHUYHO OLIHIOBATH IXHIM BIUIMB HA pPE3yJbTaTH HAaBYAHHS.

OTXe, TEXHOJOrli JOMOBHEHOI peajbHOCTI y TIOpUAHOMY HaBYaHHI
aHTJIACHKOI MOBH (POPMYIOTH MOTMBYIOUE Ta IMEPCHBHE OCBITHE CEpEIOBHILE, IO
CHpPHSIE PO3BUTKY MOBHMX HABHYOK, MIKKYJIbTYPHOI KOMIIETEHTHOCTI Ta TBOPYOIO
MUCJEHHS. BHKOpUCTaHHS TakMxX TEXHOJOTId Mae€ 3HAYHUM NOTeHIian s

M1JIFOTOBKU 37100yBauiB OCBITH JIO Cy4YaCHUX BUKJIMKIB.
Jlireparypa:

1. Tlonomapenko, O. B. (2021). BukopuctanHs TEXHOJOTiId BIPTyaJbHOI Ta JIOIMOBHEHOL
pealbHOCTI Yy BHUKJIQJaHHI 1HO3eMHUX MOB. Bicnux Kuigcbkoco HaAyioHanIbHO20
yrisepcumemy imeni Tapaca lllesuenka. Iledazociuni nayxku, 2(142), 56—60.

2. Bacca, J., Baldiris, S., Fabregat, R., & Graf, S. (2014). Augmented reality trends in
education: A systematic review of research and applications. Educational Technology &
Society, 17(4), 133-149.

3. Dunford, E. (2020). Augmented reality in language learning: A new paradigm for immersive
education. Journal of Educational Technology Development and Exchange, 13(1), 23-38.
https://doi.org/10.18785/jetde.1301.02

[IA®POBI IHCTPYMEHTH )11 HABYUAHHSA ®OHETUKHW Y BUIIINA
HIKOJII

Omnpra XynaHuk,
BUKJIaAa4 Kadeapu aHra1ichbKOi MOBU Ta METOJIUKY i1 HABYAHHS,
YMaHChKUH AepKaBHUM TNearoriyHuil yHiBepcurtet iMeHi [laBna Tuunnu
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Buknamanas goHeTHKM aHTIIHCHKOI MOBH B Cy4aCHOMY CBITI HEMOXJIHMBE 0e€3
3aCTOCYBaHHS AaBTCHTHYHHMX MaTepialliB Ta 3aco01B. EdekTuBHE iX BHKOpUCTAHHS
TICHO TIOB’sI3aHE 13 3aCTOCYBaHHSM HH3KH JOCTYMHUX IU(POBUX TEXHOJOTIH Ta

IHCTPYMEHTIB — BiJ BIpTyaJabHUX JJabopaTopiii 10 Al-TpeHepiB BUMOBH.

[TousTTS «M(POBI TEXHOJIOTI» MOYKHA BU3HAUUTH SIK Ti, 110 «BUKOPUCTOBYIOTh
PI3HI BUJW MPOTPAMHOrO Ta amapaTHOro 3a0e3MedeHHsl JJig CTBOPEHHS, 30epiraHHs,
JIOCTaBKH Ta BimoOpaxxeHHs iHopmarttii» (Rogers, 2014, 440).

3riIHO 3 MOCTDKCHHSIMH JesSKi 3 HAWMOIIUPEHIMMX HUPPOBUX TEXHOJIOTIH
MOKYTh BKIIFOUATH U(PPOBI MPHUCTPOI, TaKl IK KOMIT IOTEPH, IJIAHIIETH Ta MOOLIbHI
TenedOoHU, a TaKOXK NPOIYKTH, SKI TEPErisaaloThCsi, BUKOPUCTOBYIOTHCS a0o
CTBOPIOIOTHCS HA 3TaJlaHUX BULIE TajpKeTax (HaNpUKIal, BeO-cailTH, KOMI FOTEpHI
IporpamMu nporpamu Ta MooinbHi 3actocynkn) (Plowman, 2016, 101).

B KOHTEKCTI BUBYEHHS 1HO3EMHUX MOB YAaCTO BXXUBAETHCS TEPMiIH «HOBI
TEXHOJIOT1i», 10 BKIIOYAa€ KOMYHIKAIIHI TEXHIKM ISl HaBYaHHS MOBH, B SIKMX
NEPCOHAILHUI KOMIT IOTEp BiJIrpae LeHTpanbHy poiib (Davies, 2012).

Opnak ICHye 4YMMajla KUIBKICTh IHIOMX TEXHOJIOTIYHMX 1HCTPYMEHTIB, SIKI
MOKYTh OyTH BUKOPUCTaHI B OCBITHBOMY IIpolieci. 30KpeMa MPOTArOM LIICTAECATUX
Ta CIMAECATUX POKIB MUHYJIOTO CTOJITTS JJaOopaTopii 3 BUBUEHHS aHTJIIMChKOI MOBU
MoYyaau aKTUBHO BHUKOPHCTOBYBAIMCS B OCBITHIX 3aKiiajjaX Ta yCTaHOBaX Pi3HOTO
piBHsI. 3-MOMDK 1HIIOTO BEJIMYE3HOI MOMYJSPHOCTI HAOYJIM TpaaMiiiHi JiHradoHH1
KaOlHEeTH, 110 OCHAILyBAJIUCA MIKPO(OHOM, KAaCETHOIO JIEKOI0 Ta HABYLIHUKAMU JJIs
npociayxoByBaHHs (Singhal, 1997, ).

Oco0MMBICTIO BUKOPUCTAHHSI TaKUX JlabopaTopiit Oyso Te, 1o 3700yBavl OCBITH
(akTUYHO HE MaJli JIOCTYIy /0 aBTEHTHYHHUX MaTepialliB 103a 3aKJaJoM OCBITH,
caMe TOMY Take HaBYaHHSA CTaBaJIO €JUHOI MOXIIMBICTIO MPOCIYXOBYBAaTH
ABTEHTWYH1 3alKMCH TIONPHU BIJICYTHICTh «AaBTOHOMIi» Yepe3 MOCTIHHUN HarJsI
BUYMTEJIS.

J1o ocHOBHUX MiHYCIB JliHTaQ)OHHUX KaOIHETIB MOXHA BiTHECTH:
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1. 3acrapimictb TEXHOJIOT1H (bararo niHradOHHUX KaO1HETIB
BUKOPUCTOBYIOTh aHAJIOTOBE OOJIaHAHHS, SIKE€ MOPAJIBbHO Ta TEXHIYHO
3acTapisio; He BCl KaOlHETHU CyMICHI 3 Cy4aCHUMH MU(PPOBUMH (popMaTaMu
daiiniB a6o HoBumu OC);

2. Bucoka BapricTh yTpuMaHHs (0OOJagHAHHS BUMArae peryJIsipHOTO
TEXHIYHOTO 0OCITYyrOBYBaHHS, y pa3i MOJOMKU MOTpiOeH GaxoBuil cepsic,
10 YaCTO JOPOro 1 CKJIaJHO OpraHizyBaTH B 3aKjaJaX OCBITH);

3. OOMexeHHd  MOOUIBHOCTI  (KablHeTW  mHpuB’s3aHl 70 (I3UYHOIO
MPOCTOPY — HABUYAHHS MOJKJIMBE JIMIIE B KOHKPETHOMY MICIIi 1 B IEBHUI
yac; L€ HEe BIANOBIAAE NPUHLHUIIAM FHYYKOro abo JUCTaHLIHHOTO
HABYaHHS);

4. HenocraTHs 1HTEpaKTUBHICTH (y MOPIBHSAHHI 3 Cy4aCHUMH 3aCTOCYHKaMU,
aiHraoHHI KaOlHETH MarTh OOMEXKEHI MOMKJIUBOCTI JJIi 3BOPOTHOTO
3B’SI3Ky Ta ajanTallii 10 1HIUBIAyaIbHUX MOTPed 3100yBadiB OCBITH).

BunukHeHHs Ta 17100alIbHE PO3IMOBCIOIKEHHS [HTEpHETY CcTallo Karani3aTopoMm
TpaHcopmariii 'y cdepi BUKIAIaHHS 1HO3EMHHUX MOB, 30KpeMa Yy (OHETUYHIN
niarotoBii. TpamuiliiHi jiHradoHHI KaOlHETH, SKi AOMiHYyBanu y XX CTOJITTI SIK
OCHOBHMM TEXHIUYHUW 3aci0 1Jii HaBYaHHS ayJiIOBaHHS Ta BHUMOBHU, IOCTYIOBO
BTPaTWJIM CBOIO aKTyallbHICTh. lle 3yMOBIEHO HHM3KOIO YMHHHKIB, CEpel SKUX —
OOMEXEeHICTh (PYHKIIIOHANTY, TPHUB’si3ka 10 (I3UYHOTO MPOCTOPY Ta BIJCYTHICTH
IHTEPaKTUBHOCTI.

[HTEpHET, HATOMICTH, BIAKPUB HOBI MOJIMBOCTI [JIsi TEPCOHAIII30BAHOTO,
MOOUTBHOTO ¥ 1HTEPAKTUBHOTO HAaBYaHHS. 3’ SBWJIHCS YUCICHHI U(PPOBI TutaTrhopMu
Ta MOOLIbHI 3aCTOCYHKH, SIKI BUKOPHCTOBYIOTH QJITOPUTMHU IITYYHOTO IHTENEKTY,
MallMHHE HaBYaHHs, ayJ/10Bi3yalbHI MOAYJ Ta TOJOCOBHM aHami3. Taki pimieHHs
JO3BOJISIIOTH  37/00yBayaM OCBITHM CaMOCTIHHO TpEHyBaTH BHUMOBY, OTPHMYBATH
HEralHUI 3BOPOTHHUM 3B’S30K Ta aJalnTyBaTH HABYAIBHUN MPOLIEC BIAMOBIAHO 0
BJIACHOT'O PIBHSI.

3okpema, 3actocyHok ELSA Speak mponoHye nepcoHami3oBaHi BHOpaBU 3

BUMOBHM Ta aHali3 MOMWJIOK 3a JOMOMOIOI INTY4YHOro iHTenekty; Sounds of
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Speech Bi3yanizye apTHKYIAIIIO 3BYKIB Yepe3 aHIMAIIII0 Ta CXEMHU apTHKYISAIIHHOTO
anapary; Forvo Hagae aBTEHTHYHI 3pa3Kd BUMOBH CJiB HOCISIMH MOBU 3 YCHOTO
cBiTy; Pronuncian MicTuth HaB4YalibHI MaTepiadl 3 aMEPUKAHCHKOI AaHTJIHCHKOI
BMMOBH, BKJIIOYHO 3 BIPaBaMU Ha pUTM, Harosioc i iHToHario; YouGlish no3Bosmse
CIyXaTH CJIOBa y KOHTEKCTI peainbHUX Bigeo 3 YouTube, cnpusitoun po3BUTKY
ayTUTUBHOI YyTJIMBOCTI J0 IHTOHAIIMHUX 1 (POHETUYHUX OCOOTMBOCTEH MOBIICHHS.
Cnin 3a3Ha4uTH, 010 HUPPOBI IHCTPYMEHTH CHPUSIOTH JEMOKpATU3aLlll JOCTYITY
10 (OHETUYHOI OCBITM — HaBYaHHS MepecTae OyTH MPUBLICEM CIIELIaTi30BaHUX
3aKjajiB, a CTa€ JOCTYMHUM Oyjb-l€ Ta OyAb-KOJIU. Y Takuil crociO 1HTEpPHET He
JMIIEe BUTICHUB JIiHra)OHHI KaOlHETH, aje i 3amoyaTKyBaB HOBY €py y BHBUYEHHI

dboHeTuku K y popMainbHii, Tak 1 B HeopMalIbHIN OCBITI.

OTxe, eNeKTpOHHI KOMYHIKaliifHI MpHUCTPoi, Taki fAK Trio00anbHa CcUCTEMa
3B’S3Ky, HOYTOYKM Ta MEPCOHAJIbHI KOMII IOTepU, CMapT(OHH, rodampHa Mepexka
[HTEepHET, a TaKOX TEXHOJOrli Ha KIITalIT BIAEO- Ta ayAloOKOH(EpEeHIii,
BiJleoTeNeOHIi, BEO-TpAHCIALIM 1 YaT-KIMHAT, BXE JABHO CTAJM HEBIJ €MHOIO
CKJIa[IOBOI0 MOBHOIO HaBYaHHSA. IXHE aKTMBHE 3aCTOCYBaHHS B OCBITi Ta IHINMX
chepax CyCHibHOIO KUTTSI OCTIHHO 3pOCTaE.

30kpemMa y CBOiX Ipalsgx BiOMI YyKpaiHChbKI Ta 1HO3€MHI BYE€HI NN
BHCHOBKY, II0 MYJIbTUME1HE IporpaMHe 3a0e3MeyeHHs, HaBYallbHI I1aTgopMu Ta
MOOUIbHI JIOJATKK 3HAYHO 30aradyroTh MOBY 3700yBayiB OCBITU Ta aKTUBI3YIOTb

HaOyTTs COIIOKYIbTYpHOI KoMmieTeHTHOCT (Jack, 2019, 225).

[Ipy npOoMy HaI3BHYAWHO BEJIMKOI MOMYJSPHOCTI HaOyBalOTh 3aCTOCYHKH 13
BUKOPUCTAHHSAM JOMOBHEHOI a00 «BIPTYyaJlbHOI PEabHOCTI». YsBHA KOMYHIKAIA Y
TakoMy BIPTyaJIbHOMY CEpPEIIOBUIIl CHOPUSE PO3BUTKY OOPa3HOTO MHCIICHHS
3100yBayiB OCBITH, 3a0e3Ieuy€e 3aCBOEHHS] HOPMATUBHOI BUMOBU TE€PMIHIB, a TaKOX
bopMy€e KOPEKTHY apTHKYJIALII0, HArOJIOIIYBaHHS, PUTMIUYHY OpraHi3aliito MOBJIECHHS
Ta I1HTOHALIMHUN MaoHOK. KBaszipeanqbHe CHIJIKYBaHHS, IO peai3yeTbcs Yy
BIpTyaJbHIM pealbHOCTI, 3 4acoM TpaHC(HOPMYETHCS B ABTCHTUYHY KOMYHIKAIliIO
(Dzivydzinska, 2019, 93).
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Cyuacni AR/VR-3actocynku nisi HaB4aHHS (DOHETHKH HAJAIOTh HIMPOKHIA
dbyHKIIIOHAT, 30KpeMa: MOJICIIOBAaHHS BIPTYaJIbHOTO MOBHOTO CEpEIOBHUINA IS
TpEeHyBaHHS 1HTOHAlii, putMy, Harojgocy Ta aprtukyisnii (Mondly VR,
VirtualSpeech); mepconamizoBanuii aHanmi3 BUMOBH 3 BUKOPUCTAHHSM IIITYYHOTO
inTenexty (Speechling); iMiTallisi peaJlbHOTO CIUIKYBaHHS Y BIPTYaJbHUX CUTYAIIIsIX;
CUMYJISIIT MyOJIYHOTO MOBJIEHHS 3 BI3yaJlbHUM Ta ayAio-3BOPOTHHM 3B’SI3KOM;
BI3yamizaiis OynoBu aprukyisiiiHoro amapaty B AR/VR dopmati (Google
Expeditions, CognitionX VR Lab); cTBOpeHHSI 1HTEpaKTUBHHUX OCBITHIX CLEH Ta
¢dbonernunux kBecTiB (CoSpaces Edu); a takox po3podka AR-koHTeHTy, 30Kkpema
KapTOK 1 IUIaKaTiB 31 3BYKaMH, apTUKYJsUIMHMUMH cxemamu Ta I[PA-cumBosiamu

(BlippAR, ZapWorks).

Take mnporpamHe 3abe3meueHHs Ja€ 3MOTY TMOBHOIO MIpPOIO peati3yBaTH
MPUHLUI AOLIBHOCTI Ta IOCTYMHOCTI 1 CKJIACTH 1HUBIAyaJIbHUN OCBITHINA MapuipyT
KOHKPETHOMY 3/100yBaueBl OCBITH; a TaKOX CTaTH OCHOBOK Ui (DOPMyBaHHS Ta
PO3BUTKY iXHIX MOBIICEHHEBUX HABUYOK. [OJIOBHOIO TMEpeBarol IMUQPpPOBUX
IHCTPYMEHTIB Mepe] TPaJuLIMHUMU METOJAMH HABYaHHA € MOXJIMBICTH MPSAMOI
ayJllOBI3yaJIbHOI B3a€MOJli, 10 HaJae 3MOTY ONpalbOBYBAaTH PI3HI BHIHU
MOBJICHHEBOI [ISJIBHOCTI, CTBOPIOBAaTM KOMYHIKAaTHBHI CHTYallli, aBTOMaTHU3yBaTH
MOBHI Ta MOBJICHHEBI BMIHHS Ta HaBHYKH, PO3BUBAaTH CAMOCTIMHY poOOTY,
M1JBUIIYBAaTH Mi3HABAJIbHY AaKTHUBHICTb, MOTHBALII0 Ta SKICTh 3HaHb 3700yBayiB
OCBITH.

Opnak, K yXe OyJ0 HarojomeHo, €(eKTUBHE BIPOBAIKEHHA LU(PPOBUX
TEXHOJOIIH y @pouec HaByaHHS (POHETHKM MOXKJIMBE BHUKIIOYHO 3a YMOBHU
OOTpYHTOBAHOTO BiTOOpPY BIAMOBIAHUX 1HCTPYMEHTIB 1 CYBOPOTO JOTPUMAaHHS
perJaMeHTOBaHUX METOJWYHUX peKOMeHAalil 1moao iX BukopuctaHHs. Kpim Toro,
KJIIOYOBUMHU JI€TEPMIHAHTAMHM PE3YyJIbTAaTUBHOIO JMCTAHLIWHOTO HABYaHHS €, IO-
nepie, 3abe3nedeHHsT 0e3MepenIkoaHOr0 JOCTYMNy IeNaroriYyHuX MPAIiBHUKIB 0
miaTdopM, M0 HAMAOTH MOBHOI[IHHE CEPEIOBHINE JIJIsi OpraHi3allii KOMIIEKCHOTO

OHJIAIH-KYpCY 3 ypaxyBaHHAM 0a30BOro (pOHETMYHOTO KOMIIOHEHTY, Ta, MO-IpYyTe,
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[IJIECIPSIMOBAaHE TIABUIIICHHS PIBHSA MEIIarpaMOTHOCTI 5K Y 3100yBaviB OCBITH, TaK 1

y BUKJIQIaqiB.
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BUKOPUCTAHHSA KEVMC-METOY J1JIsI ®OPMYBAHHIS
KOMYHIKATUBHUX HABUYOK 3/IOBYBAYIB Y KYPCI «11JIOBA
ITHO3EMHA MOBA»

Harauia I'ynkosa,
KaHIuIaT (QUTOIOTIYHUX HAYK, TOIEHT,
no1eHT kadeapu GuIoyIorii Ta nepexiany,

KuiBchkuil HalllOHAJILHUI YHIBEPCUTET TEXHOJIOTH Ta IU3aiHy
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VY cydyacHOMYy CBITI, ¢ MIDKHapOJ{HA B3a€MO/Iisl CTAa€ BCE OLIbII AUHAMIYHOIO, a
PUHKH TMpall TIJI00ami3yrThCsA, IHIIOMOBHA KOMYHIKalld B MpodeciiiHiil cdepi
MEPETBOPIOETHCS. HA KIHOYOBY KOMIIETEHTHICTh (DaxiBIsd OyIb-IKOTO Mpodiiro.
3HaHHA 1HO3EMHOI MOBH, OCOOJIMBO aHIJIIHACBKOI SIK MOBH MIXKHApOJHOTO
CHUIKYBaHHS, BX€ HEIOCTaTHRO Yy ¢opMaTi 3arajbHOI MOBHOI KOMIIETEHLII].
PoGoTonaBiii  O4iKyrOTh BIJI MOJOAMX CIEMIATICTIB 3JaTHOCTI e(PEKTUBHO
GyHKIIIOHYBaTH B I1HIIOMOBHOMY JIJIOBOMY CEpEIOBHII, OpaTh y4yacTb Y
MeperoBopax, rotryBatv MpodeciiiHy MOKyMEHTAIlil0, B3a€MOJIATH 3 1HO3EMHUMH

napTHEPaMHU.

[Torpu HasIBHICTH 3arajJibHOTO PIBHS BOJIOAIHHS MOBOIO Cepea OUIBIIOCTI
CTYJIEHTIB, Y (pokyci mpoOieM 3anuiaeTbcsi Opak MPaKTUYHUX HABUUOK came y chepi
J1JIOBOTO 1HIIIOMOBHOT'O CHIIKYBaHHs. [I[pM4MHOIO LILOTO € BiICYTHICTh Y HaBYAJIbHUX
mporpaMax JOCTaTHbOI KIJTBKOCTI METOJUYHO OOIPYHTOBAHUX 3ac001B (hopMyBaHHS
came (paxoBoi KOMyHIKATHUBHOI KOMITIETEHTHOCTI. Y BIMOBIAbL HA 111 BUKJIMKHU 3POCTAE
1HTepec J0 IHTEPAKTUBHHUX 1 JisJIbHICHO OPIEHTOBAaHMX METO/IB HaBYaHHS, CEpel

SKUX 0COOJIMBOI yBaru 3acinyroBye keic-metoa (Cami, 2019).

Keiic-meTon — 11e megaroriuyHa TEXHOJIOT1S, 3aCHOBaHA Ha aHaJi31 CUTYyaIlH, sKi
BiIoOpaxaroTh peaibHl ab0 HaOJIWXKeHI 1O pealbHUX YMOBU IMpodeciitHol
JISUTBHOCTI. 3aCTOCYBaHHSI KEHCIB 3a0e3mnedy€e PO3BUTOK 3/IaTHOCTI A0 KPUTUYHOTO
MUCJICHHSI, apryMeHTallli, TpUHHATTS pillieHb, aHaizy anbTepHaTuB (Dhar & Dhar,
2007, c. 6). Y MOBHOMY HaBYaHH1 KE€HC-METOJ J03BOJIsIE€ 00’ €JHATH MOBHY MPAKTUKY
3 KOHTEKCTOM MahOyTHBOI mNpodeciiiHol TIsIIbHOCTI, 3aBASKAM YOMY BHBUCHHS

1HO3eMHO1 MOBU HaOyBa€ JIJIsl CTYAEHTIB MPakTHIHOTO ceHcy (OBuapyk, 2014).

BaxximuBUM METOMOIOTIYHUM MIATPYHTAM JIJIS KEHC-METOY € MOJIe]Ib HaBYaHHS
3a nocsijoM Jlesiga Konba (Kolb, 1984), sika nependaydae 1ukiI i3 4OTUPHOX E€TaIliB:
KOHKPETHUN JOCBI, pedIEKCUBHE CIIOCTEPEKEHHS, aOCTpaKTHA KOHIIEHTYasli3allis

Tda AKTHBHC CKCIICPHUMCHTYBAHHA. CTy,ZleHTI/I, Baﬂyqui A0 OIIpalfOBaHHA Keﬁcy,

229



MPOXOMSTh Il €Tanmy MPUPOJHUM YMHOM: BOHM CTHUKAIOTHCS 3 HOBOKO CHUTYAIII€IO,
aHaAMI3yIOTh 11, CIIBBIAHOCSTh 3 BJIACHUMH 3HAHHAMH, (HOPMYIOTH HOBI MOJENi

MOBEIIHKH i 3aCTOCOBYIOTH iX y 3MOJIETThOBAaHUX KOMYHIKATUBHHX CIIEHAPIsX.

OcobnuBe Miciie Kedc-MeToJ 3aiiMae y  BHUKJIQJaHHI JUCHUIUTIH 31
CTIpSIMyBaHHSIM Ha JIUJIOBE CIIJIKYBaHHS, J€ BaXJIWBO HE JIUIIC 3aCBOITH TEPMIHH K
rpaMaTUyHl KOHCTPYKIIi, a ¥ HABUUTHUCS 3aCTOCOBYBATH MOBY SK 1HCTPYMEHT Y
NPUIHATTI pillieHb, (OpMyBaHHI apTyMEHTIB, JOCSTHEHHI KOMITPOMICIB. Y KOHTEKCTI
MOBHOI TIJATOTOBKM TaKWi MiAXiJ JO3BOJISIE 1HTETPYBAaTH HABYAHHS 3 €JIEMEHTAMH
MOJIETTIOBaHHS MPOQeciiHol AisIbHOCTI. TakoXK BiH CTBOPIOE YMOBHU ISl peduieKcii,
aJke OOTOBOPEHHST KEHCIB CYMPOBOJIKYETHCS aHATI30M BHUCIIOBIIOBAHb, JIOT1KU JTiH,
JIHTBICTHYHUX 1 IparMaTHYHUX PIllIeHb, 3aMponoHoBanux ydyacHukamu (Richards &

Rodgers, 2014).

HaBuanus MoBi, opieHTOBaHE Ha O13HEC-KOMYHIKAI[it0, Ma€ OYTU 30CEepeKEHE
Ha (PYHKITIOHAJIILHOCTI, a He (hOPMATLHOCTI MOBHUX KOHCTPYKIlK (Savage & Storti,
2010). Keiic-meron 3abe3nedye Taky (YHKI[IOHAIBHICTH, K€ CTYJACHTH BUYATHCS
BUKOHYBaTH peajbHI MOBJICHHEBI JIii: BECTH MEPETOBOPH, pearyBaTH Ha MPOMO3UIIiT,

BUPIIIYBAaTH KOH(IIIKTH, MUCATH JIIJIOB1 JUCTH Ta Pe3iOMe, TOTYBATH MPE3CHTALlI].

Ha mnpaktumi keiic-meton y kypci «JlimoBa 1HO3eMHAa MOBa» JO3BOJISIE
peanizyBaTu YMCICHHI HaB4YaibHI 1uIi. [lepin 3a Bce, CTBOPIOETHCA KOMYHIKaTUBHE
CEPENIOBUIIE, Y SIKOMY CTYJCHTH MOXYTh MOJEIIOBATH MOBEIIHKY, XapaKTEepHY s
npodeciitHoro koHTeKcTy. KOX€H Keilc MICTHTh €JIE€MEHTH CIOHTAHHOI pPeakilii,
HECTAaHJAPTHUX CHUTYyaIl, KyJIbTypHHX Oap’epiB — yce 1€ CIpHUS€ PO3BUTKY

M1KOCOOHCTICHOT i MIDKKYJIBTYPHOI KOMYHIKATUBHOI KOMITETEHTHOCTI.

Keiic «Entering a new market: negotiation with a foreign partner» — 1e
KJIACUYHUY MPUKIIAJ 3aBJaHHS, SIKE J03BOJIAE CTYJIEHTAaM 3aCTOCYBAaTH MOBHI 3HAHHS
B YMOBaxX 3MOJIEIbOBAHOI PUHKOBOi cuTyarlii. ['pynu CTyneHTiB, BUKOHYIOUH POJIi
MPEJICTaBHUKIB KOMITaHIM, aHAIITHUKIB, MEepeKIaaviB, TOTYIOTh Tpe3eHTalli, 0epyTh

y4acTh y NEpEeMOBHHAX, CKJIaJal0Th JOKYMEHTH, 3aXHUIIAI0Th CBOi MPOMO3MIIII.
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BaxxnmuBuM €1e€MEHTOM TakoTo KeWCy € HEOOXIIHICTh CHIBIpAaIli MK yYaCHUKAMH,
aJKe PIICHHS MalOTh OyTH MPHUIHATI KOJIETIANbHO, 3 YPaXyBaHHIM MO3UIIN KOKHOT
cTopoHu. B mporieci peanizarnii KeWcy CTyIEHTH TaKOXK OINAHOBYIOTH HEeBepOalbHI
CJIEeMEHTH KOMYHIKAIlii, 30KpeMa >KeCTH, MIMIKy, IHTOHAIlif0, IO CIPHUIE

KOMIUIEKCHOMY (DOpMYBaHHIO KOMYyHIKaTUBHOT KOMIIETEHTHOCTI.

Keiic «Job interview at an international company» mae Ha MeTI HiATOTyBaTH
CTYJICHTIB JI0 TIPOXOJKEHHS CIIBOECIIM aHTIChKOI0 MOBOIO. BiH peamizyeTbcs y
KUJIbKa €TamiB: CTBOPEHHS PE3IOME, MiATOTOBKA MOTHBAIIMHOTO JIUCTA, BUBUYCHHS
TUTIOBUX 3allUTaHb, IMITaIlis iHTEpB'10 Ta peduekcuBHe 00roBopeHHs. CTyneHTH
OTPUMYIOTh MOXKJIMBICTh HE JIMIIE PETETUPYBATH BIJAMOBIAI, a W OIIHIOBATH CTHUIIb
BJIACHOTO MOBJICHHSI, JIOT1KYy BHCJIOBIIOBaHb, JOPEUHICTh CIOBOBXHUBaHHS. Y X0/l
OOrOBOpPEHHS  BHUBYAIOTHCS  KOMYHIKAQTHUBHI  TMOMIJIKH, Oap’epu, BapiaHTH
BIOCKOHaNeHHs. CTyJIEeHTH TakKoX OOroBOPIOIOTh  KYJbTYpPHI — OCOOJIMBOCTI
IPOXO/KEHHs CHIBOECI[ y pI3HUX KpaiHax, II0 J103BOJsi€ c(OpPMYBATH CTpaTerii

aJalITUBHOI TTOBEIIHKH.

B o0ox Bumagkax peamizaiiisi kKeWcy motpeOye 3MiH B Oprasizalii mpocTopy:
BAXJIMBO 3a0€3MEYUTH MOXIMBICTh BIIKPUTOI KOMYHIKallii, HampuKiIag, 3a
nonomoror U-noaiOHOro po3mimieHHs cTyAeHTiB. Lle cnpusie 30poBOMy KOHTAKTY,
MOJIETIIIYE B3a€EMOJIiI0, crpusie (opMyBaHHIO aTMoc(hepu IIJI0OBOTO MapTHEPCTBA.
Buknanad npu 1poMy BUKOHYE poJib (pacHIIITATOPa — BiH HE MOJA€ TOTOBI PIIIEHHS, a

CTUMYJIIOE MOUIYK, MATPUMYE TUCKYCII0, 320X0UY€ KPUTUUHE MUCIICHHS.

Keiic-meTon y Bukiiananni Kypey «JlioBa iHoO3eMHa MOBa» BUSBISETHCS OJHUM
13 Halle(eKTUBHIIMX IHCTPYMEHTIB peai3alii KOMIIETeHTHICHOTO, MPaKTHKO-
OpIEHTOBAHOTO Ta OCOOHMCTICHO-30Pi€HTOBAHOrO MinXojiB. KoOro 3acTocyBaHHS
J03BOJISIE TOCSTTH BHCOKOI'O PIBHA 1HTErpauii MOBHUX, MPOQPECIHHUX 1 COLlaTbHUX
HaBUYOK, IMIJIBUIIUTH MOTHUBALIIIO CTYJICHTIB Ta 3a0€3MEYUTH pealibHy MIATOTOBKY 10

npodeciiiHoi AISILHOCTI y T7100aJ1i30BaHOMY CEPEOBHIIII.
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[lepcniekTUBHUM  HAmpsIMOM € CTBOPEHHS CHUCTEMH  aJalTOBaHUX  J0
YKpPaTHCHKUX YMOB KEHCiB, Kl BpaxOByBaJId O HE JIMIIIE JIHTBICTUYHI TTapaMeTpH, a i
rajxyseBy crenudiky, KyJIbTypHI OCOOJMBOCTI W pHUHKOBI peanii. Buxopucranus
KEWCIB y TOE€HAHHI 3 1HITUMU 1HTEPAaKTUBHUMH METOJIaMU (POJIbOBI iTpH, CUMYJIAIII],
nebaTu) COpUATAME ¢ TIHOMIOMY 3aJIy9eHHIO CTYICHTIB y mporec ¢HaxoBoi

KOMYHIKaIlii 1H03€MHOIO MOBOIO.
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VY cywyacHOMy HayKoOBY AMCKypcl €BpOIH, OCBITY BU3HAYAIOTh K 1HCTPYMEHT
PO3BUTKY LIMBLII3aLIIHOI CAaMOCBIJIOMOCTI, Mi3HAHHA OCHOB (hi10cO(Pii Ta 1HIIMX HAYK,
3100yTTS 3HAHb NPO HABKOJUIIHIM CBIT Ta BHUBUCHHS HaWOUIbII 3HAYYIIUX TBOPIB
MUCTEUTBA Ta JiTeparypu. KiltouoBUM BUKIMKOM OCBITH B MOJIKYJIbTYPHOMY IIPOCTOPI
00’enHanoi EBpornu € CTaHOBJIGHHS Ta PO3BUTOK OCOOMCTOCTI HE IUIIXOM HaOyTTs
neBHUX (PakTiB, a BHACIIIOK OBOJIOAIHHS MIEBHUM 3MICTOM, IEPEIyCIM Uepe3 UNTaHHS, B
TOMY YHUCJI1 ¥ 1HO3EMHUMH MOBaMH. YMiHHSI MOCIYTOBYBAaTHUCS KIJIbKOMa 1HO3EMHUMH
MOBaMHU B yMOBaX CbOTOJICHHS OOYMOBJIEHE HE JIMIIE€ €KOHOMIYHHMMH, a 3HAYHOIO
MIpOIO, 3arajbHOOCBITHIMH UYHWHHHKAMH TOJITHYHOTO Ta KYJIbTYPHOTO (OpMyBaHHS

0COOMCTOCTI.

Ockinbku (haxoBa KOHKYPEHTO3/AaTHICTh €BPONEHCHKUX IPOMAJISIH — 1€ IOCTaTHHO
BUCOKHUWA PIBEHb I1HIIOMOBHOI MIiArOTOBKM  Ta C(OPMOBAHICT MIXKKYJIbTYpPHOI
KOMITETEHTHOCTI, 110 JI03BOJISIE YCHINTHO KOHKYPYBaTH 3 1HIIMMH (DaxiBIIMH B MEKax

EC 6e3 MOBHUX TTEpENIKO/I.

HocnixenHss OaraTorpaHHUX 3aBAaHb 100 YJIOCKOHAJEHHS Ta MOJAEpHI3aLll
Cy4acHOTO MPOCTOPY €BPOMEHCHKOT 1HIIIOMOBHOI OCBITH, OYJIM MPEAMETOM HAyKOBOTO
nomryky OaraTbox BueHHX. KIIFOWOB1 acmeKkTH CTaHOBJICHHS MOBHOI TOJITHUKH Ta
MyJIbTWIIHTBaJIbHOCTI B EBpom pocmimxysBanmu: M.baiipam (Byram), JIx. beakko
(Beacco),  A.bepaunueBcbkuii,  €.IlpoTacoBa;  cOIlalbHO-KYJIBTYpHI  3acaju
npeacTaBiieHi B pobortax [. 3apare (Zarate), I'. Heronep (Newner), [x. Bammec
(Valdes); mnuranHHsS npoduIbHOrO Ta OUNHIBAJILHOIO HABYAHHIO BHCBITJCHI

moHorpadisix Ta crartsax C. beiikep (Baker), O. Paitereiin (Riagain).

OcHOBHI 3acajay IHIIOMOBHOI MiATOTOBKU MPEJICTABIICHI CYYaCHUMH BITUYMZHAMHU
nocimigaukamu: H.bimok, M.Bunapuuk, O.Kyuait, O. IlepurykoBoto, O. [lonomapis Ta

IHIIHNX.

MoBa € CKJIaJOBOI0O YAaCTHUHOIO KYJbTYpH. SIK HACTIJOK, BOHA IIJIKOM CIpHUSE

dbopMyBaHHIO OCOOMUCTOI Ta KOJEKTUBHOI 1A€HTUYHOCTI. PDaKTUYHO, KOXHA MOBa
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IIPOIIOHYE OCOOIMBE CIPUUHATTS Ta PO3yMiHHS KUTTS. OKpIM TOr0, MOBA € MOTYKHUM
IHCTPYMEHTOM, SIKHH JTO3BOJISE JIIOJIMHI BCTAHOBIIOBATH Ta HAJAro/DKyBaTH 3HAYUMI
CTOCYHKH MK COOOIO Ta B3a€EMOJIISITH 31 CBITOM 3arajioM. BifTak, 1OCKOHaIe BOJO IHHS
MOBaMH — I1€ 3aropykKa 3400yTTsI Pi3HOMaHITHOTO JOCBIY Ta BIIKPUTTS MOXKJIUBOCTEH

Y JKHTTI.

EBpoma — 1e mHrBiCTUYHO OaraTorpaHHUN KOHTHHEHT. Ll pi3HOMaHITHICTH
BKJIIOYA€ He Jjuiie odilliiiHi MOBU KpaiH, aje W perioHajdbHI MOBU Ta MOBU MEHIIIVH,
SKUMH CIIOKOHBIKY PO3MOBIISITA Ha €BPOIEUCHKINA TEPUTOPIi, HE BPaXOBYIOYH MOBH, SIK1
Oynu mpuHeceHi 3 co0or MirpaHtamu. 3 mouyatky icHyBaHHs EC moBara 1o MOBHOTO
PI3HOMAHITTSI PO3TIIsiAaNacs SK OJIMH 13 KIIFOUOBUX NMpUHIUIIB EBponeticbkoro Coro3y 1

3aKpiIuIeHa B MO0 HAWTOJIOBHIMOMY 3akoHi, JloroBopi ipo EBponeiichkmii Coro3

BuBdeHHsSI 1HO3€MHUX MOB BIJITPA€ BAXKIWBY POJb y BTUICHHI €BPONEHCHKOTO
IOPOEKTY B XKUTTS Ta O€3MOCEpPEeIHbO BIUIMBAE HA 3[ATHICTb €BPONEUCHKUX I'pPOMaJsH
OTpUMYBaTH TIEpeBarv BiJ OCBITH, MNpoQeciiHOl MIATOTOBKA Ta MOXKIUBOCTEHN
nparesnamryBanas no Bcid €Bpomi (Competences are defined as a combination of
knowledge, skills and attitudes’, 2018,p.117). [HmOMOBHA TATOTOBKA TAKOX CIIPHUSIE
PO3BUTKY y 3100yBauiB OCBITH 1HTEpecy IO IHIIMX KYyJIbTYp, PO3YMIHHSA Ta MOBary
IHIIMX HAI[lOHAJTbHOCTEH 1, SK HACHIIOK, crpusie (OPMYBAHHIO €BPOMEHCHKOT

1JIGHTUYHOCTI, KA € 1THKJIFO3UBHOIO Ta BIAKPUTOIO JI0 THIIUX KYJIBTYP.

MOBHI KOMIIETEHTHOCTI € OCHOBOIO KOHIIeHIlii EBpomeichkoro oOCBITHBOTO
IPOCTOPY, siKa BUKJIaAeHa B TpoekTi EBponeiickkoi Komicii «3MiltHEHHST €BPOIIEHCHKOT
1IEHTUYHOCTI Yepe3 OCBITY Ta HaBYaHH:». BinmosinHo 10 koHuemniii EBpoma mMae Oytu
MiClleM, JI€ «HABYaHHS, JOCTIIPKCHHS Ta TPOBEICHHS HAYKOBHX TIONIYKIB HE
0OMEXYIOTbCSI KOPAOHAMHM Ta KOHTMHEHTaMH, a /€, OKpPIM PiAHOI MOBH, BOJIOJIHHS
JIBOMa IHIIKMH MOBaMH cTajo HopMoro» (Commission communication — Strengthening

European identity through education and culture, COM, 2017, p11).
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[linTpumMKa Ta CTUMYJTIOBaHHSI BUBUCHHS 1HO3€MHHX MOB 1 0araTOMOBHOCTI TaKOX
€ BaKJIMBOIO CKJIAJIOBOIO YaCTHHOIO CTPATETIi IKICHOT OCBITH 1 KJIIOUEM JI0 MOOLJILHOCTI,

CITIBIIpaIll Ta B3aEMOPO3yMIHHS Yepe3 KOPIOHH.

PiBeHbp TpamMOTHOCTI Ta 0araTOMOBHOI KOMIIETCHTHOCTI HACIMpaBdl € OIHIEI 3
BOCBMH KITFOUOBHUX KOMIICTCHTHOCTCH JIJI1 HaBYaHHS BIIPOJIOBXK YKUTTS, BKIIOUCHUX JIO
EBpomneiicskoi pamkoBoi nporpamu (Council recommendation of 22 May 2018 on key

comp etences for lifelong learning, 2018, p.75).

BuBueHHS 1HO3EMHHMX MOB € OCHOBOIO JJIs1 HaBYaHHS B HiJIOMy. TOMy BOHO
JoIromMarae 3n06yBaan OCBITH CTaTH YCHiHIHI/IMI/I Ta 3peaﬂi30BaHI/IMI/I rpomMagsiHaMu y

CBOiM MallOyTHIN Kap’epi Ta BIPOJOBK YChOTO JKHUTTS.

MeTor MOBHOI MOJIITUKW € BU3HAYEHHS TMEJAarori4HUX MPUHIMIIB 3 OCOOJIMBUM
aKIICHTOM Ha BHKJIQJJaHHS MOB Ta 1X BHUKOPHCTAHHS, a TAaKOXX HaJaTH JDKEPEIO
iHopMallii Ipo Te, K eBPONMEHChKI 3aKIaJu OCBITH 3aCTOCOBYIOTH Il MIPUHIIUIM Ha

MIPaKTHIII.

BuBdeHHS 1HO36MHMX MOB BXOJUTh JIO YHCIA TaK 3BaHUX «KIFOUOBUX
KOMITETEHTHOCTEN», sIKI HEOOXIJIH1 JIIOJIMHI JIsl MOBHOILIIHHOTO KUTTS B CYCHUIBCTBI
(Speaking for Europe. Languages in the European Union Directorate , 2008, p.16). ¥V
2002 p. Ha 3acimanHi Paau eBpomnedcbkux MIHICTPIB y bapcenoni O0ylio mocTaBiieHO
TOJIOBHY METY: KOXKE€H I'DOMAJTHUH MOBUHEH BOJIOAITH, KPIM CBO€i pIJHOI MOBH, IIE
nBOoMa 1HO3eMHMMHM MoBamu. lle Tak 3BaHa mozaenb N+2 (native language + 2 foreign
languages — pimHa mMoBa + JB1 1HO3eMHI MOBH). L KOHIemMIlisi cTajla OCHOBOIO IS
CTBOPEHHSI AaKTHUBHOI CTpaTerii BHUBUEHHS 1HO3EMHMX MOB Ha OCHOBI PI3HUX
3aranpHO€EBponiericbkux mporpaMm (Opinion of the European Economic and Social

Committee on Multilingualism, 2008, p.109-114).

Y 2003 p. BBeAeHO B 10 IUIaH 3aXOAIB «3aXOJM IOJ0 PO3BUTKY BHUBYCHHS
1HO3EMHHUX MOB 1 MOBHOT'O PI3HOMAHITTS», SIKHHA 00’ €IHAB TPH TJI00aIbHI HaNpsMu: 1)
BUBUYEHHS 1HO3EMHHUX MOB TMPOTSATOM YChOI'O JKUTTS — BiJ JOLIKUIBHOTO BIKY J0

rIMOOKOT CTAapOCTi; 2) MOJIMIIEHHs SKOCTI HaBUYaHHS 1HO3EMHHUX MOB, 3) CTBOPCHHS
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MOBHOTO CEpEeJIOBHINA, sIKE CIpHsie Kpamomy BUBYeHHIO MOB (Promoting Language

Learning and Linguistic Diversity: An Action Plan 2004-2006, 2004, p.86) .

CucrtemMa BUBYCHHS 1HO3EMHHUX MOB Y €BPOIEHCHKUX YHIBEPCUTETAX MPHUHIIUIIOBO
BIJIPI3HSAETHCS BI1J 3BHYHOI BITUM3HSIHOI cucTteMu. I1lo0 BUBUEHHS 1HO3EMHHX MOB Yy
EBPOICHCHKUX 3aKJIaJIaX BHINOI OCBITH 3aKjiajax, MepeayciM MaeMO Ha yBa3i HEMOBHI
BUIIIl, OCKUJIbKH 3a TAaKUMH CIICIIaJbHOCTAMH, SK «DUIOJOTISN), <JIHTBICTHKA,
«TepeKIamy TOIO, BUKIQJaHHS MOBHHUX JUCIMIUIIH IHTETPOBAaHO B HaBYAIBHUUI

poIiec.

BuBueHHST iHO3EMHUX MOB Yy  €BPOIEHCHKHX YHIBEPCHTETaX 30CEPEKCHE B TaK
3BaHUX «MOBHHX HeHTpax» (Foreign Language Centre, Sprachenzentrum). «MoBHuU#
HEHTP» — 1€ CTPYKTypa B MEXKaxX YHIBEPCUTETY a0o0 1HIIOrO 3aKjiaay BHUIOI OCBITH,
sgKa TPOIOHYE 37100yBadyaM OCBITH PI3HI MOBHI KypCH Ta KOOPIUHYE iX MPOBEJICHHSI.
BianoBigHO, MOBHI IIEHTPH MOIUISIOTHCS Ha JBI KaTeropii: a) MOBHI IIEHTPH IS
CTYJICHTIB, 5Kl HABYAIOTHCS 32 MOBHUMHU CHEIIAIBHOCTAMHU (T€pMaHICTHKA, CIaBICTHKA,
pOMaHICTHKA TOIIO) 1 0) MOBHI IEHTPH I 1HIIUX CIEMIAIBHOCTEH, Je¢ AUCIUILIIHA

«1HO3€MHa MOBa» HE BXOIUTH 1O HaBYAJILHUX IIJIaHIB.

MOBHI IIEHTPH BIAITPalOTh OCOOJWBO BAXKIMBY POJIb, BOHM BUJIAIOTh BiATOBIIHI
cepTu(dikaTh Ta IUIUIOMH, SKI BU3HAIOTHCS MalOyTHIMU poOoToaaBmsaMu. OpraHizalis
MOBHUX IIEHTPIB — II€ BAXJIMBUN KPUTEPI NMPU BU3HAUYCHHI PEUTHUHTY 3aKJIaAy BHIIOT

OCBITH.

3araJibHOCBPONICHCHKOI0  KOOPJAMHYIOUOIO  OpraHizaimieo B I Taly3i €
EBponeticbka koHpeaeparliss MOBHUX HeHTPIB y Buiii ocBiTi (European Confederation
of Language Centers in Higher Education — CercleS) [2]. o opranizarmito Oyio
3acHoBaHO y CtpacOyp3i B 1991 p. BoHa sBise coboro koHpeaepalito He3aleKHUX
aHAJIOTIYHUX CTPYKTYyp 13 22 kpaiH EBpomnu 1 06’eanye moHaa 350 MOBHUX IICHTPIB,
dakynbTeTIB, BIAAUICHb, Y AKUX 3aiiMaeTbcs Onu3bko 250 000 crynentiB. Mertoro
CercleS € moCSTHEHHS BHCOKHX CTaHIApPTiB MOBHOI MIATOTOBKH y 3aKJIaJiaX BHIIOi

OCBiTI/I, CIIpUSAHHA HAYKOBHUM I[OCHiI[)KeHHHM y F&J’Iy3i MCTOAUKHN BHKJIaJaHHA
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1HO3EMHHX MOB, PO3BUTOK MI>KHApOHOTO CIIBpOOITHHUIITBA B 11iH Tanmy3i. CercleS Bumae
1 po3cunae Ha peryisipHiii ocHoBi Oronereni (Bulletin) cBoim wienam, 3ilicHIOE
MiABUIIEHHST KBaiikaiii BUKIATAILKOTO CKJIaAy, KOOpAWHYE OOMIH BHUKIIAJadyaMu
1HO3eMHHX MOB MI)K MOBHHMH II€HTPaMH, MPOBOJAUTH HAYKOBI KOH(EpeHIIii, myOiKkye

PE3YyJIbTAaTU HAYKOBUX I[OCJ'IiI[)KeHB.

Sk yxe Oyno 3a3Hadeno, CercleS — koH(peaepailisi HE3aJCKHUX OpraHizarliil.
HaiiGinpmum ii wienom € Himernpka «PoOoua rpynma MoBHuUX 1eHTpiB» (AKS —
Arbeitskreis der Sprachzentren, Sprachlehrinstitute und Fremdspracheninstitute e.V.)
(Arbeitskreis der Sprachzentren, Sprachlehrinstitute und Fremdspracheninstitute) , 1o
00’eqnye monHana 140 moBHuX neHtpiB 13 Himeuwunnan, ABctpii, [1IBetinapii, @panimii Ta
Wopnanii. OcroBHa Meta AKS — «II0OCIiIOBHE MOJMIIEHHS i HayKOBE OOIPYHTYBAHHS

MPAKTUYHOT MOBHOI MiITOTOBKH Y 3aKJIa/1aX BUIIIO1 OCBITH.

BaxxnuBoio CTpyKTypoOlO B YHIBEPCUTETCHKIM MOBHIM MiJrOTOBII Ta OIIHIN PiBHS
MoBHOi miaroroBku € Unicert. Unicert — me cuctema akpenuraiii Ta cepTudikarii
PIBHIB BOJIOJIHHSA 1HO3eMHOIO MOBOIO B cuctemi Bumoi ocBit (UNIcert system of
language education and certification, 1998). Cuctema Unicert Oyna BBeJieHA B 0 B
1992 p. Himenpkoro «Pobouoro rpymnoro mMoBauX 1eHTPiB» (AKS). [lounnaroun 3 2002
p., uentpu Unicert 3’ ssBunuca 3a mexamu Himeuunnu. Cranom Ha 2015 p. opranizanis
Unicert Bugana moHaja CTO THCAY CepTHQIKATIB MPO BOJOAIHHSI 1HO3EMHUMHU MOBAMH.
Cucrema ceprudikarii Unicert 1ae MOXKIMBICTh OTPUMATH MIATOTOBKY 3 noHaa 20 MOB
y MOBHHUX II€HTpaX €BpOMEHChKUX YHIBEPCUTETIB, $KI OTPUMAIM BiAMNOBIIHY
aKpenurarlito. AKpeauTalisi TPOBOJIUTHCS CIEHIAIbHUMU HE3aJEKHUMHU KOMICISIMHU.
Mera Unicert — piBHOLIHHICTb MOBHOI MiITOTOBKM B PI3HUX YHIBEPCHUTETAX 1 BHJaya
ceptudikariB, MO0 MNIATBEPXKYIOTb pPIBEHb BOJIOJAIHHA 1HO3€MHOI0O MOBOIO B
yHiBepcuTeTi Ta 3a Horo Mexxamu. Ceprtudikar Unicert — 1e OpeHa, o0 Mae

MDKHApPOJHUM CTATYC 1 3aXUCT

Cuctema ceprudikarii Unicert BiJIIOBIIa€ CUCTEMI PIBHIB BOJIOAIHHS 1HO3E€MHOIO
MOBOIO, fIKa BUKOPUCTOBYeThcs B  EBpomelicbkomy Coro3i, Tak 3BaHUM

<<3aFaHBHO€BpOHCfICBKHM KOMIICTCHTHOCTAMH BOJ'IO)IiHHSI 1HO3EMHOIO MOBOIO»
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TakuM unHOM, CydacHi TIPOIIECH MOJIEPHi3allli HaBYaHHs 1HO3eMHUX MOB y EBporri
CKepOBaH1 Ha 3a0e3MeueHHs] BUCOKOSKICHOT OCBITH 3 ypaxyBaHHSM BUMOT CbOTOJICHHS,
3a0e3ne4YeHHs MOEHAHHS 3alHUTIB OKPEMOi OCOOMCTOCTI Ta CYCHIBCTBA, a TaKOX Ha
3a0e3nedyeHHs yHi(ikaIii oCBITHROro Tporiecy. Tpancdopmartii, siki BiZOYBarOThCS Y
HAaBYaHHI 1HO3EMHOI MOBHM SK OCBITHBOI Taly3i, Hacammepea mepeadavyaroTh
MOJIEpHI3alLlil0 3MICTY, EPEIYCIM yIOCKOHAJICHHS] HOTO COIIOKYJIbTYPHOI CKJIaI0BOI Ta
COPSIMOBAHICTh Ha HAaOyTTS MDKKYJbTYPHOI ~ KOMIIETEHTHOCTI. OcHOBHMMH
HampsIMKaMHM  3a3HAY€HOro MPOLECYy €: OpPIEHTOBAHICTH HAa OCOOUCTICTh Ta
MYJIbTUIIHTBAJIbHICTh HaBYAHHS;, BIPOBA/HKEHHS KOMIIETEHTHICHOTO TIAXOQy Ta
CTaHJapTHU3alis; HOBI BHUMOIM /O HaBYaJIbHO-METOJMYHUX MaTepialiB, MPoQeciiHOl
MiITOTOBKYA BUKJIAJayiB, a TaKOXX 3MIHM Yy CHCTEMI OLIHKM 3HaHb Ta y (opmax

OIL[IHIOBAHHS.

BojoniHHS ~ 1HO3€MHMMHM  MOBaMM  HQJIEXUTh  JI0  YHMCJIa  OCHOBHHX
KOMIIETEHTHOCTEH, TaK camMoO SIK YMIHHsS IUCAaTH, YUTaTH 1 paxyBaTth. KokHa kpaiHa
NOBUHHA MTPOBOJUTH B rajgy3l BUBYEHHS MOB LIUIECIIPSIMOBAaHY MOBHY HOJITUKY. [ocBifg
PO3BUTKY MOBHOI KOMIIETEHTHOCTI T'pOMaJsiH, HAKOMUYEHHH y KpaiHax EBpocorosy,

MO>ke OyTH BUKOPUCTaHUH 1 B HaIlllil KpaiHi.

CIIMCOK BUKOPUCTAHUX JIKEPEJI.

1. Arbeitskreis der Sprachzentren, Sprachlehrinstitute und Fremdspracheninstitute

Electronic resource AKS eingetragener Verein. Mode of access: http://www.akssprachen.de.

2. European Confederation of Language Centers in Higher Education. Electronic resource.

CercleS. — Mode of access: http://www.cercles.org.

3. Competences are defined as a combination of knowledge, skills and attitudes’ (Council
recommendation of 22 May 2018 on key competences for lifelong learning, OJ C 189, 4.6.2018).

4. Commission communication — Strengthening European identity through education and
culture, COM(2017) 673 final, p. 11.

5. Council recommendation of 22 May 2018 on key competences for lifelong learning, OJ C

189, 4.6.2018

238


http://www.akssprachen.de/
http://www.cercles.org/

6. Opinion of the European Economic and Social Committee on Multilingualism (2008)
Official Journal of the European Communities. Vol. 52. —P. 109-114

7. Promoting Language Learning and Linguistic Diversity: An Action Plan 2004-2006.
(2004) Commission of the European Communities. Luxembourg: Office for Official Publications of
the European Communities. 86 p.

8. Speaking for Europe. Languages in the European Union Directorate (2008) European
Commission. Luxembourg: Office for Official Publications of the European Community.16 p

9. Study on the Contribution of Multilingualism to Creativity: Final Report. (2009)
European Commission. Brussels. 24 p.

10.  UNIcert system of language education and certification [Electronic resource] // AKS

UNiIcert. — Mode of access: http://www.unicert-online.org.

CLASSROOM PRACTICES TO ENCOURAGE STUDENT PARTICIPATION
AND ENGAGEMENT

Ivan Kondratiuk,

4th year student, Bachelor’s Degree,

Faculty of Foreign Languages,

Pavlo Tychyna Uman State Pedagogical University

Motivating students to participate in classroom activities is crucial for enhancing their
learning experience and fostering a more interactive and dynamic classroom
environment. When students are engaged, they tend to grasp concepts more
effectively, develop better communication skills, and build confidence in expressing

their ideas.

According to D. M. Bauer, the classroom environment is viewed as a risky one due to
the intellectual commitment and active participation it demands [1]. Since many
learners find it intimidating, promoting student engagement requires acknowledging
and addressing the fear of failure, as well as judgment from both teachers and

classmates.
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In the English classroom, it can be challenging to balance student motivation,
classroom management, and subject teaching. In this context, establishing quality
relationships with students is one of the most essential aspects. When students start
formal schooling, their development is influenced by interpersonal relationships in
the school setting, which positively affects their motivation to learn, behaviour, and
cognitive skills [4]. One effective approach is to use interest inventories at the
beginning of the academic year to reveal learners’ preferences. Engaging with them
on a personal level (e.g., asking about their weekends, sports events, or
extracurricular activities) shows genuine interest in their lives and helps build

meaningful relationships.

Some scholars emphasize the significant role of modifying physical learning
environment in increasing student motivation. Research by Cole et al. suggests that
learners who are comfortable in a learning space are better engaged, which leads to
more meaningful and impactful learning experiences [2]. Thus, flexible seating is a

preferred choice in the English classroom.

Motivation to actively participate in classroom activities can be fostered through
student-centred learning, which places students at the core of their educational
experience while emphasizing individual autonomy and engagement [3]. Within this
approach, teachers shift from being sole providers of knowledge to acting as
facilitators and mentors, fostering a student-centered learning environment full of

collaboration, project-based or challenge-based tasks, and active engagement.

In order to combine above-mentioned approaches, different games can be suggested
to students. For instance, conditional chain game aims to revise and practise
structures in the first (or second) conditional. The teacher begins with a sentence,
e.g.: If the weather is good, I’ll go for a walk. The next person in the circle must use
the end of the previous sentence to begin their own sentence, e.g.: If I go for a walk,
I’ll meet my friend. The next person could say: If I meet my friend, we’ll go to the
café etc. This game i1s based on circular response exercise, developed by E.

Lindeman. It emphasizes careful listening and informed responding.
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To motivate students to actively participate in classroom activities, we suggest the

following recommendations for teachers:

1. Establish relationships with students fostering a supportive learning atmosphere,
which contributes to their academic and personal growth. Teachers should prioritize
relationship-building by incorporating strategies that help them understand their

students better.

2. Implement flexible seating arrangements to create a more engaging and
comfortable learning atmosphere. Providing students with a choice in their seating
can enhance motivation, encourage collaboration, and support different learning

styles.

3. Use a student-centred approach. While a teacher-centred approach involves the
teacher primarily delivering information, student-centred learning requires students to

construct meaning on their own from new information and their prior experiences.

4. Empower students with autonomy. Teachers should involve students as directors
of their own learning and assign project-based learning activities. It is beneficial to
integrate technology into the classroom and encourage students to participate actively

in discussions.

5. Highlight the importance of the material. Demonstrating its usefulness or linking
it to learners’ personal experiences can help spark their interest. In other words, when
students fail to see the significance or practical application of what they are learning,

their motivation to engage with the material may decrease.

6. Integrate collaborative activities into the classroom which enhances both cognitive
development and motivation. It is recommended to encourage students to work in
pairs or small groups on shared tasks. Offering opportunities for both partner and

group activities fosters collaboration.

To sum up, encouraging student participation and engagement requires a combination

of thoughtful classroom practices and a willingness to adapt to students’ needs. By
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incorporating collaborative activities, games, technology, and student-centered
teaching methods, teachers can create a space where students feel valued and

motivated to learn.
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APPLYING INTERACTIVE METHODS AS AN EFFECTIVE MEANS OF
TEACHING ENGLISH SECONDARY SCHOOL STUDENTS

Sophia Panchuk
Larysa Gron

Rivne State University of
Humanities

In order to increase the effectiveness and motivation of students, it is necessary
to create appropriate conditions to increase the desire and encourage students to learn.
Teaching vocabulary in small groups, and in pairs with the help of interactive
approaches helps to increase students' knowledge and interest. Interactive methods
help to make learning as effective as possible and encourage students, helping to
increase students' communication skills. It is also worth noting that lack of

motivation or low level of it leads to failures in learning, lowering the level of
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knowledge. Interactive teaching methods enhance the development of
communication, grouping, and encouragement to learn. In this way, students show
more interest and enthusiasm in learning a foreign language. It also helps to develop

their imagination, creativity, and thinking.

A new, interactive learning environment inspires new ideas and opens up more
opportunities, including new topics for discussion. Interactive methods are widely
used in Ukraine by scientists and teachers because later it increases the enlightenment
of the new generation. The use of interactive methods allows opening the world of
the second language more and more widely. It is best to start using interactive
techniques from junior high school because it will lead to better results and success.
For illustration, her Doctorate thesis elaborated theoretical and methodological
foundations for applying interactive techniques with the purpose of training future
teachers of elementary schools. She claims that «interactive teaching/learning
presupposes modeling close to life situations, using role plays, collective solution of
the problem» [2]. Maria Radyshevska [3], in the Ph.D. thesis defines interactive
competence of future teachers of Humanities as an integral quality of a personality,
who 1is able to interpersonal communication, ready for permanent individual
development, and who supports tactful and equal conditions for an interaction.
Researchers have studied various areas and aspects of learning, including English.
And it was in foreign language lessons that students were offered various life
situations, reflections, and conversations. Each student reacted differently to the
situation and tried to resolve it, but of course, all students succeeded. It is also worth
noting other possibilities of foreign language methodology in the case of using

interactive methods

* they allow applying optimal strategies for learning English and forming verbal

capability as an integral element of the foreign language communicative capability;

* they produce a proper learning environment, which helps scholars to immerse into

the foreign language girding in the process of learning English.
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* they have an immense impact on acquiring professional language by unborn

specialists;

Active and positive perceptions of the new method of teaching and learning
improve language skills and experience, encourage and increase interest in learning,
and ensure respect and collective responsibility for shared opinions. Student
participation in activities to motivate students to actively learn a foreign language.
Through interactive techniques, students gain new vocabulary, improve all skills
(speaking, reading, listening, writing), and will eventually be able to use the target

language to further their lives.

Researchers say that teachers should use as many interactive teaching methods
as possible during their studies because in this way students will develop imagination
and thinking. An important element is also the study of vocabulary through
communication. Students interact with each other, help, support, encourage and
stimulate. Friendly relationships during classes promote sincere communication that

complements collective understanding and cooperation.

Under such circumstances, students receive interconnectedness and support in
learning language material. It helps to feel their individuality and uniqueness. In such
an atmosphere, there is no dominance of one student over another, because all are
equal and coincidentally well-adjusted to each other. Therefore, we can assume that
interactive conditions are necessary to create a positive educational environment that
contributes to high situations of academic achievement on the bumpy road of learning

vocabulary and learning a foreign language.

A different set of exercises and communication tasks designed to improve

speaking skills is an essential part of an interactive classroom.
1) Preface and define the meanings of new words.

2) Operation of recently acquired vocabulary on the textual position in speech

altogether with the control of the degree of verbal capability conformation.
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3) Training within new verbal units on situations of separate words, phrasal

word combinations, and rulings.

As part of the stages of the process of learning vocabulary, the first stage is
correlated with open acts of perception by scientists of unknown words, which
include the pronunciation and display of graphic images. Students identify new words
and their meanings through manuals, first language translations, foreign dictionaries,

and explanations.

At this stage, interactive tasks are necessary for students to correctly display
lists of words in their vocabulary through research, display associations, and
diagrams, come up with sentences or questions, justify these words, and more. Many
communication-related exercises include repeating words, associating words with
similar terms, correcting, filling in gaps, combining letters, and more. However, to
some extent, such exercises are not very communicative at this stage, but the teacher
must conduct them as an interactive form of work. In this respect, it's worth citing
the results of a questionnaire check, which revealed that the maturity replies
displayed «positive attitudes towards learning new words in isolation and in context»
[4]. In addition, studies from the same experimenter bared the need for the use of the
learners’ mother tongue when the situation demanded. Also, when probing the effect
of unequivocal and implicit vocabulary teaching strategies on the second language
verbal development of learners, Reza Biria and Naser Khodaeian [5] proved that «
both adults and young adults who received explicit instruction outperformed other

groups taught by implicit instructiony.

The next stage of learning foreign language vocabulary includes lies aimed at
further learning the formation of speech skills and abilities. Students performing such
tasks perform schemes with new words, which are aimed at multiple uses. Students
work with the textbook and their dictionaries to gradually improve their skills
through conversations and dialogues. They use textual information using recent
experience. Exercises at this stage include answering questions about certain

exercises, explaining certain visual aids, compiling verbal maps, paraphrasing
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sentences, and so on. Students adapt to work with the textbook, use summaries,
developments, and plans to build new conversations and conversations. They change
their minds a bit and look for confirmation in other sources and resources. Such
activities require the mobilization of all students, requires concentration on facts and
examples to support judgments, where these exercises are unlikely to be performed
without interaction and, of course, speech. Exercises at this stage help students to
practice and put into practice language (verbal) material that will help prepare them
for other interactive work. Also, these exercises will allow students to develop skills
for creative thinking. Students work with the textbook and in turn improve their
results, expand their research and achieve certain goals. Vocabulary learned at this
stage remains in long-term memory, which allows you to restore speech skills and
use them effectively in conversational situations. That is why such exercises harden

students, make them endurance and meet their needs.

At the end of the third stage of the formation of communication skills is aimed
at engaging in active speech and the use of active vocabulary through exercises aimed
at training speech. These exercises allow students to actively use the new vocabulary
in their discussions and conversations. At this stage, an active test of the student's
knowledge in both oral and written speech. By performing the exercises suggested
and described in the textbooks, and dealing with controversial issues in debates and
adaptations, students appear in a professional environment and gain experience in
performing realistic duties. Being in such conditions, students can not but use special
and professional language. It is in these types of interactive work that students apply
vocabulary learning strategies that help consolidate and generalize their knowledge.
Students develop not only their verbal and communicative capability, but they also
broaden their professional outlook and enrich their socio-cultural horizons, as
«socially oriented competencies are needed for successful global interactions» [1].
This is necessary for the new generation, including economists and scientists, who
will take part in important meetings, conferences, and negotiations. In order to better

master the business language and be able to communicate with business partners,
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students must have knowledge of what is happening in the modern world and be sure
to know all the trends of today. Therefore, they should read the news, read literature,
look for reports and glossaries that will be relevant to their profession. This method
helps to be on par with modernity and meet the demands of mankind in order to
educate competent professionals capable of resisting many political, socially

profitable, and artistic challenges.

All of these stages are «closely interconnected,» for at the end of the initial
stage we can note the elements from the second stage, while at the end of the middle
stage there appear the elements of the last one [1]. Conducting these exercises allows
you to memorize new lexical items, fix them in memory and re-learn and apply them
in speech situations. Special work with individual words during language exercises
does not deny the communicative approach but creates unity between them. All
actions taken with words should be clearly explained and understood by students
because in this way the process of learning and replenishing vocabulary becomes
logical and consciously justified. However, the process of learning speech skills
should be interactive and interesting, including the activity and interaction of the
whole group or class. Students must be able to analyze, compare, contrast, and
distinguish between different points of view. Interactive methods and techniques
include a wide range of ways to talk, write reports, and conduct debates and
discussions. Each student makes a lot of effort, learning new words, enriching
vocabulary, gaining verbal knowledge, and becoming more and more competent in
speech. Students also expand their professional worldview and develop their social
traits, improve their verbal skills, demonstrate understanding of the socio-artistic

environment and learn to be friendly, worthy to live in this society.
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TPAHC®OPMAIIISI OCBITHBOI'O CEPEJOBMIIIA B CEPEJHIM
MKOJII YEPE3 HUPPOBI3ALIIO: CYHACHA ITPAKTUKA B
HIMEYYHUHI

SIna Caxaposa

CTYACHTKA 5 Kypcy, cnemianbHicTh «CepeiHs ocBiTa (HiMEIIbKa MOBa)»
PiBHEHCBHKMII 1epKaBHUN T'YMaHITapHUIA YHIBEPCUTET

Jlapuca Cepeniok

KaHJIUJAT MeAarorigHnX HayK, mpodecop kadeapu Teopii Ta MPAKTUKHA 1HO3EMHHIX
MOB Ta METOJIMKHU BUKJIagaHHs PIIY

Y cydacHOMY OCBITHROMY TIPOCTOpi IM(pOBI3allisl BXE HE € TPOCTOIO
TEHJICHIII€10, & CTaa HEOOX1THOI0 YMOBOIO /I €(PEeKTUBHOI OpraHi3allii HaB4aIbHOTO
nporiecy. Oco0arBO MOMITHUM e mporiec ctaB y poku maraemii COVID-19, konu
IIKOJIM TI0 BCbOMY CBITY, 30kpemMa 1 B HimewuwnHi, Oynu 3MyIlIeHI OmNepaTUBHO
NEPEUTH Ha JUCTAHIIIHE Ta 3MillIaHe HaBYaHHs. B X yMoBax BUHUKIIA TIOTpeda y

THYYKHMX, HaJIIMHUX 1 BOJHOYAC 3PYYHUX LU(PPOBUX IHCTPYMEHTAX, 3JAaTHUX
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MiATPUMYBATH CTAOUTBHICTh OCBITHBOTO TMpollecy B ymoBax Kkpuzu. OpHum i3
OpUKIaAiB  ycmimHoi 1mudpoBoi TpaHchopMmarii € 1gocBifg (deaepalbHOI  3eMili
Cakconis. Tyr Ha pgepkaBHOMY piBHI OyJio 3ampoBajKeHO KiTbKa KIFOYOBHUX
U (POBUX PIllIeHb, SKi CYTTEBO 3MIHWJIM OPraHi3allif0 HAaBYaHHS B CEPEIHIN IIKOII.
Y meHTpi 1i€i TpaHcdopmarii — KOMIUIEKCHa OCBITHA 1uiatdopma LernSax,
CJICKTPOHHUMN KypHaJ OIIHIOBAHHS Ta MOOUTLHUN JOJATOK /IS BiJICTEKEHHS 3MiH Y

PO3KJIaIi.

[{eHTpaJIbHUM KOMIOHEHTOM LIM(PPOBOro OCBITHHOrO cepenoBuiia CakcoHil €
miatpopma LernSax. Bona BHKOHYe (QyHKLII 1HTEPAaKTUBHOIO HABYAJIbHOTO
CEpEe/lOBHUIIA, JIe KOKEH YYaCHUK OCBITHBOT'O MPOIECY — YUEHb, BUUTENb a00 OaThbKU
— MAaloTh CBIM BJIaCHUW aKayHT 3 BIAMOBIIHUM piBHEM Joctymy. LernSax o0’eanye
MO>KJIMBOCTI €JIEKTPOHHOTO IIO/ICHHUKA, (PailllooOOMIHHUKA, BlIECOKOH(PEPEHII3B A3KY,
CUCTEMU YIPaABJIiHHA 3aBIAHHIMH, a TaK0XK (OpyMH JUIsl TUCKYCIH . 3aBISAKU [IbOMY
BUMTENl MOXXYTh HE TIIbKM IPOBOJUTH YPOKM OHJIAWH, ane H (¢opMyBaTu
1HIMBIAYyallbHI HaBYaJIbHI MapIIpyTH, TEPEBIPATH JTOMAIHI 3aBIaHHS, 3aJIUIIATH

KOMEHTapi1 10 BAKOHAHUX POOIT, CTBOPIOBATH TEMaTHUYH1 T'PYIIH TOIIO.

OcoOnuBe 3HayeHHs MaTdhopMa Mana B TMepioa MaHaemii, KOJIU cTaia
TOJIOBHUM KaHAJIOM KOMYHIKAIli MIXK IIKOJIIOI0 Ta y4dHAMH. LernSax MpomoBxKye
BUKOPUCTOBYBATUCH 1 TICIs TOBEPHEHHS 10 OQUIaiiH-HABYAHHS — TEHEp YyXKe SK
IHCTPYMEHT ISl PO3IMIMPEHHS MOXKIJIMBOCTEH TpaauiiiiHoro ypoky. Hampukian,
Y4E€Hb, 1110 MPOMYCTHUB 3aHSTTSI, MOKE O3HAMOMUTHUCH 13 3aBJIaHHSAMHU Ta MaTepialaMu
camocTiitHo uepe3 miargopmy. Kpim Toro, mmatdopma 103BOJIsI€ 3aKPIMUTH TPUHITHIT
«BIAKPUTOTO  JOCTYIy» 1O 3HaHb 1 cmpuse (GOpPMyBaHHIO I POBHUX

KOMITIETEHTHOCTEN HIKOJISPIB.

[Ile ogHMM BaXXJIMBUM KPOKOM Yy ULU(pOBI TpaHcpopMmalli MKOIU €
BIIPOBA/KCHHSI €JIEKTPOHHOIO YpHally — Cy4acHOi CHUCTEeMH AJig OOJIIKY OLIHOK,
BIJIBIIyBaHHSI, KOMEHTAapiB J0 YYHIB 1 MIATOTOBKM aHAIITHUYHUX 3BITIB. ¥ CakcoHii

BUKOPUCTOBYETHCS CIELIaTi30BaHe MporpamMHe 3a0e3MeueHHs [JIs BUYUTENIB, SKE
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03BOJISIE  3pydyHO  (IKCYyBaTH  yCHIIIHICTh,  (opMyBaTH  1HAWBITyaJIbHI
XapaKTEePUCTUKU, a TAaKOX TNEperjsfaTd HaBuadbHUU Tporpec y nuHamiri. llei
IHCTPYMEHT CYTTE€BO MIABHUIINYE TPO3OPICTh HABYAIBLHOTO TIPOIECY, a TaKOX

CKOHOMMTHD 4YacC 1rmcaarora, 3BUILHSIOYH HOT0 BiI[ 3aMBOT0 MarcpoBOIr0O HaBAHTAKCHHA.

Cuctema e€IEKTPOHHOTO KypHAJly YacTO IHTErpyeTbCcs 3  IHIIUMHU
iHQopMariiHUMU ~ MOAYJISIMH:  KaJCHAApeM HABUYAIBHUX MOJINA, KIACHUMHU
KypHajlaMH, pO3KJIaJOoM Ta IHCTPYMEHTaMU 3BOPOTHOTrO 3B’SA3KY 3 OaThbkamH. Takwuii
niaxig 3a0esneuye e(EKTHBHY KOMYHIKAlLlll0 BCEPEAWHI IIKOJIM Ta JO3BOJISIE

aJMiHICTpallil OepaTUBHO KOHTPOJIOBATH SIKICTh OCBITHBOTO MPOLIECY.

JIOTIOBHEHHSIM 10 LMX 1HCTPYMEHTIB BHCTYNA€ MOOUIBHUI 3aCTOCYHOK
VpMobil24. Moro ocHoBHA (YHKIiS — MIBHIKUH TOCTYI 0 aKTYaIbHOTO PO3KIALY
3aHATh Ta 3MIH y HbOMY. B yMoBax, KOJM 3aMiHM YPOKIB TpPAIUIAIOTHCS YacTo,
MOOUIBHHUM JOJIATOK JO3BOJISIE SIK YYHSIM, TaK 1 BUMTEISM BUACHO JI13HABATUCS PO
MePEHECEeHHs, CKacyBaHHSI 4YM 3MiHy KaOiHeTiB. Xoua J0AaTOK HE MIATPUMYE
GyHKIIH OIiHIOBAHHS, MOr0 pojib Yy IIOJCHHINW opraHizaiii HaBYAJIBHOTO JHS €
KJIFOYOBOKO. 3aBISIKU TIPOCTOMY 1HTepdeicy Ta CHHXpOHI3AIli 3 PO3KIAIoM,

iaTdopMa J03BOJISIE YHUKATH TUIyTaHUHY, 3aITi3HEHb Ta J1e31HGopMalrii.

[Mnatrdopmu, 1m0 BUKOPUCTOBYIOThCA vy  CakcoHii, MIATPUMYIOTHCS
[IEHTPaII30BaHO, Yepe3 OpraHu YIpaBJIiHHS OCBITOIO — 30Kpema, uepe3 Sachsisches
Landesamt fiir Schule und Bildung, mo BimmoBimae 3a peai3aiilo OCBITHBOI
MOJIITHKY Ha PeriOHAIbHOMY piBHI. Taka opraHizallis 103BoJjsi€ 3a0€3NEYUTH €TUHHMA
CTaHAAPT SAKOCTI IUMPOBUX PIlICHb, METOAWYHY MIATPUMKY IIKUT 1 3aXUCT

IICPCOHAJIbHUX AdHUX.

VY3araJbHIOIOYM BHUIIE3a3HAYEHE, CI1J MiAKPECIUTH: HU(POBI 1HCTPYMEHTH,
SIK1 aKTUBHO BIIPOBAKYIOThCS y cepeiHiX 1mKoaax HiMeuunnu, 30kpema B CakcoHii,
HE JIMIIE ONTHUMI3YIOTh NpPOLEC BUKIAAAHHSA, a W (POPMYIOTh Cy4YaCHE OCBITHE
CepeoBUIIE, OPIEHTOBAHE HA MOTPeOU YUYaCHHUKIB HaBYaHHsA. LernSax, eIeKTpOHHUMA

KypHaJI Ta MOOUIBHHMI MOJATOK I PO3KJIAMy € MPUKIagaMy TOTOo, K TEXHOJIOTIl
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MOXKYTbh CTaTH OCHOBOIO JIJIsl SIKICHOI, IPO30POi Ta TUHAMIYHOI OCBITH. [ljist Ykpainu
BHUBYCHHS IIHOTO JOCBIJy € HaJ3BUYAWHO IIIHHUM, OCOOJIMBO B KOHTEKCTI H(PPOBOI
TpaHchopmarlii, ska BKE pO3MOYaach, aje MOTpPeOye CHUCTEMHOTO MAXOAYy Ta

JepKaBHOI I ATPUMKHU.
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However, once again, returning to the consideration of the issue of psychological
mechanisms of translation activity, it should be noted that the aspects of speech and
thought activity of the translator as a subject who occupies a central position in the
verbal mediation process also remain insufficiently studied. So, the understanding of
how exactly language reflects the personal and professionally significant experience of
people, presented in the content of different ethnic consciousnesses, remains
insufficiently comprehensive. In such a way, models of the relationship between
meanings and sense in relation to translation activity remain insufficiently substantiated.
The semiotic aspects of translation require further development. Also, they are largely
determined by the specialist’s translation competence, his/her speech characteristics and
abilities, which actualize the translator’s creative abilities, his/her ability to generate

integrative cognitive structures in his/her mind.

The source of translation activity is a communicative-cognitive need and,
accordingly, a communicative-cognitive motive (Mykhalchuk & Ivashkevych Er., 2019).
This need, finding itself in the subject of translation activity (a text, a video), becomes
the motive of this activity. The motive largely determines the dynamics and the
character of the translation activity. Thus, the awakening-motivational phase is
determining and guiding phase of the translation activity, which determines the structure
of the latter. The next, the second phase of translation activity is the analytical-synthetic
phase. This phase involves the selection and appropriate organization of means and
ways of carrying out activities. It is at this phase that the selection of means and ways of
formulating one’s own or someone else’s (in the process of oral translation activity)
opinion is implemented in the process of communication. Analytical-synthetic phase is
the phase of planning, programming and presenting internal speech organization of
translation activity.
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The third phase of translation activity is executive one. If we consider the features
of this phase in relation to the translation activity itself, it should be noted that it can be
explicit and implicit. For example, the executive phase of listening is purely implicit.
The executive phase of speaking, in turn, is explicitly expressed by the articulatory and

motor movements of the subject, who is speaking.

Analyzing speech activity, we’d like to emphasize that each individual act of the
translation activity begins with a motive and planning. Also, each act ends with a result,
the achievement of a certain goal, and the basis of the structure of the translation
activity. In such a way, translation activity is a dynamic system of specific actions and
operations, which have the aim to be the result of this achievement. Such a dynamic
system of Translation is the basis of the operational and prognostic mechanisms of the
activity of the translator; it largely determines the speed and automatism of translation
activities in the whole. The psychological content of translation activity includes
different conditions of this activity, in which this activity takes a place. In such a way
translation activity is determined by such elements, as the subject, means, tools,
product, result. The subject of the translational activity determines its nature. It is
precisely in it that the need of providing translational activity is realized. For example,
in oral translational activity the subject is thought as a form of reflection of the
relationships between objects and phenomena of a natural reality. It is in the process of
expressing thoughts that the purpose of speech lies, in particular, in the reproduction of
thoughts by the translator. The purpose of listening is realized, in turn. At the same
time, a foreign language is a means of social communication, a means of expression and
understanding, a tool of translational activity. It is a thought as an element of the
psychological content of oral translational activity that determines the features and the

conditions of its implementation.

Below we list general principles of the development of the components of the
image of the world of students who study at the faculties of the Universities to be
translators. These principles can be guided by the process of teaching of various
subjects at high school, but most successfully they can be implemented at the lessons,
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which deal with the development of speech skills in both the native and the foreign
languages. Self-esteem of future translators in the process of training is necessary to
focus on the abilities of students and their personal potential, without emphasizing their
inability to do any actions. The teacher needs to evaluate not only the concrete results,
but also to do great efforts to achieve some result. It is important to show the group of
students the results of the successful activity of each student and pay special attention to
the strengths of students, to praise them more often in different circumstances. It is
necessary to create a kind atmosphere in the classroom, where diversity and adoption
are valued and respected. The student’s desire to perform the tasks of the teacher will
increase if he/she sees that the best results are achieved by this student who make great

efforts to accomplish one or another task.

So, we’ll propose some more important psychological principles of the
development of the emotional components of the image of the world of future

translators.

1. The principle of actualization of the person’s consciousness. In the learning
process it is necessary to make a certain component of self-control, when students are
allowed to evaluate their own actions and actions of other students. When learning a
foreign language, students need to be given the opportunity to develop and use their
own, individual styles and learning strategies. Offering various exercises and tasks, the
teacher has to take into account the benefits of students, giving them different types of
tasks. In the context of exercises students created a great opportunity to use different
aspects of multiple intelligence of each student. For the development of realistic
thinking, it 1s necessary to focus on the student’s self-reflection, his/her assessment of
his/her positive and negative actions and emotions. The creation of stories is one of the
best ways to develop a realistic thinking of children. By learning we’d conduct an
internal dialogue with other people, students will be able to concentrate their attention
better on the performance of their tasks and activity more efficiently. A constant appeal

to self-reflection of a child can contribute to the development of communication
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techniques with their “Me” and become an integral part of the mental and behavioral

activities of students.

2. The principle of managing the person’s emotions. Teachers need to
demonstrate different models of positive behavior, both themselves, and through
reaching the way of simulation of various communication situations. It is necessary to
give students a great opportunity to speak openly about their feelings and emotional
states. At foreign language lessons the teacher has to listen carefully to each student,
and to teach other students to listen to each other. It is important for students to talk
about their emotions, especially in those cases where teachers need to be involved in the
process of solving a particular conflict situation. One of the most important qualities
that characterizes the level of the image of world of translator is the presence of a sense
of humor. Despite the fact that all students naturally have different abilities to laugh,
each student is able to understand different situations from the early birth and loves to
laugh at them. By developing a student’s sense of humor the teacher contributes to the
development of student’s ability to communicate with one another and enables to cope

them with a great variety of tasks.

3. The 3“ principle is “Achievement motivation”. Tt is impossible to create
motivation for learning a foreign language and present a process of communication
without creating an atmosphere of enthusiasm, optimism and faith of students by their
abilities and opportunities. It is necessary to raise students’ sense of optimism, which is
a consequence of realistic thinking. For this teacher it is important to represent a living
example of an optimistic mindset for students and colleagues. It is extremely important
and necessary to put the students in front of them or help them to set themselves
realistic and achievable goals and objectives, to provide problem-solving tasks, and also
explicitly simulate the process which is the most necessary to achieve the goals,
providing the necessary support to predict a successful outcome. It is necessary to pay
attention to the persistence and effort spent by the students on the task, rather than it is

the end of the result itself. It is necessary to instill in a student that success is being built
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on his/her failures. It is important to teach children to appreciate not only their own but

also corporate achievements.

4. The principle of actualization of Empathy. At classes, the teacher has to present
positive role models, draw students’ attention to the views and positions that occur in
fairy-tales, role-plays and a real life, which sometimes are different from the views of
the students themselves. In the process of learning students have to learn to pay
attention to the emotions they feel themselves and feel other people at different
moments of their life and in response to different life situations. It is necessary to teach
students to understand what other people feel and how they express these feelings.
Students must learn to get to the place of another person and accordingly answer the
questions in verbal and nonverbal ways to show the inspiration and empathy. One of the
most important elements of empathy is the person’s ability to understand and use non-
verbal means of expressing different emotions. Students need to be taught to understand
different aspects of non-verbal behavior (gestures, body language, facial expressions,
etc.). The most important role is played by the voice of a teacher, the speed of his/her
speech and intonation. Undoubtedly, these abilities significantly contribute to the
formation of foreign language communicative competence, as the student is able to
“decode” and use non-verbal means of expression as some important characteristics of

representatives of the culture having been studied.

5. The principle of developing students’ social skills. The teacher needs, first of
all, to pay attention and to support friendly students’ groups that were formed in the
classroom. Secondly, it is important to provide such tasks that would allow students to
learn to work in groups and pairs. Moreover, at the initial stage of studying the
language, it is necessary to begin with short and clearly controlled tasks, and then
gradually move on to those tasks where all students have more autonomy and
responsibility. Finally, it is necessary to give tasks that explicitly enhance the
interaction of students, to provide positive circumstances to reach their active listening
to each other and the constant change of roles. Children of younger age learn to solve
problems, guided by the accumulated personal experience. Therefore it is necessary to
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encourage all students to solve problems independently and to face them tasks, not

trying to provide them with well-prepared decisions and answers.

At the same time, the teacher is the most important example for students, and
he/she will suggest complicated ways to solve some complex tasks that are unclear to
each student. It is necessary to form students’ ability to see different solutions of the
same task. In developing the skills of communication at the lessons of a foreign
language, it is important to pay special attention to the development of skills, abilities of
pupils, such as sharing personal information with other people, modelling their reactions
to hint the words of other people, offering their help and supporting other people, to
react positively or negatively, to demonstrate his/her own abilities to listen, to
demonstrate their understanding, sympathy, participation, admiration and approval,
consent, etc. To form these abilities, it is necessary to teach students to clearly articulate
some statements that describe emotions and feelings of students, express their wishes,
help them to talk about what the situations are, which of them there are the most
important and interesting. Students, in their turn, have to show curiosity, to understand
what the partner of communication wants, how he/she will enjoy the process of
communication, how to say positively that it seems to be a significant for the partner of
communication, how to listen carefully and actively, if to be able to ask questions and to
get into the details, to get up at another person, if to smile and nod during the whole
conversation, how to express approval and admiration both verbally and nonverbally,

how to find various ways to solve a problem, etc.

The formation of the interpersonal relationships of a student greatly affects the
presence of his/her friends. In the course of English classes, it is necessary to
demonstrate to a student the importance of the role of his/her friends and, the skills and
abilities of developing friendly relationships with peers, offering pair-work and group-
work in the classroom. It is important to form a student’s abilities, his/her desire to work
in a group and to feel empathy to the partners of communication, to show
himself/herself as some indispensable member of the process of communication, while
taking into account the importance of each individual participant and the class team as a
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whole. The process of the development of active listening skills of students helps not
only to simplify a paradigm of communication, but also to learn a foreign language
productively. It is necessary from the very early age to develop students’ techniques for
resolving conflicts as the ability to negotiate and to mediate in the resolution of
disputes, as his/her classmates, and heroes of fairy-tales and participants of role-playing
games. It should be noted that not one of the above principles and techniques can be
used and often practiced in the process of teaching a foreign language autonomously.
However, the maximum possible effectiveness of the learning process can be achieved
with use of a holistic approach, with awareness of the mechanisms of their functioning

during the assimilation and accounting of their emotional orientation.

The next element of the content of the translation activity is its result. The result of
speaking, for example, is the nature of the recipient’s understanding of the information
having been heard. The result of listening, in turn, is the understanding of the content
and meaning of the received information. However, the explication of translation
activity in so-called intangible form of the product and the result significantly
distinguishes it from any other type of the activity. At the same time, translation activity
in its structure and direction generally corresponds to the general definition of the
activity. The communicative need, reflected in the motive and communicative intention,
determines the purpose of the translation activity. This goal is reflected in the subject,
that 1s, in what it is aimed at, therefore, in the very content of the translator’s thought.
So, the internal inseparable connection between the structural organization of translation

activity and its content is indisputable.

We proposed some more important psychological principles of the development of
the emotional components of the image of the world of future translators: 1. The
principle of actualization of the person’s consciousness. 2. The principle of managing
the person’s emotions. 3. The 3¢ principle is “Achievement motivation”. 4. The
principle of actualization of Empathy. 5. The principle of developing students’ social
skills. To determine psychological principles of the development of the emotional
components of the image of the world of future translators, the unit of the latter is of
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great importance. In the process of listening, such a unit is a semantic decision, the unit
of speaking is a speech act. We think, that a speech act is the simplest unit of verbal
communication, the basic characteristics of which there are communicative content and
communicative form. The communicative content of a speech act is considered to be the
semantic content of the utterance in psychological literature. As a rule, the lexical-
grammatical and intonation design of the translated text material is taken as

communicative form.
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The study of a Dialogue as an interaction of different semantic positions is
connected with philosophical and cultural ideas. A new image of a dialogue appears in
the researches of scientists (Dubovyk, Mytnyk, Mykhalchuk, Ivashkevych &
Hupavtseva, 2020). On the basis of the concept of “logic of a dialogue” we put, in
particular, the following sayings: “To think means talking to oneself. That is, to hear
oneself internally (through reproductive imagination)” and “Language finds its true
being only in dialogue. The word dies in inner speech, giving rise to thought”. In
internal dialogue there is a circulation of texts, their polyphony, counterpoint and not
just existence. This constant development rebuilds the entire dialogue as a whole, where
a new dialogue, new active scripts of the internal dispute are formed. Each person, to
the extent that he/she thinks creatively, carries out his/her thinking in an internal, mental
dialogue with himself/herself, and this dialogue can be a clash of radically different

logics of thinking.

Scientists (Mykhalchuk & Khupavsheva, 2020), taking into account the experience
of philosophers of the 19th century, approaches the study of a dialogue in a somewhat
new way, taking the action on oneself as a primary basis, which was ignored by the
Philosophy of the 19th century. Therefore, the thinker imagines his/her Double: he/she
expresses contradictions to himself/herself, eliminates them himself/herself, and only
then it is the thought considered to be proven. Therefore, where there is only a
monologue, there are no opportunities for Logics in general and for Logics of creativity
in particular. Therefore, in order to understand the Logics of real, living thinking (a

Dialogical, Creative Logics), it is necessary to answer two questions:

1. What must be done in order to logically reproduce “You” in the “Other Me” of
my own thinking (but what it is reproduced not as a Double, but as a Partner of

Communication)?

2. How can one reproduce “Experience”, “Well-being” in the person’s

imagination?
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Answering these two questions, we came to the idea of a Multiple Subject of
Creative Thinking, to the need to logically show the structure and the form of
movement of theoretical thought, the logics of the creator of this thought’s being closure
on itself, the logics of communication with oneself, the logics of his/her readiness for

creativity.

It 1s generally acknowledged that the constant use of different materials in the
educational process have educational and developing potential, forms that are
interesting for students to study a foreign language, with which there are significant
reasons of improving the effectiveness of studying the languages. Therefore, it is not
coincidence that one of the problems, having been discussed according to the modern
methods is the problem of providing students with knowledge in the field of regional
studies and to reach the application of these knowledge to be fixed in the process of
teaching foreign language communication. In the absence of the linguistic environment,
which, without a doubt, it is the main source and, at the same time, it is incentive for

learning, in particular, dialogical speech, may be printed in a foreign language text.

The selection of colored material should be conditioned by different spheres and
forms of a real foreign language communication of pupils, a real reserve of linguistic
resources, the possibilities of using the obtained regional knowledge information,
knowledge, having been learned by students at the lessons from the foundations of
science, the diversity of cultures and the contemporary activities of the countries having
been studied. The factor of age peculiarities and interests of students is also important
for the personal development of students. Much information can be familiar to students
and their inclusion into the educational process, that can reduce its informativeness, and

thus actualize a cognitive activity of students.

Texts of a regional nature may include information about the geographical location
and natural features of the country having been studied, on the city’s sights, progressive
public figures, traditions and holidays, classics of literature, outstanding artists and
composers; materials about folk art, about lifestyle and social structure, about the lives

of schoolchildren and youth. It is important to involve into the educational process
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materials that reflect the cultural and historical features of the country and our native
land. A special place in the selection of tests is the information from the press. In the
early stages of providing activities with new material, it is advisable to use short
messages, titles of various articles, correspondence and signatures under illustrations.
They are convenient to actualize the conciseness and relatively small number of
unfamiliar words. They attract students with their urgency and allow the teacher to
expand the subject of the texts from the textbook. The category of learning methods in
the best way can bring pupils closer to the natural cultural environment. In such a way
tests have to include, first of all, authentic texts. These texts should contain factual
material that is interesting to students and satisfies their sphere of interests, focused

mainly on such topics:
1. Youth culture of adolescents in the West.
2. Everyday life of pupils abroad.
3. Education in the UK, USA and other countries.
4. Outstanding people in the countries of study.
5. Royal Family.
6. Nature Conservation in the UK, USA and other countries.
7. Questions of religion and religion in the United Kingdom and the United States.
8. Sports (favorite sports teams and youth idols abroad).
9. Cities of the countries to be studied.
10. National heroes of the countries being studied.
1 1. Scientific achievements.

12. Humor of the peoples of the United Kingdom and the United States.
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These are such texts that need to be taken away when developing the tasks for
testing with the purpose of the formation of skills and abilities of monologue and dialogue
speech of students. The tests for the verification of dialogical speech are based on

authentic texts of the English language. They include:
1. Respondent (answers to questions) and reactive tasks, conditional conversation.
2. Objectives of reproductive nature (transfer of message, information).
3. Tasks of a discursive nature (commentary, discussion,).
4. Compositional tasks (oral works based on the material, free story).
5. Initiative tasks (press conference, interviews).

Answers to questions are considered to be the most popular tasks in the process of
teaching method of a foreign language. Transmission as a conscious reproductive speech
activity is the direct preparation for arbitrary expression of thoughts during dialogue
communication. Depending on the method of organization, the transferring can take place
both in the conditional and in real-motivated situations. Translation as a process of
translating tests can be differentiated depending on the nature of the source of a text, by
the way it is presented, the methodological aim and organization of the activity in the
whole class. At the university all types of texts can be used in terms of their content
structure — a description, a narrative and the discourse. The content of the text can be

reproduced completely or abbreviated, as the abstract or a selective one.

The next kind of the test is a statement on the basis of a problem situation. The
essence of this test is the awareness and the decision of the students of a certain extra-
linguistic task, which is accompanied by the “extradition” of the predictive speech
product. From the point of view of speech situation, the problem differs by depersonalized
scripts (in relation to the speaker) and circumstances, by exteriorization of speech
stimulus, the variability of the most successive operations. In addition to these theme-task
and exposure, the structure of the problem situation also is included into the question of

updating its content and proposing instructions for speech actions. The exposition is a
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verbal description of a certain coincidence of real (imaginary) circumstances that

implicitly contain some contradiction or a problem.

The next kind of test is commenting. The essence of this type of test is that one,
when the speaker after receiving certain information explains his/her attitude to the text
and expresses in this regard his/her judgment comparatively, according to generalizing or
appraisal nature. Objectives of commentary may be, for example, an invitation, a theatrical
program, an advertisement, newspaper or magazine articles, international events,
humorous drawings, etc. The next kind of test (proposed in a speech form) is oral story.
This is a main form of test of a composite nature. It is a monologue in the form of a
presentation which can be both prepared and unprepared. There are the following types of
stories: ready-made plot in curtailed form; according to proposed situation; on some
proposed topic; by use of proverbs, winged expression; by their own subject the students

selected some topics in connection with the materials having been read.

The next kind of test is the activity on both with the informational and the linguistic
basis of the text. This type of the activity is used for the development of dialogue skills,
which involve four main phases, and each of them includes a set of exercises and tasks
with the aim of consistent seizure of information from the text and its use for the
development of skills and abilities for making up oral dialogical expressions. In the
process of using the exercises to identify the development of skills and abilities in the
process of speech communication, students are expected to: 1) mobilize his / her life
experience related to the topic, or the facts, which are necessary for its disclosure; 2) group
the information in such a way as to create logical units (prosaic stanzas) that could reveal
the micro-thesis of the statement; 3) integrate information from different sources into the
statement on the given topic; 4) express their personal attitude, assessment of events, facts

and phenomena.

The first stage (pretext) is implemented before reading the text. Exercises at this
stage have the aim for predicting content and semantic information of the text, as well as
the removal of possible difficulties, having been fixed by the phonetic, lexical and

grammatical nature. The second stage (textual) is the reading of the entire text silently.
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The reading process can take its place in the classroom or at home by proposing the
teacher’s instructions. The third stage (post-text) involves the process of performing tasks
by the teacher to control the understanding of the content of the text having been read, as
well as exercises have the aim at assimilating the linguistic means that provide the skills
for operating by students these tools by their own statements at the level of the phrase or
unpublished unity in the connection with the content of the text. The fourth stage is the
stage of performing speech exercises, the purpose of which is to develop students’ abilities
to make fluent oral monologues on the basis of semantic information of the text. Exercises
with problematic tasks are carried out, which are based not only on information of the text

but also on own experience of students.

Below we’ll describe the activity with the text on the third and the fourth stages of

studying the foreign language at the university.
Fragment 1.
Stage 1. Post-text exercises are used to check the basic text information.
Aim: To check the understanding of the main content of the text.
Method 1: Use cross-selection texts.

Teacher: So, you have read the essay “Life at the University”. Now we’ll check your
comprehension. Here is the matching test. You are to match the beginning of a sentence

with its ending (5 minutes for the test) (this task is proposed for students of the 15" course).

1. Universities in Great Britain choose their students ...
For all British citizens a place at university...

The grants cover...

If the parents do not earn much money...

Most 18 and 19 year — olds in Britain...

Anyway, the three university terms...

The first year university students ...

S A U T e

During the first week all the clubs and societies...
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fierce.

g)
h)

1)

The freshers are learning how difficult it is...

In Oxford and Cambridge the study system is based...
tution fees and some of the living expenses.

their children will receive a full grant.

are farely independent people.

after interviews, and competition for places at university is

brings with it a grant from Local Educational authority.

are called freshers.

to change from a school community to one of many thousands.
entirely around such tutorials which take place once a week.
are only ten weeks each.

hold a “‘freshers’ fair” during which they try to persuade the

new students to join their society.

Key (1d; 2e; 3a, 4b; 5c; 6i; 7f; 8j; 9g; 10h)

The test is checked immediately after it was proposed to students (after time the

teacher gave for its doing). Thus, the students are immediately asserted. The test is

performed in the absence of more than one mistake. Based on the test results, the teacher

concludes if the students understand the correct statements of the basic facts.

Method 2. Selection of information, reading the sentences aloud and translating them

into the Ukrainian language.

Teacher: I see you understand the essay. Now try to find as quickly as possible the

sentences containing information about freshers. Read them aloud and translate into

Ukrainian.

Student 1:

(reads) First year university students are called ‘freshers”,

(translates). Cmyoenmis nepuio2o Kypcy yHieepcumemy nazusaroms ‘‘freshers”.
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Student 2: (reads) Often freshers live in a “Hall of Residence”, or near the
college campus. (translates). Yacmo neputoKypcHuKu JHcu8ymo 6 2ypmodNCumKy, sSiKutl

nazusaemocs ‘‘Hall of Residence”, abo nedaneko 8i0 yHigepcumemcbko2o Micmeykd.

Student 3: (reads)... etc.
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M ®POBI IHCTPYMEHTH Y HABYAHHI HIMELIbLKOI MOBH
MIT'PAHTIB Y HIMEYYMHI: EMIIIPUYHU AHAJI3 TA METOJUYHI
IMILJIIKAIIT

3ybapeBa Mapis AnaToJiiBHA

K.H. 13 COII. KOM., JIOIICHT,

CTyJIEHTKa 1-ro Kypcy MarictpaTypu (uI0JIOr14HOro (haKyJbTeTy
PiBHEHCHKOTO JTepKaBHOTO TYMaHITAPHOTO YHIBEPCUTETY

3a cnernianbHicTio 014.022 «Himernbka MoBa Ta 3apyOi’kHa JIITepaTypay

HayxkoBuii kepiBHuK — Cepeatok Jlapuca AHatoJtiiBHa,
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Y KoHTeKcTi MacmTabHOI Mirpailii, COPUYMHEHOI 30pOMHMMH KOH(IIIKTaMU Ta
rJI00IBHUMH COIIaJIbHUMU 3PYIIEHHSMH, 30KpeMa BiHOIO B YKpaiHi, mpobiiema
edekTBHOI MOBHOI iHTerpaiii mirpantiB y kpainax €C, 1 3okpema B HimeuuuHi,
HaOysa 0co0aMBOI rOCTpOTH. MOBHA KOMITETEHTHICTh CTAa€ HE JIUIIE 1HCTPYMEHTOM
KOMYHIKaIlii, a # KIIOYOBOIO YMOBOIO JOCTYIy O OCBITH, MpAaleBIAlITYBaHHS Ta
couianpHoi aganrauii (BAMF, 2024; UNESCO UIL, 2021). ¥V uux ymoBax nudposi
TEXHOJIOT1i BUCTYMAIOTh K HEOOX1THUM KOMIIOHEHT 1HPPAaCTPyKTypHU HAaBYAHHS, 110
3a0e3nedye THY4YKICTh, MacIITA00BaHICTh Ta 1HIMBIAYaJi3allil0 OCBITHBOI'O MPOLECY

(Avallain, 2024).

Pazom 13 TuM, cydacHi JOCHIIKEHHS BKa3ylOTh Ha MOTPeOy MO€THAHHS MUGPOBUX
pIlIEHb 13 TPAIUIIIHHUMU METOAaMHU HaBYaHHS, 10 € OCOOIMBO aKTyaJlbHUM Yy POOOTI
3 MYJbTUKYJIBTYPHUMH Ta reTeporeHHuMu ayautopisimu (Godwin-Jones, 2023).
Oco0nuBoO akTyanbHUM € 1ocBi HimeuuwHu, sika, nmpuiiMarouuM 3HAYHY KUIBKICTb
ODKEHIIB Ta MITPaHTIB, CTBOPWJIA PO3TANIyKEHY CHCTEMY I1HTErpaliifHuX KypcCiB
HIMEIIbKOT MOBHM 3 aKTUBHUM 3aiydeHHsSIM LudpoBux iHcTpymeHTiB (Presence of
Language Learning, 2023). Ykpaincbki qociniaHuky, 30kpema Jleneka (2023), Takox
1 IKPECTIOI0Th 3HAYEHHS aJIalTUBHOCTI Ta MepCoHa3aIlli mudpoBOTo HaBUYAHHS JIJIS

JIOPOCIIUX CTY/ICHTIB.

Came B 1IbOMY KOHTEKCTI HamMu OYJI0 MPOBEACHO €MIIipUYHE SKICHE JOCIIKECHHS,
CIpSIMOBaHE Ha BHMBYCHHS JOCBITY BHUKOPUCTAHHS HHUGPOBUX 1HCTPYMEHTIB Yy
MpoIiecl BUBYEHHSI HIMEIILKOI MOBHM CE€peJl MITpaHTIB, Kl BIJIBIAYIOTh 1HTETpalliiHi
Kypcu B HiMeuunHi. MeTor0 JOCHTIKEHHS CTallo HE JIUIIE BUSBICHHS JUIAKTHYHOT
eekTUBHOCTI HUGPOBUX pecypciB, a ¥ aHaji3 IXHBOrO BIUIMBY HAa MOTHBAIIIIO,

aJlanTalliio Ta colliaizalliio CTYJISHTIB Y MeKaX MOBHHX KYypCiB.

VY Mexax JociiIKeHHs OyJo MpOBEAEHO HaMiBCTPYKTYpPOBaHI MIMOWHHI 1HTEPB'IO 3
12 pecioHaeHTaMu pI3HOTO BiKY, CTaTl, PIBHS OCBITH Ta LU(POBOI I'PaMOTHOCTI, 1110
IPOXOJMIIM 1HTErpaulifiHi Kypcu HiMenpkoi MoBH B bepnini. OTpumani pe3yibTaru
JO3BOJIMJIA  BUOKPEMUTH SIK TO3UTUBHI AacHeKTU BIPOBAIKEHHA UU(POBUX
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IHCTPYMEHTIB, TaK 1 KJIFOUYOBI TPYAHOIII, 3 SIKUMH CTHKAIOThCS CIyXadl B yMOBax

MYJIbTHKYJIbTYPHO1, BIKOBOT Ta COIIAIbHOT PI3HOPITHOCTI ayIUTOPIi.

OTtpumaHni pe3yiabTaTH CBiAYaTh, 110 HUQPPOBI IHCTPYMEHTH, 30kpeMa Duolingo, vhs-
Lernportal, LingQ ta DW Learn German, € edeKTUBHUMHU sl 3aKpIILJICHHS
JEKCUYHUX Ta TPaMAaTHYHUX HABUYOK, PO3BUTKY ayJifOBaHHS Ta TPCHYBaHHS
BUMOBH. Pa3om 13 TuM, OyJi0 BCTAHOBJIEHO, III0 B YMOBaX KyJIbTYpPHOi, OCBITHBOI Ta
BIKOBO1 PI13HOPIAHOCTI MITPAHTIB iX BUKOPUCTAHHS Ma€ CYNPOBOKYBATUCS THYUYKOIO
NEeJaroriyHo MIATPUMKOI0, a TaKOX MOEIHYBATUCA 3 TpaJULIMHUMU (popMaMu
HABYaHHS, TAKUMU K PyYHE MUCHMO Ta CTBOPEHHS MarlepoBUX CIIOBHUKIB. barato
PECIIOHJICHTIB MIJAKPECIIOBAIM, 110 camMe KoMOiHaIlis IU(poBUX Ta TpaaUIiHHUX
3ac00iB JI03BOJISIE 1M Kpalle 3akpilUIloBaTH HOBUK MaTepiaa Ta T0J0JaTh

TICUXOJIOT1UHI 0ap’€pu y HaBUaHHI.

TakuM  4YMHOM, pe3ydbTaTH  JOCIIIKEHHS  MIATBEP/UKYIOTh  HEOOXITHICTh
BIIPOBA/KCHHS 3MIIIAHUX HaBYaJIBHUX MOJENEH Ha IHTerpaliiHuX Kypcax y
HiMmeuyunHi, 1110 JO3BOJISIIOTh BPaxOBYBAaTH SIK TEXHIYHI MOXJIMBOCTI ClIyXadiB, TakK 1
iXHI KOTHITMBHI Ta eMOIIiHI mnoTrpedu. Takox AOLUIBHUM € MPOBEACHHS
00O0B’SI3KOBUX TPEHIHTIB 13 LIU(PPOBOi IPaMOTHOCTI NIEPel MOYATKOM MOBHOTO KYpCY,

0CO0JIMBO 7151 0C10 CTApIIOro BiKY Ta 3 HU3bKUM piBHEM (POPMATIbHOI OCBITH.
Pexomenpauii:

o Po3poOutu nunakTH4HI MOy, 1110 MOEAHYIOTHh UG POBI MIaTHOpMHU Ta
TpaAuLiitHi (OpMH HABYAHHS.

o BnpoBaauTu miaroToByi 3aHATTS 3 HUGPOBOT ITPAaMOTHOCTI.

o 3abe3neynTy MiATPUMKY MYJIBTUMOBHUX 1HTEP(DEHCIB Ta JOCTYITHICTh
MaTepiaiiB I MaJOTPaMOTHOI ayaUTOPii.

o BuxopucroByBatu reiiMi(pikoBaHi €JIEMEHTH B IOEAHAHHI 3 YHUBOIO

KOMYHIKaTUBHOIO MPAKTHUKOIO IS H1ITPUMKHU MOTHBAIII].
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The integration of computer technologies into English language teaching has
transformed regular classroom practices. It provides teachers with a wider range of
tools to support learners. Digital resources, including interactive applications,
multimedia content, and online platforms, have provided students with greater
exposure to diverse linguistic contexts. These advancements have not only changed
how language is taught but also reshaped students’ engagement with English beyond

the classroom.

The presence of computer technologies in English language classrooms has
expanded learning opportunities, particularly in listening and speaking. Exposure to
authentic language remains a challenge in many secondary school settings, where
traditional methods often limit students’ interaction with real-life English. A large
and growing body of research highlights the impact of technology on teaching
methodologies. A (2019) reports that educators tend to favour electronic teaching
programs, and claim that these platforms encourage student participation and enhance
the overall learning experience. Many English teachers incorporate technology to
support their instructional strategies, particularly in developing key language skills.
Studies such as those by Boonmoh, Jumpakate, & Karpklon (2021) indicate that
digital tools introduced in classrooms can increase student motivation while also
aiding teacher development. However, the effectiveness of these tools depends on
several factors, including teachers’ attitudes towards technology and students’

willingness to engage with it.

Despite extensive research on Information and Communication Technology
(ICT) in English language teaching, there remains a gap in understanding how it
specifically affects listening and speaking. While Pheng, Hashim, and Sulaiman
(2021) explore its role in writing instruction, fewer studies focus on oral

communication skills. Alobaid (2021) notes that multimedia tools, including
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YouTube with enhanced captions, can help learners improve accuracy in writing, but
similar applications may also benefit listening and speaking practice. Teachers who
integrate technology effectively may find that it supports pronunciation, fluency, and

comprehension in ways that traditional instruction cannot.

However, challenges remain. Ghavifekr et al. (2016) emphasise that inadequate
technical support, limited access and network connection, insufficient training, time
constraints, and a lack of teacher competency hinder technology use. Without
appropriate training, some educators may struggle to implement digital tools

effectively.

Besides, Ammani & Aparanjani (2016) acknowledge that technological
developments have influenced English teaching, yet successful integration depends
on accessibility, infrastructure, and teacher readiness. Pham (2022) suggests that
technology contributes to improved teaching quality and increases student
engagement, while Salaberry (2001) examines how technological advancements have
shaped pedagogical approaches in language education. Additionally, Yunus et al.
(2013) evaluate the advantages and limitations of ICT in English teaching, pointing
out that while digital tools can enhance engagement, they also present practical

challenges.

Recent studies also consider the role of artificial intelligence in education. Park
& Kwon (2024) describe an Al-based learning programme that significantly
increased students’ interest in technology and improved their understanding of AI’s
broader social implications. This research shows that emerging technologies may not
only enhance language learning but also influence students’ perceptions of digital

literacy.

Based on this, several recommendations can be made to enhance the use of
technology in English language teaching. These suggestions focus on practical

applications for teachers and schools, ensuring that digital tools are integrated
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effectively while maintaining a balanced approach to traditional teaching methods.

Among them:

> to integrate technology gradually into the curriculum — rather than
making sudden changes, teachers can introduce digital tools step by step, aligning
them with lesson objectives. This approach ensures that students and educators adapt
naturally to the new methods. For example, listening exercises from online platforms
can complement textbook activities, allowing learners to engage with diverse accents
and speech patterns.

> to select digital tools based on learning goals — teachers should evaluate
technological resources carefully, choosing those that directly support specific
language skills. Websites offering interactive listening exercises, Al-powered speech
recognition applications, and digital storytelling tools can improve learners’
comprehension and pronunciation. However, the selection process should prioritise
usability and educational effectiveness over technological novelty.

> to provide training for teachers — some educators may hesitate to
incorporate digital tools due to a lack of experience or confidence. Schools can
organise workshops where teachers explore different applications and learn strategies
for using them effectively. Peer collaboration and experience sharing may also help
educators find practical ways to integrate technology into their lessons.

> to encourage active student participation — while technology offers
many advantages, its effectiveness depends on how students engage with it.
Interactive elements such as gamified quizzes, virtual discussion boards, and voice
recording activities can help learners feel more involved. Teachers may also
encourage students to create digital projects, such as audio blogs or video
presentations, to develop their speaking confidence.

> to ensure a balanced approach to traditional and digital methods —
technology should not entirely replace traditional teaching materials but rather
complement them. Combining digital exercises with classroom discussions, role-

plays, and guided pronunciation practice allows students to reinforce their skills
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through various learning modes. This balance ensures that technology remains a
supportive tool rather than the central focus of the lesson.

> to improve technical infrastructure in schools — some challenges
associated with technology use arise from limited access to reliable internet or
devices. Schools can work towards improving their technical infrastructure, ensuring
that students and teachers have stable connections and functional equipment.
Additionally, alternative solutions such as offline resources and mobile-friendly
applications can help overcome accessibility barriers.

> to incorporate formative assessment through digital means — regular
assessment helps educators monitor students’ progress and adjust teaching methods
accordingly. Digital platforms with automated feedback on pronunciation and
listening comprehension enable teachers to track students’ development. Besides,
self-assessment tools encourage learners to reflect on their own progress and set goals
for improvement.

> to enhance student motivation through authentic materials — many
learners respond positively to real-world language use. Teachers can select authentic
audio and video content from websites such as YouTube, BBC Learning English, and
podcasts tailored to language learners. These resources expose students to natural
speech, different accents, and conversational patterns, improving both listening and
speaking abilities.

> to address challenges with digital literacy — Students have varying levels
of familiarity with digital tools. Some may struggle with navigating online resources,
while others may use them passively rather than engaging critically. Teachers can
provide guidance on how to use these tools effectively, ensuring that learners develop
digital literacy skills alongside language proficiency.

> to encourage independent learning outside the classroom — technology
allows students to continue improving their language skills beyond school hours.
Teachers can recommend specific applications, websites, and online communities

where students practise listening and speaking in a structured way. Setting
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personalised learning goals and tracking progress through digital platforms can help
maintain motivation.

These recommendations address both practical and pedagogical aspects of using
computer technologies in English lessons. Implementing them could lead to a more
structured and effective approach to integrating technology into language learning,

providing students with richer opportunities to develop their listening and speaking

skills.
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Promoting Peacebuilding, Creativity, and Critical Thinking in the EFL
Classroom Through Collaborative Storytelling

Alla Fridrikh
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In the contemporary English as a Foreign Language (EFL) classroom, fostering
essential 21st-century skills such as creativity, critical thinking, and social-emotional
learning (SEL) is of paramount importance. An innovative and effective approach to
achieving these goals is through collaborative storytelling, particularly in the form of
wordless graphic narration. This pedagogical tool not only nurtures creativity and
critical thinking but also promotes peacebuilding, intercultural understanding, and
social awareness, allowing students to engage deeply with both global and local
social issues (Cahill & Dadvand, 2020; Darling-Hammond & Ifill, 2019; Gay, 2018;
Lee et al., 2020, 206-214; Martinez-Alba & Penton Herrera, 2023, 35-50). Through
this holistic approach, educators can cultivate a learning environment that empowers
students as active learners while equipping them with the skills necessary for success

in a rapidly changing world.

276



In the context of students at Rivne State University of Humanities, who are
specializing in EFL and psychology and have been introduced to stress-reducing
techniques in response to the ongoing war in Ukraine, the curriculum focuses on
mastering vocabulary related to war experiences, volunteering, mental health, and
coping strategies. Given the complexity of the war, which involves retraumatization
and secondary trauma among both students and educators, the module was carefully
designed to account for these challenges and potential emotional triggers. To address
these difficulties, a collaborative initiative was introduced with the aim of providing

support and fostering resilience.

A key element of this initiative involved exploring innovative educational
approaches to create a safe, engaging, and meaningful learning experience for
students. One such approach was wordless graphic narration “How Are You?”, which
provided students with an alternative medium for self-expression, reflection, and
communication. This method not only facilitated emotional processing but also
encouraged critical thinking, creativity, collaboration, and mastery of EFL
vocabulary. Wordless graphic storytelling became a bridge—allowing students to
express complex emotions and experiences in a non-verbal way while mastering the
necessary language skills. It fostered both a therapeutic outlet for processing trauma
and an academic tool for building the language proficiency required for effective
communication in their professional fields, especially those related to education,

psychology, and mental health.

By offering an avenue for creative expression and emotional release, this initiative
promoted personal healing while enabling students to continue their academic and
professional development. It provided them with the skills to better navigate their
roles in supporting others facing similar challenges. Furthermore, through the
collaborative nature of the project, students strengthened their interpersonal skills,
which are essential for fostering resilience both individually and in the community.
This dual focus on emotional well-being and academic advancement created an
environment that nurtured both personal growth and professional competence,
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ultimately helping students build bridges between their experiences and their

academic goals.
Among key focus areas, we distinguish the following:

Emotional Resilience and Well-being.

A primary focus is to provide students with tools and techniques for managing
stress, trauma, and emotional challenges, particularly in the context of the ongoing
war in Ukraine. By integrating stress-reduction strategies and mindfulness practices
into the learning process, students are equipped with the emotional resilience

necessary to navigate personal and academic challenges.

Language Acquisition and EFL Vocabulary Mastery.

An essential component of the initiative is to enhance students’ mastery of
specialized vocabulary related to war experiences, mental health, volunteering, and
coping strategies. Through wordless graphic narration and collaborative storytelling,
students are encouraged to use language in context, which not only boosts their
language proficiency but also strengthens their ability to engage with complex topics

in their field of study, such as psychology and education.

Collaboration and Interpersonal Skills.

The project emphasizes the importance of collaboration and teamwork in creating a
supportive learning environment. Working together on graphic narration projects
encourages communication, empathy, and problem-solving, which are critical skills
for both personal development and professional practice, particularly in fields like p

sychology and social work.

Critical Thinking and Reflection.

Encouraging students to critically engage with the material, analyze social issues,
and reflect on their emotional responses is central to the initiative. Through creative

projects like wordless graphic narration, students develop the ability to think
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critically about complex global issues, challenge their perspectives, and generate

thoughtful solutions.

Cultural Sensitivity and Intercultural Understanding.

Given the diversity of students’ backgrounds, with many facing the realities of
living in a war zone or dealing with trauma, fostering cultural sensitivity is essential.
The collaborative storytelling process promotes intercultural dialogue and empathy,
helping students understand and appreciate different cultural perspectives, especially

in times of crisis and uncertainty.

Peacebuilding and Social Awareness.

Integrating social issues such as the war in Ukraine into the curriculum helps
students develop a deeper sense of global responsibility and peacebuilding. The
storytelling approach provides a platform for students to voice their experiences and
reflect on how they can contribute to peace and social justice in their communities

and beyond.

Through these key focus areas, the initiative aims to create a comprehensive,
supportive, and dynamic learning environment that fosters both academic and
personal growth, helping students to thrive in their academic journey and develop the

skills necessary to face the challenges of the future.

For teachers seeking to integrate SEL and collaborative storytelling into their own
EFL classrooms, these strategies can be employed. First, teachers should focus on
creating a supportive classroom environment that encourages open communication
and respect for diverse perspectives. The supportive classroom environment can be
achieved through activities that promote active listening, empathy-building exercises,
and opportunities for students to reflect on their emotional responses to various

narratives.

Secondly, the use of multimedia and technology can enhance the storytelling

experience. Digital tools such as online platforms for collaborative writing, digital
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comic-making software, and multimedia resources can all support the creation of
dynamic, engaging, and accessible graphic narratives. Teachers should also provide
clear guidelines for the project, including the use of visual language, symbol systems,
and collaborative workflows, to ensure that students are equipped to create

meaningful and cohesive stories.

Finally, teachers should emphasize reflective practices, encouraging students to
assess their learning and emotional development throughout the project. Reflection
prompts related to both the creative process and the social issues explored can help
students develop a comprehensive understanding of their growth as well as the

collective impact of their work.

Conclusion. Incorporating collaborative storytelling into EFL classrooms offers a
powerful means of promoting peacebuilding, creativity, and critical thinking. By
engaging with wordless graphic narratives, students develop essential language skills
and enhance social-emotional learning, cross-cultural awareness, and empathy. The
combination of storytelling, art, and cross-cultural collaboration fosters an
environment in which students are empowered to address social issues, reflect on
their personal and collective experiences, and contribute to a more compassionate and
understanding world. By integrating these approaches into EFL education, teachers
can help students cultivate the 21st-century skills necessary for success in both their

personal and professional lives.
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ACADEMIC CONTEXT OF TEACHING ENGLISH IN PRIMARY
SPANISH SCHOOL
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In modern English teaching theory and methodology, there is a tendency to
consider both the cognitive and emotional spheres of children. The English language
class is the most appropriate way to integrate emotions into the learning process. The
presence of an emotional component contributes to more effective language learning,
which is sometimes accompanied by stress, tense situations, and anxiety. Students'
attempts to communicate in a language other than their native language may not
always be successful, despite all efforts and aspirations. Therefore, all those involved
in the teaching process of English as a foreign language constantly seek ways to
make the learning process more effective and efficient. If, when learning a language,
we consider not only the student’s abilities and intelligence level, but also the
emotional sphere, the psychological environment in which the educational process
takes place, we use various pedagogical technologies for social and emotional
learning, and we create a favorable microclimate in lessons that will contribute to the
formation of a positive motivation to learn a foreign language, then learning will be
more successful not only for talented children. The importance of developing
socioemotional skills in the English language learning is a relevant topic of interest
for researchers in the field of education. The issue of the effectiveness of the learning
process, the selection of methods, techniques, and teaching aids that help transform
the learning process from something that must be done into something desirable and
positive, integrating English language learning and developing skills that help

students adapt to current realities, is constantly in the spotlight of everyone involved
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in the educational process. While this topic has received sufficient research and
development from a psychological perspective, from a pedagogical perspective, the
development of emotional intelligence requires careful attention. In particular, the
development of an English language curriculum in primary school based on social
and emotional learning has not been given special consideration in the scientific and
pedagogical discourse in Spanish-speaking countries.

When analyzing the source base of contemporary academic discourse in Spain,
it was found that there are currently numerous scholarly works on the study of the
English language teaching at different levels (e.g.: pronunciation in EFL classes and
the teaching materials used in Spain at different levels of proficiency, more
particularly in secondary, post-secondary, university, and language centers (Calvo
Benzies, 2015); the historiography of English language teaching (ELT) at the national
level (Lombardero Caparros, 2015); English teaching in secondary education
(Carvajal, 2013); the English language learning and knowledge in higher education
(Chavez, Saltos, & Saltos, 2017; Spain, 2010); English learning in Latin America
(Cronquist, & Fiszbein, 2017).

Regarding English language teaching in primary school, three thesis studies
were identified in Spain, which are as follows: Anna Marsol Jornet (2015) (the
English language learning experience of primary school students in integrated content
and English language learning); Edward Alvar Lockchart Domeii (2016) (the use of
different tools and techniques within the Whole Brain Teaching methodology in
general primary education); Josep Coral (2012) (specific teaching strategies for
physical education and integrated English learning in the fifth grade of primary
school). It was found that the development of an English language teaching program
for students in tax schools based on the concept of social, emotional, and ethical
learning has not been the subject of special scientific consideration.

Certain aspects of the concept of social, emotional, and ethical learning have
been highlighted in studies conducted by both Spanish-speaking scholars (Bato and
Castro (2021) (managing the emotional intelligence of A2-level English as a foreign

language students when taking speaking exams); Benitez-Hernandez and Victorino
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Ramirez (2019) (the skills Socioemotional skills in Mexican secondary school);
Hernandez, Trejo, and Hernandez (2018) (the development of youth’s socioemotional
skills in the educational context) and foreign researchers.

Social-emotional learning is the process by which children and young people
develop and learn a wide range of social, emotional, and behavioral skills, such as
ethical ones (Benitez-Hernandez & Ramirez, 2019; Durlak, Domitrovich, Weissberg,
& Gullotti, 2015), generally through the promotion of strengths-based skills, such as
the development of emotional self-awareness or the learning of social problem-
solving strategies. Early social and emotional competence is considered a foundation
for healthy development, as it is associated with later life outcomes that extend into
adulthood (Heckman & Kautz, 2012).

In CASEL (2017), the term social-emotional skills (SES) or social-emotional
learning (SEL) is used to refer to them. as tools that enable people to understand and
regulate their emotions, feel and show empathy for others, establish and develop
positive relationships, make responsible decisions, and define and achieve personal
goals.” The term “SEL” has often been used as an umbrella term to represent a
diverse collection of approaches related to the development of a wide range of inter-
and intracognitive, social, and emotional skills. Given this breadth, aspects of social
and emotional learning (SEL) are present in many educational subfields, each of
which uses its own lexicon, including (for example), bullying prevention, civic and
character education, conflict resolution, social skills training, life skills, and “soft” or
“non-cognitive” skills (Jones, Bailey, Brush, Nelson, & Barnes, 2016). More
recently, SEL has also been associated with mental health and well-being (Clarke,
2020).

In the field of foreign languages, Dornyei (2005) states that researchers have to
accept the fact that personality traits such as self-esteem, inhibition, anxiety, risk-
taking, and extroversion can determine ultimate success in mastering a foreign
language (p. 30). According to Méndez-Lopez and Bautista-Tun (2017), foreign
language learners’ oral performance can be affected by various factors generated by

performance conditions, such as pressure, planning, and the amount of support
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provided (p. 153). Furthermore, affective factors such as motivation, confidence, and
anxiety can affect students’ willingness to participate in class (Bata and Castro, 2021;
Méndez-Lépez, 2011).

For their part, British professors Michael Wigelsworth, Lily Verity, Carla
Mason, Pamela Qualter, and Neil Humphrey (2022) from the University of
Manchester, UK, taking into account the findings of researchers at Emory University
(USA), add an ethical component to the concept under study, and consider social,
emotional, and ethical learning (SEEL) as a broad construct that involves
intrapersonal skills (self-awareness (identifying emotions; accurate self-perception;
recognizing strengths; self-confidence; self-efficacy), self-management (impulse
control; stress management; self-discipline; self-motivation; goal setting;
organizational skills)), interpersonal skills (social awareness (perspective taking;
empathy/sympathy; appreciation of diversity; respect for others), relationship skills
(communication; social engagement; relationship building; teamwork)), and
responsible decision-making (problem identification; solution analysis; problem-
solving; evaluation; reflection; ethical responsibility) (p. 900).

SEEL programs are generally considered to be integrated into the broader
context and environment of the school setting through the use of multiple and
coordinated strategies, including activities across the curriculum, an emphasis on the
broader school environment and ethos, and family and community engagement
(Dobia et al., 2020; Goldberg, Sklad, & Elfrink, 2018).

SEEL is one of the modern approaches that focuses on developing students'
social and emotional skills, helping them interact more effectively with the world
around them, develop positive relationships with peers and teachers, and experience
greater self-esteem. This approach to English language teaching could effectively
help elementary school students develop their skills in self-regulation, understanding
and regulating their emotions, cooperation, communication, and effective conflict
resolution. As a result of working with the aforementioned skills, ASEE helps
increase motivation to learn, reduce students' stress and anxiety, and improve their

learning outcomes.
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In the context of modern digital transformations and the active search for new
effective forms of education in ESP, the implementation of blended learning is of
particular relevance. It is an educational strategy that combines traditional classroom
and online teaching methods, and ensures individuality, adaptability, interactivity,
and flexibility of educational process. Blended learning is among the top current
global trends in education and is predicted to be one of the most common learning

models in the future.

The term “blended learning” has its origin in the business world, in work done
by Clayton Christensen and his colleagues at Harvard Business School in the 1990s,
related to corporate training (MacDonald, 2006). Later on, it appeared in language
teaching and learning (Sharma & Barrett, 2007). From a corporate perspective, Singh
and Reed (2001) describe blended learning as a learning program where more than
one delivery mode is being used with the aim of optimizing the learning outcomes

and cost of program delivery.

Subsequently, Bonk and Graham (2005) in the book “The Handbook of Blended
Learning” noted that blended learning involves a mix of “face-to-face” and online
education. Currently, blended learning refers to the integration of the capabilities of
the Internet and digital media with classroom classes. Blended learning is a
thoughtful integration of face-to-face learning experience in the classroom with the
experience of online learning, and consider blended design to be a fundamental
reconceptualization and reorganization of teaching and learning processes that should
take into account the contextual needs of students, technological, pedagogical,
didactic, and other aspects of organizing the educational process (Garrison, &
Kanuka, 2004). According to Oliver and Trigwell (2005), blended learning in the

broadest sense is a wide range of technologies integrated with regular face-to-face
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classroom activities, in the narrow sense — the inclusion of an online component that

replaces time spent in a regular classroom.

The taxonomy of blended learning models by Staker and Horn (2012), the
researchers from the Clayton Christensen Institute for Disruptive Innovation in the

USA (https://www.christenseninstitute.org/), was presented in 2012. This is the most

widespread and cited basic classification today, which initially contained four
components — the Rotation Model and its modifications; the Flex Model; the Self-
Blend Model; the Enriched Virtual Model. Later on, in the process of
implementation, it was supplemented by two more models — the Online Driver Model

and the Face-to-Face Driver Model (Staker & Horn, 2012).

Staker and Horn (2012) distinguish models according to: the methods of
rationally combining face-to-face and online learning, forms of educational activity,
interaction of courses in the educational process, methods of delivering educational
content, modes of its processing by students, and the level of their independence.
Thus, the rotational model involves changing (rotating) the types of activities of
students due to a certain schedule or instructions of the teacher. Various formats of
work with students are exploited: with a whole group; with small groups; group
projects; individual consultations of the teacher; written assignments. Full or partial

attendance is assumed, at least one of the formats should be online learning.

The self-blending model allows students within the framework of the full-time
educational program to take additional online courses of their own choice and in
accordance with their own educational needs. Self-blending makes the educational
process more flexible, students can take courses of increased complexity or,
conversely, catch up on previous material according to an agreed schedule. At the
same time, this format requires increased self-discipline and motivation from

students.

The enriched virtual learning model involves a traditional format at the

beginning of the course with subsequent self-study of the material in a distance mode,
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students are required to attend individual and group classes in person, but unlike the
rotational model, not every day, which allows them to plan their own daily schedule

more rationally.

The generalizing virtual model, Online Driver Model, includes remote self-study
using distance learning technologies is characterized by minimal teacher
involvement, face-to-face consultations, if necessary. It is used in cases where there
are limitations for face-to-face learning and provides a flexible schedule for

mastering the course in accordance with the needs and capabilities of the student.

The rigid model, Face-to-Face Driver Model, involves traditional classroom
learning, full attendance at classes, partial use of electronic resources, in particular,

for searching for additional material, organizing independent work of students.
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TPAKTYBAHHS ITOHATTSA HOJIKYJIBTYPHOCTI B HAYKOBOMY
OBIT'Y

Karepuna KoBaisib

3n00yBau crynens pHd

cnenianbHocTi 011 «OcBIiTHI, eJAaroriyH1 HayKu»

PiBHEHCHKMIT 1ep)KaBHUM TYMaHITaApHUM YHIBEPCUTET

Hayxosuii kepiBauk: [lerpenko Okcana bopuciBua

JOKTOp MEJaroriyHuX HayK, mpodecop

IIPOPEKTOP 3 IHHOBAIIWHOT AISTILHOCTI Ta MIXKHAPOIHOTO CITIBPOOITHUIITBA

PiBHEHCHKUII Iep>KaBHUN TYMaHITapHUM YHIBEPCUTET

VY cyuacHOMy T7100a/1i30BAaHOMY CBITI 3 PO3BUTKOM TEXHOJOTIYHUX JOCSITHEHbD,
MOIIUPEHHSIM MITPAIliiHUX TPOIECIB Ta MPOOJIEM €THIYHOT JUCKPUMIHAIT BaKIIUBUM
MATAHHAM JJI JOCHIJHUKIB CTajJ0 BHBUCHHS CIIBICHYBaHHS JIOJICH y PI3HHUX
ETHIYHUX Ta TETEPOreHHUX rpymnax. B HaykoBomy 00iry XX CTONITTS BHHUKAIOTH
HOBI TMOHATTS, MO BigOOpaXkaloTh ocoOnmuBocTi Iux mponeciB. Cepen Takux
KaTeropiii y mexxax €Bponu 3’ ABISIETbCS MOHATTS «IOJIKYJIbTYPHICTY», MOSIBY SIKOT'O
noB’s13y10Th 3 NisuibHICTIO Opranizamii O0’eqnanux Hamiil Ta mianvcaHHs HU3ZKU
JOKYMEHTIB JUIsl BPETYJIIOBaHHS PIBHONPABHOIO CIIBICHYBAaHHA KYJbTYp 3
TOJIEPAaHTHUMHU B3a€MOBIJHOCMHaMU: 3arainbpHa Jlexnapaiiis npas qtoauHu ( 3arajibHa
nekapaitis npas jroaunau, 1948), lexnapaiis OOH «IIpo npaBa oci0, 1110 HajiexkaTh
710 HAIlIOHAJBHUX a00 €THIYHMX, PENITiHHUX Ta MOBHUX MEHIIMH» (Jlekiapalis mpo
mpaBa oci0, 10 HAJIeKaTh JI0 HAI[IOHAIBHUX a00 €THIYHUX, PEIITIHHUX Ta MOBHHX
MeHiuH, 1992), Jleknapaliis TpUHIMUIIB TojJepaHTHOCT! (Jlexmapariisi MpUHITUIIB
ToJepaHTHOCTI, 1995).

TepMiH «IMOMIKYJIBTYPHICTE» € TOEIHAHHAM JBOX CKIAIOBUX: «KYJbTYPHICTBY,
TOOTO «KyJbTypa» Ta YacTKU «IIOJi-», IO 3 TPElbKOi MOBH MEPEKIATAETHCSA SK
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«0araTo-», OJJHaK TPAKTYBaHHS YACTKHU «IOdi-» - II€¢ HE TMPOCTO MHOXHUHHICTh, a U
B3aeMo30aradeHHs. B OCHOBI 1/1€¥1 MOMIKYJIBTYPHOCTI 3aKJIa/ICHI CBITOTJISIHI TTO3MUITIT
KyJIbTYPHOTO ILTIOpATi3My, a caMe BU3HAHHS 1 TIOBaru iCHyYBaHHS PI3HUX KYJIbTYpP Y
CHUTBHOMY COITiaIbHOMY IPOCTOPi, IO JO3BOJIIE HE JIMIIE CIIBICHYBaTH Pi3HUM
KyJIbTypaM, a il B3aEMOIISATH, B3a€M0O30araayBaTHUCS.

B nHaykoBoMy 00iry € Onm3bKi 3a 3MICTOM 1 HaBiTh CHHOHIMIYHI TOHSTTS [0
HOJIIKYJIbTYPHOCTI, TaKi AK «TIOJIETHIYHICTBY, «0araToKyJIbTYPHICTBY,
«MIKKYJIBTYPHICTBY, «IHTEPKYJbTYPHICTbY, «MYJIBTUKYJIBTYPHICTBY,
«TPAHCKYJBTYPHICTBbY, «KPOCKYJBTYPHICTH» TOIIO. BuH3HauMBIIM OCOOJMBOCTI
KOXHOI KaTeropii Ta BIIMIHHOCT1 MI’)K HUMH, JaCTh 3MOT'y B MOAAJIBILIOMY NPAaBUIILHO
PO3yMITH Ta BXKUBATU TEPMIHU B HAYKOBOMY OOIry.

[TonikyapTypHICTh TMependayae CHIBICHYBaHHA B OJHOMY CYCHIJIBCTBI KIJIBKOX
eTHIYHUX TpyI, MNpU SKOMY HE JIMIIE BHU3HAETHCA iXHS PI3HOMAHITHICTh, a W
3a0XO0UY€ETHhCS B3a€EMOJisA, IMOBara 0 KyJIbTYPHUX BIIMIHHOCTEH Ta 30€pe’KeHHS
€THIYHOI camoOyTHOCTI. Ile o3Havae, M0 MOMIKYJIBTYPHICTh BKIOYAE MOJIETHIYHICTD
Tak SK 1 0araroKyJbTypHICTb, WI0 TpPUTAMaHHS TMPEJCTAaBHUKAM PI3HUX
HaIllOHAJIbHOCTEH. bararokyabTypHICTh — 11€ IIKPIIE MOHATTS, 1110 XapaKTEPU3y€EThCs
K CYKYMHICTh KyJbTYp Yy MeXax MeBHoro coiiymy. B «KonBeniii npo oxopoHy Ta
3a0X0YEHHSI PO3MAITTA (OPM KyJIbTYPHOIO CAMOBHPAXEHHS» 3a3HAYAETHCS, IO
«...KyJIbTYpHE PO3MAITTsl CTBOPIOE OaraTuil 1 pI3HOMAHITHUM CBIT, KM PO3IIUPIOE
Jllara3oH BUOOPY Ta CIPHSIE JIFOJACHBKUM MOKJIMBOCTSM 1 I[IHHOCTSIM, OyydH, OTXKE,
PYIIIMHOIO CHJIOIO CTajoro PO3BUTKY JJIsi TpoMaj, HapojiB Ta Hamii» (KoHBeHIis
PO OXOPOHY Ta 3a0XO0YCHHS PO3MAITTsS HOpM KyIbTypHOTO camoBupaxkenss, 2010).
JluHaMigyHUN TpOIEC aKTUBHOI B3a€EMOII MPEACTABHUKIB PI3HUX KYJIbTYp depes
J1ajior,  IHTErpaiito, KOMYHIKaIlil0  sBjsi€  COOOK  MDKKYJbTYpPHICTh, a
MOJIKYJIBTYPHICTh PEai3y€eThCsl 4Yepe3 II0 B3a€EMOJII0 MDK JIIOJAbBMU 3 PI3HUM
KyJIbTYpPHUM JIOCBIIOM. bIiaplml TJIHMOOKOH MIKKYJBTYPHOIO B3a€EMOJIEI0, IO
TPYHTYETHCS Ha MOCTIMHOMY /11031 Ta BKa3y€ Ha ICHYBaHHS KYJbTYPHHX 3B’SI3KIB , €
IHTEPKYNbTYpHICTb.  OCOOJIMBICTIO  IHTEPKYJBTYPHOCTI B TOPIBHAHHI 3

MOJIIKYJIBTYPHICTIO € T€, 110 aKIEHT HAJA€ThCsl IHTErpallii Ta CTBOPEHHS CIIBHOIO
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KyJIbTYpPHOTO TIPOCTOPY, Y SIKOMY JIOJU 3 pPI3HUX KyJIbTyp (GOPMYIOTh HOBI
KOJICKTHBHI 1JICHTUYHOCTI, (POPMYIOTh HOBI CIUIbHI MIHHOCTI Ta SKOCTI KyJbTYpH. Y
«Konmeniii TrpoMaasHCHBKOTO BHXOBaHHS OCOOMCTOCTI B YMOBax pPO3BUTKY
YKpPaiHCBKOI ~ JIEP’KaBHOCTI  IHTEPKYJBTYPHICTh  «mependadae  IHTETPOBAHICTH
YKpaiHChKOI ~ HAI[lOHAJbHOI  KyJbTypM B  KOHTEKCT  3arajibHOJEp>KaBHHUX,
€BPOIEHCHKUX 1  CBITOBUX  IIHHOCTEH, Y  3araJibHOJIONACHKY  KYJBTYPY.
MOJIIKYJIbTYPHICTh CTOCYETBCSI 3AaTHOCTI JIOAWMHU OTOTOXKHIOBAaTH ce0e 3 MEBHOIO
KyJbTYpOIO Ta OpaTu y4yacTh y KyJnbTypHUX npouecax (KoHueniiis rpoMaassHCbKOro
BUXOBaHHS OCOOMCTOCTI B yMOBaxX pPO3BUTKY YKpaiHChbkoi naepxaBHocTti, 2000).
[HTEpKYJIBTYPHICTB, 31 CBOrO OOKY, TPAKTY€EThCA AK 3JATHICTh BIJYYTH HA BIACHOMY
JIOCBIJIl BIAMIHHICTh 1HIIOT KYyJbTYpHM W BHUKOPUCTOBYBAaTH LM JOCBIA JJIs
MIEPEOCMUCIICHHS BIACHOT

Jlesiki HAyKOBIIl CTBEP/KYIOTh, 110 CHHOHIMOM MOHSTTS «IOJIKYJIbTYPHICTE» €
«MYJBTUKYJIBTYpHICTEY. Tak, ®pen JepBiH CTBEpIKY€e, MO «... 1€ TOTOXHI
MOHSATTS, SKI BXKUBAIOTHCSA Yy PI3HUX YaCTHHAX CBITY 1 PI3HULS MK HUMH CyTO
reorpadiunay (Dervin, 2015, p. 75). Y HOOHATTI «MYJbTHKYJIBTYPHICTh» YacTKa
«MYJbTH-» 3 JIATUHCBKOI MOBHM O3Hadae «0arato-», OJIHAK PO3YMIEThCS SIK
MHOXXHHHICTh KYJIBTYP, KOJKHA 3 AKUX PO3TISAAETHCS OKpEMO. MyIbTUKYIIBTYpai3M
O3HAYa€ CIMIBICHYBaHHS B €JIMHOMY TMOJITUYHOMY CYCIIJIBCTBI KIJTBKOX MOMITHHX
KyJIbTYpHUX TpYyI, $Ki OaXaroTh 1, B NPHUHIMIMI, 3/aTHI BIATBOPIOBAaTH CBOIO
cnenudiuny imeHTudHICTh (Apoxokuna, 2008, ¢. 97). MynbTUKYIBTYpalli3M, BIOEPIIE
3anpoBapkeHuit y Kanazai B 1970-x pokax, nepeabadae kareropiajibHe YSABICHHS PO
KyJbTypH, fKe mepeadayae, 00 KyJIbTYpH € «OOMEXKEHUMH TpylaMu, II0
BU3HAYAIOTHCS CIITLHUMHU BIIMIHHUMH PUCaMW» Ta «PO3BUBAIOTH BIACHI HOPMHU Sui
generisy MyNbTUKYJIBTYpHA 17€0JIOTIS BCEJISIE JIYMKY, HIO KOYKHa KyJbTypHa
Tpajullisl 3acAyroBy€ Ha TOBary Ta 30epeXeHHs cama Mo c001; TaKuM YHHOM,
MYJIbTHKYJIbTYpHA TOJIITUKA 3a3BMYail nepenOayae 30€peXEeHHS KUIBKOX KYJIBTYP
wiiy-o-miiy (Berry, 2013, p. 667). 111 noHATTS moBs3aHi Mk CO00I0, OJIHAK MalOTh
pI3HI aKNEHT 1 KOHUENTyalbHI miaxonud. Ha mpoTuBary MyJbTUKYJIBTYPHOCTI, B

OCHOBI SIKOT 17iesi CHIBICHYBAHHS KYyJbTYp, OCOOJIUBICTIO MOMIKYJbTYPHOCTI €
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MIATPUMKA 1 B3a€EMOIS KYJbTYp, B3a€MOIMOBara 1 MapTHEPCTBO ISl TOKPAIICHHS
CHUTBHOTO KYyJIbTypHOro HajgOaHHsA. CydacHUM TEPMIHOM B3a€EMOJIl KYyJIbTYp €
TPAHCKYJIBTYPHICTh, IO BKAa3y€ Ha MepexiJ depe3 MexXi KyIbTyp, X 3MIIIyBaHHS,
TpaHcopMallito # CTBOPEHHS HOBHUX KyJbTYpHUX (opM. SIKIO MOMIKYJIbTYypHICTDH
0a3yeTbcsi Ha [1ajo03l, TO TPAHCKYJIBTYpPHICTh — I1I€ HE MPOCTO B3AEMO3BSI30K, a i
B3a€EMONPOHUKHEHHS, TpaHcopMallisi 1 CTBOPEHHS HOBOi KynbTypH. Lle moHATTS €
CUHOHIMIYHUM KpPOCKYJBTYPHOCTI, II0 B MEpEKIaAl 3 aHMIIChbKOI MOBHU O3HA4ae
«TEePETUHATUCS», BITOOpaX)alouu MPOLIECH B3a€MOJIT MIXK KyJIbTypaMy Ta ajanTaiii
JIOAVMHU [0 HOBUX COIIOKYJbTYPHHX YMOB. KpOC-KYJBTYpHOCTi, J€ HAaroyoc
poOUThCA HaA akTyamizailii AiSUIbHICHOI B3aemojii (BepOasibHIN 1 HeBepOabHIN)
MPEJICTABHUKIB PI3HUX KYJBTYP 1 CBITOTJISIAHUX CUCTEM.

3MIUCHUBIIM aHaAJI3 KaTeropiid, 10 CIHIB3BYYHI 3 MOJIKYJbTYPHICTIO, YITKO
BU3HAYEHO, III0 BOHU HE TOTOXHI, aje MOB’sI3aHl MK CO00I0 1 BiIOOPaKAIOTh Pi3HI
MIIXOAW JI0 KYJBTYPHOTO PI3HOMAHITTS: BiJ MPOCTOTO CIIBICHYBaHHS €THIYHUX 1
KyJIbTYPHUX TPYyH 10 aKTUBHOTO MIKKYJBTYPHOTO JiajioTy Ta (OpMyBaHHS HOBHX
KyJIbTYPHHUX 1ICHTUYHOCTEHN HUIAXOM 3MILTYBaHHS KYJIBTYP.

[TonmikyabTypHICTh 3a CBOIM 3HAYCHHSIM € OaraTOBUMIPHOIO KAaTEropi€ro, SKYy
BUKOPUCTOBYIOTh y PpI3HUX HayKaX Ta BIJOOpaXkaloTh Kpi3b BIACHY MPU3MY
cupsimoBaHocTi. KpiM Toro, sik BITYM3HSIHI, Tak 1 3apyODKHI HayKOBIlI BHBYAIOTh
MOJIIKYJIbTYPHICTH BITHOCHO CBOIX JIOCIIPKYBAaHUX TEM.

VY nemarorivyHOMy BUMipi MOJIKYJIBTYPHICTh BU3HAYAETHCS TAKOXK PI3HOIUIAHOBO: SIK
SKICTh OCOOMCTOCTI, KOMIETEHTHICTh, SIK CEPEJOBUINE CIIBICHYBaHHS Ta yMOBa B
TeTepOreHHUX TPpyIax, 3a3BHUail MOMIKYJIbTYPHICTh PO3IIISIIAIOTH SIK IHCTPYMEHT a0o
pe3ynbTaT MOJIKYJbTYPHOI OCBITM Ta TMOMIKYJbTYpHOTO BHUXOBaHHS. Tak, B
Enukionenii ocBITH 1e¥ TEPMiH BXKUBAETHCS TUILKU IO BIJHOIIEHHIO 10 BUXOBAHHS
AK TpOLEC LUISCIPIMOBAHOI colliami3alii y4HIB, M0 Tmepeadavyae OBOJIOJIHHS
OCOOHUCTICTIO CHCTEMOI0 HAI[lOHAIIbHUX 1 3arajbHOKYJbTYPHUX ILIIHHOCTEW,
KOMYHIKAaTUBHUX 1 €MIATUYHUX BMiHb, IO JO3BOJISIOTH WIKOJSPEBI 3/1MCHIOBATU
MDKKYJIBTYPHY B3a€EMOJII0 1 BHSBISTH PO3YMIHHS IHIIMX KYyJIbTYp, a TaKOX

TOJICPAHTHICTh CTOCOBHO IHIIOKYJbTYpHUX HOCIiB (EHumknonenis ocitu, 2021,
293



c.806). IlomikynbTYpHICTh BHU3HAYEHO SK OJWH 13 mpuHOumB y Konnemnmii
IPOMASTHCHKOI OCBITH B YKpaiHi fIK i7ies YHIBEPCAJIbHOCTI MpaB JIIOAUHHU, & TaKOX
171es] €eTHOKYJIBTYPHOTO PO3MAITTS YKpainu, €Bpomnu, cBiTy (KoHuemiist po3BUTKY
TPOMaJSHCBKOI OCBiTH B YKkpaini, 2022). Came 1m0 iael0 MTIATPUMYIOTH ACsKi
yKpaiHChKI HayKoBI, 30kpema [1. KeHa3pop posrisiae momikyJabTYpHICTh Yy CBOIX
mparsgx 3 TOrJISAy KOHIENTY «KyJbTypa» Ta BH3HAYaE WOTO SK CYCHUTbHY
XapakTepUCTUKY, SKa MICTUTh HHU3KY PI3HOMAHITHUX, aj€ B3a€EMO3aJEHKHUX
KyJbTYPHUX TPAJIUIIiM, 110 aCOIIIOITHCA, K MPABWIO, 3 €THIYHUMH, PEIITIHHUMH,
perioHaIbHUMH, a TAKOX PI3HOMAHITHUMHU COIIAJIbHUMU KOMIIOHEHTaMU TOTO YU
IHIIOTO CYCHUILCTBA Ta Jla€ MOXIJIMBICTh OCOOMCTOCTI camopealii3yBaThCs uepes
YCBIJIOMJICHHSI CBO€1 HAJIEXKHOCTI JI0 IMEBHOI KYJbTYpU Ta 4Yepe3 BIIKPUTICTH 0
iHmux kynbTyp (Kenmswop, 2017, c. 54 ). Lbex y «lIporpami ykpaiHCBKOIO
NaTpIOTUYHOTO BUXOBAaHHS JITEH Ta YYHIBCHKOI MOJIOMI» 3a3HayaB, 10
MOMIKYJIBTYPHICTE  Tlepefdavyae  IHTETPOBAHICTh  YKPAITHCBKOI  KYJbTYpH Yy
€BPOIEHUCHKUHM Ta CBITOBUI MPOCTIP Ta CTBOPEHHS IS [IbOTO HEOOX1IHUX MEePEayMOB
(bex, 2015, c. 25). Yuacauku koHdpepenti «llomikynpTypHa ocBiTa B YKpaiHi», sSiKa
BiiOyacs B 1998 porii, y CBoeMy 3BEpHEHHI 3a3HA4al0OTh, 1110 MOJIKYJbBTYPHICTh — 11€
«Takui TpUHIUN (QYHKIIOHYBAaHHS Ta CHIBICHYBaHHS B TIEBHOMY COIllyMi
PI3HOMAHITHUX €THOKYJbTYPHUX CHUIBHOT, 3 MPUTAMaHHUM iM YCBIIOMIICHHSM
BJIACHOI 1IEHTHUYHOCTI, IO 3a0e3neuye iX pIBHOMPABHICTh, TOJEPAHTHICTh Ta
OPTaHIYHICTh 3B’ 53Ky 3 MIUPIIOI0 KPOC-KYJIBTYPHOIO CIUIBHOTOIO, B3a€MO30araueHHs
KyJbTyp, a TAaKOX HAsABHICTh Ta BU3HAHHS CIUIBHOI 3arajibHOJEPKABHOI CHCTEMU
HOPM Ta I[IHHOCTEH, SIKi CTAHOBJISITh OCHOBY TPOMAJSTHCHKOI CBIIOMOCTI KOKHOTO
uiieHa couiymy» (IlomikynbrypHa ocBita B Ykpaiui, 1999, c. 5).

Y Mexax KyJbTYPOJIOTIYHOTO TUCKYPCY BOHA PO3TIISIAAETHCS SK OJUH 13 KIFOYOBHUX
MEXaHI3MIB TapMOHI3allii MIKIIOJICBKUX B3a€EMHH Yy 0araTOKyJbTYpHOMY CBITI.
3aJIe’KHO BIJI HAYKOBOI MapagurMH, MOJIKYJIbTYpPHICTh IHTEPIPETYEThCS SIK (opma
BU3HAHHS LIHHOCTI KOXKHOI KYJIbTYPH, IK KOMYHIKATUBHUI MPOCTIP MIKKYJILTYPHOIO
JIaJiorTy Ta SK CepeloBUINE, W0 CHOpHIE camMopeatisaiii 1HAuWBIAA M[UIIXOM

YCBITOMJICHHSI Ta TPUHHATTS BJIACHOI KYJBTYPHOI 1IGHTUYHOCTI. Y IIEHTpI yBaru
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KYJIBTYPOJIOTii — HE JIMIIE OMKC I[bOT0 SIBUINA, a i1 po3po0Ka TEOPETUYHUX MOJENeH
edeKTHUBHOI Ta KOHCTPYKTHBHOI MIXKKYJIbTYpHOI B3aemo/ii. BogHouac ¢ikcyroThes i
MEBHI 3arpo3W, TOB’si3aHI 3 TMPOIECaMU TMOJIKYJIbTYPHOCTI, 30KpeMa pU3UKU
MapriHamizamii, MDKKYJIbTYpHUX  KOHQUIKTIB Ta  3pOCTaHHA  KyJIbTYPHOTO
BiquyxeHHs. PimocoPpChKui MiAXIJ [0 aHANI3y MOMIKYJIbTYpPHOCTI Oa3yeTbcs Ha il
PO3YMiHHI SIK CBITOTJIAHOI Ta aKCIOJOTIYHOI KaTeropii, M0 pernpe3eHTy€e MPUHIIUIN
PIBHOCTI, CaMOAOCTATHOCTI Ta LIHHICHOI IOBHOLIHHOCTI  BCIX  KYJBTYp.
[TomiKyabTYpHICT Y 1[BOMY KOHTEKCTI TIOCTa€ sK OMNO3ullisi KceHo(oO1il,
KyJIbTYpHOMY IMIEpIali3My Ta CTepeoTumnizamii, (opMyroud 3acaad E€TUYHOTO
IUTIOpali3My,  B3a€EMOINOBArM Ta  MDKKYJbTYpHOro  Jiajory. Y  COLIOJOrii
NOJIKYIbTYPHICTh PO3TIISAAETECA K CTPYKTYpHA XapaKTEPUCTHUKA Cy4YaCHHUX
CYCIIUJIBCTB, Y SIKMX CIIBICHYIOTh 1 B3a€MOJIIOTh YUCJIEHHI €THIYHI, MOBHI, peJIriiH1
Ta HalloHaJdbHI Tpynu. [IpenMeToM AOCHIKEHHS € MEXaHI3MH IHTerpallli, yMOBH
dbopMyBaHHS MDKKYJIbTYPHHX 3B’SI3KIB, @ TaKOX COIIaJIbHI PU3UKH, TOB’sA3aHI 3
HaIpy>KEHICTIO Ta KOH(IIIKTaMH y TMOJIKYJIbTYpHOMY cepenoBuiii. IlomiTomoriuyae
TpPaKTyBaHHS MOJIKYJIbTYPHOCTI OpPIEHTOBaHE Ha BUBYEHHS JIEPKABHOI MOJITUKH Y
chepl €THIYHOTO, HAIIOHAIBHOTO Ta KYJBTYPHOTO po3MaiTTs. I[lomiKyJIbTYpHICTH
aHAJTI3Y€E€ThCS B KOHTEKCT1 1HTETpALIfHUX IPOIECIB, MOJITUKH MO0 HaIllOHAJIBHUX
MEHIIIMH, MITpAIifHUX CTpaTerii Ta mnoOyIOBU I1HKIIO3UBHOTO TPOMAJISTHCHKOTO
cycrmisibctBa. OcoOnuBa yBara MNpUAUTIETbCS 3a0€3MEUYEHHIO IpaBa  KOXKHOI
€THOKYJIbTYPHOI CIUJILHOTH Ha 30€peKEeHHS, PO3BUTOK 1 TIepeaady CBO€l KyJIbTypHOI
CHAIINHA, a TAKOK (POPMYBAHHIO CTIMKUX MOJENIeH MIKKYJIBTYPHOI TOJIEPAHTHOCTI,
B3a€EMOPO3YMIHHSI Ta TMOJITHYHOI CTaOLIBHOCTI B 0aratokyJIbTypHUX JepikaBax. Y
MeXaxX TMCUXOJOTIYHOTO 3HAHHS TMONIKYJIbTYpPHICTh OCMHCIIOETHCS K YUHHUK, IO
BIUIMBAa€E Ha PO3BUTOK OCOOMCTOCTI, 30KpeMa il 1JEHTHUYHOCTi, MIKOCOOUCTICHOL
B3a€MO/I1i Ta 3JaTHOCTI 10 aJanTalli B IHIIOKYJbTYPHOMY CEPEIOBHILI. AKTyaJIbHUM
€ BHUBYEHHS MNpoueciB (OPMYBaHHS IMOJIKYJIbTYPHOI KOMIIETEHTHOCTI, €MIIaTIi,
TOJEPAHTHOCTI, a TaKOX JOCIIPKEHHS TMCUXOJOTIYHUX MEXaHI3MIB TMO0JIaHHS

MDKKYJIbTYpHUX Oap’epiB. [lodiKyJIbTYpHICTh Yy LIBOMY KOHTEKCTI IIOCTa€E SK
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cnenudiyHa MEHTaJIbHA yCTaHOBKAa, 10 0a3yeTbcsd Ha igeajlax CcBOOOIH,
CIIPaBEJIMBOCTI T PIBHOCTI.

KoHntien momikyabTypHOCT] IHTETPY€ETHCS TAKOXK B 1HII Taixy3l HayKd, 0OCOOJIMBO TaM,
7€ CTUKAlOTbCA JIIOJCBKI  (pakTopu, KydbTypa 1 T[JIOOATbHUM  KOHTEKCT.
HOJIIKYJIBTYPHICTh Y PI3HUX HayKaX IOCTa€ SK CKJIAagHE i OararorpaHHe sIBUILE, IO
MOEHYE KylbTyPHi, COIaNbHi, TCHXONOTiuHi, MONITHYHI Ta OCBiTHI BuMipH. [i
JOCIIJKEHHSI ~ CIPSMOBAaHE Ha MOWIYK [NUISXIB MHUPHOrO  CHIBICHYBaHHS,
B3a€EMOMOBAard Ta KOHCTPYKTMBHOI B3a€MOIi MDK KyJdbTypaMH B yMOBax

rJ100aNnbHOTO CBITY.
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THE PHENOMENON OF TRANSLINGUALISM FROM THE
EDUCATIONAL PERSPECTIVE

Olha Ameridze,
teacher of the Department of Language Training and Communication,

Kyiv National University of Construction and Architecture

The phenomenon of translingualism is used to refer to the language practice of
bilinguals — individuals who successfully communicate in two or more languages
(Wei, 2018). Bilinguals strategically utilize various features of their own language
repertoires to achieve their communicative goals, as well as the goals of personal

development in a particular discursive situation.

According to Pennycook (2007), translingualism as an individual’s ability
involves the use of the speaker’s entire communicative repertoire, as a result of which
languages and cultures smoothly flow into each other, while at the same time
facilitating the communication process, and in some places hindering it. This explains
the processes of transference and interference during foreign language training. The
latter is the mutual penetration into the speech of bilinguals of elements of different

levels of the two languages that he possesses, which is perceived as a foreign accent
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(Selivanova, 2008). Interference is a deviation from the standards of the mother
tongue, a speech error. Interference can occur when an individual acquires a non-
native language or when there is prolonged language contact (Selivanova, 2008).
Instead, transference is considered as a controlled process of transferring linguistic

units, which indicates a positive connotation of this term.

Spanish researcher Garcia (2009) interprets translingualism as multiple
discursive practices in which bilinguals participate to make sense of their bilingual
worlds (p. 45). According to this definition, translingualism refers to spontaneous
communication practices that can take place in the educational process, as well as in
various spheres of an individual’s life. Also, in a certain educational context,
translingualism can be useful for speakers of minority languages, since their ability to
translingualism can expand their communication opportunities outside the
educational institution. Garcia (2009) conceptualizes translingualism as the capacity
for action performed by bilinguals to access different linguistic functions or different
modes of what are described as autonomous languages, in order to maximize

communicative potential (p. 140).

It should be emphasized that in recent decades the concept of translinguism has
gained increasing recognition in the field of education, especially among those
scholars who believe that people naturally use the languages they know to deepen
their learning (Baker & Wright, 2017; Garcia & Wei, 2014). In addition, today, this
concept goes beyond specific pedagogical practices in language teaching, penetrating

into various areas of education.

Thus, translinguism disrupts the understanding of language as a stable,
decontextualized, extra-historical system and instead focuses on communicative
practices, linguistic repertoires and discursive resources. Translinguism as a joint,
performative, improvisational social achievement of the joint interaction of
communicants in constructing content in different spheres of their life activities in a
certain way ensures the formation of identity (Garcia & Lin, 2017; Garcia & Wei,

2014).
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Translinguism destroys the notion of the “ideal” speaker as a monolingual,
instead positioning multilingual individuals and their communicative practices as
normative. Translinguism involves the use of one’s own idiolect, that is, one’s own
linguistic repertoire, without taking into account socially and politically defined
names and labels of the language (Lin, 2006, p. 19). It should be noted that an
idiolect is “formed on the basis of multifaceted language acquisition by a complex of
individual linguistic and rhetorical skills, determined by sociocultural and
psychophysical factors, and manifested in communicative activity, both in oral and
written forms” (Fedorenko, 2017, p. 232). Canagarajah (2013) argues that
translinguists are able to successfully use the languages that are present in their
linguistic repertoire, sometimes violating norms, maneuvering between them and

adapting linguistic codes to their goals and specific contexts.

The concept of translingualism involves the softening of the rigid boundaries
that have traditionally been built between languages in educational contexts.
Translingualism is planned by the teacher and can involve alternating languages
during various learning tasks, as well as include a variety of planned strategies based
on the use of students’ multilingual repertoire as a personal resource (Cenoz &
Gorter, 2021; Marrero-Colon, 2021). Pedagogical translingualism is different from
spontaneous translingualism, which is not planned but occurs naturally among
multilingual people in a context where the boundaries between languages are fluid.
Multilingual speakers spontaneously translate language in some contexts, but they are
not always fully aware of what resources they have as multilinguals and how they can

use them for language learning in particular and in the educational process in general.

Pedagogical translingualism aims to develop students’ metalinguistic awareness,
which encompasses an understanding of their own linguistic resources and ensures
more effective use of language. Pedagogical translinguism can be used to expand
students’ vocabulary, grammar, pronunciation, and discourse pragmatics. In other
words, pedagogical translinguism contributes to the formation of not only the
communicative competence of the student, but also his/her pragmatic and discursive
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competences. For example, in order for students to develop metalinguistic awareness
and fully use their multilingual resources, the structure of a business letter or an

argumentative essay can be compared in different languages (Cenoz & Gorter, 2021).

Pedagogical translinguism involves different strategies and practices for
teaching and using different languages in the same group of students. This contradicts
the educational tradition of language separation. This educational approach sees
students as multilingual speakers who can use their resources to understand more
deeply how to use languages effectively and to make connections between previously

acquired and new knowledge.

References

Baker, C., & Wright, W. E. (2017). Foundations of Bilingual Education and Bilingualism.
Multilingual Matters. https://doi.org/10.1007/978-3-319-02258-1_2

Canagarajah, S. (2013). Translingual Practice: Global Englishes and Cosmopolitan Relations.
London, New York: Routledge.

Cenoz, J., & Gorter, D. (2021). Pedagogical Translanguaging. Cambridge University Press.
https://doi.org/10.1017/9781009029384

Fedorenko, S. V. (2017). Teoriva i metodyka formuvannya humanitarnoy kultury studentiv
vyshchykh navchalnykh zakladiv SSHA. Dysertatsiva na zdobuttia stupenia doktora
pedahohichnykh nauk [Theory and methods of formation of liberal humanistic culture of
students of higher educational institutions of the USA. Dissertation on gaining the scientific
degree of Doctor of Sciences in Education]. Kyiv. [in Ukrainian]

Garcia, O. (2009). Education, Multilingualism and Translanguaging in the 21st Century. In
T. Skutnabb-Kangas, R. Phillipson, A. K. Mohanty, & M. Panda (Eds.), Social Justice
through Multilingual Education (pp. 140—158). Multilingual Matters.

Garcia, O., & Wei, L. (2014). Translanguaging: Language, Bilingualism and Education. London:
Palgrave Macmillan.

Garcia, O., & Lin, A. (2017). Translanguaging in Bilingual Education. In Garcia, O et al. (Eds.),
Bilingual and Multilingual Education, Encyclopedia of Language and Education (pp. 117—
128), Springer International Publishing AG.

300


https://doi.org/10.1007/978-3-319-02258-1_2
https://doi.org/10.1017/9781009029384

Lin, A. (2006). Beyond linguistic purism in language-in-education policy and practice: Exploring
bilingual pedagogies in a Hong Kong science classroom. Language and Education, 20(4),
287-305.

Marrero-Colon, M. B. (2021). CAL Commentary: Translanguaging: Theory, Concept, Practice,
Stance or All of the Above? Center for Applied Linguistics. https://www.cal.org/wp-
content/uploads/2022/05/TranslanguagingTheoryConceptPracticeStance%E2%80%A 6orAll
oftheAbove CALCommentary.pdf

Pennycook, A. (2007). Global Englishes and transcultural flows. London and New York:

Routledge.
Selivanova, O. (2008). Suchasna linhvistyka: napryamy ta problemy [Modern linguistics: trends
and problems]. Poltava: Dovkillia. [in Ukrainian]

Wei, L. (2018). Translanguaging as a practical theory of language. Applied Linguistics, 39(1), 9-30.

NPATMATHYHUNA KOMIOHEHT Y HABUAHHI MOBHU SIK OCHOBA
YCHIIIHOI HAYKOBOI JISIJIBHOCTI YUHIB-YJIEHIB MAH

Haragia Hlyabikyk,

KaHauaaT GIoJIoTIYHUX HAYK, JOIICHT

JOLIEHT KadeapHu YKpaiHChbKOT MOBH,

PiBHEHCBHKHMII IepKaBHUM TYMaHITAPHUNA YHIBEPCUTET

IToctanoBka mpodaeMu. AHTPONOLEHTPU3M, MPOBIAHUN CHOTOAHI HPHUHIIMI
HAyKOBHUX JOCHIPKEHb, C(DOKYCyBaB yBary HayKOBI[IB Ha MOBHIiil OCOOMCTOCTI, siKa
MOCIIyTOBYETbCS MOBHUMM OJMHHULSAMHM, TMpe3eHTyroun cebe. TpanumiiHi ik
MOBO3HABY1 JIUCIMIUIIHU, TTOKJIA/IEHI B OCHOBY IIKUJIBHOI MOBHOI OCBITH, MMOOY/10BaH1
NepeBaXHO Ha 3acajax JIHTBOUEHTPU3MY 1 JIMILIE CTBOPIOIOTH MIATPYHTS JiA
dbopMyBaHHS KOMYHIKAaTUBHUX YMIHb 1 HABUUOK IIKOJISIPiB. [IparMatudHi cKiafHUKH
CUTyallli MOBJEHHS TIPEeACTaBiIeHI Yy OUIBIIOCTI IIKUIBHUX  IJIPYYHHKIB
dbparMeHTapHO 1 HEPIJIKO 3aIMIIAIOTHCS 11032 YBArol BUMTENS-MOBHHKA, SIKMM HE
3aBXIM YCBIIOMIIIOE, Y SKUH crocid BiH Moke (opmMyBaTH B CBOIX BUXOBAHIIIB
YMIHHS TPOAYKYBaTH KOOMEPATHBHE CHIJKYBAaHHS 3 BHKOPUCTAHHIM IJITEKCTY,

IMITTIKAI#, HeBepOaabHUX 3ac001B IS peaizallii KOMyHIKaTHBHOTO HaMipy.
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HeBinmoBinHICTh OKpeMUX 3acajl TPAIWIIHHOI MIKUILHOT MOBHOI OCBITH
HAYKOBUM TMPIOPUTETAM Cy4acHOi JIHTBOJMIIAKTHKH, BEKTOPH PO3BUTKY SIKO1
BU3HA4Ya€ MpoOJIEeMHE TMOJE€ TaKhuX MOBO3HABUMX  Taldy3edl  3HaHb, SK
MParMajiHrBICTHKA, COIIOJIHTBICTHKA, KOMYyHIKATUBHA Ta KOTHITMBHA JIIHTBICTHKA,
eKOJIIHIBICTUKA, JIHTBICTUKA BIUIUBY Ta 1H., CTBOPIOE MPOOJIEMHU METOIUYHOrO M
METOJIOJIOTIYHOTO XapakTepy y poOoTi 13 BuUXOoBaHIIMH Maoi akamemii Hayk
yuHiBCcbKOi Moo (MAHYM) sik mo3aikiipbHOTO 3aKiaay OCBITH.

[IMogo MeTomoNOriYHUX NpoOJIEM, TO BOHM MOB’S3aHI 13 BIJICYTHICTIO Y
HIKIIBHOMY KYpCl SIK YKPaiHChKO1, TaK 1 IHO3€MHMX MOB 1H(OpMaLii Ipo MPIOpUTETHI
HalpsIMM Cy4acHOi JIIHIBICTMKM Ta MpOOJieMHE TMoje ii MPOBIAHOI KOTHITUBHO-
JUCKYpCHOT HAayKOBOi MapagurMu, 10, O€3yMOBHO, YCKJIATHIOE€ BHOIp aKTyaabHOI
TEMU Ta METOJIOJIOTIYHOIO0 IHCTPYMEHTapil0 MiJ 4Yac BHUKOHAHHS HAyKOBO-
JOCIIITHUALIBKOT poOOTHM B raigy3i MoBO3HaBcTBa. lIpore 1o mpobiemy Moxe
po3B’sizatu  kBajipikoBanuit  ¢axiBenb MAHy 3a maATpUMKM ~ HayKOBOTO
KOHCYJIbTaHTA-MPAI[IBHUKA BUIIOI IIKOJH, SKUH CIPOMOKHMM BU3HAYUTH TOJIOBHI
3aBJIaHHSI JIIHTBOMETOOJIOT11 SIK TaJTy31 3HaHb, 110 JTOCIIKYE «3araibHOM1II0COPChKI
3acajy JIIHTBICTUKH, METOJOJIOTIYHI MAIPYHTS] MOBO3HABYUX TEOPIi, 1 CIIpsIMOBaHa
Ha 3’SICYBaHHS MPUPOJU MOBH y CITIBBITHOIICHHI 31 CBIIOMICTIO ii HOCIiB, COIllyMOM,
KyJbTYpOIO, TIACHICTIO, KOMYHIKalll€l0, MpoliecaMu Mi3HaHHA cBITY» (CeniBaHOBa,
2008, 11), Ta cxapakrepu3yBaTH BHU3HauYaldbHI TEHJICHII] B Tally3l MOBO3HABCTBA —
JIHTBICTUYHUIN €KCIIAHCIOHI3M, €KCIUIAHATOPHICTh, (DYHKITIOHATI3M.

[Mlogo MeTogu4yHUX MPOOJIEM, TO IX PO3B’SI3aHHSA — y TUIONIMHI 1HHOBAIIIITHOL
JIHTBOJMJIAKTUKYA Ta TMOJINApPaIUrMaIbHOTO TIPOCTOPY CYYacHOi JIHTBICTHKH,
MIPEICTABICHOTO CHIBICHYBAaHHSM JBOX JIOMIHAHTHUX MapajurM (MparMaTH4HOi Ta
KOTHITMBHOI1), 110 30CEpE/KEHI Ha MOBI SIK Ha 3HapsAJl KOMYHIKAIll Ta BIUIMBY
(CeniBanoga, 2008). 3aBnaHHsAM KepiBHUKA MOBHOTo ryptka MAH crae popmyBaHHs
KOMYHIKAaTUBHO-IIParMaTUYHUX yMIiHb Y4YHIB, [0 YMOXJIHMBIIOIOTH YCIIIIHY
MPE3CHTAIlII0 PE3YIbTaTIB BUKOHAHOTO JIOCTIKEHHS Y MaKCUMaJIbHO CTHCII1 4acoBi
paMK{ TIOCTEPHOTO 3aXMCTy, 3alliKaBJICHHS YJEHIB JKypl Ta 3I1MCHEHHS

KBaJI1(p1KOBAHOI HAYKOBOT AMCKYCIT i Yac KOH(pepeHuii.
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Orxe, BU3HAUYCHa MpolOiieMa Ma€ MOHAWMEHINE JBa aCNEKTH — JIHTBICTUYHHUMA Ta
metoanunuid. [lepmmii mepenbadae KOPEKII0 3MICTY MIKUILHOT MOBHOI OCBITH 3
ypaxyBaHHSM HAyKOBOTO JOpPOOKY HOBITHIX Tally3ei JIHTBICTHKHU. Jlpyruit
NOB’A3y€EMO 13 YMPOBAKEHHSIM KOMYHIKaTUBHO-MPAarMaTUYHOTO MiJIXOAy 10
BHUBUCHHS MOBHHX OJMHUIIb, SIKUW JTO3BOJISIE y TIPOIIECI KOMYHIKaIlli sSIKHAWITOBHIIIIE
BUKOPUCTOBYBAaTH iX MparMaTUYHWM TIOTEHIial Ta Oparwm J0 yBaru MapKepu
CY4YaCHOT'O CITIJIKYBaHHS.

AHai3 OCTaHHIX [IOCHIIXKeHb 1 myOaikaumii, y AKHX 3al04YaTKOBAHO
po3B’si3aHHA npodJjemu. JliTepaTypy, 10 CKajda HAyKOBO-TEOPETHUYHE MIATPYHTS
HaIoi HAyKOBOT PO3BiJIKM, CUCTEMATU3YBAJIM 32 TaKMMH IMapaMeTpaMH: TEOPETHYHI
OpPIEHTUPHU aHTPOIO30PIEHTOBAHOI'O MOBO3HABCTBA Ta MOTr0 KOTHITUBHO-AHCKYPCHOT
napajurMy, TEOPETHUKO-MPAKTUYHI 3acaaid (QOopMyBaHHS MOBHOI OCOOHMCTOCTI,
cnenu@ika HaBYaIbHO-NIEJArOTYHOTO AUCKYPCY BUUTENSI-P11070ra, KOMyHIKATUBHO-
nparMaTU4HI 3acajJy HaBYaHHS YKpaiHChKOI MOBHU, Au(dEpEeHIIiallisl MOHITh «TEKCT» 1
«IHCKYpC», TmpobieMa (GopMyBaHHS JTUCKYpPCHOI KOMIICTEHINi, 1HHOBAIlIHA
JIHTBOJMJIAKTHKA Yy KOHTEKCTI TOPYIIEHOi MpoOjemMu. AHali3 Tmpalb TaKuX
HaykoBIiB, sk O. CeniBanoBa, ®. banesuu, M. Ilentumiok, A. T'aGimymriHa,
JI. Konrok, JI. Craxi, JI. Manpko, JI. OBcienko, O. Cemenor, P. [IpyxeHeHKO,
JI. Mamuyp, O. T'opomikina, A. Hikitina, JI. besyrma, A. 3aruitko, C. MoiiceeHko,
T. Pam3ieBcbka, K. Cepaxum, I.Illeuenko, O. KyuepsiBa, O. Ilomerys,
JI. TIlupokeHKO Ta 1H., YMOJIMBIIOE BU3HAYCHHS CIUIKYBAaHHS SIK TOMITHOTO
CKJIaJHUKA B3a€EMOJII YICHIB COIllyMy 3 METO OOMiHY iH(OpMaIli€l0 Ta BIUIMBY Ha
iX JMisUTbHICTH, TICUXOEMOIIWHMWNA cTaH, norisaud. CHijaKyBaHHS BYEHI HEPIJIKO
OTOTOXXHIOIOTH 13 KOMYHIKATUBHOIO JisUTbHICTIO, €(EeKTUBHICTH SIKOi IMiJ dYac
HaBYAJILHOTO MPOIECY MOB’SA3YIOTh 13 HOro mMoOyJOBOIO 3a MOJEUII0 peajbHOi
komyHikatii (I'opina, 2007; Kyuepsisa, 2010; [Tentuntok, 2006).

Y  HaykoBifi jiTepaTypi MpelcTaBieHl ¥ kputepli cPopMOBAHOCTI
KOMYHIKaTHUBHOI AISJIbHOCTI, SIKI YMOXJIMBWJIM BUOKPEMJIEHHS BIATIOBIAHUX PIBHIB
(Tpy6auoma, 2013). kim0 BHCOKHI XapaKTEPU3YEThCS CTIHKOIO TOTpeOOI0 B

CHUJIKYBaHHI, YCBIJOMJIEHHAM LIHHOCTI KOMYHIKaTHUBHUX YMiHb, CIPOMOXKHICTIO
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JIOPEYHO 3aCTOCOBYBAaTHM 3HAHHA TMPO TEXHIKY CHIJKYBaHHA BIJIMOBITHO [0
napamMeTpiB  KOMYHIKaTUBHOi ~ CHTyaIli, TO HU3bKMHA  BHU3HAYAIOTh  TakKi
XapaKTEPUCTUKU, SK-OT: HEJOCTaTHhO YCBIIOMJIEHa TIoTpeda y CIUIKYBaHHI,
MOBEPXHEB1 3HAHHS MPO HOTO IMIHHICTH, HECIIPOMOXHICTh 3/INCHIOBATH €(EKTHBHY
KOMYHIKaTUBHY JiSJIbHICTD Ta aHANI3YBATH ii HACIIIIKH.

baratopiuamii BIacHWI JOCBiA KepiBHUKA TypTKa «YKpaiHChKa MOBa»
PiBHeHCchKOi Maioi akagemii Hayk yudHiBcbKOi moionai (PMAHVYM) ymoxnusiioe
KOHCTATalll0 HU3bKOTO PiBHS C(hOPMOBAHOCTI KOMYHIKAaTUBHOI A1SUIbHOCTI B 3HAYHOI
YacTUHU y4HiB. Hamii croctepekeHHs 3aCBIIUYIOTh, IO B YYHIB HE C(hOPMOBAHI TakKi
YMIHHS, SIK-OT: IUIAHYBAaTH KOMYHIKAaTHUBHY IiSJIbHICTh, MIATPUMYBATH aJ€KBATHHIM
3BOPOTHHUI 3B 30K 31 CIHIBPO3MOBHHUKOM, KOHTPOJIIOBATH MPOLIEC CIJIKYBaHHS,
CHIBBIIHOCUTH 1HAMBIAyallbHI MOXJIMBOCTI 3 pEaJbHUMU YMOBaMHU CHIJIKYBaHHS,
nepeOy10ByBaTH MPOrpaMy CHIIKYBaHHS BIAMNOBIIHO A0 YMOB, IO CKIAJIUCS.

MeTta Hammoi HayKoBO1 PO3BIJKM —OOIPYHTYBATH JOUUIBHICTE BUOKPEMJICHHS
IparMaTUYHOTO KOMIIOHEHTA y HAaBUYAHHI MOBHM Ta OKPECIUTH OCHOBHI MapaMeTpu
J0CBiy (hOpMyBaHHS KOMYHIKATHBHO-TIparMaTUYHUX YMiHb B yuHiB-wieHiB MAH Ha
3aHATTAX TYpTKa « Y KpaiHChbKa MOBaY.

Buk/ax OCHOBHOIO Martepiajgy. AHTPOIIO30PIEHTOBAHE MOBO3HABCTBO
aKTHBI3yBaJIO TaKi MIAXOAW 1O BHUBUCHHS MOBHHMX SBHUI, SK (QYHKIIHHUMN,
KOMYHIKaTUBHUHM, MparMaTUYHUiA. [HTerpaiis JBOX OCTaHHIX Ha 0a3i CHUCTEMHO-
CTPYKTYPHOTO YSIBJICHHSI TIPO PIBHEBY OpraHi3ailif0 MOBH Mpu3Beia 10 (GopMyBaHHS
KOMYHIKaTHBHO-TIparMaTUYHOTO miaxoxy. Lle crmoHykae KepiBHHKa TypTKa Ha
3aHATTAX PO3MEKOBYBATH TIOHATTA «TEKCT» 1 «IUCKypC» Ta MPOINOHYBATH
BUXOBaHIIIM  3aBJaHHs, MOOYyIOBaHI Ha TEKCTOBO-AUCKYpCHOMY Martepiali.
3ayBaXMMO, 1[0 JIIHTBONparMaTuhKa, TEOpisi MOBJICHHEBUX aKTIB HE JIUIIE
aKTHBI3yBaJIM MOHATTA «JIHCKYpC», a M CHpUSIM (POPMYBaHHIO HOBOTO MiAXOAY /10
BUBUYEHHSA MOBH (JUCKYPCHOI0) Ta 3yMOBHWJIM MOTpeOy HAayKOBOIO OOIPYHTYBaHHS
JUMCKYPCHOI KOMIIETEHIIII MOBLSI — HOro 3/1aTHOCT1 OyAyBaTH 1 COpUMMATH JUCKYpPCH

PI3HUX THITIB BIAMOBITHO A0 KOMYHIKaTUBHOTO HaMipy MOBIISl B KOHKPETHIN cUTyanii
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CHUIKYBaHHS 3 YypaxyBaHHsAM crenudiku ii BepOanbHUX Ta HEBEpOAIbHHUX
cknagaukiB (Kyuepsisa, 2010).

€IHICTh BH3HAYCHUX MIAXOMIB, KJIIOYOBI TO3UIl JIHIBONPAarMaTUKH Ta
Opl€HTaIllI Ha 3acaad KOMyHIKaTMBHO-KOTHITHBHOI MeTtomuku (Ilertmmrok, 2006)
NOTEHLIHHO JO3BOJSIOTH Yy pe3yibTarTi HaBuaHHsA QopmyBatu B yuHiB MAH
BIJIMOBITHUN HaOip KoMIeTeHTHocTed. OJHaK MiArOTOBKAa HAayKOBO-IOCIITHUIBKOT
po6oTH 3 YKpaiHCHKOT MOBHU Ha aKTyaJbHY TEMy HE rapaHTy€ BUXOBAHIIM MPU30BUX
pe3ynbTariB. A/Ke iX BaxsMBUM ckiaagHukoMm (80 OGamiB 31 100) € mpeseHrarlis
OCHOBHHX TIOJIOXKEHb JOCIi/UKEHHS I1iJl 4ac 3aXHCTiB. MueThcs mpo oOrpyHTYBaHHS
JOTITPHOCTI BUOKPEMJICHHSI MPArMaTHYHOTO KOMIIOHEHTA y HABYaHHI MOBHW, SKHM
cupusie QopmyBaHHIO B YuyHIB MAH KOMyHIKaTMBHO-IparMaTUYHUX YMiHb 1
HaBUYOK, IO TO3BOJIAIOTH iM HE JIHIIE BiAYyBaTH cebe y4aCHUKOM MOBJICHHEBOI
cUTyallii, a ¥ JocsraTu y HIM KOMYHIKaTUBHOI METH. BaXimuBi 3-MOMIDK HHUX
BU3HAYMWJIA Y CBOEMY HaykoBoMy 1opoOKy P. [Ipykenenko (pyxenenko, 2014).

[Ipouec popmyBaHHS BUSHAYEHHUX YMIHb CIIOHYKA€ KepIBHUKA T'YpPTKa BUWTH 3a
MEX1 «YUCTOD» JIHTBICTUKIY, KA OTIEPYE MOHITTIM «TEKCT», 1 BBECTH 10 HAYKOBOI'O
MOBJIEHHS Yy4HIB-wieHiB MAH TOHSATTS <«JIUCKYpC», K€ Yy BIAMOBIIHINA JIITEpaTypi
(bameBuu, 2005; besyraa, 2005; I'opina, 2007; Kydepsra, 2010; CeniBanosa, 2008;
Cepaxum, 2002) iHTEpHPETYIOTh K TEKCT Y CYKYIHOCTI 13 €KCTpasliHTBaJlbHUMH,
COILIIOKYJIbTYPHUMH, TICUXOJIOTIYHUMHU Ta 1H. YMHHUKAMH, PEali30BaHUl B yMOBax
KOHKPETHOT MOBJICHHEBOI CUTYaIlli Y KOHTEKCT1 BIAMOBIIHOI JIIHTBOKYJIBTYPH.

Ha 3aHATTAX TypTKa NPONOHYEMO KOMYHIKATUBHO-TIpAarMaTU4HI BIPaBU
(tepmia  O. KydepsiBoi), chpsMoBaHi Ha 3’SICYBaHHS MparMaTHYHUX CMHCIIIB
BUCJIOBJIFOBAHHS, aHAJI3 JHCKYpCHUX (parMeHTiB 3 METOK BHUSBICHHA iX
nparMaTUYHOTO TMOTEHIlaly, Ta CHUTYaTUBHO-TBOpPYl 3aBJaHHA, SKI JalOTh
MO>KJIMBICTh 3aHYPUTH T'YPTKIBIIB Y KOHKPETHY CHUTYallll0 CHUIKYBaHHS 1 BUKOHATH
MOBJICHH€EB1 i1 BIJNOBIAHO JO0 BU3HAYEHUX I[I€IarOroM IMapaMeTpiB (4Yac, MicIle
KOMYHIKallii, colliaibHl, KOMyHIKaTHUBHI i MCUXOJIOTTYH1 POJIl il YYaCHUKIB, X HaMip,
OUIKyBaHUM pe3ysbTaT Ta 1H.). Y Takui cmociO TypTKiBI[I BYATHCS B3a€EMOJISITH 31

CHIBPO3MOBHUKOM, BUKOPUCTOBYIOUM €(EKTHUBHI 3aCO0M MOBJIEHHEBOTO BILIUBY.
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BukonaHHs Takux BIIpaB 1 3aBJaHb, 3 OJHOTO OOKY, YMOMJIMBIIIOE J1arHOCTYBaHHS
piBHS cPOPMOBAHOCTI MUCKYPCHOI KOMIETEHI[i B y4YHIB TypTKa, a 3 IHIIOTO —
KOPEKIII0 X KOMYHIKATHBHOI MISUIBHOCTI 3 METOK YCYHEHHS KOMYHIKATHBHHX
neBialii (HeBmay).

Y mnporeci (hopMyBaHHS IHCKYPCHOI KOMIIETEHTHOCTI AKIICHTYEMO YBary
BUXOBAHI[IB HA TAKUX MOHATTSX, SIK «MOBJICHHEBE HACWILIS», «MOBJICHHEBA arpecisi»,
«MOBJIEHHEBA MAaHIMYJIALIN», «IMIUTIKaUis», «(HOHOBI 3HAHHA», IO JAEMOHCTPYIOTh
YTBEP/KCHHSI €KOIEHTPUYHOTO MiAXO0AY A0 MOBO3HABYMX JOCTIHKCHBb Y 3B’SI3KY i3
HEOOXITHICTIO BIJHOBJIEHHS E€KOJOTTYHOrO OajaHCy B KOMYHIKaTHUBHIN B3aeMOJIii
YIEHIB CyCcHiabcTBA. [[is JIHIBICTUYHOrO aHali3y Ha MPAKTHYHHUX 3aHATTIX
IPOMOHYEMO YYHSIM TEKCTH, IO MICTATh KOH(JIIKTOT€HHI MapKepu, a y Mpoleci
KOMYHIKaTHBHOI B3a€MO/Ii1 3 HUMH aKTHBHO TOCITYTOBYEMOCS METaKOMYHIKaTUBAMH,
10 PEryJIIOI0TH 200 JIKBIYIOTh HACTIAKA KOMYHIKaTUBHUX HEBJIAY.

BucnoBku. HaBuanbHO-BUXOBHHMI TIpoIleC, IO HMOTro 3/1MCHIOE KEPIBHUK
rypTka «Ykpaincbka moBa» B cuctreMi MAH noTtpeOye BAOCKOHAJIEHHS Y KOHTEKCTI
noJTinapagurMaibHOTO MPOCTOPY CYYACHOI JIIHTBICTUKH Ta MPIOPUTETHUX OCBITHIX
napagurM. EdexktuBHe ¢GopMyBaHHS KOMYHIKATMBHOI MiSJIBHOCTI YYHIB-YJICHIB
TypTKa MOB’SI3y€MO 13 aKTyasi3alli€ro MparMaTuyHOro KOMIIOHEHTa Y HAaBYaHHI MOBH,
mo 3abe3reuye OMNpalfOBaHHS MOBHHUX 3HAKiB SK CMHCIIB, SKI MOXHA
IHTEPIPETYBaTH JIUIIE B KOHKPETHOMY JUCKYpPCHOMY (GparMeHTti, Ta J03BOJISIE
OTpUMATH TPAKTUYHO BAarOMHM pe3yibTaT — MOBEIb Ma€ IIAHCU JIOCATAaTH METH,
obOupatoun edeKTHBHI KOMYHIKATUBHI CTpaTerii 1 TAaKTHKW BIAMOBITHO 0 YMOB

CIUIKYBaHHS.
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